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Abstract 
 
 This project revolves around language self-study, focusing its attention on the 

English language self-study at very low levels. Nowadays, the variety regarding language 

self-study materials is more extensive than ever as well as the people who decide to 

choose this method when learning English. Thanks to the introduction of technology into 

the academic world in general and into the field of language learning in particular, infinite 

possibilities to practise and improve one’s linguistic competence are offered. Not only 

specific materials designed with educational purposes but also the Internet seems to be 

an endless source of resources ranging from materials to practise grammar to the 

opportunity to practise speaking skills by using software such as Skype or Voipwise with 

either native speakers or other English language users. 

 This project provides a detailed analysis of an English self-study course in terms of 

the resources included in the course, the approach selected, the syllabus type, the 

presence and treatment of the four communicative skills and the importance given to 

grammar and vocabulary among some other aspects. The study and the results obtained 

after having analysed these materials pretend neither to equal the course under study to 

the rest of the English self-study materials and courses available nowadays nor to offer 

concluding data applicable to English language self-study methods in general. 

 
 
Keywords 
 
 Self-study course, language learning, TEFL, materials, skills. 
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1. Introduction 

 English language self-study materials is the topic the present project is concerned 

with. The variety of materials, courses and methods published nowadays to learn this 

language seems to be infinite. The future learner can choose those which best fit his/her 

needs and objectives: textbooks focused only on the study of grammar at different levels, 

vocabulary books devoted to practising words and sentences related to the different 

semantic fields or courses designed to provide complete language instruction.    

 The first part of the project is made up of chapters two and three. It is aimed, on 

the one hand, at explaining the personal interest in the topic of English self-study 

materials since it seems to be the method chosen by a large number of people nowadays 

when deciding to take up the task of learning English or improving an already acquired 

level. Therefore, although it may not seem, at least initially, the most appropriate way of 

learning a language due to the own nature of the subject, it has become a reality which 

deserves a close study. 

 On the other hand, a description of the objectives to be reached in this project is 

supplied along with the steps that will be taken so as to attain them. These steps are 

mainly related to the study and detailed analysis of an English self-study course of my 

choice. 

 Chapter four is divided into three parts. The first part provides a theoretical frame 

related to the different and most relevant approaches adopted since modern languages 

entered the curriculum in the schools in the Western world. The second part revolves 

around, on the one hand, the reasons an individual may have to start studying English 

and, on the other hand, the reasons for learning it on his/her own. Finally, it is highlighted 

the importance of learning strategies when it comes to studying a foreign language 

autonomously is underlined. 

 Chapter five is divided into four subchapters focusing the attention on the materials 

under study. The first one offers an explanation of the reasons for choosing a course 

which aims at developing linguistic competence from a global perspective from a very low 

level. The second one provides a description of the course and the type of materials that 

make it up. This overview is provided from two perspectives: the format and the content 

included in each of the parts that comprise the course, and, on the other hand, the 

approach and method that the author pretends to ascribe this course to.  

 The third subchapter deals with the process followed in order to have both a 

general and a detailed vision of the course in order to proceed to the analysis of all those 

aspects covered in this course. Eventually, the fourth one names the resources employed 

so as to write this project.  
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 Chapter six comprises a description of the syllabus type observed in this course as 

well as a detailed treatment of all the aspects of language dealt with in these materials. 

Functions, notions, grammar, pronunciation and intonation, vocabulary, the four skills and 

their integration, cultural tips and learning process are carefully analysed so as to find out 

what it offers and how effective it may be when it comes to achieving communicative 

competence in the target language.    

 Eventually, chapter seven supplies some conclusions related mainly to both the 

effectiveness and fulfilment of the expectations created by the course concerning 

communicative competence. A final opinion on the design and organization of the course 

and its subsequent practicality when it comes to using it by the learner is also provided.  

 Some appendices are supplied so that the reader can better understand the 

organization and the design of the course as well as the exercises and activities included 

to practise the different aspects covered. 

 

2. Justifying the personal and academic interest of  the topic 
 
2.1. Motivation 

 Millions of people around the world are immersed in the intense, challenging and 

probably never-ending enterprise of learning a foreign language. The general tendency 

when deciding what language should be the one to be taught and used at an academic 

level and mastered by the society has varied according to political and economic reasons 

through the different periods of history. 

 At a private and personal level the individual may choose the language which 

exerts certain attraction over him/her, which is normally related to certain fascination for 

the culture that it is connected with this. 

 Our contemporary and globalised world needs, more than ever, a common 

instrument of communication which allows our global society to interact without the 

necessity of being able to master or simply to get by in the specific language of the 

occasional interlocutor. Thus, many people of all ages and from all countries are currently 

either learning English or improving their level as this language has become the 

communicative “tool” that connects society at a worldly level. The way this enterprise is 

tackled depends mainly, among others, on the age of the learner, the context in which this 

learner is placed and the objectives, if consciously known, the learner may have when 

learning a new language. 

 In many countries, students at primary and secondary schools study English as a 

compulsory subject, this being an extremely important part in the curriculum. They are 
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being prepared for a future in which their success or failure at a professional and social 

level will depend on their mastery of the English language. Furthermore, young and not so 

young adults enrol in English courses or attend one-to-one private lessons since their 

proficiency in English may determine their professional and social success. 

 Nevertheless, the adventure of learning English may be undertaken from another 

perspective, that of the self-study which appears to be the method chosen by a lot of 

people in order to learn this language. A wide variety of courses, materials and resources 

has been developed in recent years and is available nowadays for those who want to 

study English on their own: grammar books, highly specific vocabulary and context books, 

materials to prepare certain exams, etc.  The reasons for choosing this method differ from 

one person to another, ranging from the lack of time, an arbitrariness regarding 

timetables, which prevent learners from attending formal classes, the impossibility of 

finding a course that fits very special objectives etc. to economic reasons. Obtaining 

satisfactory results studying through this method requires high doses of self-discipline, 

self-motivation, organization and clear objectives.  

 Since, on the one hand, English self-study has become an increasing trend at the 

present moment and, on the other hand, I have gone through the experience of improving 

my knowledge of English on my own, although concerning only very specific areas, I am 

especially interested in analysing self-study materials. Nonetheless, attention will be 

focused on courses targeted mainly at the adult learner with quite general purposes which 

pretend to offer a global vision of the language and aim at developing a competent and 

general use of English on the part of the learner. 

 

2.2. Academic relevance 
  
 Although, at least initially, it could be argued that self-study does not seem the 

most appropriate way of learning or improving a foreign language, it can not be ignored 

that nowadays it is the method that thousands of people have chosen. A close study of 

this type of materials concerning the treatment of the four skills and their integration, the 

contextualization of the language into real situations and its possible effectiveness seems 

to be absolutely necessary since the learners who study English through this kind of 

materials and by themselves rely on this method as a means of achieving their linguistic 

goals.      

 
 
3. Objectives (statement of purpose) 
 
 The general and main objective of this project is to find out to what extent self-

study materials regarding the English language when there is none or little interaction with 
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either teachers or classmates during the learning process may be effective through the 

analysis of their design, the selected approach, the treatment and integration of the four 

skills and the contents covered.  

 In order to reach this objective, which requires a clear and defined perspective of 

the materials selected for this study, the following steps have been taken: 

 
- To determine, after having read about the different methods and approaches used in 

foreign language teaching, and more specifically, TEFL, and having revised the 

contents of the materials chosen, what approach or approaches are the ones to which 

these materials could be ascribed.  

- To determine the syllabus design of the materials selected.  

- To analyse the topics, functions, situations and vocabulary included from the point of 

view of their utility and the learner’s needs. 

- To define what sort of learner the course is addressed to. 

- To identify which skills have been dealt with in these materials. 

- To investigate the frequency, that is, the number of exercises devoted to each skill so 

as to conclude which skills are enhanced and which ones are neglected, if any, in this 

type of courses. 

- To analyse each skill separately as well as what kind of exercises are proposed in 

order to practise these skills. 

- To analyse to what extent the skills are integrated. 

- To appraise how grammar is treated and what kind of exercises are present. 

- To find out to what extent skills and grammar are integrated. 

- To discover, after having studied and analysed the materials in detail, the strong and 

weak points of English self-study. 

 
 
4. Theoretical background 
 
4.1. Foreign Language Teaching 

 The beginning of the teaching of English as a Foreign Language dates back from 

the eighteen century when English along with some other “modern” languages entered the 

curriculum of European schools. Until that period, classical Latin was the language taught 

in academic circles since it was the means of communication employed in education and 

religious, commercial and political circles.  

 Nonetheless, English teaching has not always been marked by the last decades’ 

philosophies regarding not only education but also the nature of language and language 

learning. Neither all the aspects a language is made up concerning the four skills, 



 9 

grammar and vocabulary among others have been equally highlighted through the 

centuries. The relevance conceded to them has depended on the approach adopted in 

every period. Actually, in the last three centuries, in order to equal the status of “modern” 

languages to that of precise and demanding discipline Latin enjoyed, English was taught 

following the same methods employed when teaching Latin.  

 The indefatigable search for discovering the key to learning a foreign or a second 

language has become one of the main lines of investigation on the part of disciplines such 

as linguistic and psychology. Research on the field of psychology tries to find out and 

explain how the different mechanisms programmed in our brain to deal with the exclusive 

human ability to communicate by means of language are triggered when learning a new 

language.  

 On the other hand, linguistic and linguists, based on the findings made by 

psychology and on their own beliefs regarding education, the nature of language and 

language learning, try to define the most appropriate approach and, consequently, method 

to make possible the objective of learning it. Finally, materials designers, the last link in 

this chain, are responsible for creating courses and books whose syllabuses are both the 

materialization and reflection of those ideas and beliefs an approach is related to.  

 A more clear perspective of the different stages foreign language teaching has 

gone through will be reached by means of a quick view at the main approaches adopted 

and applied through its history. 

 
4.1.1. The Grammar Translation Method 
 
 As mentioned above, in the eighteenth, nineteenth and during an important part of 

the twentieth century, European modern languages have been taught following the same 

approach applied in the transmission of Latin. In fact, English textbooks in the nineteenth 

century reflected the symmetry between the teaching of both Latin and English concerning 

the type of texts, the theoretical expositions on language rules and the exercises 

proposed in order to develop linguistic knowledge. The attainment of certain proficiency 

depended on the memorization and the application of grammar rules when translating into 

and out of the target language.  

