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ABSTRACT 

The following unit of work has been prepared for the 1st year of Non-Compulsory Secondary Education, 

following an active and task-based methodology that aims at fostering the learners’ autonomy and critical 

thinking. The means to achieve this goal is literature, more specifically with Charlotte Brontë’s Jane Eyre. 

This unit is a quick overview of the gothic literary genre as well as the different real-life gothic aspects that 

surround us through the eyes of a fictional character. The aim is to promote students’ awareness of 

injustice and unfairness in our current society, while sharing their ideas and growing as persons. The 

English is seen as a tool to access information which we could otherwise not be able to enjoy if it wasn’t 

for the learning of this foreign language. Thus, through the use of ICT, books, games, worksheets, 

discussions and creative tasks, students will surely get the essence of the content and reflect on their own 

lives. Finally, the unit will be carried out in 9 sessions of 55 minutes each, following the order: pre-task, 

task, post-task. 

 

Key words:  Jane Eyre, Gothic, Fear, Romance, Injustice, Impact, Inequality, Politeness, Patriarch, 

Isolation, Madness, Description, Mystery, Conditional, Hypothesis, Women Role. 
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RESUMEN 

La siguiente unidad de trabajo ha sido diseñada para 1º de Educación Secundaria No Obligatoria, 

siguiendo una metodología activa y basada en trabajos que pretende promover la autonomía del aprendiz 

y el pensamiento crítico. Los medios para conseguir este propósito es la literatura, más específicamente 

con Jane Eyre de Charlotte Brontë. Esta unidad es una breve visión del género literario gótico, así como 

de los diferentes aspectos góticos que nos rodean a través de un personaje ficticio. El objetivo es 

concienciar al alumnado de la injusticia y la desigualdad en nuestra sociedad actual, mientras comparten 

sus ideas y crecen como personas. El inglés es visto como herramienta para acceder a información que de 

otra manera no podríamos disfrutar si no fuera por el aprendizaje de esta lengua extranjera. Así, a través 

del uso de las TIC, libros, juegos, hojas de trabajo, debates y trabajos creativos, los alumnos seguramente 

aprenderán el contenido esencial y reflexionarán sobre sus vidas. Por último, la unidad se llevará a cabo 

en 9 sesiones de 55 minutos cada una, siguiendo el orden: pretarea, tarea, post-tarea. 

 

Palabras clave: Jane Eyre, Romance, Injusticia, Desigualdad, Cortesía, Soledad, Demencia, 

Descripción, Misterio, Condicional, Hipótesis, Role de la Mujer. 
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1. EPISTEMOLOGICAL FOUNDATION 

The term “Gothic” can be interpreted in different ways depending on the context. The 

Goths were Germanic people who took an active role in the conformation of medieval 

Europe from the 3rd to the 5th centuries. Yet, in English architecture this term makes 

reference to a cultural reconstruction and recreation of medieval art prevailed in Britain 

from the early 18th c. to the late 19th century as “Neo Gothic”. The combination of this 

“revival” with the barbaric influence of the Goths gives place to Gothic as a literary 

fashion. 

During the 18th century the Enlightenment beliefs were confronted by the 

Romantics, who considered that emotions and imagination were far beyond the 

boundaries of philosophy. Gothic elements relating to such Romantic perspective and 

examples of it may be found in poets such as Keats, Shelley, Coleridge and Byron, who 

made use of the Gothic to criticise rationality through irrationality. Edmund Burke’s A 

Philosophical Enquiry into the Origins of Our Ideas of the Sublime and Beautiful (1757) 

established a connection between the Romantic concept of “the sublime” with the 

feelings of Terror, arguing that frightening and transgression are the most dominant and 

influential feelings on people, and thus the most “sublime”. Further, Kant’s The Critique 

of Judgement (1790) distinguished between phenomena (a world of objects) and 

noumena (a world of ideas), while studying the connection between the mind and the 

world outside.  Again, for Kant the sublime related to introspection, this is, one’s own 

personal experience, in opposition to the rationality supported by the Enlightenment. 

