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ABSTRACT 

This Final Master Project consists of a didactic proposal in which we can find 

different types of activities that can be used for both content and foreign language 

subjects. This work has been divided into two parts. 

 

In the first part, the theoretical foundation is addressed, where CLIL research is 

carried out, in which the benefits and drawbacks of its implementation in educational 

centers are discovered. It will deal with how language teachers help CLIL have a good 

implementation in classrooms.  

 

In the second part, this work has a teaching unit in which they will be reflected 

as activities that are used in the language subjects can be adapted to the content 

subjects. 

 

Key words: CLIL, content, foreign language, teaching, learning. 

 

RESUMEN 

Este Trabajo Final de Master consiste en una propuesta didáctica en la que 

podemos encontrar diferentes tipos de actividades que pueden usarse tanto para 

asignaturas de contenido como en la de lengua extranjera. Este trabajo se ha dividido 

en dos partes. 

 

En la primera parte, se trata la fundamentación teórica donde se realiza una 

investigación de AICLE en la que se descubren los beneficios e inconvenientes de su 

implantación en los centros educativos. Se trata de dar a conocer los métodos de 

enseñanza que se utilizan y cómo los profesores de lenguas ayudan a que AICLE tenga 

una buena implantación en las aulas.  

 

En la segunda parte, este trabajo cuenta con una unidad didáctica en la que se 

verán reflejados como actividades que se utilizan en las asignaturas de lenguas pueden 

adaptarse a las asignaturas de contenidos. 

 

Palabras clave: AICLE, contenido, lengua extranjera, enseñanza, aprendizaje. 
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1. INTRODUCTION 

 

Currently, we live in a globalized world and that is why speaking several languages 

becomes a fundamental tool when it comes to progressing as a student and a 

professional. It is essential to learn another language since in most jobs a certain level 

of a second language is required. For students, learning another language is 

compulsory at school, both in Primary and Secondary education. Most of the times 

English is the first option, but French is also included in the curriculum. In addition to 

improving our job opportunities, knowing several languages can help developing our 

cognitive skills, since thanks to the constant mental exercise of translating and 

communicating in various languages, attention is enhanced, it increases 

communication skills, improves listening and it makes us understand the lifestyle and 

customs of these countries.  

 

First of all, it is important to mention some terms with their definitions to 

understand in depth the topic of this project. A societal bilingualism “refers to the 

state of a linguistic community in which two languages are in contact with the result 

that two codes can be used in the same interaction and that a number of individuals 

are bilingual” (Hamers et al., 2000: 6). Therefore, a bilingual person is a person who 

speaks two languages. Besides, a multilingual society can be defined as the country or 

community where several languages are spoken (Edwards, 1994), finally, the 

plurilingual is an individual who speaks multiple languages (Piccardo, 2013).  

 

In this way the idea of CLIL (Content and Language Integrated Learning) arises, a 

methodology that is based on learning and content through a foreign language. That is, 

“CLIL is a dual-focused educational approach in which an additional language is used 

for the learning and teaching of both content and language” (Coyle et al., 2010: 1). In 

this work we are going to focus on this methodology since it generates a certain 

curiosity about how it is being implemented in the classroom and what effects it is 

having on the learners and on their education.  

 

However, CLIL goes much further than just being a bilingual approach in which 

content is learned through language. The main difference between bilingual 

approaches and CLIL is “the consideration of the second language as an individual 

subject in the curriculum which is taught at the same time together with the other 

content subjects; and the degree of collaboration between the content teacher and 

the language teacher” (Pavón and Ellison, 2013: 68).  The objective of this 
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methodology is to integrate language learning across the educational curriculum. CLIL 

offers students a real opportunity to interact in a foreign language on a regular basis in 

the academic context, since they will hardly be able to do so outside of school. CLIL 

focuses on “fostering communicative situations in the classroom, in which the 

students’ language acquisition process is unconscious” (Casañ, 2017:107; Marsh, 

2008). It is present in the educational systems of many countries around the world 

because it has many positive aspects that we will develop in this project. 

 

This project will compile some definitions about CLIL, the classroom principles in 

the CLIL practice (4Cs), its objectives, its main features, some research on CLIL and how 

it works, its methodology and its benefits and drawbacks. Besides, we will deal with 

the role of the teacher, the role of the learners and the role of the language assistants. 

In addition, we will introduce how CLIL works in combination with other current 

methodologies. Finally, a lesson plan will be included.   

 

2. OBJECTIVES 

The main objective pursued with this project is to acquire knowledge about the CLIL 

approach and to promote the use of this methodology in schools to learn the foreign 

language in a different way. Among the specific objectives, the following can be 

highlighted:  

 

- To describe CLIL in depth;  

- To check if CLIL works and if it has positive effects on teaching; 

- To know how CLIL is applied in the classroom. 

 

Now, we are going to start with the theoretical background about CLIL approach.  

 

3. THEORICAL BACKGROUND (CLIL APPROACH) 

3.1. ORIGINS AND DEFINITIONS: WHAT IS CLIL? 

In this section, we will show some definitions of the CLIL approach, since having 

knowledge of what this methodology means is a key factor in this work. 

 

The term CLIL is an acronym for ‘Content Language Integrated Learning’ and it 

was coined by the expert David Marsh in 1994 in the University of Jyväskylä, Finland. 
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Although the CLIL practice has a long history and appeared thousands of years ago, it 

was born in Europe in this year. It pretends “to support second-language learning 

while also favouring first-language development” (Mehisto et al., 2008: 9). The aim 

was to achieve a multilingual society, and with the help of the implementation of CLIL 

in schools, it could be achieved.  

 

CLIL is “a dual-focused educational approach in which an additional language is 

used for the learning and teaching of both content and language” (Coyle et al., 2010: 

1). This means that CLIL “refers to situations where subjects, or parts of subjects, are 

taught through a foreign language with dual-focus aim, namely the learning of content, 

and the simultaneous learning of a foreign language” (Marsh, 1994: 5). Thus, CLIL is a 

very useful approach to achieve a successful education since learners learn the content 

while acquiring a new language. This facilitates the learning of foreign languages in an 

unconscious way.  

 

Furthermore, in the words of Marsh (2000: 2), “this approach involves learning 

subjects such as history, geography or others, through an additional language”. Thus, 

“it can be very successful in enhancing the learning of languages and other subjects, 

and developing in the youngsters a positive ‘can do’ attitude towards themselves as 

language learners” (Marsh, 2000: 2).  In CLIL methodology, when programming is 

carried out, it is developed by means of non-linguistic subjects. The content of a 

foreign language subject is always related to other subjects and topics (sports (physical 

education), animals (biology) travel...). 

 

Therefore, CLIL is a methodology that focuses on content rather than form, it is 

a “language pedagogy focusing on meaning which contrasts to those which focus on 

form” (Marsh, 2002: 49). Besides, CLIL is as a tool for teaching and learning both 

content and language and as we have said before, it has a dual focus. According to 

Mehisto, Marsh and Frigols (2008), this dual focus is, on the one hand, the teaching 

and learning of the foreign language by means of the content of the non-linguistic area 

subjects (mathematics, geography ...). On the other hand, the teaching of content in 

the foreign language subject. In this approach, teachers of linguistic and non-linguistic 

areas have to collaborate so that students learn all their subjects in a coordinated way.  

 

Although the CLIL method moves away from bilingual contexts, its use may be 

related to them in the sense it uses both the mother tongue and the target language in 

the classroom. According to Coyle (2006), CLIL differs from the programs of immersion 
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for its flexibility and adaptability, in addition to moving away from the traditional 

concept of bilingual program (learn a foreign language in schools through a 

methodology based on memorization and repetition of the theory). With this method, 

language is used as a tool and also, it is used both to learn and to communicate. In an 

interview conducted by El País to David Marsh (2018), he points out that traditional 

bilingual teaching is poorly planned because it is based on the teaching of a foreign 

language in the same way that the mother tongue is taught and on the monologue by 

the teacher. However, he considers that CLIL helps improve the teaching of a foreign 

language since it is based on group work and constant conversation.  

 

Continuing with this project, we are going to deal with the classroom principles 

in the CLIL practice, which are known as the 4Cs.   

 

3.2. CLASSROOM PRINCIPLES IN THE CLIL PRACTICE (4Cs) 

 

According to Coyle, Hood and Marsh (2010), for a CLIL lesson to be successful, it has to 

combine some main principles, which are known as the 4Cs. The 4Cs framework (see 

Figure 2) are content, communication, cognition and culture and we are going to 

explain them below:  

 

- Content. It is the “subject matter” (Coyle et al., 2010: 41). It is the vocabulary, 

grammar… It is the heart in the learning process and it is the subject. Teachers 

of each subject must agree to avoid repeating the same content in other 

lessons because the students must acquire new content.  

- Communication. It is “language learning and using” (Coyle et al., 2010: 41). 

That means, using language to learn while learning to use the language in itself 

to communicate. The students must be able to express themselves both orally 

and in writing. Hence, according to Coyle et al., (2010), we can divide language 

acquisition (shown in Figure 1) into three perspectives: 

 Language OF learning. It is the language that is needed to understand 

the concepts and skills that are related to the theme or topic 

(vocabulary, grammar…) 

 Language FOR learning. It is the language that is needed to 

communicate in an environment where the foreign language is used. 

The learners have to learn strategies such as working in pairs, working 

cooperatively, how to ask questions... 
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 Language THROUGH learning. It is the language that is created when 

learners apply what has been learned from the contents of a subject 

(predict solutions and use of ICT). 

 

 

Figure 1: The Language Triptych (Coyle, Marsh and Hood, 2010: 36) 

 

- Cognition. It is the “learning and thinking processes” (Coyle et al., 2010: 41). In 

other words, “CLIL promotes cognitive or thinking skills which challenge 

learners” (Lesca, 2012: 31), so they will work in groups or in pairs to discuss 

with each other and they will be able to carry out a self-assessment. 

- Culture. It is the development of “intercultural understanding and global 

citizenship” (Coyle et al., 2010: 41), so that the communication with people 

from other countries and who have a different culture is more effective if 

learners understand both cultures (the perspectives we have on the traditions 

of different countries).  

 

Below, a picture (Figure 2) is shown to understand the 4Cs in a better way. “CLIL 

involves a triple focus on content, language (communication) and cognition, where 

culture is the outcome of the interaction of these three aspects” (Marongiu, 2019: 

872). Besides, “content is taught through strategies that involve language processing 

for meaning comprehension. Great emphasis is placed on lexicon, and grammatical 

features are instrumental to text processing” (Marongiu, 2019: 87). In other words, 

                                                           
1 See web address (2012)  http://www.itis.biella.it/europa/pdf-europa/CLIL_Report.pdf 
2 See web address (2019)  
https://www.researchgate.net/publication/337176630_Teaching_Materials_and_CLIL_Teaching 

http://www.itis.biella.it/europa/pdf-europa/CLIL_Report.pdf
https://www.researchgate.net/publication/337176630_Teaching_Materials_and_CLIL_Teaching
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thanks to language we can make students learn the content and receive the necessary 

resources to be able to debate it, justify it and explain it through communication.  

 

 

Figure 2: The 4Cs framework for CLIL (Coyle, 2005: 7) 

 

With the implementation of CLIL methodology in the classroom, we want to give 

importance to the acquisition and learning of vocabulary because grammar will be 

taught in L2 lessons. The main aim is to improve language learning so that students are 

motivated to learn the content and to communicate fluently.  

 

Below, we are going to develop the different objectives of the CLIL approach.  

 

3.3. OBJECTIVES OF CLIL  

 

The implementation of CLIL in the classroom focuses on some objectives that must be 

taken into account. The main objective is the need to improve the quality of teaching 

offered in classrooms and to improve students’ multilingual and multicultural 

competence. Indeed, within its own definition, CLIL objective includes teaching non-

linguistic subjects in a foreign language. However, there are many other objectives 

established by the CLIL methodology.  

 

After reading various reviews and academic documents we can develop the main 

objectives that the CLIL approach provides (Cimermanova, 2017; Coyle, Hood, & 

Marsh, 2010; Lasagabaster, 2017; Marongiu, 2019; Pérez-Cañado, 2011):  

 Not to hinder the development of the mother tongue and content learning; 
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 To change attitudes towards teaching and learning foreign languages, 

promoting the affective dimension to increase student motivation; 

 To promote the simultaneous teaching of language and content; 

 To develop the cognitive functions of students through content; 

 To develop communicative competence and spontaneous speaking of the 

foreign language in the classroom to carry out oral activities and 

communication between students and teacher;  

 To increase the oral skills of students by providing the necessary knowledge 

to be able to communicate in the foreign language; 

 To expand the vocabulary of non-linguistic subjects in other languages 

 

Indeed, according to Van de Craen et al. (2007: 70), all authors see as CLIL's main 

objectives to promote linguistic diversity, promote language learning, increase student 

competence and increase internationalization. Furthermore, these authors (2007) 

affirm that improving the proficiency of English learners is another of the objectives 

that most authors think that CLIL offers. 