 The main characteristics of the Grammar Translation Method are: 
 
- Reading and writing are the skills to be developed. Listening and speaking are nearly 

or completely neglected. 

- Knowledge of grammar rules is one of the main objectives. The mastery of this aspect 

of language will be applied to the translation of texts into and out of the target 

language. 
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- Grammar is approached from a deductive perspective. Grammatical rules are 

presented, studied and memorized. They will be put into practice by means of 

translation exercises. 

- The sentence is considered the main unit. The exercises proposed in textbooks 

reflecting this method revolve around the translation of sentences. 

- Accuracy regarding the translation of sentences is an objective to be achieved. 

- Vocabulary is presented through lists of words and their translation equivalents with 

the purpose of being memorized. 

- The student’s mother tongue will the language used for instruction. 

 
 Although an important reform in the way foreign languages were taught took place 

in the mid-nineteenth century, the Grammar Translation Method continued exerting great 

influence in the way foreign languages were taught. Actually, traces of this traditional 

method are still clearly observed in textbooks and materials designed for the teaching and 

learning of the English language nowadays. 

 
4.1.2. The Direct Method   

 As mentioned above, revolutionary changes were being carried out in the field of 

foreign language learning as the product of a new society which needed to cover other 

aspects of language rather than confining the learning process to the study of grammar 

and the translation of sentences and texts. Although the development of the four skills 

was emphasized, oral skills were paid special attention since spoken speech is the first 

form of language the individual is exposed to and learns to produce. The Direct Method 

turned up as the result of this new approaches and beliefs concerning the teaching and 

learning of languages. It was based on the belief that a second language must be learnt 

through a very similar process to the one that takes place when acquiring the mother 

tongue. Among its main characteristics, the following ones could be highlighted: 

 
- Instruction was imparted through the target language. The student’s mother tongue 

was completely excluded of the learning process. 

- Grammar was taught inductively. 

- Vocabulary was taught by means of objects, pictures and demonstration and always 

contextualized.  

- Listening comprehension and speaking were specially emphasized. 

- Oral skills were developed progressively. The student was invited to participate as 

much as possible. 

- Accuracy regarding pronunciation and grammar was demanded. 
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4.1.3. The Oral Approach and Situational Language T eaching 

 Harold Palmer and A. S. Hornby were the main exponents of this approach which 

appeared between 1920 and 1930. Based on the principles and theories of the Direct 

Method, it had as main objective to select and organize the content the student was to be 

taught. Thus, it emerged as the result of some linguists’ desire of providing the 

innovations brought about by the Direct Method a more defined form in terms of course 

design, which Situational Language Teaching was based on the belief that language 

structures and forms were the supporting net of oral speech, these having a close 

relationship with the situation in which these are applied and the meaning they convey.  

 This approach focused its attention on the following aspects: 
 
- Vocabulary. Some linguists, Palmer amongst them, believed that vocabulary was an 

essential aspect of language to be taught. Reading competence could only be 

achieved by the acquisition of vocabulary. Their objective was that of selecting the 

appropriate vocabulary corpora for each course. 

- Grammar, along with vocabulary, was also considered an aspect of paramount 

importance. Linguists supporting this approach classified English grammatical 

structures into sentence patterns since they believed that learners acquired a foreign 

language by means of inputs made up of meaningful sentences containing those 

grammatical forms. 

- The language used in the classroom as the means of instruction is the target 

language. 

- Listening and speaking skills must be developed before reading and writing are 

introduced to students. 

- Selected and graded items covering the different aspects of language were presented 

and organized in the form of a structural syllabus. 

 
4.1.4. The Audiolingual Method 

 As Richards and Rodgers (1986) point out, this approach emerged in the mid-

twentieth century from the necessity of teaching foreign languages to American citizens so 

as to prevent the United States becoming isolated from the scientific advances that were 

being carried out in the rest of the world. The term Audiolingualism coined in 1964 by 

Professor Nelson Brooks boasted about having revolutionized foreign language teaching.  

 Among its main features, the following ones will provide a clearer vision about 

what this approach is about: 
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- Since it was based on behaviourist theories, its adepts believed that foreign language 

proficiency was only attained by means of mechanical habit formation which consisted 

on repeating and memorizing language patterns. Form was more important than 

meaning. 

- Listening and speaking skills were developed before reading and writing skills. 

- Grammar was taught inductively. Not until had the student practised a specific 

sentence pattern in different contexts grammar rules were presented. 

- Vocabulary was taught not only under a linguistic point of view but also under a 

cultural one. Teaching a foreign language implied cultural knowledge about the society 

that used it as a mother tongue. 

- Accuracy regarding pronunciation was of paramount importance. 

- The student’s native language was not used when instructing in the target language. 

 
4.1.5. The Communicative Approach 

 The Communicative Approach, also known as Communicative Language Teaching 

and functional-notional approach or just functional approach, can be considered the result 

of the changes carried out in the existing foreign language learning methods in Great 

Britain in the 1960s. Its theories about learning, its principles, its methods and the type of 

syllabus proposed still exert an important influence on foreign language teaching 

nowadays.  

 As its main characteristics, the following seem to be the most significant ones:   
 
- Language learning means learning to communicate. 

- Opportunities for communication are to be sought from the beginning of the learning 

process. 

- Promotion of pair and group work since these are situations which provoke 

communication. 

- Communicative competence is the main goal of this approach. 

- The student’s mother tongue can be used if necessary when aiding the student. 

- Translation can be resorted to when helping the student. 

- Attention is paid to fluency rather than to accuracy. 

 

4.2. Adults learning English as a Foreign Language (EFL) 
 

As it has been briefly exposed in chapter 2, the reasons an adult learner may have 

to tackle the enterprise of learning a new language on his/her own can differ enormously 

from one individual to another. Nevertheless, “[…], they often have a clear understanding 

of why they are learning and what they want to get out of it.” (Harmer 2001: 40). Before 
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analysing these reasons in more detail, it would be absolutely necessary for this study to 

make a distinction between those motivations that lead an individual to undertake the 

challenging project of either learning English or improving and widening an already 

acquired level and, once this decision has been made, the specific reasons that incite the 

future learner to choose the path of self-study when having these same objectives 

regarding his/her linguistic competence.  

 
4.2.1 Reasons for learning English 
 
 Among the many causes that may urge an adult individual to start studying 

English, professional, academic and personal reasons seem to be the main inducements 

which encourage our society to take interest in this language. 

 
4.2.1.1. Professional reasons  

 The globalization process that our modern society has gone through in the last few 

decades has brought about relevant consequences for the modern society. The changes 

caused and their effects are visible not only at economic and political levels but they have 

interfered with the ordinary life of the average citizen.  

 In order to implement this ambitious worldwide project successfully, a common 

vehicle which makes possible communication between economies whose social and 

cultural backgrounds are so extremely distant appears to be of paramount importance. 

Due to historical, political and economic reasons, the chosen “instrument” which allows 

international interaction is the English language. Nevertheless, since most of these 

encounters involve non-native English speakers, the dominant trend nowadays is not that 

of achieving a target model that imitates a native-like use of the language. The objective is 

that of using English as a lingua franca conceding more importance to both intellibility and 

fluency rather than to accuracy.     

 Thus, consequences in the form of linguistic proficiency in English, among many 

others of different nature, have also directly reached and affected some professionals who 

are developing their careers in several and different contexts. Two main groups of 

professionals could be pointed at as the direct and obvious receptors of these 

consequences.  

 The first group comprises workforce working for multinational companies in need 

of communicating with foreign colleagues and travelling abroad. Their possibilities of 

being promoted or even being able to carry out daily routines depend largely on their 

capacity for managing themselves in English.  

 The second relevant group is made up of content teachers who due to the 

implementation of bilingual programs such as CLIL in primary and secondary schools are 
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compelled to attain certain linguistic competence so that they can teach their subjects 

through English so as to create a new generation of future bilingual workforce. In most 

cases, these adult professionals are the heirs of foreign language educational programs 

based on the Grammar-Translation Method. Therefore, their linguistic competence is 

limited to some grammatical rules to be applied when dealing with written sentences and 

an acceptable range of vocabulary, whereas oral skills are somehow neglected. 

 Thus, in order to either attain or demonstrate the required linguistic proficiency, 

they enrol in English courses with the objective of passing an exam and getting a 

certificate as proof of their English level. Nevertheless, factors such as the impossibility of 

devoting enough time to the study of English due to professional and personal duties 

condition the learning process and in most cases they feel completely overwhelmed by 

the demands the new situation has given rise to. 

 
4.2.1.2. Academic reasons 
 
 The number of young adults engaged in the task of learning English has increased 

enormously in the last few decades all over the world. This group is made up of, on the 

one hand, teenagers finishing secondary education with a clear intention of enrolling at 

university and, on the other hand, young adults studying a degree. They are expected to 

have attained a B2 or even a C1 level of competence in a European language by the time 

they finish their degree depending on the decision made by each university. In both cases, 

English is the key element which will allow them to have access to a wide variety of 

articles and books written in English during their years at university, not to mention the 

opportunities that the mastery of this language may offer them in terms of either studying 

or developing a project at a foreign institution. 

  
4.2.1.3. Personal reasons 

 However, not all the people who decide to tackle the enterprise of studying English 

are influenced by an external element which imposes the achievement of certain linguistic 

proficiency putting pressure on them to attain certain control of the language in a relative 

short period of time. Personal needs and likings are also powerful stimuli which may lead 

the individual to invest time, effort and dedication. 

 Travelling abroad could be considered one of the most compelling reasons that an 

individual may have when deciding to study English. Although it would be quite ingenuous 

to think that all the local people living in the country which an individual has chosen as 

his/her holiday destination are able to communicate in English, it is true that English will 

be the language through which any kind of communicative encounter will take place in 

settings such as airports, train stations, museums, historical sites, holiday resorts or 
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commercial establishments belonging to multinational companies. Since the average 

tourist will spend most of his/her holiday visiting this kind of places and engaged in this 

type of activity meeting other tourists from many different countries, English will be 

undoubtedly the essential “instrument” which will turn the experience into a completely 

satisfactory one. 