Thus, we can establish a relationship between the Gothic and the presence of 

“evil”. The British Gothicism was influenced by the shape that revolution took in France, 

which led the country to an era of pure Terror, exemplified by the numerous executions 

both of revolutionary leaders and aristocrats, including the French monarchs of the time. 

This fact aroused literary criticism towards politics, although in a subtle way through the 

demonization of certain behavioural patterns. Yet, as David Punter pointed out in The 

Literature of Terror (1980), Gothic is mainly characterised by its ambiguity, for its 

exaltation relies heavily on transgression. 

Besides, there is an aspect which should be considered regarding the 

heterogeneity of this genre: its context. Take as an example the American Gothic 

tradition, which is clearly linked to the ideas of slavery, identity, race and the way it 

transformed politics into a Post-Civil War black identity politics. That way, America freed 

itself of such disturbed politics that clearly left its mark on British Gothic works. In short, 

Gothicism takes different shapes in accordance with its social, historical and generic 

ambit as it is a reconstruction of different and distant figures. In the case of the British 
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Gothic, its roots are found in the “Graveyard Poetry” of Blair, Collings, Gray and Young. 

Therefore, we may say that every nation engendered its particular type of Gothic which 

later on developed into and nourished from different styles, which once again originated 

into another place, just to end up in a different one. 

In spite of the differences just mentioned, there are persistent features 

throughout the various styles which set up a unique taste. As such, we find the images 

of castles, ruins, chapels, dungeon, desolate landscapes as well as dreadfulness, 

transgression, insanity, the supernatural, and enormity, everything giving its particular 

shape to this genre.  

Before going on with a compilation of the studies on the Gothic history, there is 

one aspect that should be pointed out beforehand: dark imagery. In short, the English 

Reformation that took place under Henry VIII was rooted on violence and executions of 

the Catholics, as well as the plundering of their cathedrals and monasteries. In addition, 

there was an opposition towards the past, what made the ruins and remnants of the 

medieval past Catholic stand out. As a consequence, historians like John Foxe, who 

wrote Book of Martyrs (1563), infused the English’s consciousness with agony, torment 

and hardship towards the establishment of the Church of England and established an 

anti-Catholic feeling. Gothicism has a clear anti-Catholic leaning. Proof of this is that 

Inquisitorial characters appear regularly in its works and many plots take place in 

southern European countries (Italy, south of France, Spain, Portugal). 

 

Academic studies 

One of the earliest studies of the Gothic genre was The Supernatural in Modern English 

Fiction (1917) by Dorothy Scarborough which, along with Edith Birkhead’s The Tale of 

Terror (1921), set the Gothic among different literary cultures, spotting its nuances in 

writing and style in contrasting periods, such as the switch from early longer Gothic 

novels to the one-act plays. Another fact that should be noted is the early use of angels, 

devils and divinity in general, and the Elizabethan reliance on witches, ghosts and 

revenge.  

Moving on to the 1930s, Tompkins undertook an in-depth analysis of Gothic 

themes as well as their role in creating and setting suspense as a key characteristic in his 

book The Popular Novel in England, 1700-1800 (1932). In this same decade, we find the 

works of the Italian scholar Mario Praz, who studied the relation between Gothic and 

Romanticism in The Romantic Agony (1933), and Montague Summer, whose work The 

Gothic Quest: A History of the Gothic Novel (1938) offered an idiosyncratic view of its 
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form. Additionally, it is worth mentioning that they also had the intention of 

approaching and treating the Gothic as a literary mode culturally embedded.  

Yet, it was not until 1980 that a closer look was given to the history of literary 

Gothicism in David Punter’s The Literature of Terror. Further, he mentions the means to 

properly read and understand it through a composite of Marxist and psychoanalytical 

approaches. In other words, Marxism here refers to the embodiment on certain 

characters of human greed and consumerism, along with a patriarchal society. This idea 

is best exemplified in vampires, who may resemble the government ministers siphoning 

people’s blood (capital). On the other hand, psychoanalysis is related to the Gothic in 

the form of the unconscious. In brief, it is the sum of human uncertainty, fears, anxieties 

and hopes, all shaping the socio-cultural context of a society.  