 

Finally, the final objective of CLIL is “to guide students towards becoming capable 

and motivated, bilingual or multilingual independent learners” (Mehisto et al., 2008: 

30). They must acquire the necessary content and knowledge and take advantage of 

the opportunities that CLIL offers them.  

 

Therefore, we can see that CLIL's objectives are mainly based on stimulating the 

motivation of the students, the use of new methods to teach the content, improve the 

competence of the teachers and develop their cultural competence. 

 

Below, we are going present the main features that CLIL approach has.  

 

3.4. MAIN FEATURES 

There are some features to achieve a successful implementation of CLIL. One of them 

is “the balance between language and content” (Cenoz, 20133) since learning the 

language and content has the same importance. Thus, “the main idea is to teach 

                                                           
3 See web address (2013)  https://www.tandfonline.com/doi/abs/10.1080/13670050.2013.777392 

https://www.tandfonline.com/doi/abs/10.1080/13670050.2013.777392
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foreign languages efficiently and less attention is paid to how content is learned” 

(Cenoz, 2013) so it is more important to use the foreign language than not to make 

mistakes. However, according to Mehisto, Marsh and Frigols (2008: 29-30) there are 

six core features of CLIL methodology. The first one is the ‘multiple focus approach’, 

where there must be a combination of content and language classes for learning to be 

effective because students learn new content while improving language fluency. This 

will be possible with the support and coordination of all subjects. Indeed, the learning 

must be organized “through cross-curricular themes and projects” (Mehisto et al., 

2008: 29) and reflection must be supported “on the learning process” (Mehisto et al., 

2008: 29). The second one is the ‘safe and enriching learning environment’, in which 

teachers should provide authentic materials and real situations in their lessons so that 

they deal with language and content. The third feature is the ‘authenticity’, in which 

“connections between learning and students’ lives should be made regularly in CLIL 

activities as well as connections with other speakers of the CLIL language. Current 

materials from media or other sources should be used as often as possible” (Lesca, 

2012: 4). This is very important because the more authentic and real the learning, the 

more effective and motivating it will be for the students. The fourth one is the ‘active 

learning’, where the students have to participate more in classes (more active role) 

since they must be the protagonists in communication. They have to work and carry 

out activities cooperatively with their classmates (in pairs) and with the help of their 

teachers. Furthermore, “students help set content, language and learning skills 

outcomes” (Mehisto et al., 2008: 29). The fifth core feature is the use of the 

‘scaffolding’ technique, where teachers have to teach students from the knowledge 

and skills they have. Furthermore, they have to encourage them to carry out new 

challenges, losing their fears and leaving their comfort zone. They have to promote the 

hidden skills of the students since they have to face a higher level than they already 

have, but the input must always be meaningful and understandable for them. The last 

feature is the ‘cooperation’, all teachers in both linguistic and non-linguistic areas have 

to plan the lessons cooperatively as it is very useful for teachers from other areas such 

as geography or history to be helped by language teachers. Therefore, EFL classes and 

CLIL classes have to complement and be coordinated. “While CLIL is definitely 

perceived as a means of getting more exposure to English and having more 

opportunities of using English for communication, EFL classes serve to concentrate on 

specific language problems such as grammar, pronunciation, and so on” (Lasagabaster 

and Doiz, 2016: 2). This shows that if the student is fluent in speaking in the foreign 

language (being able to communicate and interact), he/she will be more successful 

than if he perfectly masters the grammar of the foreign language. In turn, parents and 

other local communities must support students in their learning. Now, we are going to 
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summarize these core features in a table (see Table 1) in order to have a better vision 

of them.  

 

 

CORE FEATURES OF CLIL METHODOLOGY 

 

 

RELEVANT ASPECTS 

 

 

 

 

 

Multiple focus approach 

 a combination of content and 

language classes for learning to be 

effective 

 support and coordination of all 

subjects 

 the learning organized “through 

cross-curricular themes and 

projects” (Mehisto et al., 2008: 

29)  

 reflection supported “on the 

learning process” (Mehisto et al., 

2008: 29)  

 

Safe and enriching learning environment  

 teachers should provide pupils 

with authentic materials and real 

situations 

 

 

Authenticity 

 connections between learning and 

students’ lifes should be made 

regularly 

 current materials should be used 

frequently 

 

Active learning  

 students have to participate in 

class 

 they have to work and carry out 

activities cooperatively 

 

 

 

 teachers have to teach students 

from the knowledge and skills 

they have 

 students have to carry out new 
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Scaffolding challenges 

 the input must always be 

meaningful and understandable 

for students 

 

 

Cooperation 

 all teachers have to plan the 

lessons cooperatively 

 parents and other local 

communities must support 

students in their learning. 

 

Table 1: Core features of CLIL methodology 

 

Therefore, as Pérez-Cañado (2012) explains, with the study of these 

characteristics we can observe that teaching is mainly focused on the students since 

they have an active role in the lessons, achieving it thanks to the fact that they propose 

study topics, work with a methodology based on projects and identify with classroom 

activities because real life situations are used. Teaching is very flexible for students as 

it provides all the necessary resources for learning the content and, when necessary, 

the L1 is used. Attention is also given to diversity, taking into account those students 

who need more detailed planning or help in their tasks. Indeed, as most of the 

activities are carried out in pairs or in groups and are based on research, learning is 

more interactive. They become more autonomous because they use multiple 

resources and the new technologies to access current information in their research 

work. This methodology is based on learning in a very flexible way so that students feel 

more interest in learning in a different way. There are students who do not like or are 

not good at learning foreign languages, but thanks to the alternation between the two 

languages (L1 and L2) they feel more comfortable in the classroom. On the other hand, 

as they are the main protagonists in the classroom, and they have teachers to support 

them, they feel more motivated in learning. The teachers have to do dynamic activities 

to capture the attention of the students. All these aspects characterize the CLIL 

approach, and it is important that teachers take into account all these characteristics 

for teaching to be effective. 

 

In these previous sections we have introduced a methodology which seems to 

be ideal, successful, and motivating for students. The following section delves into 

research on CLIL, namely, whether it effectively works in the classroom.  
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3.5. RESEARCH ON CLIL. DOES IT WORK? 

 

As we already know, CLIL is a powerful and different way of learning languages. Most 

of CLIL's research is policy-based research, that is to say, it arises more a political than 

pedagogical method since it is intended to achieve an intercultural and multilingual 

society to have a successful communication with international trade. However, it is 

important to look at it from an innovative point of view that helps to learn contents 

and other foreign languages in a different way. 

 

The research that has been carried out in connection to CLIL is very extensive, 

ranging from learning foreign languages and learning content from non-linguistic 

subjects to aspects related to motivation, cognitive development and different 

investigations of the brain. According to Van de Craen et al., (2007), learning a new 

language and the content of non-linguistic subjects at the same time have important 

consequences that can affect the brain. In their work, they establish some 

preconditions and conclusions about CLIL related research, summarized below:  

 

- 1º principle  second language development, focusing on investigating 

whether the CLIL method really helps improve foreign language proficiency. 

Overall, it is concluded that the CLIL approach makes language proficiency 

better than traditional methods (Pérez-Cañado, 2017; Van de Craen et al., 

2007).  

- 2º principle  mother tongue development, focusing on whether CLIL 

(compared to traditional methods) leads to better development of students' 

mother tongue. This research is carried out to find out if it is possible to learn 

two languages simultaneously. It is concluded that “there are no arguments 

supporting the view that CLIL be detrimental to the mother tongue” (Van de 

Craen et al., 2007: 72).  

- 3º principle  knowledge of the subject, focusing on whether CLIL makes the 

subject contents better known (compared to traditional methods). Here, there 

are differences between primary and secondary schools. “In primary education 

subject matter knowledge seems to be boosted more than in secondary 

education and in secondary schools there seems to be fewer negative effects as 

a result of the CLIL approach” (Van de Craen et al., 2007: 73). However, more 

research is needed on this aspect. 
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- 4º principle  attitudes and motivation, focusing on how CLIL influences them. 

Although in their research they obtained insufficient results, they could observe 

that the students had very positive attitudes to learn foreign languages (Van de 

Craen et al., 2007).  

- 5º principle  cognitive aspects, focusing on how CLIL influences cognition. In 

their investigation, they concluded that CLIL induces “the learners to be more 

cognitively active in their learning process” (Bruton, 2013; Van de Craen et al., 

2007: 74). 

- 6º principle  the importance of the brain, focusing on how CLIL affects its 

development. It is concluded that the bilingual brain needs less effort to carry 

out specific tasks (Bialystok, E., Craik, F. I., & Luk, G, 2012; Van de Craen et al., 

2007). 

 

Therefore, we can see that CLIL is much more than just any other language learning 

method. 

 

Apart from that, CLIL's research should focus on the effects of CLIL on the target 

language, on the mother language, on the content and on the motivation (Pérez-

Cañado, 2017; Wolff, 2005). There are other many studies about CLIL. For example, 

some authors such as Mehisto, Marsh and Frigols (2008) state that students cannot 

learn the same amount of content in a foreign language as in their mother tongue, but 

this is what the CLIL methodology is mainly based on, learning the content of non-

linguistic subjects in a foreign language, in this way they learn the content and the 

language at the same time (Lorenzo, Casal & Moore, 2010). Besides, CLIL is very 

flexible and it has many variations, but it is also very complex. There are three 

variations of CLIL. A first position argues that it is better to learn the foreign language 

and content separately, others that it is better to learn the foreign language through 

the content learned in the non-linguistic subjects, and the third position believes that 

it is better to learn the content and the foreign language together (Bruton, 2013).  

  

Most of the studies that have been carried out on CLIL conclude with its positive 

aspects. One of the most positive aspects of CLIL is the improvement of oral speaking 

skills, since learners are more exposed to the foreign language. Since there is a greater 

presence of the foreign language in the study plan, a greater exposure to the language 

is achieved, so oral proficiency improves (Bruton, 2013; Pérez-Cañado, 2017). Another 

positive aspect of using it is the relationship between the activities and experiences 

that take place in the CLIL classroom and the real world (Bruton, 2013). A research 
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carried out by Pérez-Cañado (2017), shows that the studies that belong to the CLIL 

program are productive, not receptive, so in general skills are potentially affected by 

CLIL. In addition, positive effects have also been seen in connection to culture, because 

CLIL helps to build cultural knowledge and develop intercultural communicative 

competence (Mendez, 2012; Méndez, 2013; Pérez-Cañado and Lasagabaster, 2017). 

And, authors such as Lorenzo, Casal, and Moore (2009) and Pérez-Cañado (2011) 

consider that among the benefits that CLIL brings to education, we can find that CLIL 

improves cohesion within schools, intensifies coordination among all teachers in the 

educational center, increases the appreciation of the interface between content and 

language; and it increases awareness of the benefits of this type of L2 learning 

program. 

 

Besides, focusing only on Andalusia, in a study carried out by Pérez-Cañado (2011) 

on CLIL, we can see how the research carried out by various authors stands out, 

highlighting that of Lorenzo (2006-2007) in our region, of a quantitative and qualitative 

nature. It is an investigation very important because “being the first instance of 

empirical research into the effects of CLIL in Andalusia, it becomes a necessary starting 

and reference point in the research panorama of our autonomous community” (Pérez-

Cañado, 2011: 393). The study was based on the performance of some tests to 1768 

students from 61 schools in Andalusia that belonged to the CLIL methodology in 

German, French and English. It was concluded that in a short time CLIL achieved 

positive effects, “something which leads the authors to conclude CLIL programs have 

rapid effects and that there is a non-linear correlation between exposure and 

competence” (Pérez-Cañado, 2011: 394). The authors believe that the effects are 

generally positive, but they see as future improvements “the need for increased 

resources, methodological and linguistic training, and native teachers at Primary level” 

(Pérez-Cañado, 2011: 394). The students also saw that CLIL generates positive aspects 

in education such as “fostering the development of competences, the acquisition of 

vocabulary and grammar, and motivation and positive attitudes” (Pérez-Cañado, 2011: 

394), and they think that as improvements to this approach they could increase trips to 

L2 countries and use of ICT (Pérez-Cañado, 2011).  