 Furthermore, the influence that North American culture, traditions and society has 

exerted by means of films, series and music, among some other more powerful but not so 

visible economic and political factors, on most citizens around the world, makes the 

English language an attractive matter to learn as an element which will bring us closer to 

that so advanced and powerful civilization. 

 Thus, in my experience, some people devote their free time to study English 

because of this attraction for everything that has to do with English-speaking societies, 

this being, at the same time, an extra skill which will socially and culturally difference the 

individual from the rest of the group. 

 
4.2.2. Reasons for choosing a self-study English co urse 

 Once the purpose of learning English has become evident due to either a 

professional requirement or a personal decision, the future learner is offered a wide range 

of options to achieve this objective. 

 Perhaps, the most advisable choice seems to be that of enrolling on a course in 

which either an institution or a teacher or group of teachers set both the materials and the 

syllabus to be covered along with the objectives to be attained. At the same time, the 

support and guide a teacher can provide along with the interaction with classmates in 

order to develop and practise communicative and social skills and strategies appear to be 

also of paramount importance.  

 Nevertheless, some future students opt for going through the learning process on 

their own. They choose the path of self-study. Among the infinite causes that may lead an 

individual to choose this kind of method, the most obvious ones seem to be, on the one 

hand, the impossibility of attending regular classes subjected to inflexible schedules. This 

is the most common reason among adult people whose professional and personal 

obligations do not allow them to attend English lessons on a regular basis. Therefore, self-

study appears to be the best option along with, in certain cases, some private lessons 

once or twice a week so as to clarify different concepts and practise the speaking skill. In 

my experience, this is the method followed by many students preparing for the Cambridge 

exams whose previously acquired linguistic level along with an adequate organization and 

use of learning strategies allow them to be almost completely autonomous. 
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 On the other hand, economic motives may also move the future learner to choose 

self-study methods. The investment devoted to buying any kind of self-study course and 

materials which are available nowadays including dictionaries and extra resources is 

really far from the one needed when enrolling on a course, which means not only buying 

the student’s own materials but paying a monthly or term fee depending on the institution.  

 Nevertheless, whatever the reason why people choose learning English through 

self-study methods, the level of responsibility, self motivation and effort is not comparable 

with the one required when learning through guided instruction. The student must be able 

to play the role of both the student and the objective examiner of his/her own work and 

progress at the same time in order to succeed. Last but not least, organization and 

learning strategies appear to be also key elements for the autonomous learner’s success.  

 

4.3. Learning strategies 

 Language teaching and learning in the last few decades has been characterised 

not only by changes concerning new theories and approaches when it comes to teaching 

and learning a second language but also by the shift in the roles of both teachers and 

students. Thus, the student is no longer a passive and completely receptive subject who is 

told what to learn, when that “what” is to be learnt and how that “what” will be learnt. On 

the contrary, the student has become the centre of the teaching-learning process, having 

been given the ultimate responsibility for learning to take place through consciousness of 

his/her own learning process and an active participation in it. 

 Thus, as Hockly & Madrid (n.d.: 18-19) state:  

 
Taking part in the process of learning requires the activation and regulation of many additional 

factors such as: 

- Motivation 

- Beliefs about learning 

- Previous knowledge 

- Interaction 

- New information 

- Abilities and strategies 

  
 Therefore, it could be easily inferred that for any kind of learning to be 

accomplished, it is the learner the only element in the teaching-learning equation in 

charge of triggering the process by means of the use of certain structures or learning 

strategies. Among the many definitions that have been supplied of what a learning 

strategy is, the following one could be, in my opinion, the most illustrative and clarifying: 
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“[…] operations employed by the learner to aid the acquisition, storage, retrieval, and use 

of information” (Oxford 1990: 8).  

 The same author provides a list of general features of learning strategies (1990: 9-13): 

 
1. Contribute to the main goal: communicative competence. 

2.   Allow learners to become more self-directed. 

3.   Expand the role of teachers. 

4.   Are problem oriented. 

5.   Are specific actions taken by the learner. 

6.   Involve many aspects of the learner, not just the cognitive. 

7.   Support learning both directly and indirectly. 

8.   Are not always observable. Some LS are not observable to the human eye. 

9.   Are often conscious. 

10.  Can be taught. 

11.  Are flexible. 

12.  Are influenced by a variety of factors. 

  
 The success or the failure of the learning process will depend largely on the 

application of these learning strategies. Nevertheless, not all the students apply these 

structures successfully or even apply them at all. Actually, Rubin (1982), in order to 

identify those special structures which made learning possible, focused her attention on 

those mental and cognitive strategies that were used by successful learners.  

 Attempts to classify into groups all the learning strategies that have been identified 

through observation of both teachers and students have given as a result many different, 

but at the same time quite similar, taxonomies. Some of the most influential learning 

strategies classifications are offered by authors such as Rubin (1975), Naiman et al. 

(1978), O’Malley and Chamot (1990) and Oxford (1990), whose division is probably the 

best known by language teachers in the last two decades since it provides a far clearer 

and detailed vision of the type of existent learning strategies due to the subdivisions and 

groupings of related strategies this author made. The two major divisions group them into 

direct and indirect strategies. The direct strategies division is made up of three groups: 

memory strategies, cognitive strategies and compensation strategies. The indirect 

strategies division also contains three groups: social strategies, affective strategies and 

metacognitive strategies. Oxford’s (1990: 17) taxonomy of learning strategies is provided 

in Appendix 1 . 

 All of them being equally important for the learning process to take place and 

playing each one a necessary and specific function, affective strategies along with 

metacognitive strategies are especially relevant in the particular case of language self-
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study. According to O’Malley and Chamot (1990) affective strategies are those strategies 

which use “[…] affective control to assist a learning task” and according to Oxford (1990: 

9-13) “[…] develop self-confidence and perseverance needed to become involved in 

language learning situations”, whereas metacognitive strategies are those aiding the 

student to plan and organize tasks and monitor and evaluate his/her own learning 

process.  

 On the one hand, since the teacher figure does not exist or is rarely present when 

an individual decides to study English through self-study methods, it is the learner who 

must be responsible for those tasks that, up to a certain point, are the teacher’s concern 

when studying through guided instruction. This involves setting objectives, organizing 

materials and activities, planning tasks regarding strategies to be used and main parts 

and ideas the task may be divided into, deciding which aspects will be paid general or 

specific attention, identifying the conditions which promote learning and, last but not least, 

monitoring and evaluating the learning process along with the products that process has 

produced.  

 On the other hand, affective strategies will supply a variety of techniques to 

promote and enhance the lonely learner’s motivation and self-confidence. They will also 

allow the student to know about his/her mental and physical needs when being subjected 

to the emotional strain that any intellectual activity brings about.  

 As mentioned above when exposing the features of the learning strategies, these 

can be taught. Thus, a lot of relevance has been conceded to strategy instruction in recent 

years considering it as important as the content transmission. Nevertheless, the goal of 

strategy instruction is not that of providing all the students with a bunch of strategies 

without taking into account each individual’s learning styles, cognitive capacity, age and 

personal needs. Strategy instruction has as its main goal to supply the individual student 

with those specific useful tools which help him/her to accomplish his/her particular 

learning objectives. Previous learning experience regarding language instruction is 

another essential factor to bear in mind when teaching learning strategies since effective 

application of new structures will help overcome possible emotional constraints and 

mistrust towards language learning.  

 Teaching learning strategies can be carried out implicitly or explicitly. Depending 

on the age and the teaching context, learning strategy instruction may be inserted 

implicitly when doing an exercise or may be taught explicitly and independently from 

content.   

 Both modalities of learning instruction are not only provided by the teacher; in fact, 

many English textbooks specially designed for primary and secondary education such as 
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You! (Palencia and Driscoll 1997) include sections whose function is that of making the 

students reflect on the way they learn.  

 Apart from the inclusion of these structures in materials specially designed for 

classroom use, a wide range of instruction books devoted to learning strategies is 

nowadays available. This type of resources along with the own learning strategies the 

self-taught student has developed previously as either the product of his/her own 

experience or the result of guided strategy instruction appear to be the tools this kind of 

learner will have to rely on to attain successfully his/her expected  linguistic goals. 

 

 
5. Methodology 
 
5.1. Justification of material selection 

 As mentioned above, the study of a new language, in our specific case, English, 

can be tackled following several paths, being self-study one which is highly recognized 

nowadays and which captures courses designers’ attention and takes up entire shelves at 

the bookshops. At the same time, English self-study can be tackled from different 

perspectives and with several objectives: grammar study, vocabulary extension, the 

improvement of one skill, specific English to answer possible questions in a job interview, 

quite special English related to certain professions, etc. 

 Nevertheless, more ambitious and innovative courses aim at developing all the 

aspects of the language from a global, practical and communicative point of view, 

providing the learner with the necessary instruments to attain his/her objectives. This is 

the type of materials I am interested in. I have chosen one of the courses offered by Pons 

Idiomas, a well-known and renowned brand in the field of language self-study with a huge 

availability and variety of courses in many different languages as well as a wide range of 

resources to practice the new language from all perspectives.  

 A1-A2 is the level, according to the CEFR, of the course subject to study and 

analysis. The choice of such a low level has been due to an interest in finding out the real 

possibilities an individual whose English knowledge and competence is quite limited and 

who is working on his/her own may have of achieving any kind of communicative 

competence. This course, as many others available in the market nowadays, makes the 

attractive “promise” of attaining the ability to interact orally in a quite short period of time 

as a strategy in order to call the future learner’s attention. 
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5.2. Description of the course 

 This section is devoted to offering a description of the materials and resources the 

course under study comprises in terms of the physical elements it is made up of. On the 

other hand, an exposition of the approach followed in the course along with the syllabus 

model observed is also offered. 

 
5.2.1. Description of the materials included in the  course 

  
 Curso completo de autoaprendizaje Inglés by Pons Idiomas, comprises two books, 

four audio CDs and one DVD. It is presented in a very attractive format, a quite compact 

box, neither too large nor too thick which shows a nice picture of two people interacting 

while having a cup of tea in a cosy terrace. It is also described succinctly what the course 

includes, what every item included is about, the approach followed and the main objective 

to be achieved through the study of the course. The course is written in Spanish with the 

exception of the exercises and activities the student will work on. These friendly 

characteristics along with the information provided on the box are extremely important 

design features which aim at encouraging the future learner who wants to study through 

these kinds of methods. Appendix 2  shows the front and the back covers of the box 

which contains the course. 