For a better understanding of the different approaches that have risen, I will 

proceed to highlight the most critical ones. In the first place, we have psychoanalysis 

and its connection with the human mind and its impact on them. Following, it is 

important to acknowledge the historical context from within which stories have been 

written, and also the feminist approach that it acquired later both due to authorship of 

certain works and to the heavy weight of patriarchal society that was described in most 

of the stories. Finally, we will also consider the colonial and postcolonial perspective, 

given that certain authors conveyed their view on colonialism through certain 

character’s dominance on weaker ones. 

In the psychoanalytic perspective, we owe much to Sigmund Freud and his 

interpretation of Gothic stories as dreams. In his The Interpretation of Dreams (1900), 

he explains that dreams work at two different levels, namely the latent and the manifest. 

The latter refers to the actual story of the dream, just like Gothic narratives, filled with 

surrealist elements and full of symbolism. In fact, such stories are but a simple fantasy 

that requires an analyst to interpret and analyse it in order to extract its latent meaning 

(what the dream is about). For Freud, the only way in which this interpretation or 

decoding of a dream could be done was by having previous knowledge of the dreamer 

itself, about his or her life experiences. Then, it is proposed that the author of the dream 

(the dreamer) equals a patient, so that the various interpretations of this fantastical 

story confirm the existence of anxiety and instability.  

Another trend in the treatment of psychoanalysis of Gothic texts is made by 

analysing the symbolism and observing how it connects to anxieties which are culture-

specific, as well as considering the impact of reading such texts on the readers. Again, 

Freud makes one of the main works regarding this genre, “The Uncanny” (1919), which 

will be dealt with later on. What Freud attempts to do is to relate uneasiness with the 

fear about the return of the dead by means of giving life to the deceased ones, and 
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turning the alive into mere corpses. In fact, there is the concept of the “double”, created 

by Hoffman in his “The Sand Man” (1816), and which Freud views as the tormenting of 

oneself by repressed feelings that would undoubtedly unsettle everyday life. Further, 

Julia Kristeva’s Power of Horror: An Essay on Abjection (1982) leaves aside this concept 

of the “double” to bring the focus on those actions or experiences that go against the 

‘norm’, in order to appeal for their treatment as an abjection. Thus, this interpretation 

has direct applications to the Gothic notion of “evil”, proposing thereby that its 

existence preserves the ‘norm’. 

As a consequence of the interpretation that psychoanalysis brings forth, 

historicists are able to discern and discuss the latent content (real content) regarding 

history. In essence, the reading of Gothic texts through a historical perspective helps us 

to discover both when the texts were written and the reaction to earlier Gothic texts. 

We may well say that this approach enables us to relate the features of the Gothic 

narrative with those of the historical event that it refers to. However, we should also 

take into consideration that these literary works do not simply create history by 

different means, but they are actually influenced by the writer’s own interpretation and 

view of the socio-cultural context. For example, Ann Radcliffe’s novels are said to include 

reference to the British fears of rebellion in times of revolution, yet we should widen 

our scope and realise how she included certain Romantic ideas and concepts as well as 

portrayed certain features of Shakespearian characters. In short, history has a different 

meaning depending on the critic or the eye through which it is being portrayed. To sum 

up, the historicist approach allows us to elucidate the transgressions within a cultural 

context, that is, what gave place to the notions of “transgression” and “terror” which 

are the paramount of the Gothic style. 

Interestingly, major contributions to the Gothic fashion must be acknowledged 

to feminist critics such Ellen Moers. This woman made a distinction between male and 

female-authored texts in the Gothic history and thus she coined the term “Female 

Gothic” (Moers, 1978). As it is expected, several studies followed this issue both 

supporting or challenging Moers, such as whether “Female Gothic” relates to female 

writing or to a literary style that may have influenced Gothic narratives written by men 

(Smith & Wallace, 2009). Through this feminist approach, we are able to uncover the 

patriarchal plots and to apply a closer look to the connection between gender and 

aesthetics. In the same way, self-consciousness takes an active role in the shaping of the 

Gothic, as it is the case of Angela Carter’s The Bloody Chamber (1979), where she tries 

to reveal the covert gender works that were rooted in the literature of the 17th century. 