  

In general, all the aspects of CLIL mentioned so far are positive, but there are many 

others that are questionable. It is true that communicative competence and oral skills 

are improved with CLIL, but there are other skills that need much more exposure to 

the foreign language, such as the ability to listen (Pérez-Cañado, 2017). For instance, 

Pladevall-Ballester and Vallbona (2016) concluded that students who did not belong to 

the CLIL program outperformed those of CLIL in the ability to listen.  
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Some additional aspects that need additional consideration include teachers’ 

proficiency for teaching CLIL. According to the Common European Framework of 

Reference for Languages (2018), a teacher must have reached a level B2, which is the 

current linguistic qualification to teach bilingual, but the next requirement to teach 

bilingual will be to have reached a level C1. However, are the teachers trained to teach 

their subject in a foreign language with a B2 level? “Their insufficient mastery of the 

target language has surfaced as a major concern, together with the lack of support 

they receive from educational authorities and the shortage of teacher training 

programmes” (Pérez-Cañado, 2016: 2). Most of the teachers do not have a good 

command of the foreign language, so they must take their programming very well 

planned to the classroom. However, apart from mastering the foreign language, they 

have to master the subject content so the lack of them has led to language teachers 

becoming CLIL teachers (Pérez-Cañado, 2016). Besides, CLIL offers teachers 

opportunities to update and improve their skills.  

 

Despite these drawbacks, it seems that positive aspects outweigh negative ones, 

particularly in connection with learners. CLIL is a good teaching method since all 

students can access it because “promotes social inclusion and egalitarianism” (Pérez-

Cañado, 2013: 18).  When the CLIL methodology began to be implemented in the high 

schools, the students could choose to study CLIL or not. Those students who choose 

this type of teaching have specific characteristics, according to research, they are more 

motivated and they have more self-control, they have more autonomy and obtain 

higher grades in a foreign language. They have improved the development of certain 

skills such as oral production and interaction, the listening skill, the organization skill 

and the acquisition of the necessary vocabulary (Lasagabaster & Doiz, 2016; García & 

Bruton, 2013). Students improve their target language and lose the fear of speaking in 

another language because they are more in contact with the foreign language, and 

changes in attitude are obtained as a result of the benefits that CLIL causes. 

Furthermore, the students who prefer to study with the CLIL methodology are 

attracted because they think that teachers plan classes better than in the traditional 

content classroom. Indeed, learning with the CLIL approach is more challenging and 

engaging for the students since in most of the activities carried out in the classroom 

they have to speak and interact with their classmates. Indeed, thanks to CLIL students 

are more fluent in communicating. CLIL students have a higher command of reading 

comprehension and receptive and productive knowledge of vocabulary than students 

who do not study at CLIL (Bayram et al., 2019; Doiz, Lasagabaster and Sierra, 2014; 

Fazzi and Lasagabaster, 2020). Thus, the motivation to learn a second language is one 
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of the main features that characterizes these learners. “CLIL  promotes  a  more  

authentic  and  motivating  use  of  the  foreign  language” (Fazzi and Lasagabaster, 

2020: 2). They must be supported by their teachers so that learning content and 

concepts in another language is not too difficult for them. According to a study carried 

out by Lasagabaster (2017) the motivation of the students in learning CLIL was 

remarkable because there was an instrumental orientation towards the mastery of a 

foreign language (in this case, English). Additionally, Coyle (2013) discovered in an 

investigation based on students that they valued the opportunity to develop language 

awareness, the performance of tasks that were more stimulating and meaningful, and 

practices with the technique of scaffolding. 

 

Therefore, with all these characteristics, it is shown that the students who study by 

means of CLIL acquire a more positive language learning. They present more interest, 

motivation, autonomy, less stress and anxiety, more security to speak or interact in a 

foreign language and better linguistic competence. Besides, they are more 

autonomous to make their own decisions and solve their own problems; CLIL helps 

improve vocabulary and grammar acquisition skills and makes students more 

spontaneous when using the foreign language (Marsh, 2007; Pavón and Ellison, 2013). 

According to Lancaster (2016), students see in CLIL methodology some positive and 

negative aspects. As positive aspects, they consider the bilingual program responsible 

for their improvement in the language and the use of innovative and motivating 

materials, and as negative aspects, the mediocre use of ICT by teachers. 

 

Consequently, we can see that research on CLIL is extensive, but still it needs to be 

further developed, to confirm or reject positive and negative results. This is because it 

takes time and effort to learn the contents of non-linguistic subjects through a foreign 

language, so that the target language will be increased but in the long term, and only 

with practice and daily use. In addition, although there are many studies and many 

different opinions, what they all have in common is that with CLIL, students achieve 

better skills and, possibly, contents.  

 

The methodology of CLIL will be discussed below. 
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3.6. METHODOLOGY: HOW TO IMPLEMENT THE CLIL METHOD OF 

TEACHING IN THE CLASSROOM 

First of all, it is important to note that all skills (reading, writing, speaking, listening and 

interaction) should be combined to achieve a good education methodology for 

language teaching. In this section, we will address how a bilingual subject is taught and 

also, the methodology used to implement the CLIL method in teaching, which must be 

adapted according to the materials used. Below (see figure 3), we will present how the 

methodology will be classified. To do this, we have designed a graph to make it easier 

to visualize:  

 

 

Figure 3: Classification of the methodology 

 

Firstly, in relation to the teacher, we can classify the methodology into 

classroom dynamics, activities and techniques and materials and resources to use in 

the classroom. Before developing them, it is important to refer to seven characteristics 

or basic competencies of teachers that Pérez-Cañado (2018) has compiled from 

different authors. The first is the language proficiency/competence (also covers BICS 

and CALP). The second one is the pedagogical competence, “whereby teachers need to 

be familiarized with a host of student-centered methodologies, more diversified 

learning environments and resources and a more transparent, holistic, and formative 

type of evaluation” (Pérez-Cañado, 2018: 4). The third one is that teachers must have 

prior linguistic knowledge in order to successfully teach content. The fourth is that 

teachers have to be competent in how to organize themselves since they must use 

good strategies to achieve good control and classroom management. The fifth and six 

features are the interpersonal and collaborative competencies, two areas “which are 

integral to the CLIL teacher profile and which entail the capacity to create an adequate 
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classroom atmosphere where students receive personalized attention and feel safe 

and unthreatened to participate and take risks” (Pérez-Cañado, 2018: 5). Finally, the 

last feature is the reflective and developmental competence, in which teachers have to 

be constantly learning and use updated materials. 

 

According to the classroom dynamics, Evadumontiel, an author from the 

General Educator Blog knows as FluentU (2020), four ways to implement CLIL in the 

classroom are proposed.  

 

1. RETHINK YOUR SYLLABUS  

The first issue to consider is how CLIL will work in classrooms. Interdisciplinary 

themes and work by themes must be incorporated. Before starting the lesson, the 

teachers of each subject of the non-linguistic area that is taught in the foreign 

language must agree with the rest of the teachers of the educational center to 

consider the previous knowledge of the students about the contents of that subject. 

Once the explanation of the contents of the subject has begun, the most important 

concepts should be highlighted to facilitate the learning and memorization of the 

pupils.   

 

2. FOCUS ON TASKS IN THE CLASSROOM 

It is very important that teachers integrate language and content in the same 

way in the classroom and promote the use of collaborative work as it motivates 

students and improves their oral skills. In addition, carrying out activities in a real life 

environment improves student participation, for example, by means of oral 

presentations or role plays.  

 

3. CHOOSE THE RIGHT MOMENTS TO GIVE FEEDBACK 

Teachers should expose student errors in a general way in the classroom and 

not individually. They can use students’ errors to teach and create activities so that 

students learn from them. Communication is the most important aspect in a subject 

with the CLIL methodology, so if they talk and interact, even if they make mistakes, 

they will gain self-confidence.  
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4. TEACH GRAMMAR IN CONTEXT 

With the implementation of the CLIL method in schools we realize that students 

have to use the language, rather than learn it. They will learn to use the language if 

teachers make use of authentic materials and promote active participation with 

debates and research work.  

 

Besides, the coordinator will be a teacher from a linguistic area. The teachers of 

the linguistic areas have to support and help teachers from non-linguistic areas to 

prepare their classes and content. They have to be coordinated so as not to repeat the 

same content in the different classes and also to be synchronized. “The language 

teacher, working together with teachers of other subjects, incorporates the 

vocabulary, terminology and texts from those other subjects into his or her classes” 

(Mehisto et al., 2008: 11). 

 

Related to the activities and techniques, it is true that not all the subject has to 

be taught in L2, if necessary the mother tongue can be used, but it is important to 

know that between 50 and 100% of the contents of the non-linguistic subject have to 

be taught on L2 (Ministerio de Educación, Cultura y Deporte, 2011). Therefore, the 

assessment tests must be adapted to the language in which the content is taught. The 

teacher must be able to communicate in an understandable way for the students using 

language strategies and identifying linguistic difficulties. Besides, the teacher has to be 

able to carry out activities in which language and content are equally important. 

Besides, according to the Plan Estratégico de Desarrollo de las Lenguas (2017), it is 

important to consider other methodological keys that can be combined with CLIL for 

teaching the subject, such as the inverted classroom, cooperative learning, mobile 

learning and gamification, project-based learning, competency-based learning, which 

we will deal with more carefully later. Many of these are developed thanks to the use 

of new technologies, the so-called Learning and Knowledge Technologies (ICT). In 

addition, Pérez-Cañado (2013) points out that there are some strategies to use in class 

such as the use of real-life examples and situations close to reality that students know, 

the performance of project work, the use of the alternation of code L1 and L2 and the 

collaborative work. All these aspects are the ones that must be taken into account to 

achieve a successful teaching of the contents of a non-linguistic subject that is taught 

in a foreign language.  

 

According to the materials and resources, according to article 3 of the Order of 

June 28, 2011, at least 50% of the contents that make up the curriculum of a subject in 
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a non-linguistic area must be taught in a foreign language, to be considered bilingual 

teaching, so teachers have to select the content and materials they want to teach in 

their bilingual class. They have to change their resources and their teaching methods 

because teaching content on L1 is not the same as teaching it on L2. These contents 

and materials have to be selected with reference to authors and facts related to the 

language and culture of the bilingual program, they have to favor interdisciplinary 

work and they can be implemented by projects, they have to be known by the 

students, so that they resort to their prior knowledge and must have a lot of visual 

support. 

 

As we already know, CLIL lessons are classes in which content is learned 

through a foreign language, so for the students it can be a challenge and the role of 

the teacher is really important in their learning progress. The success in CLIL teaching 

depends largely on the teacher and both the linguistic competence of the students and 

the teachers are important. Eurydice (2006) defines the CLIL teacher as one who is 

capable of teaching one or more subjects in a different foreign language than the one 

normally used (the mother tongue). 

 

Secondly, in relation to learners, some features should be considered, including 

teaching-learning styles and learning strategies and techniques.  As we have already 

mentioned on other occasions in this project, students are the central element in this 

methodology. With this, what is intended is that they participate in the classroom, and 

that the class does not become a monologue by the teacher. Currently, language 

teaching is based on communication. Students have to be able to communicate and 

interact with others, so their participation in the classroom is key to be able to perform 

it. Besides, students have to be able to work independently since they have to be 

autonomous and responsible to carry out a planning that makes learning easier. A 

good planning in their tasks makes the students acquire the vocabulary more easily. 

They must be able to use new strategies to solve the difficulties that arise when 

learning content in a second language. 

 

Apart from that, as we know, CLIL is based on 4Cs and as students have to learn 

the content of the subject in another language, they can use the 4Cs framework in 

their classroom (Coyle et al., 2010). For instance:  

 

o Content: the classification of animals in biology.  
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o Communication: instructions to carry out a climbing activity in physical 

education or a debate of the industrial revolution in history.  

o Cognition: classify rivers according to their origin and slope in geography.  

o Culture: a debate on climate change in biology.  

 

Apart from that, on many occasions, the learners speak the foreign language (in 

our case, English) fluently and with a high level, but they have difficulties in 

understanding academic English. For this, Cummins proposes two dimensions of 

language: conversational and academic (Cummins, 2000). On the one hand, the 

conversational language is known as BICS, which are the Basic Interpersonal 

Communication Skills. “BICS are basic language skills used in informal communication, 

for example at school breaks or parties, on the telephone, or when playing sports” 

(Dale et al., 2011: 46). It refers to the language used in everyday conversations and 

daily activities. On the other hand, the academic language is known as CALP, which is 

the Cognitive Academic Language Proficiency. “CALP refers to the dimension of more 

formal, academic language which learners need to do well at school. CALP requires 

higher thinking skills such as applying, analyzing and creating” (Dale et al., 2011: 46). In 

this way, teachers can look at the resources and think about whether they require a 

more conversational use of English or a more academic approach.  