 
5.2.1.1. Student’s Book  
 
 The Student’s Book appears to be the central element around which the four audio 

CDs, the DVD and the Annex revolve. Spanish is the language used in the introduction to 

explain the structure of the course and the meaning of the different symbols employed. 

Actually, the headings of all the activities and the description of the situations introduced 

to the student before the performance of an exercise are also written in Spanish. 

Although, it might be claimed that the reiterated use of the student’s L1 does not seem 

beneficial when learning a new language, two facts justify this decision. On the one hand, 

the level is so low that the student does not posses the necessary control to deal with 

relevant instructions and explanations in English. On the other hand, since there is not 

any type of physical interaction either with classmates or a teacher, the possibilities of 

conveying meaning through gestures and mimic are discarded.  

 The Student’s Book is made up of sixteen units. One revision lesson has been 

inserted every four units so as to revise and strengthen the contents covered in the four 

previous ones. The visual design pretends to offer a welcoming and easy view of the 

course: colour pictures and illustrations have been inserted into the exercises and a colour 

code indicates the different sections in the unit. The length and the structure of every 
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lesson is practically the same. The first page is always devoted to introducing the 

objectives to be attained. In order to reach these goals, an array of various exercises 

dealing with the different aspects of the language is presented through the lesson. The 

last page of each unit is divided into two parts: in the first one, the student is always asked 

to assess his/her degree of satisfaction and achievement of the objectives proposed at the 

beginning of the lesson. The second part is normally related to activities included in the 

DVD. Appendix 3  illustrates the parts of the Student’s Book described in this subsection.  

 
5.2.1.2. Annex  
 
 This book could be considered as the necessary complement of the Student’s 

Book. The layout present in the Annex is completely different from the one observed in the 

Student’s Book. There are not either pictures or colours. Even the quality of the paper is 

clearly inferior. Therefore, it seems to have been thought and designed to be used as a 

reference manual. The key for the Student’s Book exercises, the listening exercises 

transcripts along with their translation into Spanish, a grammar reference and all the 

vocabulary employed in the course with its equivalence in Spanish comprise the Annex. 

 Appendix 4  contains some pages from the annex showing a script along with its 

translation from a listening activity, the table of contents for the grammar section and a 

page extracted from the vocabulary section in order to make the reader have a clearer 

vision of this part of the course. 

 
5.2.1.3. Audio CDs 
 
 There are four audio CDs which include all the listening exercises of the course. 

5.2.1.4. DVD 

 There is one DVD which contains ten videos. Five of them are devoted to the 

explanation of relevant grammar points on the part of a native teacher. The other five 

videos include interviews and reports. The student has the option of watching them with 

the help of Spanish subtitles. A comprehension activity related to these videos can be 

found in the last section of some units in the Student’s Book.  

 
5.2.2. Approach and syllabus model 

 Generally speaking, an introductory section exposing the author’s ideas and 

beliefs about the teaching and learning of a foreign language and, consequently, the 

approach to be followed according to those ideas, the type of syllabus adopted and the 

activities proposed in order to reach some objectives and a detailed description of both 

the materials included and extra resources is present in most language courses 
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nowadays. Nevertheless, apart from a brief explanation of the structure of the units in 

terms of content and activities in the Student’s Book and the symbols employed next to 

some exercises, just a still briefer and superficial review of the method alongside quite 

optimistic expectations are observed on the box which contains the materials which 

comprise this course. Nonetheless, this fact does not imply that a closer study and 

analysis of these materials will not reveal both the approach and syllabus model which 

have been followed when designing them.  

 As stated on the cover, the purpose of the course is to make the learner 

communicate quickly in the target language through real and meaningful learning. Thus, it 

could be easily inferable that the intention of the author when designing and writing these 

materials is that of ascribing them to the Communicative Approach. 

 According to its American and British proponents, the main objectives of the 

Communicative Approach or Communicative Language Teaching (CLT) are to “a) make 

communicative competence the goal of language teaching and b) develop procedures for 

the teaching of the four language skills that acknowledge the interdependence of 

language and communication.” (Richards and Rodgers 1986: 66). Apart from many other 

features that define the Communicative Language Teaching and a wide variety of 

versions when applying it, ranging from the weak to the strong ones as distinguished by 

Howatt (1984: 279), the quotation above is, under my point of view, the most accurate 

definition of what a communicative approach is.  

 On the other hand, in order to achieve certain communicative competence, the 

interaction with either other learners or users of the target language while learning 

appears to be of paramount importance. Nevertheless, although to a greater or lesser 

degree, listening, reading and writing skills are dealt with in this course, since Pons’s 

course is aimed at the self-study and no opportunities of interaction either with other 

students or teachers are offered, one of the central premises of CLT is not observable. 

Therefore, the possibilities of developing any kind of spoken communicative competence, 

at least through the study of this course, are nonexistent. A more detailed and extended 

analysis about the treatment of the four skills in Pons’s materials will be exposed in the 

following sections. 

 Nonetheless, on the other hand, the syllabus is a clear example of one of the first 

syllabus models proposed by Wilkins in 1976: the notional syllabus, also known as 

notional-functional syllabus. As Thornbury (n.d.: 52) states: “Two kinds of meaning are 

implicated in this kind of description: functional meaning and notional meaning. […], the 

function of a language item is what it does, its communicative force. The notion of an item 

is what it is about, the concept it convey.”  
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 The sixteen units in the Student’s Book revolve around a story which starts when a 

group of people arrives at a hotel and continues by setting the different characters in 

several scenes and situations that may be fairly common to people who travel. On the 

other hand, on the introductory page of each unit, there is a list which describes the 

content and the objectives in terms of functions, notions, topics, grammar and vocabulary. 

Nonetheless, although the organizing principle may seem to revolve around a succession 

of situations related to a trip, could be considered just a good literally device used for 

entertaining and engaging the lonely student. Actually, all of the functions, the grammar 

points and most of the vocabulary can be applied to very different situations from the ones 

present in the course; it is concerned with “preparing the learner for multi-purpose 

language used in a wide, but unspecified, range of contexts.” (Thornbury n.d.: 52) and not 

with providing extremely specific structures and vocabulary with a very restrictive use. 

 Thus, this syllabus may be considered a reflect of that syllabus that, as exposed by 

Richard and Rodgers, The Council of Europe developed and whose result was Threshold 

Level English (van Ek and Alexander 1980). This syllabus pretended to describe the 

objectives to be included in the foreign language courses for European adults concerning 

the most common situations in which they would be involved, the most typical topics they 

would be exposed to when interacting in the target language, the functions that they may 

be required to use when communicating such as agreement, disagreement, greetings, 

asking for information or describing things, notions such as time, frequency and duration 

along with grammar and vocabulary. 

 

5.3. Analysis criteria 

 In order to both have a clear perspective and be able to carry out a detailed 

analysis of the materials included in the course so as to achieve the stated objectives, the 

following steps have been taken: 

 
 The first step, although difficult and from an extremely different perspective, has 

been to establish a relationship with the course the same way any student would have 

done. Thus, each lesson and each exercise have been covered within every unit. I need 

hardly tell that my level of competence in English is far from the mastery of the language 

that a student taking this course would have. Therefore, although all kind of grammar 

explanations have been covered, every cultural tip read and every listen and repeat 

exercise practised, the time and effort employed in finishing the course has been 

significantly shorter than the time and dedication needed by the type of student the course 

is aimed at. This state of affairs has made possible to determine in this first step the 

linguistic content and the skills this future student will learn as the course advances. On 
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the other hand, it has also been possible to assess if the purpose of the course in terms of 

providing a real and meaningful learning of the language so that the learner can 

communicate in English is accomplished.  

 Secondly, after having covered all the contents and resources included in the 

course, a more detailed analysis has been carried out. It has been determined the 

approach the course could be ascribed to along with the syllabus type observable in these 

materials.  

 As a next step, the attention has been focused on those relevant aspects that must 

be taken into account when designing a syllabus such as utility and learnability and the 

presence of these factors in the course. 

 After this, it has been determined the role of both functions and notions in the 

course as an important part of a programme which pretends to supply the student with 

communicative competence. 

 Once all these steps have been carried out, all the exercises proposed in the 

course dealing with the four skills, grammar, pronunciation and intonation and vocabulary 

have been carefully classified into different groups. The process has been carried out 

employing that very traditional and old fashioned method of taking notes on a notebook. 

Actually, all the process of collecting information, doing the exercises, taking useful notes 

and writing down ideas for this project has been reflected on a notebook and some pieces 

of paper when this notebook was not at hand.  

 Sixthly, the type of exercises, the frequency of these exercises and number of 

activities proposed for each category in order to develop and practice the different aspects 

of the English language have been defined. In doing so, it has become obvious which 

aspects of language have been enhanced the most in the course and which ones have 

been neglected due to the limitations that the language self-study presents. 

 Finally, data concerning some other aspects covered in the course such as cultural 

tips, differences between American and British English and opportunities for self-

assessment have been collected. 

 

5.4. Instruments for the analysis 

 The study and analysis of the materials included in the course Curso completo de 

autoaprendizaje by Pons (2014)  have been carried out working on a physical version of 

the course I have bought specially to develop this project. On the other hand, the 

development of the theoretical parts included in this project has been based on those 

materials provided for some of the subjects which comprise this master’s degree along 

with some other references provided by friends and some others at home. 
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6. Results and discussion 
 
6.1. Syllabus type, selection and grading 
 
 A student, whose level in the target language is quite low and whose knowledge 

about how to develop his/her linguistic competence is limited needs a syllabus of pre-

selected and pre-arranged items which may guide and determine what language elements 

are to be covered and when these language elements are to be studied. This is the type 

of syllabus defined by White (1998) as Type A syllabus according to the distinction made 

by this author between Type A and Type B syllabuses, these last ones being 

characterized by a focus on the learning process carried out through meaningful tasks. 