The aim of this self-conscious approach to writing exposes an important aspect of the 

Gothic: its relevance for developing and/or opposing to philosophy, gender and even 
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politics, rather than merely stating them. This process of treating contemporary issues 

is not always clear or certain, but the Gothic approach is quite innovative at depicting 

complex ideas so it is of no wonder that female writers have stepped in and taken part 

in its form.  

In the same way, it has also been discussed whether a “Male Gothic”-like 

tradition existed and, indeed, such an example can be found in Matthew Lewi’s 

aggressive and obscene novel The Monk (1796). Even though the feminist approach 

follows historical facts, it does not necessarily agree with the views that they offered nor 

with the Marxist claims. In fact, feminist critics need thorough examination of Marx and 

Freud’s claims, for they may either neglect the contributions made by women (such as 

Marx did) or they may actually intensify gender stereotypes (as in the case of Freud). As 

such, the feminist approach to the Gothic will reveal how such gender issues are present 

in terms of historical context. 

Lastly, there is evidence on how different Gothic approaches can be combined 

through examining how different authors have addressed this genre in terms of 

colonialism, postcolonialism and even racism. Such is the case of Stephen D. Arata (1990) 

who, in Bram Stoker’s Dracula, apart from the gendered reading, he has also depicted 

how colonisers feed off the colonised through the image of Dracula. Even further 

connection between different critical theories can be found in Toni Morrison’s novel 

Beloved (1987), in which reviews the history of slavery in North America. In order to 

achieve that, he proposes an analysis with various approaches: mainly the historical, 

feminist and psychoanalytical. Many authors have used different theories to address 

this genre, such as Edgar Allan Poe and Kate Chopin.  

Nevertheless, both colonialism and postcolonialism are hard to distinguish 

sometimes. A country may have been colonised for some years like India, but it is still 

economically dependent, what makes it still a colonised country, rather than a 

postcolonised one. This said, we need to pay close attention at how the Gothic presents 

the term “nationality” and the fears and anxieties that rise around the meaning of 

national identity. 

Thus far, it has been proved how Gothic is composed of many different issues: 

history, gender, race, class, nation, and the self, yet the various critical approaches 

aforementioned contribute to the correlation of all of them. Following, it will be pointed 

out two masterpieces in relation to the Gothic that have shaped its criticism: Burke’s A 

Philosophical Enquiry (1757) and Freud’s “The Uncanny” (1919). 

In order to speak about Burke, it is mandatory to know that his work is influenced 

by the sublime, which gained a relevant position in Britain since the publication of 
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Boileau’s Peri Hypsous, which basically exposes rhetoric’s most powerful weapon, 

persuasion. In this same way, Burke brought about the terms “sublimity” and “beauty”, 

the first referring to those dramatic feelings inspired by obscurity within a context of 

wonder and incomprehension, and the latter associated with correction and community. 

It is worth mentioning that this dichotomy also presents an engendered view, matching 

the sublime with masculinity and strength, and beauty with femininity and propriety. 

Yet the main idea of Burke’s treatise is that the fear of death perfectly exemplifies the 

sublime: “whatever is in any sort terrible […] or operates in a manner analogous to terror, 

is a source of the sublime; that is, it is productive of the strongest emotion which the 

mind is capable of feeling” (Burke, 1757, 36).  