 

3.7. BENEFITS & DRAWBACKS 

 

The use of this methodology in the classroom implies some benefits and drawbacks 

which should be mentioned below. Firstly, we will show a table (see Table 2) with a 

summary of CLIL main advantages and disadvantages. 

 

ADVANTAGES OF CLIL DISADVANTAGES OF CLIL 

improves students' language ability, risk 

taking and study skills 

little use of the target language 

Motivation CLIL lessons are scheduled as content 

lessons 

more active participation in the 

classroom 

lack of linguistic competence in English or 

in other foreign language by the teachers 

increase the concentration levels of lack of materials of CLIL in educational 
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students and their autonomy centers 

promotes social awareness and 

intercultural understanding 

not all the students feel motivated to 

learn a foreign language  fear, 

insecurity and anxiety. 

develops metalinguistic awareness few hours of language assistants support 

use the knowledge of the mother tongue 

to learn the foreign language 

sometimes there is little coordination 

between teachers 

authenticity and meaningful contexts  

the student focus on the content  less 

anxiety 

 

improves oral and production skills  

 

Table 2: Advantages and disadvantages of CLIL 

 

3.7.1. BENEFITS 

 

The increasing use of the CLIL approach in the lessons shows that the advantages are 

evident. As we have previously said in this project, the CLIL methodology has a dual 

focus that brings benefits in its implementation. According to Ellison and Almeida 

(2017: 44) it is believed that this brings benefits to “learners’ linguistic ability, meta-

linguistic awareness, motivation, risk-taking, active participation, problem- -solving, 

levels of concentration, capacity to think, meta-cognitive ability, study-skills and 

autonomy, as well as fostering social awareness and intercultural understanding”.  

 

Therefore, one of the main advantages of using CLIL is the “high levels of 

motivation perceived among students” (Lasagabaster and Doiz, 2017: 3). According to 

Lasagabaster and Doiz (2017) “students were more motivated than non-CLIL students 

with respect to the degree of interest, instrumental motivation, attitudes towards 

learning English at school, and effort made”. Indeed, other authors as Çekrezi (2011) 

supported the motivation as an advantage found in the students because they use the 

language in a real environment. Students do not learn only grammar, but also the 

language is personalized through the teaching of something meaningful. They feel 

motivated because they want to reach a higher level than they already have, but 

https://www.sciencedirect.com/science/article/pii/S1877042811009256#!
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teachers have to be careful with this because it can provoke in the students, who are 

outside their comfort zone, the desire to give up learning other languages.  

 

According to Marsh (ND: 64) a great advantage is that CLIL “offers opportunities to 

allow youngsters to use another language naturally, in such a way that they soon 

forget about the language and only focus on the learning top”. Moreover, as Doiz, 

Lasagabaster and Sierra (20145) mention in an article, another benefit is that thanks to 

CLIL the cultural awareness and motivation of the students is increased and cognitive 

development is promoted, because this methodology is based on authenticity. Indeed, 

Ouazizi (2016: 128) states that one of the benefits is that CLIL “offers ‘repetition’ of the 

syllabus learned in the mother tongue gives additional time and opportunity to the 

students to revise and fix what they have been learning in their mother tongue”.  

 

According to Pokrivčáková (2010: 8), cited in Cimermanova (2017), other benefits 

that the CLIL methodology brings about, is that the contexts are meaningful. With the 

CLIL approach, students have a teaching in which the language and activities are 

authentic and the contexts are meaningful, so they are not aware that they are 

acquiring a new language. They focus on studying the content and acquire the 

language effortlessly and in a relaxed environment. The student does not focus on the 

language but on the content, thus reducing their anxiety. Indeed, they have to use 

their prior knowledge and experience.  

 

Besides, in a study carried out by Pérez-Cañado and Lancaster (20176) we can 

extract that another of the advantages of using CLIL in the classroom is the 

improvement of the oral and production skills since the students are more in contact 

with the language and they also participate more in the classroom, helping to improve 

their oral fluency.  

 

Therefore, we are aware that CLIL has many positive aspects. In summary, we 

highlight that some of them are the improvement of the linguistic and communicative 

competence, concentration, autonomy, motivation and participation of the learners. 

Furthermore, it promotes social and intercultural awareness and is based on the 

authenticity of contexts. All these benefits characterize the use of the CLIL approach in 

                                                           
4 See web address  https://archive.ecml.at/mtp2/CLILmatrix/pdf/1UK.pdf 
5 See web address (2014)  file:///C:/Users/Usuario/Downloads/LLJ2014.pdf 
6 See web address (2017)  https://www.tandfonline.com/doi/abs/10.1080/07908318.2017.1338717 

https://archive.ecml.at/mtp2/CLILmatrix/pdf/1UK.pdf
file:///C:/Users/Usuario/Downloads/LLJ2014.pdf
https://www.tandfonline.com/doi/abs/10.1080/07908318.2017.1338717
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schools and high schools. Teachers must know how to enhance the skills and needs of 

students so that they receive the best teaching through this method. 

 

3.7.2. DRAWBACKS 

Although there are many benefits that this approach has brought to the classroom, we 

must also highlight some disadvantages. 

 

According to Cimermanova (2017: 4) there are some drawbacks of using CLIL in the 

educational centers. For example, she mentions that in most cases, less than 50% of 

the communication in the CLIL classroom is conducted in the foreign language. In 

addition, she points out that CLIL lessons are generally scheduled as content lessons 

and not as part of language lessons, and most students only use a foreign language in 

CLIL and EFL classes. Furthermore, most of the teachers who teach the non-linguistic 

subjects in a foreign language are non-native speakers or do not have a high level of 

the target language. “CLIL is an approach that needs a teacher who is competent in the 

subject, field of teaching and at the same time proficient language user depending on 

the type of integration” (Cimermanova 2017: 5). Teachers must be trained to teach 

their classes using the CLIL methodology but nowadays, there is little methodological 

training for teachers and this is essential to solve the lack of linguistic competence in 

English or in other foreign languages.  

 

An additional drawback is the lack of materials in educational centers since the 

material that teachers have in the schools and high schools is only textbooks. Most of 

the resources that exist are online material edited by other teachers, so resources are 

insufficient. Therefore, “this material does not systematically follows the aims of the 

content language” (Cimermanova 2017: 6). And “there is a deficient development of 

content materials and instructional resources, and teachers can easily be deterred by 

the intimidating task of having to prepare their own materials” (Pérez-Cañado, 2013: 

19). Another disadvantage is that not all the students feel motivated to learn a foreign 

language. Some students do not like to learn other languages or find it more difficult 

than others so they do not want to learn the common subjects (geography, history…) 

by means of another language. They are not comfortable speaking in a foreign 

language, so this methodology can cause fear, insecurity and anxiety. CLIL “poses a 

greater cognitive challenge which may cause the learner to feel confused, 

overwhelmed, or even frustrated” (Pérez-Cañado, 2013: 19). 
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These are all some of the disadvantages that the CLIL approach can cause in 

schools. These are disadvantages that can disappear with the passage of time and with 

an effective methodology in the classroom. Moreover, there are many more 

advantages than disadvantages.  

 

Below, we will deal with the role of the language assistants in education, a key 

element in CLIL methodology. 

 

3.8. THE ROLE OF THE CONVERSATION ASSISTANT 

Conversation assistants are a key element in teaching foreign languages. Since their 

incorporation into classrooms, all their work has been positive. They are “meant to 

support teachers by providing a native model of the English language, fomenting 

intercultural awareness, and supplying an authentic need for communication in English 

within the classroom” (Buckingham, 20177: 38). Thus, they are assigned to CLIL 

programs so that they are successful in teaching the target language (Méndez, 2013). 

According to Plan de Fomento del Plurilingüismo (2019) in Andalucía, their 

incorporation implies a great linguistic and intercultural enrichment in educational 

centers and they create an atmosphere of total language immersion. Indeed, with the 

help of the conversation assistants in the classroom, the learners are more motivated 

since they are usually young and students identify with them and it is also something 

new for them. Generally, they are university students, not teachers, so they must 

always be accompanied by a teacher in the classroom. Thus, they do not have the 

responsibilities of a teacher so they are not accountable for the learning process of 

learners (Méndez, 2012; Ministerio de Educación, Cultura y Deporte, 2019/208). 

Although they are not teachers, they should be treated in this way by the students. 

 

According to the Language Assistant Handbook for 2019-2020, the main objectives 

of language assistants in educational centers consist of helping students learn new 

foreign languages in a more direct and personal way and also facilitating them to learn 

about the culture, traditions and lifestyles of their countries. Thus, their main function 

is to encourage conversation with students. In turn, they are trained in the knowledge 

of the Spanish language and culture and collaborate in the oral practice of the foreign 

language. According to Méndez (2012), their use in the classroom in combination with 

                                                           
7 See web address (2017)  file:///C:/Users/Usuario/Downloads/definingroleofLATCE01-2018.pdf 
8 See web address (2019/2020)  http://www.educacionyfp.gob.es/dam/jcr:299de6d0-6d30-491a-
84a5-8bf5595f80d8/aacc-19-20-guia-en.pdf 

file:///C:/Users/Usuario/Downloads/definingroleofLATCE01-2018.pdf
http://www.educacionyfp.gob.es/dam/jcr:299de6d0-6d30-491a-84a5-8bf5595f80d8/aacc-19-20-guia-en.pdf
http://www.educacionyfp.gob.es/dam/jcr:299de6d0-6d30-491a-84a5-8bf5595f80d8/aacc-19-20-guia-en.pdf
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non-linguistic teachers who teach content improves and increases the quantity and 

quality of learners’ proficiency. 

 

Although the conversation assistant must always be under the supervision of his 

tutor teacher, he can carry out some functions within an educational center such as 

participate in specific conversation practices, teach the culture of their country, create 

materials to support the learning process of the students following the instructions of 

the teachers, make recordings in their native language which language teachers can 

use as an example of native speech in the target language, contribute to the training of 

the teachers of the educational center, as long as it is available within its schedule, and 

other similar tasks (Ministerio de Educación, Cultura y Deporte, 2019/20). Furthermore, 

they must always be in contact with the students to practice their mother tongue and 

they serve as models of correction in L2 at the phonetic, grammatical, lexical, semantic 

and interaction levels (Buckingham, 2017; Méndez, 2014).  

 

Therefore, teachers should coordinate with them to prepare the activities and the 

necessary material for the lessons providing teaching-learning materials. “They are 

meant to speak English throughout the school, prepare classes and plan their 

interventions with the teachers, and propose teaching materials and creative activities 

for the classroom” (Buckingham, 2017: 40). They must plan the material and the 

activities they are going to carry out in the classroom very well and not improvise so as 

not to make mistakes (Buckingham, 2017). However, programming must be done by 

the teacher because the conversation assistants do not have to know how to program 

or organize activities, since they may not know part of the content in their mother 

tongue (Ministerio de Educación, Cultura y Deporte, 2019/20).  In the CLIL 

methodology, their involvement is essential because they help students and teachers 

improve their fluency and pronunciation in the L2. Metaphorically speaking, they are 

like a learning tool. 

 

In accordance with the instruction 14/20199, 2019, on conversation assistants for 

the school course 2019/2020, most bilingual public centers have at least one 

conversation assistant (part-time or full-time) and their working schedule is usually 

around twelve hours a week (one of them to work the coordination of the classroom 

with the teacher). Therefore, in this way, the practice of oral skills in the classroom is 

enhanced, the motivation of the students is increased and the knowledge of foreign 

                                                           
9 See web address (2019/2020)  https://www.adideandalucia.es/normas/instruc/Instruccion14-
2019AuxiliaresConversacion19-20.pdf 

https://www.adideandalucia.es/normas/instruc/Instruccion14-2019AuxiliaresConversacion19-20.pdf
https://www.adideandalucia.es/normas/instruc/Instruccion14-2019AuxiliaresConversacion19-20.pdf
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culture is fostered with recreational activities. They are an essential figure in CLIL 

teaching.  

 

Consequently, there are more and more educational centers that want to have the 

help of a conversation assistant, since at present this incorporation would help to 

increase the quality of multilingual education in public bilingual centers. However, in 

order to achieve this aim, teachers must adapt their methodology to be able to work 

cooperatively. Nevertheless, on many occasions the educational centers or teachers do 

not take advantage of their help (Buckingham, 2017).  