 In the course under analysis, the learner is presented a programme whose 

organizing principle revolves around a mixture of functional, notional, grammatical and 

lexical categories in which decisions about items selection and grading have been already 

made by the author. At the same time, when choices of selection and grading regarding 

the elements to be included in this type of syllabuses are made two main factors are also 

taken into account: utility and learnability.  

 
6.1.1. Utility: frequency, range and coverage 

 Utility could be defined as how useful an item might be. Decisions regarding what 

elements are to be included may depend on the degree of usefulness of these items. 

Bearing in mind that the course is targeted to a general English language learner with no 

specific needs, the choice of some items over others on the part of the author will have to 

do with the previously exposed when taking about the council of Europe: those common 

situations, functions, notions and topics that the learner would come across. Nevertheless, 

in order to determine and define such an abstract term as utility when referring to the 

items that general courses may contain, some more objective and measurable factors 

such as frequency, range and coverage must be taken into account.  

 
6.1.1.1. Frequency 
 
 Frequency refers to the number of times an item is present in real language use. 

Since, on the one hand, the linguistic level this course is aimed to achieve on the part of 

the learner is quite basic and, on the other hand, these materials have been designed to 

fulfil the expectations of the general student, a high degree of occurrence of all of the 

items selected seems to be absolutely necessary. 

 Regarding vocabulary, the main function words have been incorporated: 

 
- Articles and determiners: a/an, the, this, that and these. 
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- Auxiliary verbs: be, do and have. 

- Conjunctions: also, and, but, if, or and while.  

- Possessive adjectives: my, your, his, her, its, our and their. 

- Prepositions: about, after, at, before, below, by, for, from, in, like, of, off, on, since, 

through, till, to, until, up and with. 

- Pronouns: I, you, he, she, it, we, they, me, him, her, us, them, myself, yourself, 

himself, herself, ourselves, yourselves, themselves, each, everybody and everyone.  

 
 Concerning lexical words, the most common semantic fields containing either the 

most used items or all of them depending on the category are found in this course: 

 
- Food: breakfast, bacon, caramels, carrots, fruit and groceries among many others. 

- Hotels and travelling: lift, luggage, reception, room, etc. 

- Jobs: astronaut, boss, office, teacher, etc. 

- Months of the year and days of the week. 

- Numbers: from one to six-figure numbers. 

- Shopping: dress, T-shirt, size, scarf, etc. 

 
 Finally, a more than acceptable range of nouns, adjectives, adverbs and verbs is 

observable in this Pons’s course taking into account that the level is an elementary one. 

Actually, the range of vocabulary included in this course in far more extensive than the 

one present in most courses aimed at developing the same level. 

 Since this course is concerned with providing the student with the necessary tools 

in order to attain certain communicative competence in the target language, functions 

along with the appropriate sentence patterns, explained grammatically or not, are of 

paramount importance. Those which could be considered the basic functions the student 

would need to put into practice in a hypothetical real situation such as greeting, describing 

people and places, complaining, talking about jobs and hobbies, giving and understanding 

directions and managing when buying in a shop among others are covered in the course. 

 Nevertheless, even when teaching a student without any specific needs and 

communicative goals when learning the foreign language, it almost completely impossible 

to predict the situation and communicative demands the individual would come across in 

the real world, although some functions such as greeting are essential when interacting. In 

other words, the frequency of communicative functions in a real language use is quite an 

impossible aspect to measure. Bearing in mind that this type of syllabus is made up of 

pre-selected items, the author is compelled to choose just a very small amount of 

linguistic functions and predict possible future communicative needs among the almost 

infinite possibilities a syllabus may contain. 
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 This is not the case with the grammatical content and notions included in these 

materials. An individual with an A1-A2 level, even students with higher proficiency, can 

cope with almost any communicative situation with the content covered in these two 

areas. Basic grammatical structures such as the present simple, the present continuous, 

the past simple, simple future, zero and first conditionals and the passive voice and 

notions such as present habit, past event, place, time, cause and consequence have a 

high degree of occurrence in real communicative situations. 

 
6.1.1.2. Range 

 From a linguistic point of view, range can be defined as the probability an item has 

to be present in different contexts. It can be related to vocabulary items, grammatical 

elements or linguistic functions and notions. 

 Regarding vocabulary, the functions words present in the course are to be found in 

completely different situations and contexts, ranging from the most informal expressions 

of language to those academic texts dealing with science, medicine, law or linguistics. On 

the other hand, most of the lexical words are dependent on those communicative 

situations and topics contained in the course. Nonetheless, the course has as a main goal 

to supply the student with both quite general competences and proficiency for a basic and 

everyday use, therefore lexical words in Pons’s are more likely to be found in ordinary and 

not specialized texts and conversations. 

 As in the case of frequency, grammar and notions seem to be present in nearly 

any kind of spoken or written texts. Obviously, depending on the kind of context, the 

variety of grammatical structures and notions will be a lot more extensive; however the 

ones included in this course are observable in any type of register or situation. 

 
6.1.1.3. Coverage 

 Coverage is the other relevant and measurable parameter to be taken into account 

when deciding on the utility of the items to be included in a syllabus. It could be defined as 

the number of uses the same element has.  

 This is the case of some of the grammatical items and structures in these 

materials. Thus, three uses from the wide range of uses available for the modal verb can 

are presented to the student in this course: ability, capacity and request. Other modal 

verbs such as would and will are also applicable to express different notions being used to 

carry out different functions.  
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 Another example is the word like. Not only makes its function as full verb and 

preposition but it is also an adverb, an adjective and a noun, not to mention the 

innumerable expressions and phrasal verbs in which like is present. 

 On the other hand, structures such as the present simple and the present 

continuous which express several notions, habit, general or scientific truths, permanent 

situation, future, action in progress, are studied in Pons. 

  
6.1.2. Learnability 

 The concept of “learnability” is intimately related to the difficulty that either an item 

or a structure may imply when being learnt. The degree of difficulty of a structure is, at the 

same time, related to its complexity in terms of the number of elements involved in that 

structure. Therefore, it may seem obvious and sensible that a syllabus made up of pre-

selected items as it is the case of Type A syllabuses and the case in the materials subject 

to this analysis start teaching extremely simple constructions adding more complex ones 

as the student progress and consolidate all the content previously covered. Nevertheless, 

if the main goal of a course is to supply the student with some of those so-considered 

essential or most common communicative functions, it will be completely necessary to 

teach, explicitly or implicitly, complex structures before more simple ones.  

 Just a superficial analysis regarding the grading of elements in Pons’s materials 

will show that the presentation of some structures in this course does not respond to the 

typical and “logical” order of elements in most Type A syllabuses. This phenomenon is 

observed both in the grammar section in the Annex and in the Student’s Book. 

 Thus, in the Student’s Book, the structure Would you like…?, used to make 

suggestions, is taught before the present simple of full verbs. Both in the Annex and in the 

Student’s Book, modality with can is introduced before both the present continuous. 

Another relevant example is supplied in the Annex where the past simple and the present 

perfect are presented after zero, first, second and third type conditionals.  

 It could be concluded that, although most of the times, the course agrees with an 

organization according to complexity, up to a certain point, sometimes, grammatical 

structures are both at the service and dependent on those possible communicative needs 

and not on the complexity of the construction. In fact, as Thornbury explains, when it 

comes to learning grammatical structures in a foreign language, the degree of simplicity or 

complexity, the degree of similarity with the mother tongue or the order in which these 

structures have been taught has nothing to do with acquisition as it has traditionally been 

suggested.  
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6.2. Functions and notions  
 
 For all the reasons that have been stated above when describing this course’s 

approach and the type of syllabus ascribed to that approach observed in Pons’s, this 

syllabus could be defined as a functional-notional one. The following is an exposition of 

the main functions and notions observed in the course. 

  
6.2.1. Functions 

 Functions in this course are arranged according to a story which starts when a 

group of people arrives at a hotel with the intention of spending a weekend in which they 

will be involved in several activities related to Agatha Christie. During this weekend, the 

characters will go through different situations in which they will need to express their 

thoughts, needs and feelings using the English language. Thus, the different functions will 

be displayed depending on the context.  

 As it has been exposed in previous chapters and sections, the purpose of the 

course seems to be that of providing the student with the necessary tools to be competent 

when interacting in English. Among the huge number of sensations, feelings, intentions 

and thoughts that may be transmitted through language by means of functions, an 

important decision has to be made about what should be included in a course whose 

pretension is to achieve a quite elementary mastery of the target language. The ones 

these materials cover could be defined as the most essential ones, although the contexts 

in which each particular user can be involved are, as mentioned above, unpredictable in 

many cases. 

 Functions in Pons are, in most cases, introduced by means of listening activities. 

Since functions are pretended to be contextualized, these recordings present a situation in 

which a purpose on the part of the speaker must be conveyed using the appropriate 

function. After listening to and reading a specific conversation in which a specific function 

has been introduced in context, sentence patterns associated with this function are 

isolated in order to highlight the structure employed. Practice is mainly provided in the 

form of the following types of activities: 

 
- Activities in which the learner is asked to match those sentence patterns associated 

with their specific function to their translation into Spanish. 

- Activities in which the student is asked to match the sentence to be used with the 

situation in which its use would be appropriate. The situation is expressed in Spanish. 

- Activities in which the student is required to listen and repeat sentence patterns that 

will be useful when interacting in the target language. 
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- Activities in which the learner is required to write the sentence pattern used when 

communicating something. 

- Lists containing sentence patterns which the learner is asked to read and, up to a 

certain point, memorize. 

   
 The functions that can be observed in the Student’s Book are:  

 
- Unit 1: greeting people and apologizing. 

- Unit 2: asking someone’s origin, accepting and rejecting an offer and asking for a 

drink. 

- Unit 3: describing people, expressing what you like and dislike and talking about your 

job. 

- Unit 4: booking a room in a hotel. 

- Unit 5: thanking and describing landscapes and places. 

- Unit 6: making suggestions.  

- Unit 7: giving directions and buying items. 

- Unit 8: making decisions and telling the time. 

- Unit 9: complaining and answering the phone. 

- Unit 10: leaving messages on an answering machine. 

- Unit 11: understanding commands and giving directions, congratulating and 

expressing wishes. 

- Unit 12: expressing an opinion. 

- Unit 13: Describing facts. 

- Unit 14: expressing an opinion. 

- Unit 15: paying compliments. 