For Burke, there is a powerful figure laying behind the notions of anxiety, fear 

and fear of death, a “Deity” (62) which we endow with such a magnificence that we are 

lowered before him to the point of extinguish (63). Thus, there is an emphasis on a 

sublime figure that instead of bringing us to an upper level of morality and joy, takes us 

down by reminding us of our insignificance and our transient nature in life. We may now 

draw correlation between fears and anxieties and one’s own associations, what relates 

to human subjectivity. An example of this correlation may be seen in Radcliffe’s The 

Italian (1797), where she presented Burke’s divine figure as a paternalistic presence 

which aims to help rather than annihilate. Therefore, Gothic writers see in Burke a way 

to express and convey fear, as well as an opportunity to argue that imagination plays an 

important role in our consciousness.  

Similarly to Burke’s anxieties about life and death, Freud also attempted to 

comprehend the complex ideas that defined the Post-Romantic Gothic. In “The 

Uncanny”, Freud is not able to define with accuracy the difference between “heimlich 

[…] which develops in the direction of ambivalence” and “unheimlich [which is] in some 

way or other a subspecies of heimlich” (1919: 347, italics in original). In this essay, he 

relates the uncanny (unheimlich) with “that class of the frightening which leads back to 

what is known as familiar” (340), in relation to his reading of E. T. A. Hoffmann’s “The 

Sand Man” and the interpretation Freud makes of Oedipal anxieties about castration. 

The heimlich (or home) becomes the source of Oedipal fears due to the sexual tensions 

found inside, what overlaps the image of the house as a safe place. Therefore, the home 

turns into the uncanny for providing someone with primal instincts that arouse fear and 

horror.  

The connection between Freud and Burke is evident when it comes to the 

representation of fears. Whereas Burke suggested that there was an external trigger of 

our anxiety, he related it nonetheless to the subject, that is, to one’s own emotions and 

particular world. Freud, however, went a little bit further by attempting to convey this 
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meaning of repressed fears through a parallelism with images of the double. In short, 

following Freud “Many people experience the feeling in the highest degree in relation 

to death and dead bodies, the return of the dead, and to spirits and ghosts” (364). We 

should notice that Freud talks of “the return of the dead”, what implies the image of 

repetition, which is a key feature of the uncanny, the need of reliving some past event 

or experience, as compared to the confrontation with Oedipal issues.  

Freud’s contribution of the doubling has helped to understand and deepen into 

different works such as Mary Shelley’s Frankenstein, Bram Stoker’s Dracula and Robert 

L. Stevenson’s Dr Jekyll and Mr. Hyde. It is also worth pointing that these kinds of 

characters imitate, or become the double of, the setting itself, their surroundings, which 

is undoubtedly a Gothic element. The character is the embodiment that authors give to 

their minds and the reality they perceive, and so I will explain two important figures: 

those of the Gothic Villain and the Byronic hero. 

 

1.1.  GOTHIC VILLAIN AND BYRONIC HERO  

Every Gothic story contains, at least, a series of dreadful elements and a hero-like figure. 

The main aspects that will be discussed here are those related to the Gothic Villain and 

the Byronic hero, whose impact on the English literature has remained to today. 

Horace Walpole’s The Castle of Otranto (1791) brings forth the figure of the 

Gothic Villain, who is said to share some features with the Noble Outlaw of Byron: “The 

Noble Outlaw is, roughly speaking, the first of the Romantic heroes in point of time” 

(Thorslev, 1999, 66). These words had been applied to characters like Prometheus or 

Cain, who resigned to live in isolation, loneliness and thus be labelled antisocial beings 

who were seen as rebels against divinity or even Nature. In the case of Cain, he was 

severely punished for killing his brother Abel driven by jealousy and madness, and 

became an unsettled wanderer. In fact, that he was “too coward to admit his crime” 

showed “the transformation a typical hero undergoes when he is caught up by the spirit 

of Romanticism” with the consequent process of becoming a Gothic figure (Thorslev, 

107). 

On the other hand, the figure of the Byronic Hero has its roots in Milton’s Satan 

and the villains present in other Gothic works. Peculiarly, apart from Satan we can also 

find Prometheus and Cain as examples of the Byronic Hero, given their transition from 

villains to heroes, what turned them into Romantic rebels. Regarding Prometheus, he 

was the semi-god who stole the fire from the Gods, which sentenced him to a life of 

eternal damnation, just like Cain’s fate, becoming the harbinger of the Byronic hero. 