 

3.9. NEW TRENDS COMBINED WITH THE CLIL APPROACH 

Currently, as we have previously said, the Plan Estratégico de Desarrollo de las Lenguas 

in Andalusia (2017), emphasizes the use of project-based learning, learning by 

competences, the inverted classroom, gamification, cooperative learning and visual 

thinking as newer approaches to maximize learning outcomes. Now, these trends 

should be combined with the CLIL approach in the classrooms. There are more and 

more methods to increase the interest of students in learning foreign languages. We 

have already observed that the CLIL approach has many positive aspects, but these 

benefits increase when combined with other methodologies. 

 

In this project, we are going to deal the gamification trend because most 

studies agree that it is effective in teaching content in a foreign language (Airth, 2016; 

Casañ, 2017; Cingarotto, 2019; Hamari, 2014; Zyda, 2005). The concept of gamification 

in education can be defined as “the process of transforming typical academic 

components into gaming themes” (Airth, 201610) or as “a process of enhancing 

services with motivational affordances in order to invoke gameful experiences and 

further behavioral outcomes” (Hamari, et al., 2014: 3025). Games can be a good tool 

to combine with CLIL and implement it in the classroom because, for example, 

videogames help to increase the motivation of the students since they learn by 

playing, in an unconscious way and also, they help support the students with more 

content (Casañ, 2017). 

 

There is a wide variety of games for educational purposes. For instance, the 

videogames for educational purposes, which are known as serious videogames. They 

                                                           
10 See web address (2016)  https://study.com/academy/lesson/what-is-gamification-in-education-
definition-research-strategies.html 

https://study.com/academy/lesson/what-is-gamification-in-education-definition-research-strategies.html
https://study.com/academy/lesson/what-is-gamification-in-education-definition-research-strategies.html
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can be defined as “a mental contest, played with a computer in accordance with 

specific rules that uses entertainment to further government or corporate training, 

education, health, public policy, and strategic communication objectives” (Zyda, 2005: 

26). These videogames have many different genres such as action, action-adventure, 

adventure, massive multiple-player online, role-playing, simulation… (Casañ, 2017), 

and depending on the content of each subject, a specific videogame or another one 

will be used. Thus, some of them may be more suitable than others since each of them 

has different educational purposes (Casañ, 2017).  

 

Games are becoming a key tool for learning development. “Games create 

deeper learning experiences that engage and motivate learners much more than with 

traditional teaching methodologies, especially when a foreign language is involved” 

(Cinganotto, 2019: 2). Furthermore, gamification helps to create a scenario based on 

real life so that students feel more identified and acquire knowledge in a more 

immediate way. For instance, in Italy, a virtual world known as Edmondo was created 

exclusively for educational purposes. The use of this tool is widespread now in many 

educational contexts, in diverse European countries, and it is also being used for CLIL 

education (Cinganotto, 2019). In the last decade, several projects have been carried 

out trying to discern whether the use of games is beneficial for CLIL teaching. Indeed, it 

seems it may turn the English and CLIL lessons into creative lessons and to help 

improve their training (Cinganotto, 2019). 

 

Therefore, several studies show that the use of games in the CLIL classroom 

improve this methodology. In addition, it increases the interest and motivation of the 

students since they prefer to learn while having fun. In the didactic unit developed in 

this project, there are many activities that are based on learning through games. 
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4. DIDACTIC UNIT  

The following Lesson Plan has been created under the provisions of the Spanish 

Organic Law for the Improvement of Educational Quality (LOMCE), the Decrees 110 & 

111/2016, of June 14, which establishes the ordination and the curriculum of the 

Compulsory Secondary Education in the Autonomous Community of Andalusia, and 

the Order of July 14, 2016, by which the curriculum corresponding to Education is 

developed in the Autonomous Community of Andalusia, certain aspects of attention to 

diversity and establishing the order of evaluation of the learning process of the 

students.  

 

Then, this didactic unit is related to CLIL program because here, we can find 

many activities which can be used both in English subject and in content subjects. For 

example, it can be used in Technology subject because the contents and the activity of 

the final project are much related to it. The different sections that we are going to 

develop are the topic and justification of this didactic unit, the background information 

and contextualization, competences, objectives, contents, transversality and cross-

cultural issues, interdisciplinarity, attention to diversity, materials, lesson plan (step-

by-step account) and the evaluation.  

 

4.1. JUSTIFICATION 

The topic of this unit is ‘Learn for change’ and with this topic the intention is to let the 

learners know about vocabulary of new technologies so they become conscious of 

their importance. It is a project intended to awake the curiosity of the learners and let 

them research about the different gadgets and inventions.  With the topic ‘Learn for 

change’ the intention is to let the students know about technologies to facilitate them 

communication today. Additionally, it has also a cultural element, the old inventions of 

UK and USA and some information about the day of St. Patrick, the 17th of March, as it 

is celebrated in the second term.  

 

Apart from that, it is also intended to reinforce the values of respect, 

cooperation, collaboration and multicultural atmosphere, so the students become 

aware of the importance of all of them for a group to work and do their best. In 

accordance with the provisions of article 10 of Royal Decree 1105/2014, of December 

26, establishing the basic curriculum of Compulsory Secondary Education, the purpose 

of Compulsory Secondary Education is to ensure that students “acquire the elements 

basic of culture; develop and consolidate study and work habits in them; prepare them 
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for incorporation into subsequent studies and to their labor insertion, and train them 

to exercise their rights and obligations in life as citizens”. 

 

All these aspects are contemplated in Articles 2 and 6 of Decree 111/2016 of 

the 14th of June as well as in Articles 6 and 10 of Royal Decree 1105/2014. 

 

4.2. BACKGROUND INFORMATION AND CONTEXTUALIZATION 

This class takes place in I.E.S. Santa Teresa in Jaén, which is a bilingual high school.  It is 

a 3th grade class of Secondary Education and the number of students is 28, 16 girls and 

12 boys; all of them are about 14 and 15 years old. In this class, there are 2 students 

with specific needs. One is a girl with ADHD and there is a boy with high abilities. The 

students have an intermediate B1 level of English. In socio-economic terms, they all 

belong to medium-class families. 

 

There are 4 hours of English per week. Monday and Wednesday, the class is 

from 10:15 to 11:15, and on Tuesday and Friday from 12:45 to 13:45. The school has a 

computer room available with enough resources for all the students to use them if it is 

necessary, a library where they can find books in English to look for information about 

different topics, and a classroom with facilities and space to work in groups and do 

dynamic activities. The current classroom where English lessons take place has a digital 

board and a whiteboard, and there is internet connection to search for any material in 

class. 

 

This unit will be taught in the second term because the grammar content is 

appropriate to the beginning of this term so it can relate with previous content on the 

initial units. In relation to the previous knowledge of the students, their grammar and 

vocabulary are adequate to their high school level and they are very good at writing 

and reading, but they find more difficult the listening comprehension, the speaking, 

and the interaction. However, they are very enthusiastic and participatory. 

 

4.3. COMPETENCES 

In accordance with the article 2.2 of Royal Decree 1105/2014, of December 26, the 

competences of the curriculum will be the following ones:  

1) Linguistic Communication (CLC)  
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2) Mathematical competence and key competences in science and technology 

(MCST)  

3) Digital competence (DC)  

4) Learning to learn (LL)  

5) Social and civic competences (SCC)  

6) Initiative and Entrepreneurship (IE)  

7) Cultural expressions and artistic awareness (CEAA) 

 

All these competences are essential for the complete development of student 

learning. All these competences are present in the area of the foreign language, but 

linguistic communication (for instance, we can see it present in the third activity of the 

sixth session where the students have to write a short essay and then carry out a short 

role play), and digital competence (for instance, we can see it present in the fifth 

session where students have to do some activities through the computer) are of 

greater importance. This is due to the fact that the main objective of any language (in 

our case English) is to communicate and for this it is essential to know how to 

understand and how to express ourselves in the target language. In addition, 

technologies and digital resources are a key complement to learn and develop a new 

language so it is almost daily used in classrooms to help students in their learning.  

 

Furthermore, the other five competences are also included in this area, although 

they have a secondary role. Students learn different cultural aspects about countries 

where English is an official language so they become aware of cultural differences at 

the same time learning the importance of respecting them (for instance when students 

learn about St. Patrick’s Day). Besides, they acquire different working techniques to 

organize themselves to be able to select key aspects and understand the information 

they are provided. Finally, when they become confident in the language, they start to 

be curious and participative and to propose and ask different aspects in which they 

have doubts, so their language proficiency and awareness increases. 

 

4.4. OBJECTIVES 

The following didactic objectives are required in this lesson plan:  

 to be able to express and understand finished and unfinished actions 

 to put the vocabulary and idioms into practice in a conversation  
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 to produce brief texts in relation to new technologies and moral values  

 to use ever and never with unfinished plans   

 to recognize cultural aspects related to old inventions 

 to be able to design objects related to Technology 

 

These objectives are in accordance with the stage objectives in Royal Decree 

1105/14 (b) – to develop and consolidate habits of discipline, study and individual and 

team work as a necessary condition for the effective completion of learning tasks and 

as a means of personal development, and (e) - to develop basic skills in the use of 

information sources in order to acquire new knowledge in a critical sense. To acquire a 

basic preparation in the field of technologies, especially those of information and 

communication; and Decree 111/16 (b) – to develop and consolidate habits of 

discipline, study and individual and team work as a necessary condition for the 

effective completion of learning tasks and as a means of personal development, and 

(e) - to develop basic skills in the use of information sources in order to acquire new 

knowledge in a critical sense. To acquire a basic preparation in the field of 

technologies, especially those of information and communication, (i) – to understand 

and express oneself in one or more foreign languages appropriately and (j) – to know, 

value and respect the basic aspects of their own culture and history and of others, as 

well as artistic and cultural heritage. Besides, these objectives are in accordance with 

the foreign language objectives in the order of the 14th of July, 2016 (1,2,3,5,8,9).  

 

The key competences to develop while this unit is taught are communicative 

language competence, social-civic competence, and digital competence. 

 

4.5. CONTENTS 

In the following table (Table 3) we show the different contents of this unit:  
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Table 3: Contents of the unit 

 

In relation to the comprehension and production strategies the student 

recognises and identifies vocabulary related to technologies as well as understands 

songs on finished and unfinished actions. The student is able to participate in a 

conversation and to tell some information about technological and cultural aspects. At 

the same time, the student reads and understands written information about the St. 

Patrick’s Day in the UK and technological events. In addition, he or she can write brief 

texts and sentences about specific topics and cultural aspects.  

 

The linguistic exponents of this unit are the present perfect tense vs. past 

simple and the present perfect tense with ever and never.  

The vocabulary they have to learn is:  

 mobile phone, tablet, pen drive, printer, digital camera, laptop, 

headphones, browse, charge, mute, plug in, press, scroll, swipe, switch 

on, switch off, tap, update 
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 convenient, efficient, high-quality, impractical, inconvenient, inefficient, 

low-quality, practical, reliable, time-consuming, time-saving, unreliable, 

useful, useless 

 cutting-edge, post, profile picture, share, status, update, upload 

 

o Chunks: 

 Three months ago / Last summer / from…to…/ During 

 Since that moment / day / two days latter 

 Hello, my people from Instagram 

 You are not going to record me anymore! 

 If life gives you a stick, put a mobile on it and take a selfie 

 

In connection with the communicate functions, the student recognises past and 

recent events within a text or an oral dialogue. He or she expresses their own past and 

recent intentions or plans. Moreover, the student is able to select and extract 

information from the Internet.  

 

Finally, in a sociocultural and sociolinguistic aspect, the student learns about St. 

Patrick’s Day in the UK and is asked to research about how it is celebrated. Besides, 

they have to work on research on a technological invention from UK or USA.  

 

4.6. TRANSVERSALITY/CROSS-CULTURAL ISSUES 

In this unit, in addition to the formal aspects, the teacher goes through important 

topics and the essential values to make groups work in an efficient and peaceful 

atmosphere. In this way, the student has to think about what he or she considers is 

essential to take into account when establishing rules: respect among the others 

without gender or cultural discrimination, patience and tolerance, and cooperation 

and collaboration to work as a group and not as an individual.  

 

As a cross-cultural issue, as mentioned before, the St. Patrick’s Day of the UK is 

covered here as it takes place in March, so the student acquires the knowledge of why 

it is important and how it is celebrated nowadays. To awake the student curiosity, 
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some research about this topic will be asked, so they can broaden their knowledge of 

this topic.  

 

Those aspects are included in Article 6 in Royal Decree 1105/2014 and in Article 

3 in Order of July 14th, 2016. Both of them cover the transversality aspects that must 

be present in the educational plan of the Secondary Education. 