- Unit 16: saying goodbye and talking about the weather. 

 
 Appendix 5  shows some examples of the type of activities proposed in Pons so as 

to practise these functions. 

 
6.2.2. Notions 

 Notions in the course go hand in hand with the grammatical items and structures 

included in these materials. According to the level of proficiency the course is aimed to 

attain, it could be concluded that the most elementary and necessary ones so as to be 

able to convey meaning are covered. 

 The notions present both in the Student’s Book and the Annex are: 

 
- Present habit and permanent situation 
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- Action in progress 

- Value 

- Quantity 

- Position 

- Modality: ability, possibility, permission, request, suggestion, hypothetical situation, 

advice, obligation and prohibition. 

- Future reference 

- Possession 

- Time 

- Past event 

- Cause/effect 

- Comparison 

 
6.3. Grammar in Pons 

 Some references have been made to the grammatical elements and their 

organization in Pons’s course in previous sections. A more detailed analysis of the items 

and structures as well as the order when presenting them along with the treatment of 

grammar and the exercises proposed in order to practice it will be dealt with in this 

subchapter. 

 As it has been mentioned above, the course contains two books: the Student’s 

Book, which could be considered the central source of learning around which the rest of 

the materials included revolve, and an Annex which clarifies, extends and supports the 

content covered in the Student’s Book. 

 Grammar is present in both of these books although the approach, the extension, 

the order followed and the content included differ from one book to another significantly. 

Whereas in the Student’s Book the presence of grammar pretends to be a reinforcement 

of the structures functions are made of, in the Annex, grammar is exposed from an 

extremely theoretical point of view. 

 
6.3.1. Grammar in Annex 

 Grammar is one of the three parts in which this book in divided into. Before 

exposing the analysis of the thirty-four grammatical units and the level of depth with which 

these elements are dealt with, I would like to point out that all the grammar is explained in 

Spanish. Actually, one of the main points that characterize the Communicative Approach 

as exposed by Richards and Rodgers is that “Judicious use of native language is 

accepted where feasible”. (1986: 67). In this specific case, due to the extremely low level 
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of English the student is supposed to have when starting studying the course and the fact 

that the learner is facing these materials on his/her own, such an extensive use of the 

student’s mother tongue may be justified. In fact, it should be born in mind that the level to 

be achieved is also quite low, A1-A2.  

 On the other hand, grammar is presented in an extremely traditional and 

theoretical way; thus, after having presented and explained an item, completely 

decontextualized examples are provided. Exercises to put into practice the newly-acquired 

element are not supplied in this book. After having analyzed all the units, the following are 

the most relevant aspects to be highlighted regarding grammar in the Annex. 

 
6.3.1.1. Content 

 The grammatical content, regarding both items and structures, included in this 

book seems to be appropriate according to the level of linguistic competence to be 

achieved. It must be born in mind that the course does not pretend to be a grammar 

reference itself but an instrument to make the learner attain communicative competence. 

On the other hand, it is true that when comparing the grammatical content of the course 

with the grammatical content covered in grammar self-study books such as Essential 

grammar in use (Murphy 2008) some relevant and basic points are not covered in this 

book. Items such as too and enough, possessive pronouns, structures to indicate 

possession, countable and uncountable nouns, already with the present perfect, indefinite 

pronouns or modals such as might or needn’t are not explained explicitly although the 

glossary contains some of these words. 

 
6.3.1.2. Level of depth and difficulty 

 Concerning the level of depth and difficulty with which each point is dealt with in 

this book, this appears to be quite suitable for a course of this kind. Explanations are, in 

general, exposed in a very clear and accurate way. The most common uses of both each 

element and structure are normally included and well chosen examples are provided in 

order to illustrate them.  

 Nevertheless, under my point of view, a quite confusing explanation is provided 

when explaining how to form the comparative and superlative forms of adjectives 

containing three syllables or more. The author uses a not very common way of explaining 

the rule that it can be normally found in any grammar book to be applied to adjectives of 

two or more syllables. In the Annex, the following explanation is offered: “Los adjetivos de 

tres o más de tres sílabas que no terminan en –y, -er, -le u –ow forman el comparativo 

con more y el superlativo con most.” (Pons, 2014: 37). 
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6.3.1.3. Organization 

 An atypical organization concerning grammatical items and structures when 

comparing this book with either some beginner grammar books or courses designed for 

teaching students at school will be observed through the Annex on many occasions. 

Perhaps the most significant examples of this original order correspond to the place that 

some verb tenses occupy in this section of the Annex.   

 Thus, more complex and less common verb tenses such as the present perfect 

continuous is introduced before the present simple and the past continuous. Regarding 

the present continuous, this is found even after the past simple and the modal verbs. In 

the same line, will indicating future along with some other uses as promise, intention and 

decision at the time of speaking is the content of the last unit of the grammar part. This 

order is not justified by an attempt to follow the same organization observable in the 

Student’s Book since the grammatical items appear in a more logical order in that book. 

 The formation of comparative and superlative adjectives is also a good example to 

illustrate this point. This grammar point is covered in the second unit when describing the 

adjectives in English. Besides, the whole topic is not exposed in this unit. It is not until unit 

thirty-two that adjectives in their comparative and superlative forms are put into context by 

means of the explanation of the two main comparative structures and some sentences are 

provided in order to show how comparative and superlative forms work. Nevertheless, 

these structures have been included after having studied the passive voice, the relative 

sentences and the reported speech. 

 On the other hand, the most extended tendency is that of presenting conditional 

sentences not only after the so-considered most basic verb tenses have been studied but 

also after many other elements such as pronouns, possessive adjectives or countable and 

uncountable nouns have been presented. In Pons’s course, unlike most of the existent 

elementary grammar references and books, conditional sentences are introduced before 

many other aspects such as the present simple, the present continuous, the past simple 

or the future with will.  

 Finally, another worth mentioning examples of this rather atypical organization 

would be the place that there is/there are and pronouns occupy in the grammar section of 

this book. Despite being extremely basic elements when it comes to learning a new 

language, these items are introduced after quite less common and far more difficult ones. 

In fact, they are found in units twenty-two and twenty-four respectively.  

 Appendix 6  contains one of the grammar lessons included in the Annex. On the 

other hand, the organization of the grammatical items in this part of the course can be 

observed in Appendix 4 . 
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6.3.2. Grammar in the Student’s Book  

 Since this part of the course is concerned with supplying the student not only with 

a theoretical and mechanic knowledge about the items and forms that govern the English 

language but with a wider, a richer and a global perspective, the treatment of grammar 

differs enormously from that found in the Annex. Thus, although it is true that grammar is 

still a quite relevant element and both explanations and exercises are provided in each 

lesson, it does not play that main and central role that it used to and that is still nowadays 

the case of some courses.  

 Actually, all the grammar points dealt with are contextualized and revolve around 

the functions which will allow the student to interact in the target language. Explanations 

seem to emerge as an analysis and dissection of those structures that have been 

previously introduced in the listening activities that open every lesson. This may seem the 

reason for including both grammatical information and exercises are observed not only in 

the specific sections devoted to grammar in the revision units but in almost every part 

each lesson is divided into. On the other hand, exercises are normally related to the 

functions and the topic covered in the units.  

 The following are the most relevant points to be highlighted regarding grammar in 

the Student’s Book. They are related to the content included, the organization of the items 

and the type of exercises proposed. 

 
6.3.2.1. Content  

 The grammatical content in the Student’s Book appears to be slightly different from 

the one observed in the Annex. Explanations are reduced to a few guidelines and both 

examples and exercises are provided so as to practice and consolidate what has been 

presented in the theoretical section. A number and symbol beside each grammar section 

refers the student to a specific grammar section in the annex where a deeper exposition is 

provided. As in the Annex, these are written in Spanish.  

 Regarding the content, this is not an exact reflect of that included in the Annex, 

that is, not all the structures contained in the grammar section in the Annex are present in 

this part of the course. Thus, the passive voice, the conditional sentences and the 

reported speech are structures not studied in the Student’s Book.  

 On the other hand, some grammar points which have not been included in the 

Annex are covered here. This is the case of some indefinite pronouns such as everybody, 

everyone, everything, nothing and no-one.  
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6.3.2.2. Organization 

 The order of the grammatical items in the Student’s Book follows a more logical 

order in terms of simplicity and frequency, a more similar organization to the succession of 

items that governs most textbooks nowadays. Nonetheless, some quite essential items 

are dealt with at a quite advanced stage in the book. Thus, some and any turn up in unit 

twelve and the possessive adjectives in unit thirteen.  

 A copy of the index is provided in Appendix 7  showing the order of the grammar 

elements in the Student’s Book.   

 
6.3.2.3. Exercises 

 The types of activities proposed in the Student’s Book correspond to the classical 

model of exercises included in most grammar books and references. As mentioned 

above, opportunities to practise this aspect of language are provided throughout the 

Student’s Book. 

 
- “Fill in the gaps” exercises: the student is required to fill in gaps placed in a number of 

sentences which are not connected choosing an element among the several 

possibilities proposed in the heading. The element to be fitted may be the appropriate 

verb tense, an auxiliary verb, a preposition, a conjunction, a pronoun or the correct 

form of the adjectives when using them in the comparative and superlative. 

- The student is presented the items a sentence is made of separated by slashes. The 

task is to put those elements in order to form a correct sentence. This model of 

exercise normally illustrates grammar points that have been already studied either in 

the same lesson or in previous ones. 

- The student is introduced some sentences. After having read them, he/she is asked to 

fill out some gaps by adding some words that have been taken out of a grammar rule 

written in Spanish. The learner is expected to infer the missing words observing the 

common pattern that all the sentences seem to meet. A very similar exercise exposes 

the student to several sentences along with their translation into Spanish. At the end of 

the exercise, the learner must deduce how some words related to grammatical 

concepts would be “said” in English. 

 
- The learner is required to match some sentences halves so that they make sense. 

This is the kind of exercise proposed to practice complex sentences joined by a 

conjunction.  

- Questions must be related to the correct answer in order to practice short answers. 
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 Appendix 7  contains some examples of the type of exercises proposed in Pons to 

practice grammar. In Appendix 3 , organization regarding grammatical points is observed 

by means of the index. 