Nevertheless, Thorslev states that Prometheus “is pure allegory, there is nothing in him 
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of the Gothic, nothing of the dark mystery or taint of sin of the other Romantic heroes” 

(112). Interestingly, these two figures have a solid justification, for Lord Byron wrote 

poems both about Cain and Prometheus, since he loved mythology and even declared 

that human wisdom could never challenge divine power. 

The Byronic hero, as its name suggests, was conceived by the Romantic poet Lord 

Byron. The traditional conception of hero is that of a character possessing several virtues 

like courage and acute sense of justice, and are thus admired by the society in which 

they live. Paradoxically, this Byronic hero cannot be attributed such a description, but 

rather he stands out for his dark qualities which resemble those of the Romantic hero: 

he is both rebellious and defiant to prevalent standards. In a similar way, this character 

is psychologically complex in terms of handling his own emotions, and is prone to 

isolating himself either by himself or triggered by external factors. One last feature that 

should be noted is that the Byronic hero has a persistent feeling of alienation, of not 

belonging, because he feels that those around him are not alike.  

Interestingly, the figure of Prometheus has been compared to that of Satan in P. 

B. Shelley’s Prometheus Unbound, although the association is somewhat blurry: “The 

only imaginary being resembling in any degree Prometheus, is Satan” (Shelley, 1959, 

Preface, 34). Later on, in his Defence of Poetry, the comparison and Romantic 

confrontations are clearer: 

“Nothing can exceed the energy and the magnificence of the character of Satan as 

expressed in Paradise Lost. […] Milton’s Devil as a moral being is a far superior to his God 

as one who perseveres in some purpose which he has conceived to be excellent in spite 

of adversity and torture is to one who in the cold security of undoubted triumph inflicts 

the most horrible revenge upon his enemy, not from any mistaken notion of inducing him 

to repent […] but with the alleged design of exasperating him to deserve new torments” 

(Shelley, 1985, 85).  

Shelley recognizes the humanity in Satan in the first books of Milton’s work. Still, 

he used Prometheus for the rebels in his poetry instead of Satan. In this same work, 

Shelley talks about the reconciliation between Prometheus and Jupiter: “I was averse 

from a catastrophe so feeble as that of reconciling the Champion with the Oppressor of 

mankind”. In general terms, Prometheus has come to represent the human mind, 

whereas Jupiter could be interpreted as the human conception of deity and religion. This 

reading of the characters would justify that Shelley, in his dramas, drew Prometheus as 

the creator of Jove and the source of his might, what leaves the concept of “order” as a 

universal state at question. 
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In any case, we may say that Shelley’s drama is quite difficult to understand given 

the complexity of his allegories and the different influences he received. His conception 

of the hero in his drama is that of a rebel against divinity, as a sufferer, but also a merciful 

and benevolent soul, for he makes Prometheus repent of his oaths against Jove: “I wish 

no living thing to suffer pain” (Shelley, 1959, I, 305). It may seem that Shelley’s drama is 

humanistic, but we should not only attend to the universe in terms of moral order, for 

another Jove may arise once again. Percy Shelley then goes beyond this and seems to 

imply that there is a “moral” or “religious” order which makes humans subject to 

“chance, and death, and mutability” (III, IV, 201) by having Demogorgon say that all 

spirits are bound to “Fate, Time, Occasion, Chance and Change” but noting that “All 

things are subject but eternal Love” (II, IV, 119-120). 

However paradoxical this definition of Byronic hero may seem, it has been noted 

that Shelley may have had an imperfect view heavily influenced by his humanistic, 

naturalistic and Neoplatonic perspective of the world. In Byron’s works we do not find 

such an inconsistency, for he presents Prometheus as a human figure within a foreign 

and devious world. As a contrast to Shelley’s presence of “moral” order, Byron seems to 

avoid it: 

Like thee, Man is in part divine, 

A troubled stream from a pure source; 

And Man in portions can foresee 

His own funeral destiny; 

His wretchedness, and his resistance, 

And his sad unallied existence: 

To which his Spirit may oppose 

Itself – an equal to all woes –  

(Byron 1904, III, 47-54). 