 

4.7. INTERDISCIPLINARITY  

English teaching includes a relation to other areas so the student can relate this 

subject to other areas in which they are also working related topics. History and 

Geography have a role in this unit when the cultural aspect is mentioned. The students 

learn some basic information about the St. Patrick’s Day in the UK.  In addition, this 

unit can be related to Music because in some sessions they have to deal with songs to 

learn the different contents as in two tasks of the unit which are carried out in the 3rd 

session, they have to deal with the lyrics of the chorus of the songs ‘Steal My Girl, One 

Direction’ and ‘Yellow Submarine, The Beatles’. Moreover, it is related to Literature 

because in the session 3 the students have to analyze the topic of a song. However, 

Technology and ICT are the two areas that are most related with this unit because 

students have to learn vocabulary related with technologies and to design a desktop 

support for mobile phones or tablets.  

 

4.8. ATTENTION TO DIVERSITY  

In this class we have two students with specific needs. One is a girl with ADHD. She is 

very nervous and easily distracted because she has concentration problems. Thus, she 

is placed at the front near the teacher, and sometimes, the teacher asks her to get up 

to help her, for example, to distribute the worksheets to the rest of the class. In 

addition, in the tests, this student has to answer short and specific questions and 

multiple choice tasks so she is able to focus her attention and demonstrate her 

knowledge. In the tests, if we ask this student to answer long questions, she does not 

concentrate and does not really demonstrate what she knows. The other case is a boy 

with high abilities. In this case, the teacher will prepare additional material and more 

complex tasks for him to maintain his level (see).  

 

Moreover, the teacher has to take into account students who have a higher or 

lower level in the class to prepare extra material for them. For the slow learners, the 

teacher has adapted the didactic material so that they have no problem in following 
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the contents of the unit. Besides, the teacher uses specific techniques to get their 

attention as sitting near him and offering them reinforcement activities so that they 

can acquire the knowledge in a more appropriate way. For the fast finishers, the 

teacher has prepared supplementary material (see extra activities) in case these 

students finish the planned activities before the session ends, but these tasks have the 

same level so they keep working on the topic but the gap between them and the slow-

learners does not increase.  

 

4.9. MATERIALS 

This unit requires different materials so the class can be dynamic and the students can 

work in many ways, altering the traditional methods and resources with the new 

approaches and technologies.  

 

Worksheets for different sessions so that the students can do different 

activities and hand them in easily as they will be part of the evaluation.  

 

Colors, because the students have to underline different forms of the present 

perfect and past simple tense. In addition, we have to prepare different papers, 

stickers, glitter, scissors, glue and materials to create a poster in the eighth session and 

to create the desktop support for mobiles phones or tablets for the last session.  

 

Digital board and whiteboard, to project images, media content and schemes 

and also to write explanations and vocabulary when it is necessary.  

 

The computers are needed in the fourth, fifth and seventh sessions to do 

different tasks so the class takes place in the computers’ classroom.  
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4.10. LESSON PLAN: STEP-BY-STEP ACCOUNT 

1st SESSION – English Classroom  

 

ACTIVITY TIME SKILLS GROUPING HOTS RESOURCES 

Warm up activity. 

What vocabulary 

does it come to 

your mind when we 

speak about new 

technologies? 

5  

min 

Speaking Whole 

group 

Create  

Apply 

Understand 

Board 

Match each picture 

with their 

correspondent 

word. Then, write a 

sentence with each 

word.  

15 

min 

Listening Individual 

work / In 

pairs 

Create 

Analyze  

Apply 

Understand 

Worksheet 

Watch and listen to 

the video. Then, 

complete the 

activity  

15 

min 

Listening  Individual 

work 

Analyze  

Apply  

Understand 

Digital  

board 

Explanation of the 

final project  

15 

min 

Speaking In groups Create 

Analyze 

Apply 

Understand 

 

Homework: search 

information about 

the final project 

5  

min 

Interaction In groups Analyze 

Apply  

Understand 

Computer 

 

 Explanation 

The teacher performs a warm up activity to know the previous knowledge of the 

learners about the vocabulary related to new technologies, asking:  

‘What vocabulary does it come to your mind when we speak about new 

technologies?’ 
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The pupils start to say different words related to new technologies and the teacher 

write them on the board in order to discuss them with the whole class and so that 

everyone can acquire the new vocabulary.  

 

The students have to look at photos and talk with their partner about them. Then, 

they have to match them with their corresponding word and write a sentence with 

each word. Then, they write the sentences on the board to correct them with the help 

of the whole class. 

The students have to watch and listen to a conversation about technological 

vocabulary. Then, they have to complete an activity inserted at the end of the video.  

 

After that, the teacher explains the main guidelines of the final project that the 

students have to carry out, which consists of an oral presentation and a technology 

contest for which the learners will have to design a desktop support for mobile phones 

or tablets. The class will be divided in 7 groups of 4 students for the final project. This 

division will be carried out by the teacher to favour cooperative and collaborative work 

as well as integration and inclusion. Afterwards, the main roles of each person will be 

assigned: coordinator, secretary, spokesperson, and the person in charge of the 

material. 

 

Finally, as homework for the following session, each group will have to look for 

information to orient themselves for the final project.  

 

 For the student  

1. Warm up activity. Discuss with your class the following question: ‘What 

vocabulary does it come to your mind when we speak about new technologies?’  

2. Vocabulary. Look at photos and talk with your partner about them. Match each 

picture with their correspondent word. Then, write a sentence with each word.  

 

 

 

browse    update    charge    tap    scroll    mute    

switch on    switch off    plug in    swipe    press 



 
41 

 

 

3. Listening. Listen to the video and complete the activity inserted at the end of 

the video11.  

 

2nd SESSION – Computers’ room  

 

ACTIVITY TIME SKILLS GROUPING HOTS RESOURCES 

Warm up activity. 

What have you found 

on how to design a 

desktop support for 

mobiles or tablets? 

5 min Speaking Whole 

group 

Analyze  

Apply 

Understand 

Remember 

 

Read a text about old 

inventions and then, 

answer the 

questions.  

20 

min 

Reading Individual 

work  

Analyze 

Apply  

Understand 

Worksheet 

In pairs, search 

information about a 

technological 

invention and make 

a short redaction 

(assessable) 

20 

min 

Writing In pairs Create 

Analyze 

Apply 

Understand 

Computer  

Listen to the song. 

Then, put these 

7  

min 

Listening Individual 

work 

Analyze Digital 

board 

                                                           
11 See the activity in Annex 1 
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phrases in order and 

underline the 

examples of past 

simple tense that 

you find 

Grammar Apply 

Understand 

 

Worksheet 

 

Homework: Flipped 

Classroom. Watch a 

video to learn the 

present perfect vs. 

past simple 

3 min Listening 

Grammar 

Individual 

work 

Analyze 

Understand 

Computer / 

Tablet 

Youtube 

 

 Explanation 

This lesson takes place in the computers’ room because students have to need the 

computers to work on their tasks.  

 

The teacher performs a warm up activity to check if they have found information 

about the final project, asking:  

‘What have you found on how to design a desktop support for mobiles phones or 

tablets?’ 

The pupils start to say different answer related to the final project. 

 

The students have to read a text about old inventions and then, answer the 

questions. In this way, they learn both culture and history of technologies.  

 

After that, in pairs, they have to search for information about a technological 

invention and make a short composition in order to present it in class.  

 

Then, students have to listen to the song “Yellow Submarine” by The Beatles. Then, 

they have to put in order some phrases and underline with colours the examples of 

past simple tense that they find.  

 

Finally, as homework for the following session, each student has to watch a video 

to learn the present perfect tense and the past simple tense. It is a flipped classroom 
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material because they acquire the knowledge at home and they practise in the 

classroom. 

 For the student  

1. Warm up activity. Discuss with your class the following question: ‘What have 

you found on how to design a desktop support for mobiles phones or tablets?’ 

2. Reading. Read a text about old inventions and then, answer the questions12.  

 

 

                                                           
12 Worksheet (2015)  https://en.islcollective.com/english-esl-worksheets/vocabulary/technology/old-
inventions/80560 

https://en.islcollective.com/english-esl-worksheets/vocabulary/technology/old-inventions/80560
https://en.islcollective.com/english-esl-worksheets/vocabulary/technology/old-inventions/80560
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3. Writing. In pairs, search information about a technological invention. Read the 

following questions and write a short composition about it with its 

introduction, development and conclusion.  Write 80-100 words.  
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4. Listening. Listen to the following song and put these phrases in order. Then, 

underline the examples of past simple tense that you find.  
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3rd SESSION – English Classroom  

 

ACTIVITY TIME SKILLS GROUPING HOTS RESOURCES 

Listen to the 

song and put 

these phrases in 

order 

7  

min 

Listening Individual 

work 

Analyze  

Apply 

Understand 

Digital 

board 

Worksheet 

Read the songs 

and underline 

the present 

perfect tense.  

5  

min 

Reading 

Grammar 

Individual 

work 

Analyze 

Apply 

Understand 

Colors  

Worksheet 

Read again the 

song. Then, 

indicate what is 

the topic of the 

song and what 

title you would 

give 

7  

min 

Reading Individual 

work  

Analyze 

Apply 

Understand 

Worksheet 

Create your own 

table 

10 

min  

Writing In pairs Create 

Analyze 

Apply 

Understand 

Remember 

Worksheet 

Oral 

presentation 

(assessable) 

26 

min 

Speaking 

Listening 

In pairs/ 

Whole 

class 

Create 

Analyze 

Apply 

Understand 

 

 

 Explanation 

This session starts with a revision of the present perfect and past simple tenses that 

they have studied with the last activity. Students have to listen to the song ‘Steal My 

Girl’ by One Direction (2014) and put some phrases in order in an individual way. In 

this song, they can find many examples of the present perfect tense. After that, they 
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have to read the song again and underline with colors the examples that they find of 

present perfect tense. Then, they have to indicate what the topic of the song is and 

what title they would give.  

 

After that, they have to create a table about the tenses. Students have to work in 

pairs to complete some tables about each of the tenses with some examples and the 

uses of each one to reinforce what has been explained. Each student has their own 

copy. 

 

Finally, in pairs, students have to do an oral presentation about the writing that 

they did the day before in a maximum of 2 minutes. They have to explain briefly the 

history and features of a technological invention made in USA or UK that they have 

chosen previously. In addition, the other students have to choose the best invention.  

 

 For the student  

1. STEAL MY GIRL, ONE DIRECTION (2014) 

1a. Listen to the song and put these phrases in order.  

 

1b. Read the song and underline the examples of present perfect tense that you find. 
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1c. Read the song again and indicate what the topic is. Then, indicate, what title you 

would give to it.  

2. Complete the table. Work in pairs to complete the following tables: 

 

PRESENT PERFECT 

+ Affirmative  

- Negative  

? Interrogative  

USE:  

 

 

PAST SIMPLE 

+ Affirmative  

- Negative  

? Interrogative  

USE:  

 

 

3. Oral presentation. Make an oral presentation about a technological invention 

that you have chosen in 2 minutes. Share with your classmates only the most 

important aspects13.  

 

 

 

 

 

 

 

 

                                                           
13 See the template for oral presentation in Annex 2 
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4º SESSION – Computers’ room  

  

ACTIVITY TIME SKILLS GROUPING HOTS RESOURCES 

Warm up activity. 

What vocabulary 

do you know about 

social networks? 

10 

min 

Speaking Whole 

class 

Create 

Analyze 

Apply 

Understand 

Board 

Classify some 

words in a table. 

Talk with your 

partner about your 

favorite social 

network. Then, 

share it with your 

class 

10 

min 

Speaking 

Interaction 

Pair work / 

Whole 

group 

Analyze 

Apply 

Understand 

Worksheet 

Complete with the 

correct tense 

15 

min 

Writing 

Grammar 

Individual 

work 

Create 

Analyze 

Apply 

Understand 

Remember 

Worksheet 

Work on the final 

project 

20 

min 

Speaking 

Interaction 

In groups Create 

Analyze 

Apply 

Computer 

 

 Explanation 

This class takes place at the computers’ room because students have to work on the 

final project using the computers.  

 

Firstly, the teacher performs a brainstorming to check their knowledge, asking:  

‘What vocabulary do you know about social networks?’ 

The pupils start to say different answers related to the question and then, the 

teacher writes the answers on the board. 
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The students have to talk with their partners about their favorite social network. 

Then, they have to share their opinions with the rest of their classmates.  

 

After that, they have to complete a sentence with the correct tense. They have to 

choose between present perfect tense and past simple tense.  

 

Finally, students have to work on the final project using the computers. They have 

to work in groups to search their information related to their final project and final 

presentation. One of them will be in charge of coordinating the tasks of each member 

of the group. Another person will be in charge of finding the necessary materials to 

create the project. Another will have to write the work and another member will be 

the spokesperson.  