 
6.4. Pronunciation and intonation 
 
 At a segmental level, specific pronunciation rules are not provided in the form of 

either phonetic symbols or transcriptions. Pronunciation is practiced by inviting the student 

to repeat both sentences and words after having listened to them through the recordings.  

 Regarding intonation, the difference between strong and weak words into the 

sentence is introduced and advice on how to make spoken language sound more natural 

is given by explaining how some words such as prepositions and connectors are not as 

emphasized as others in the sentence when pronouncing. It is also described how, 

depending on the idea the speaker wants to highlight subjectively, some words may be 

more strongly pronounced than others. The fact that words into the sentence are not 

independent units of pronunciation but a sort of chain of sound is also pointed out. 

Intonation patterns concerning rising and falling tones depending on the type of sentence 

are briefly covered and put into practice by listening to a recording. 

 On the other hand, the student is exposed to different varieties of English in order 

to make him/her aware of how pronunciation and intonation differ depending on either the 

country or the region. More traditional courses tend to present received pronunciation 

(RP) as the only option when it comes to performing the language orally. 

 Appendix 8  includes some pages which illustrate what has been exposed in this 

subchapter.  

 
6.5. Vocabulary 

 Both the selection and range of vocabulary contained in this course covers the 

basic needs of a student whose purpose is to attain an A1-A2 level. It mainly revolves 

around the communicative functions and situations covered in the Student’s Book that, as 

it has been mentioned previously in this project, are the ones that the creator/s of the 

course have considered to be the most probable functions and situations an individual 

may come across in a real communicative encounter. Nevertheless, semantic fields such 

as home, family, education or food are dealt with superficially.  

 Lexical information and exercises, as in the case of grammar, are provided in the 

different sections units are made up apart from the specific sections designed to practice 

vocabulary in the revision units. This aspect of language is put into practice by means of 

the following exercises: 
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- Vocabulary activities in which the student must unscramble the letters that a word is 

made up of.  

- The student must match Spanish words with their translation into English.  

- Some words in Spanish are presented to be translated into English. The student must 

infer the meaning of them after having been introduced in a listening and reading 

activity.  

- Exercises in which the learner must classify some words into groups according to 

different criteria depending on the activity.  

- “Cross the odd one out” exercises. 

- “Listen and repeat” activities.  

- “Fill in the gaps” exercises choosing from a list of words.  
 
 Appendix 9  includes some pages containing examples of the kind of activities 

proposed in Pons to practise this aspect of language. 

 
6.6. The four skills: treatment and integration  

6.6.1. Listening and reading 

 The reason why the treatment of these two receptive skills in the course will be 

exposed in the same section emerges from the fact that both of them appear to be 

intimately related in this course. Thus, opportunities for practising the reading skill are 

provided mostly by means of the scripts of the recordings that are supplied in the Annex. 

 In fact, most of the times, the learner is required to read the script while listening. 

These scripts are also translated into Spanish so that the student can compare both 

speeches and resolve any doubt that may arise. Listening and reading skills are also 

integrated in those sections in which useful sentences patterns are presented. In some of 

them, the student is invited to repeat them aloud. Actually, as it has been mentioned 

previously in this project when describing vocabulary in Pons, the student is also required 

to read and listen to some words at the same time or repeat aloud some words after 

having listened to them. 

 The listening skill is highly promoted in the course and it is of paramount 

importance. Every lesson begins with a listening activity. The most part of the content 

which will be studied in the unit concerning functions, grammar and vocabulary has been 

taken out from this initial spoken and written text. Since due to the nature and design of 

the course it would be impossible for the student to interact and be exposed to English 

spoken language, the large amount of this kind of activities tries to compensate this 

limitation. 
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 Before exposing the type of activities proposed to practice the listening skill, some 

considerations regarding the nature of the texts when presenting these two skills must be 

taken into account. These have to do the special conditions under which the texts have 

been designed and the careful selection of the items included in these texts. 

 Since the linguistic level with which the student starts the course is obviously 

extremely low, the texts proposed have been specifically and carefully designed in order 

to try to include only those structures and items that either have already been dealt with or 

will be covered in the unit in progress. On the other hand, some of the features of the real 

spoken speech such as reduced or ungrammatical forms and pauses, false starts or 

hesitations have been suppressed so as to make the task easier and avoid frustration on 

the part of the lonely learner. 

 Regarding the veracity of texts and the expected reaction on the part of the 

listener/reader, Widdowson (1978: 80) makes a distinction between “genuineness” and 

authenticity. The first term makes reference to an intrinsic feature of the text itself. The 

second one refers to how the listener/reader reacts before the text. A text could be 

considered genuine when it has not been manipulated in order to adapt it to the level or 

the needs of the receptor. On the other hand, an authentic response would be that of a 

listener/reading when processing a spoken text in the real life. As it has been mentioned 

above, the texts included in Pons have been created to meet both the needs and the level 

of the learner. On the other hand, the tasks the student is required to do in order to 

develop and improve these two skills are not the ones an individual would carry out in the 

real life when facing any kind of spoken text.  

 Apart from the recordings collected in the audio CDs, more real examples of 

spoken production are offered in the interviews included in the DVD. Listening inputs 

along with video aids confer a high degree of realism to the text since, although the input 

level is still quite low, all those inner features of the spoken production itself such as 

pauses and hesitations alongside background noise are present. Nonetheless, exercises 

to check the level of comprehension are supplied after it. Videos offering grammar 

explanations by a native teacher are also provided in the DVD and followed by exercises 

which put into practice the item or structure. 

 Not all the recordings are followed by comprehension exercises. Some of them 

have been designed to make the student listen to and practice pronunciation and 

intonation. Examples of this kind of practice are provided in Appendix 8 . 

 The following is a list of the type of listening activities included in this course 

according to the classification offered by Underwood (1989: 112-114): 

 
- Pre-listening activities: 
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� Reading a text. 

� Pre-viewing language. 

� Looking at a list of items. 

� Predicting/speculating. 

 
 Inferring the meaning of either sentences or words written in Spanish with their 

translation in English is an exercise which is not included in Underwood’s list but observed 

in Pons. As it can be inferred from previous sections in this project, translation plays a 

relevant role in this course. 

 
- While-listening activities: 

� True/false. 

� Multiple-choice questions: the exercise may be written either in English or 

Spanish in this course. 

� Putting pictures/sentences in order. 

� Text completion. 

� Seeking specific items of information. 

� Matching pictures with what is heard. 

� Completing grids. 

 
 Post-listening activities included in Pons are not typified in Underwood’s list. Thus, 

in some activities, the student is presented some sentences in Spanish. His/her task is to 

write a sentence in English whose meaning is the same as the one of the sentence in 

Spanish. A very similar activity in which translation is involved presents the student two 

lists of sentences. Both lists contain the same sentences written in English and in Spanish 

respectively. The student must match the English sentence with its translation in English.  

 Matching two halves of a sentence so that it makes sense is another type of 

activity present in the course although it is not reflected in Underwood’s typology. Finally, 

some post-listening exercises ask the learner to put in order the elements of sentences 

that he/she has just listened to. 

 Appendix 10  contains some pages showing the type of listening activities included 

in Pons’s course.  

 
6.6.2. Writing 
 
 Apart from the words or sentences the student is demanded to write in order to 

complete the exercises, opportunities for writing are almost inexistent in this course. 

Since, on the one hand, the correctness of written production can not be checked 

objectively as the exercises that are presented to practice grammar or those designed to 



 40 

develop listening comprehension and, on the other hand, the student is completely on 

his/her own facing the learning process, just a few extremely controlled writing exercises 

are provided.  

 Appendix 11  shows examples of writing activities included in this course. It must 

be pointed out that there are just three activities devoted to practising this skill in this 

course.   

   
6.6.3. Speaking  

 Both the intrinsic nature of the language self-study method and the specific design 

of this course do not provide opportunities of an on-line spoken interaction with either 

other learners or teachers are not provided. There appears a tendency to invite the 

learner to memorize useful structures and sentence patterns which are likely to be needed 

in real communicative situations. Thus, repetition and memorization of useful sentences 

are the techniques employed in an attempt to diminish the negative effects that the lack of 

practice regarding the speaking skill may cause when learning a new language. An 

example of this type of exercise is provided in Appendix 12.  

 Nevertheless, the experienced student committed with his/her own learning 

process and progress will do everything possible to be involved in real spoken 

communication. The possibilities range from either taking part on those organized 

meetings in pubs in which people can practice a foreign language with native speakers to 

by enrolling in formal conversation classes as complementary instruction. 

  
 
6.7. Cultural notes 
 
 As the main objective of this course seems to be the achievement of 

communicative competence on the part of the student, information regarding courtesy 

rules when using the English language orally is provided. Advice on how the behaviour of 

the student should be when interacting with native English and American people is also 

supplied in these materials.  

 Moreover, since both the cultural context in which the individual may be immersed 

and the interlocutors he/she may interact with in a future are completely unpredictable, 

examples of some of the differences in the use of language depending on these factors 

are provided. English and American native speakers are the two most significant groups 

the course refers to. Appendix 13  contains some examples of these cultural notes that 

are present throughout the Student’s Book. 
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6.8. Learning process  

 Self-teaching requires a high degree of both motivation and responsibility on the 

part of the student. Unlike the traditional learning process in which a close relationship 

between the figure of a teacher and their pupils is established, guidance, planning 

regarding content, goals to be attained in a period of time or an achievement record in the 

form of formative and summative assessment provided from an external and professional 

source is not available when deciding to study on one’s own.  

 Actually, this course does not include any kind of test so that the student can 

assess his/her own progress. Revision units could be considered the only way the learner 

has to check his/her learning process. 

 In order to alleviate a possible feeling of discouragement and lack of objectives, 

the student is invited to reflect his/her degree of attainment in the form of a test which 

includes all the points dealt with at the end of each unit. Furthermore, every four lessons 

and coinciding with the revision units, a kind of diary in which the learner will write down 

all those aspects which have called his/her attention is supplied. This technique is very 

similar to that included in Valcárcel et al.’s (1996) detailed taxonomy of learning 

strategies. According to these authors, this technique is to be used as part of the self-

responsibility strategy, this being included in the affective process the learner goes 

through. Appendix 14  shows an example of this type of self-monitoring. 