 

 For the student  

1. Warm up activity. Discuss with your class the following question: ‘What 

vocabulary do you know about social networks?’ 

2. Speaking. Classify some social networks in the following table. Also, you can 

add other social networks that you know. Then, talk with your partner about 

your favourite social network.   
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3. Complete the sentences. Complete the following sentences with the correct 

tense (Present Perfect tense or Past Simple tense) and the verb in the brackets:  

 I __________ (studied/have studied) German at school _______ 

(for/since) three years. 

 She ________ (found/ have found) her family and she laughed.  

 Kate _________ (move) to London last September.  

 They __________ (visit) Italy three times.  

 She ___________ (see) him 20 minutes ago.  

 ______ your friends  _______ (arrive) ? Yes, they’re in the kitchen. 

 I ______ (have) an exam yesterday.  

 

4. Work on the final project. Work in groups to search information related to the 

final project. One member of the group has to be the coordinator of the 
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project, another one is the spokesperson, another has to find the necessary 

materials and another member has to write the project14. 

 

5ª SESSION – Computers’ room  

 

ACTIVITY TIME SKILLS GROUPING HOTS RESOURCES 

Warm up activity. 

Why do you use new 

technologies? 

10 

min 

Speaking Individual 

work / 

Whole 

group 

Create 

Apply  

Understand 

Computer 

Mentimeter 

Digital Board 

Internet 

connection 

Learn the vocabulary 

and do the following 

exercises 

20 

min 

Reading Individual 

work 

Analyze  

Apply  

Understand 

Computer 

Memrise 

Internet 

connection 

Listening with 

Edpuzzle 

15 

min 

Listening Individual 

work 

Analyze 

Apply 

Understand 

Computer 

Edpuzzle 

Headphones 

Internet 

connection 

Speaking and 

Interaction 

5 min  Speaking  

Interaction 

Pair work Create 

Apply 

Understand 

 

Homework: Write in 

present perfect: 

¿Which apps have 

you been using 

lately? How? 

(assessable) 

5 min Writing Individual 

work 

Create 

Apply 

Understand 

Remember 

 

 

                                                           
14 See the steps of the final project in Annex 3 
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 Explanation 

This class is in the computer classroom, which has been booked in advance. First of all, 

each student will occupy a computer and the teacher will give them the instructions 

because students have to learn new contents though different applications.   

 

The first activity is a brainstorming to remember the vocabulary of the previous 

classes and check that students know about the new vocabulary, which will be 

explained in this class. This activity is made with ‘Mentimeter’. The teacher asks the 

question ‘Why do you use new technologies?’ and the students through a code can 

access the question and answer it. 

For example: 

 

In the second activity, students have to know the new vocabulary about the 

technological adjectives that they can use to describe technologies. They have to 

access this vocabulary created by the teacher through a course in ‘Memrise’. They will 

have a few minutes to acquire it and then, they have to put their knowledge into 

practice with the activities created for them.  

 

The third activity consists on a listening with the application ‘Edpuzzle’ where 

pupils have to listen to the video and answer the questions. We have chosen a video 

related to present perfect tense with ever and never. The students listen to the video 

individually and they answer the questions taking the time they need to do it. 

Questions appear during the video and they have to answer them to continue 
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watching it and answering the rest of the questions. After that, they discuss about the 

video content in pairs. 

 

Finally, as homework, the teacher asks students to write a composition using the 

present perfect tense about what applications they have used lately and how they use 

them15. They have to read some questions to guide their composition.  

 

 For the student  

1. Warm up activity. Using a computer or a tablet, you have to go to 

www.menti.com and use the following code: 865774, which you will find on the 

screen in front of you. Then, answer the following question through it: Why do 

you use the new technologies?  

 

                                                           
15 See the template for writing in Annex 4 
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2. Vocabulary. Learn the vocabulary for this unit with the help of the Memrise 

application. Then, use this resource to answer some questions and acquire the 

vocabulary.  
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3. Listening. Using the Edpuzzle application, watch the following video about the 

present perfect tense with ever and never, and answer the questions. 

 

 

4. Speaking and Interaction. Discuss with your partner about the previous video 

to practice the present perfect by answering the following questions: 
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6ª SESSION – English Classroom  

ACTIVITY TIME SKILLS GROUPING HOTS RESOURCES 

Learn new 

expressions! 

15 

min 

Vocabulary Individual 

work  

Analyze 

Apply 

Understand 

Worksheet 

Prepare a role play 15 

min 

Vocabulary 

Grammar 

Interaction 

In groups 

of 4 

Create 

Analyze 

Apply 

Understand 

Remember 

Worksheet 

Represent the role 

play in class 

(assessable) 

25 

min 

Speaking  

Interaction 

In groups 

of 4 

Create  

Apply 

Remember 

 

 

 Explanation 

In the first activity of this day, students have to learn new expressions related to 

technologies and complete some activities about it. They have to learn individually but 

then, the results will be commented with the whole group.  

 

In the second activity, students have to work in groups of four people to prepare a 

brief representation using the contents of this unit: previous expressions, technological 

adjectives, social networks vocabulary, gadgets and present perfect tense. They have 
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to do a role play where there is an influencer, his manager, a fan and a journalist. They 

have 15 minutes to prepare it.  

 

After that, students have to make the role play in class. In this way, students 

review the contents of this unit and also practice the speaking and interaction skills. 

Besides, they work in a cooperative way.   

 

 For the student  

1. Vocabulary. Learn new expressions16! Then, complete the following activities:   

 

                                                           
16 Worksheets: Super Británico Book  
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2. Role play. In groups, prepare a brief presentation using the contents of this 

unit: previous expressions, technological adjectives, social networks 

vocabulary, gadgets and present perfect tense. You have to present four 

different roles: an influencer, their manager, a fan and a journalist. You have 15 

minutes to prepare it. 

 

 

 

 

 

 

 

 

 

 

 

 

3. Speaking and Interaction. Represent the brief role play in class.  

 

7ª SESSION – Computers’ room  

 

ACTIVITY TIME SKILLS GROUPING HOTS RESOURCES 

Warm up activity. 

Learn culture and 

vocabulary about 

St. Patrick’s Day  

10 

min 

Vocabulary 

Speaking 

Whole 

group 

Analyze 

Apply 

Understand 

Worksheet 

Read the text 

about Saint 

Patrick’s Day and 

complete the 

exercises 

25 

min 

Reading Individual 

work 

Analyze 

Apply 

Understand 

Computer 

Worksheet 

Internet 

connection 

USEFUL LANGUAGE 
 

- Hello, my people from instagram! 

- You are not going to record me anymore! 

- If lives give you a stick, put a mobile on it and take 

a selfie 

- Since that moment/day… 

- Two months ago… 

- Could you help me with… please? 

- Lately, there have been… 
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Work on the final 

project 

20 

min 

Speaking  

Interaction 

In groups  Create 

Analyze 

Apply 

Understand  

Remember 

Computer 

Internet 

connection  

 

 Explanation 

This class is in the computer classroom. First of all, each student will occupy a 

computer and the teacher will give them the instructions. 

 

In the first activity of this day, the teacher performs a warm up activity about 

culture. The teacher shows the students a worksheet with different images about Saint 

Patrick’s Day so they can learn vocabulary about it17.  The pupils comment it.  

 

In the second activity, students have to open a link 

https://es.liveworksheets.com/gu5823bv18 in their computers to access to an 

interactive worksheet. They have to read a text about St. Patrick’s Day and complete 

some activities about it.  Then, they have to send the results to the teacher.  

 

After that, students have to work in groups to carry on with their final project using 

the computers and different materials to create it.  

 

 For the student  

1. Warm up activity. Learn vocabulary and curiosities about St. Patrick’s Day and 

discuss with your class the main features of this day.    

2. Reading. Read the text and answer the questions through the following link: 

https://es.liveworksheets.com/gu5823bv 

 

3. Work on the final project. Work in groups to search information related to the 

final project. Each member of the group has to continue with their tasks 

                                                           
17 See the worksheet in Annex 5 
18 See the worksheet in Annex 6 

https://es.liveworksheets.com/gu5823bv
https://es.liveworksheets.com/gu5823bv
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from the previous days. In addition, all group members start to design the 

project following the instructions they have found on the internet. 

 

8ª SESSION – English Classroom 

 

ACTIVITY TIME SKILLS GROUPING HOTS RESOURCES 

Warm up activity. 

What do you 

remember from we 

have seen in this 

unit? 

5  

min 

Speaking 

Interaction 

Whole 

group 

Analyze 

Apply 

Understand  

Remember 

Board 

Taboo game: 

technologies 

vocabulary review  

10 

min 

Speaking 

Interaction 

Vocabulary 

Whole 

group 

Analyze 

Apply 

Understand 

Remember 

Digital 

board 

Find your partner  10 

min 

Speaking 

Interaction 

Whole 
group 

Analyze 

Apply 

Understand 

Cards 

Reading. Should 

mobile phones be 

banned at school? 

20 

min 

Reading 

Grammar 

Speaking 

Whole 
group/ 

Individual 
work 

Analyze 

Apply 

Understand 

Remember 

Worksheet 

Snake and ladders 10 

min 

Grammar  

Interaction 

In groups  Analyze 

Apply 

Remember 

Worksheet  
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 Explanation 

The first activity of this class is a warm up activity so that teacher can check the 

students’ knowledge, asking: 

‘What do you remember from we have seen in this unit?’ 

The pupils start to say different answers related to the contents of this unit and the 

teacher writes them on the blackboard.  

 

In the second activity, students will review the technological vocabulary presented 

in this unit by playing the taboo game. Students will be divided into two different 

groups. One member of each group will come in front of the classroom and guess the 

word that will appear in the digital board with the help of the rest of his/her group, 

who must not say the taboo words.  

 

In the third activity, the pupils are given different cards19: 14 images and 14 words. 

By this way, some of them have an image and some of them have a word. They have to 

match each picture with the correspondent word going through the class asking each 

other looking for their matching partner. Once they have finished they have to stick 

the two cards together on the board and go back to their seats. Then the teacher goes 

one by one when they are all stuck on the board discussing with the students if the 

matching is right or wrong. 

 

After that, students have to read a text “Should mobiles phones be banned at 

school?”, underline the present perfect and past simple tense that they find in the text 

and complete some activities about it. They have to read the text aloud.  

 

Finally, in groups, they have to practice the past simple tense and the present 

perfect tense. In order to play this game, each player puts their counter on the space 

that says 'start here'. Then, take it in turns to roll the dice. If your counter lands at the 

bottom of a ladder, you can move up to the top of the ladder and if you counter lands 

at a question, you have to answer the question using the appropriate verbal tense. If 

you answer correctly the question, you could roll the dice again. 

 

 

                                                           
19 See examples of some of the cards in Annex 7 
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 For the student  

1. Warm up activity. Answer and discuss with your class the following question: 

What do you remember from what we have seen in this unit? 

2. Vocabulary. Review the vocabulary of this unit by playing the taboo game.  

3. Vocabulary. Find your matching partner. 
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4. Reading. Should mobiles phones be banned at school?20 Read the following 

text, underline the present perfect and past simple tense and complete the 

activities:  

                                                           
20 Worksheet (nd)  https://es.liveworksheets.com/yu728022ry 

SHOULD MOBILE PHONES BE BANNED AT SCHOOL? 
Mobile devices are such a big part of everyday life now, but should they be used 

at school? There are arguments for and against. 
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5. Grammar. Review the grammar of this unit by playing the snake and ladders 

game21.  

                                                           
21 Worksheet (nd)  http://boardgames59.rssing.com/browser.php?indx=4235779&item=48 
 

 

http://boardgames59.rssing.com/browser.php?indx=4235779&item=48
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9ª SESSION – English Classroom  

 

ACTIVITY TIME SKILLS GROUPING HOTS RESOURCES 

Oral presentations on 

the final project 

(assessable) 

 

 45 

min 

Speaking  In groups Apply 

Understand 

Projector  

Digital 

board 

Contest. Which 

object is the most 

original?  

10 

min 

Speaking 

Interaction 

Whole 

group 

Analyze 

Apply 

Understand 

 

 

 Explanation 

In the first activity, in groups, students have to present the final project to the whole 

class. They have to deal with the features, history, materials, and how they have done 

the desktop support for mobiles phones or tablets.  

 

After their presentations, they have to choose what desktop support for mobiles 

phones and tablets is the most original.  They can put their objects in the class in a 

decorative way22.  

 

 EXTRA ACTIVITIES  

In case there is extra time in a class, there are some activities that the teacher can add: 

1. Make a poster with the three gadgets you prefer to use. The students have to 

make a poster in which they have to include the three gadgets they prefer to 

use in their daily life. They have to use colors, scissors, glue and cardboard.  