 
 
7. Conclusion 
   
 After having analysed the different aspects, resources and content included in this 

Pons’s course, my conclusions are the following: 

 The design of the course in terms of organization and arrangement of the content 

and layout makes these materials extremely attractive and easy to use for a student that 

faces a course without any kind of support.  

 The approach adopted in this course along with the type of syllabus is the one 

which has been most commonly employed in the last few decades by materials’ 

designers, although a same line is not observed when it comes to enhancing the various 

aspects that normally are covered in this types of syllabus such as the four skills, the 

different language functions or grammar, becoming this last aspect the real core in most 

of the courses, being communicative skills just an excuse. 

 In Pons, both grammar and functions have an essential role. Grammar treatment 

in terms of explanatory sections and exercises that put into practice what has just been 

exposed is obviously very traditional. Grammatical items are normally presented and 

practiced as discrete elements, that is, language is divided into elements to be dealt with 



 42 

one at a time.  On the other hand, functions are also given great importance in order to 

equip the student with communicative competence. Thus, the learner is presented useful 

sentence patterns to be used depending on the situation and the linguistic function to 

express even though these patterns have not been analysed and studied element by 

element in previous grammar sections.  

 It could be concluded that the type, the quantity and range of exercises proposed 

in this course in order to practice the listening and reading skills and grammar are 

appropriate. The student is presented an acceptable variety of activities with help develop 

a specific ability, that of understanding written and spoken texts or building correct 

grammar structures, from different perspectives. 

 Concerning the type of leaner the course may be addressed to, I would venture to 

express that it is especially targeted at adult students in need of learning English due to 

either frequent trips abroad or frequent encounters with foreign people where the common 

language to be used is English. The reason to have come to that conclusion is mainly the 

background story around which the linguistic content of the sixteen units that comprise the 

student’s book revolves: the different situations and settings a group of people who is 

staying at the same hotel will go through during a weekend. This frame helps this type of 

student identify with a probable future experience, which could boost the degree of 

involvement and motivation on the part of the student. Nevertheless, this fact does not 

mean that the course is not suitable for any kind of student as the functions, the topics 

and most the vocabulary included in the course could be applied to many other situations 

different from that of spending a weekend abroad. 

 Finally, concerning the four skills, an evident lack of equilibrium between the 

receptive, reading and listening, and the productive skills, writing and speaking, is 

observed since in the case of writing, a near control and guidance on the part of a teacher 

appears to be essential. Therefore, up to a certain point, it has been quite prudent on the 

part of this course’s designer/s not to encourage the learner to undertake the arduous task 

of creating any kind of free written production except for those two extremely controlled 

examples that have been mentioned in the previous chapter when focusing on the writing 

skill. 

 Regarding the oral production, constant and supervised practice seems to be the     

only sensible method so as to attain an acceptable competence when communicating 

orally. In this specific course, neither the figure of a teacher nor classmates are available 

to develop the ability to communicate through spoken speech. 

 In light of this panorama, the student is provided with the ability to receive inputs in 

the target language but not to produce them.  Thus, the course supplies the student with 

just the fifty per cent of linguistic competence, just with the capacity of only being a 
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passive subject in front of any future communicative encounter. Since he/she will be 

unable of producing any written or spoken discourse, a real communicative situation will 

be impossible.  

Therefore, in this regard, it could be concluded that this course could be considered a 

very useful instrument to establish an initial contact with the target language, a tool to get 

acquainted with the most simple structures and elements the language is made up before 

immersing in a more formal and complete study of the English language taking into 

account all its aspects. On the other hand, being the purpose of the student to achieve 

communicative competence, these materials could also play the role of an individual type 

of instruction which deals with aspects for which guided teaching does not seem 

necessary but which is complemented by interacting with either other users or teachers in 

order to develop the productive aspects of the language since, all in all, the course does 

not fulfil by itself the main expectation created and expressed on its cover, that of 

“aprender rápidamente a comunicarte en inglés”. Thus, extreme language self-study as a 

method to learn a language from a global perspective appears to be ineffective. 

 As a future and further line of research on the present topic, it would be both 

interesting and extremely clarifying to study and analyse different English self-study 

courses dealing with the same proficiency level so as to carry out a comparative analysis 

regarding design, available materials and resources, content, functions, notions, grammar 

and the treatment of the four skills along with their effectiveness. 
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8. Appendices  

 
8.1. Appendix 1: Oxford’s (1990: 17) taxonomy of la nguage learning strategies 
 
• DIRECT STRATEGIES 

I. Memory 

A. Creating mental linkages 

 Grouping, Associating/elaborating, Contextualizing word 

B. Applying images and sounds 

 Imagery, Semantic, Mapping, Keywords, Sounds in Memory 

C. Reviewing well 

 Reviewing after increasingly longer intervals of time 

D. Employing action 

 Physical response or sensation, Using mechanical techniques 

II. Cognitive 

A. Practising 

 Repeating, Formally practising, Formulaics, Recombining, Practising 

naturalistically 

B. Receiving and sending messages 

 Getting the idea quickly, Using resources 

C. Analyzing and reasoning 

 Deductive reasoning, Expressions analysis, Contrast across languages, 

Translating, Transferring 

D. Creating structure for input and output 

 Taking notes, Summarizing, Highlighting 

III. Compensation strategies 

A. Guessing intelligently 

 Using linguistic and other clues 

B. Overcoming limitations in speaking and writing 

 Mother tongue, Getting help, Gesture, Avoidance, Topic selection,  

 Approximating the message, Coining words, Circumlocution 
  

• INDIRECT STRATEGIES 

I. Metacognitive strategies 

A. Centring your learning 

 Overviewing and linking, Paying attention, Just listening 

B. Arranging and planning your learning 
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 Meta-linguistics, Organizing, Setting goals, Identifying purposes, 

Planning for a task, Seeking times to practise 

C. Evaluating your learning 

 Self-monitoring, Self-evaluating 

II. Affective strategies 

A. Lowering your anxiety 

 Relaxation/meditation, Music, Laughter 

B. Encouraging yourself 

 Positive statements, Wise risk-taking, Rewarding yourself 

C. Taking your emotional temperature 

 Body awareness, Emotion checklist, Diary, Sharing feelings 

III. Social Strategies 

A. Asking questions 

 Clarification/verification, Correction 

B. Cooperating with others 

 Peer support, Interaction with native speakers 

C. Empathizing with others 

 Developing cultural understanding, Becoming aware of others’ thoughts 

and feelings. 
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8.2. Appendix 2: Course box. 
 
A.2.1. Front cover of the box. 
 
 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. (Front cover). 
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A.2.2. Back cover of the box. 
 
 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. (Back cover). 
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8.3. Appendix 3: Introduction, layout and index in the Student’s Book   
 

A.3.1. Introduction to the course in the Student’s Book. 
 
Extract 1. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.3. 
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Extract 2. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.4. 
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A.3.2. Example of page layout in the Student’s Book. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s  Book, p.148. 
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A.3.3. Example of the first page of the units in the Student’s Book. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.87. 
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A.3.4. Index in the Student’s Book. 
  
Extract 1. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.5. 
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Extract 2. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.6. 
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8.4. Appendix 4: Sections in the Annex  
 
A.4.1. Example of script and its translation. Track 24. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Annex, p.17. 
 
 



 55 

A.4.2. Index for the grammar section in the Annex. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Annex, p.33. 
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A.4.3. Example of glossary in the Annex. 
 

  
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Annex, p.90. 
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A.4.4. Example of exercise key in the Annex. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Annex, p.4. 
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8.5. Appendix 5: Examples of activities proposed to practise languag e 
functions 
 
Extract 1. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.120. 
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Extract 2. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.39 
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Extract 3. 
  

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.93. 
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Extract 4. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.67. 
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.Extract 5. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.100. 
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8.6. Appendix 6:  Example of grammar unit in the Annex  
   
Extract 1. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Annex, p.70. 
 
 



 64 

Extract 2. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Annex, p.71. 
 



 65 

Extract 3. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Annex, p.72. 
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Extract 4. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Annex, p.73. 
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8.7. Appendix 7:  Models of grammar exercises in the Student’s Book  
  
Extract 1. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.44. 
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Extract 2. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.83. 
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Extract 3. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.121. 
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Extract 4. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.157. 
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Extract 5. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.145. 
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8.8. Appendix 8: Examples of exercises proposed to practise 
pronunciation and intonation 
 
Extract 1. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.17. 
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Extract 2. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.50. 
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Extract 3. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.25. 
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Extract 4. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.86. 
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Extract 5. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.126. 
 



 77 

8.9. Appendix 9:  Examples of exercises proposed to practise vocabula ry 
   
Extract 1. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.124. 
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Extract 2. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.73. 
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Extract 3. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.84. 
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Extract 4. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.165. 
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Extract 5. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.20. 
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Extract 6. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.69. 
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8.10. Appendix 10: Examples of listening activities  in the Student’s Book . 
 
Extract 1. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.88. 
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Extract 2. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.93. 
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Extract 3. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.90. 



 86 

Extract 4. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.24. 
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Extract 5. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.138. 
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Extract 6. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.137. 
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Extract 7. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.32. 
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Extract 8. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.29. 
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Extract 9. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.49. 
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Extract 10. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.128. 
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Extract 11. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.112. 
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Extract 12. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.64. 
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Extract 13. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.57. 
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Extract 14. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.104. 



 97 

Extract 15. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.54. 
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Extract 16. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.22. 
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8.11. Appendix 11:  Examples of writing activities in the Student’s Book  
 
Extract 1. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.80. 
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Extract 2. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.39. 
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Extract 3. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.40. 
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8.12. Appendix 12: Example of speaking activity in the Student’s Book  
 
Extract 1. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.131. 
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Extract 2. 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.91. 
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8.13. Appendix 13:  Examples of cultural tips in the Student’s Book  
 
Extract 1. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.145. 
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Extract 2. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.76. 
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Extract 3. 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.94. 
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8.14. Appendix 14:  Example of learner’s self-assessment and diary in t he 
Student’s Book  
 
 

 
Source: Pons. 2014. Curso completo de autoaprendizaje. Inglés. Barcelona: Difusión, Centro 
de Investigación y Publicaciones de Idiomas. Student’s Book, p.38. 
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