2. Grammar. Complete the fill in the gaps between present perfect and past 

simple tenses. https://es.liveworksheets.com/lu38453bo23 

3. True or false? Work in groups of 3. Use the following verbs and some 

expressions to write two different stories. One must be true and the other one 

must be false. Tell your classmates so they guess which one is true and false. 

                                                           
22 See the rubric in Annex 8 
23 See the activity in Annex 9  

https://es.liveworksheets.com/lu38453bo
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SEND RECEIVE PLUG IN 

UPLOAD TAKE FIND 

PLAY DOWNLOAD CONNECT 

 

FOR A WEEK  SINCE 2017 YESTERDAY 

LAST WEEKEND 2 DAYS AGO IN 2014 

TODAY RECENTLY ALREADY 

 

 

 Fast-finishers  

1. Complete the following crossword24:  

 

2. Create a dialogue.  Imagine that you have to teach a relative to use a social 

network. Think about what vocabulary you would use. Then, write a dialogue 

about this using the present perfect tense.  

 

 Slow-learners  

1. Grammar review. Complete the following worksheet25 to practice the present 

perfect and past simple tense:  

                                                           
24 Worksheet (nd)  https://es.liveworksheets.com/zj465681bv 
25 Worksheet (nd)  https://es.liveworksheets.com/zm848jp 

https://es.liveworksheets.com/zj465681bv
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Students have to access the following link to complete the worksheet: 

https://es.liveworksheets.com/zm848jp 

2. Vocabulary. Find the vocabulary words in the following word search26:  

                                                           
26 Worksheet (nd)   https://es.liveworksheets.com/ox337385oe 

https://es.liveworksheets.com/zm848jp
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Although the previous activities can also be adapted to the two students with 

specific needs, below we will show some specific activities for them.  

 

 For the girl with ADHD:  

1. Vocabulary. What do you see in the picture? Answer the following questions:  
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 For the gifted boy (with high abilities):  

1. Writing. Write a story of a person who needs to buy a new laptop to do his job 

with its introduction, development and conclusion. Write it using the present 

perfect and past simple tense. 

 

4.11. EVALUATION 

The evaluation is a very important aspect in the educational process since it is a key 

element to check whether the methodology that we are using in the classroom is 

effective or not. In this way, the teacher is able to confirm that they are acquiring the 

contents properly and to know if they need to reinforce any aspect of the unit.  

 

For this reason, the evaluation will take into account the daily work and the 

different skills so there will be no a final written test.   

 

4.11.1. EVALUATION CRITERIA  

 to identify and recognize the sociocultural aspects and relevant information 

(1.1 - CLC, DC/ 1.3 - CLC, SCC) 

 to carry out performance and conversations in relation to technologies (2.1 - 

CLC, DC, IE / 2.6 - CLC, CEAA) 

 to differentiate and recognize the elements in relation to technologies with the 

use of present perfect and past simple tenses and information about St. 

Patrick’s Day (3.1 - CLC, MCST, DC / 3.8 - LL, SCC, CEAA) 

 to produce brief texts to express finished and unfinished actions and 

sociocultural aspects (4.1 - CLC, DC, IE / 4.6 - CLCL, CEAA) 

 

4.11.2. ASSESSABLE LEARNING STANDARS 

Firstly, the student identifies and understands sociocultural aspects and relevant 

information in an oral production.  

 

Secondly, the student maintains simple conversations and express his/her thoughts 

and feelings in a clear way referring to the technologies vocabulary and actions related 

to it.   
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In third place, the student differentiates and recognizes finished and unfinished 

actions with technological aspects and information about sociocultural events.  

 

Finally, the student writes finished actions and cultural information in order to 

produce brief texts.  

 

4.11.3. EVALUATION INSTRUMENTS  

The different aspects to determine the student final result of the unit will be based on: 

- Participation and classroom activities (20%). In this part the teacher will include 

homework, daily in-class activities, behavior, participation and the cooperation 

work of the different sessions.  

- Listening (10%). This will be the results obtained in the listening test of the fifth 

session.  

- Speaking and Interaction (40%). It will be taken into account the different short 

oral presentations and the final project.  

- Writing (30%). This will be the one they have to do at home about the 

applications that they have been using lately using the present perfect tense. 

 

CATEGORY 5 4 3 2 1 

Participation 
and 
classroom 
activities 
(20%)  

Student 
actively 
participates 
in class, 
delivers all 
activities and 
shows 
interest 

Student 
regularly 
participates 
in class, 
delivers 
activities and 
show interest 

Student ever 
participates 
in class, 
delivers 
some 
activities and 
show interest 

Student does 
not 
participate in 
class, does 
not deliver 
the tasks and 
shows little 
interest 

Student 
never 
participates 
in class, does 
not deliver 
assignments 
and shows no 
interest 

Listening 
(10%) 

Student 
identifies and 
understands 
perfectly the 
vocabulary 
required in 
oral 
productions  

Student 
identifies and 
understand 
the 
vocabulary 
required in 
oral 
productions 

Student 
identifies and 
understand 
some 
vocabulary 
required in 
oral 
productions 

Student 
identifies and 
understand 
little 
vocabulary in 
oral 
productions 

Student does 
not identifies 
nor 
understand 
the 
vocabulary 
required in 
oral 
productions 

Speaking and 
Interaction 
(40%) 

Student 
expresses 
perfectly 

Student 
expresses 
himself 

Student 
expresses 
himself and 

Student 
express little 
himself 

Student does 
not express 
himself 
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without 
breaks and is 
able to carry 
on a 
conversation 

appropriately
without 
breaks and is 
able to carry 
on a 
conversation 

tries to 
maintain a 
conversation 

appropriately 
and is not 
able to 
maintain a 
conversation 

appropriately 
and is not 
able to 
maintain a 
conversation 

Writing 
(30%) 

Student is 
able to write 
texts 
perfectly 
using the 
technological 
vocabulary 
and the 
required 
tenses 

Student is 
able to write 
texts 
appropriately 
using the 
technological 
vocabulary 
and the 
required 
tenses 

Student tries 
to write texts 
using the 
technological 
vocabulary 
and the 
required 
tenses 

Student does 
not make an 
effort to 
write texts 
using the 
technological 
vocabulary 
and the 
required 
tenses 

Student is 
not able to 
write texts 
using the 
technological 
vocabulary 
and the 
required 
tenses  

 

In order to evaluate them, the teacher tools will be:  

- Rubric27. It will be a specific one to the writing evaluation considering grammar 

and vocabulary, organization, and information research.  

- Observation. This will be carried out in daily activities and behavior.  

- Tasks. The different activities they are asked to do both, in class and at home. 

- Worksheets. The different worksheets they are asked to do in class.  

 

5. CONCLUSION 

In conclusion, it should be noted that the implementation of CLIL methodological 

approach in the educational centers has improved students' command of the English 

language and has increased their level in the foreign language. In addition, they make 

more use of the English language since they practice the language in the content 

subjects so they are more fluent in speaking. It is because the students are more in 

contact with the foreign language, they have a significant exposure to the language 

and bilingual education is no longer accessible to only one elite. 

 

Although it is true that the CLIL program is focused on content subjects, we have a 

very important role in its implementation, since as language teachers we have the 

obligation to guide and coordinate content subject teachers. Moreover, the good thing 

about CLIL is that it is an approach which offers us very broad guidelines instead of 

                                                           
27 See the rubric used for writing in Annex 10 
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very strict rules. It can be implemented in many ways and can be combined with other 

methodologies. For instance, it can be combined with project-based learning, flipped 

classroom, gamification, cooperative learning… When we talk about approaches or 

methodologies we tend to think that we put only one into practice. However, it is 

normal that we are combining them.  

 

In general, all the features of CLIL bring benefits to the classrooms if it is used 

properly. It is important to remember that to capture the students' attention and 

motivate them, some strategies must be used in the classroom, such as using real-life 

examples and situations close to reality that the students know, doing project work 

and role-based work, using alternation code L1 and L2, work in pairs and groups and 

use ICTs. In this way the students are motivated and learn both the content and the 

foreign language without mental effort. 

 

Therefore, the use of CLIL has more advantages than disadvantages and over time 

its use will improve. With the CLIL program students immediately use what they learn 

as it is characterized by its immediacy. In addition, in relation to the didactic unit, many 

activities that are used in the foreign language subject can be used in the content 

subjects since our content is always related to other subjects (sports, food, travel, 

animals...). Therefore, finding the connection between a topic from our subject and 

another subject is easy. 
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7. APPENDICES 

Annex 1: Activity inserted at the end of the video (technological vocabulary) 

 

 

 

Annex 2: Template for oral presentation 
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Annex 3: Steps of the final project  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
88 

 

Annex 4: Template for writing  

 

 

Annex 5: Warm up activity: worksheet (St. Patrick’s Day) 
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Annex 6: Activity about St. Patrick’s Day28 

 

 

                                                           
28 Worksheet (nd)  https://es.liveworksheets.com/gu5823bv 
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Annex 7: Examples of some of the cards used: 

 

 

CAMERA 
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Annex 8: Rubric of evaluation  

  

CATEGORY SOBRESALIENTE 
(9-10) 

NOTABLE (7-
8) 

APROBADO 
(5-6) 

INSUFICIENTE 
(1-4) 

Organization All group 
members work 
and have an 
excellent 
organization 

All group 
members 
work and have 
a good 
organization 

Almost all 
group 
members 
work but lack 
organization 

Not all group 
members 
work and they 
have not 
organization 

Participation All group 
members 
actively 
participate and 
show interest 

75% of group 
members 
actively 
participate 
and show 
interest 

Some group 
members 
actively 
participate 
and show 
interest 

Most group 
members do 
not actively 
participate 
and they do 
not show 
interest 

Creativity All the 
members of the 
group have 

All the 
members of 
the group 

The members 
of the group 
have made 

Most group 
members have 
not made an 

 

HEADPHONES 

 

PRINTER 
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made an effort 
to make their 
work different 
and very 
original 

have made an 
effort to make 
their work 
original 

little effort 
and their work 
is not very 
original and 
creative. 

effort to make 
their work 
creative and 
original. 

Cooperatively 
work  

All members of 
the group have 
worked with 
respect and 
attitude in a 
cooperative 
way 

75% of group 
members 
have worked 
with respect 
and attitude in 
a cooperative 
way 

Some group 
members 
have worked 
with respect 
and attitude in 
a cooperative 
way 

Most of the 
group 
members have 
not been able 
to work in a 
cooperative 
way 

             

Annex 9: Grammar activity29  

 

 

 

 

                                                           
29 Worksheet (nd)  https://es.liveworksheets.com/lu38453bo 



 
93 

 

Annex 10: Example of the rubric used for writing  

CATEGORY 4 3 2 1 

Organization The stories and 

tasks are very 

well organized. 

The ideas 

follows a 

logical 

sequence with 

clear 

transitions 

The stories and 

tasks are pretty 

well organized. 

One idea may 

seem out of 

place. Clear 

transitions are 

used. 

The stories and 

tasks are hard 

to follow. The 

transitions are 

sometimes not 

clear. 

Ideas seem to 

be randomly 

arranged. 

Grammar There is an 

excellent use 

of grammar 

which belongs 

to the contents 

of the class 

(present 

perfect and 

past simple 

tenses) 

Good use of 

grammar 

(especially, the 

use of present 

perfect and 

past simple 

tenses) 

Grammar 

could be more 

accurate 

(especially, the 

use of present 

perfect and 

past simple 

tenses) 

There are 

several 

problems in 

grammar use 

(obviously also 

in the use of 

present perfect 

and past 

simple tenses) 

Vocabulary The text 

contains 

several 

vocabulary 

related to 

technologies 

and very 

accurate to this 

topic 

The text 

contains a few 

vocabulary 

related to 

technologies 

and very 

accurate to this 

topic 

The text 

contains some 

vocabulary 

related to 

technologies 

but not in an 

appropriate use 

There is no use 

vocabulary 

related to 

technologies 

and the use of 

words is not 

appropriate 

Spelling All words used 

in the text are 

spelled 

correctly  

Most words 

used in the text 

are spelled 

correctly  

There are 

spelling errors 

in the text 

There are 

numerous 

spelling errors 

in the text 

Research  The 

information 

provided is 

excellent, 

reliable, and 

really 

appropriate for 

the topic of the 

writing 

The 

information 

provided is 

good and 

appropriate for 

the topic of the 

writing  

The 

information 

provided is 

poor and 

sometimes out 

of context in 

relation to the 

topic of the 

writing 

The 

information 

provided is 

very poor and 

it makes no 

sense 

 

 

 