Notice the emphasis on the individuality of humanity when he refers to the man’s 

existence as being “sad unallied”, this is, denying in possible moral order unlike Shelley 

seemed to propose. One last comment on Byron relates to his similar humanism when 

he talks of the man as being “in part divine”, thus creating a parallel universe in which 

nobody rules “And making Death a Victory” (III, 59). 

As a conclusion of this comparison between Shelley and Byron we draw that the 

Byronic Hero, embodied so far by the figure of Prometheus, is a lonely rebel that 

believes in no superior entity and does not consider himself bound or subject to any 
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conventions or laws. Following this idea, teenagers are most likely to feel identified with 

characters whose behavior resembles theirs, and therefore they will feel engaged and 

motivated to discuss and participate. 

 

1.2.  PROMETHEUS IN FRANKENSTEIN  

For a better understanding of the characterization of the Byronic Hero, it is mandatory 

to dwell on at least one real example of such category, as is the case of Frankenstein 

written by Mary Shelley.  

Frankenstein directly involves Nature, a paramount element of Romanticism. 

This aspect was considered sublime by the Romantics because it led the human mind to 

transcend its daily and mundane life and duties. As mentioned at the beginning of this 

work, Kant presents the concepts phenomena (objects) and noumena (ideas), and he 

states that during this sublimity that humans experience (following the Romantics, while 

in nature) phenomena turns into noumena, or rather that humans become introspective 

(Kant, 90-203). The outcome is the return to the logical world with a more acute 

rationality where things have an order. Thus, depending on what heartens nature, the 

sublime will be understood differently, and that is reason why we find different ideas: 

starting from Burke’s connection with Terror and Radcliffe’s interpretation of God as 

part of nature, to Kant’s transcendentalism.   

For Mary Shelley, the very root of the sublime had to be questioned, thereby 

questioning the Romantic conception of nature as defining the essence of sublimity. 

Such is the opposition to this idea that her creature is labelled metaphysical, for it is 

made of natural (human parts and inner life) and unnatural (from deceased bodies) 

resources. This fact of (un)reality overwhelmed the mind of Victor Frankenstein, the 

creator, and as a Romantic he was, he sought after shelter in nature. Yet, although Victor 

praised nature’s powers by stating that the scenery “elevated me from all littleness of 

feelings, and although they did not remove my grief, they subdued and tranquilized it” 

(Shelley, 1985, 142), it shows his egotism for creating such a creature then abandoning 

everyone (including his family) to achieve scientific success. Further, we can witness his 

egotism in claims such as: 

I retired to rest at night […] They congregated round me; the unstained snowy mountain-

top, the glittering pinnacle, the pine woods, and ragged bare ravine, the eagle, soaring 

amidst the clouds – they all gathered round me and bade me be at peace. (142) 

Victor’s fantasies concerning his mastery and expertise over nature are exposed. 

However, Shelley seems to imply that this is a way of escaping his scientific endeavors, 
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for he heartlessly claims “The sigh of the awful and majestic in nature had indeed always 

the effect of solemnizing my mind and causing me to forget the passing cares of life” 

(143) in reference to his brother’s death. It follows then that there is a relationship 

between the sublime and egotism. Beyond this reading, Shelley argues that the 

perception we have of nature is cultural, not natural, for Victor’s description of the 

scenery mostly reveals information about him. Then, it is clear that for Victor the 

sublime is rather a moment of projecting himself, of envisioning his ideas and desires, 

what replaces this idea of sublimity with a very Gothic topic: the double. It is clearly seen 

on the creature’s first embodiment of Burke’s sublime notion of Terror while Victor 

claims sublimity to serve as an egotistical projection. What Shelley implies is that “sight” 

can be misleading and change our perception, and proof of it is on the creature’s speech 

about rejection in which: 

His words had a strange effect upon me. I compassionated him and sometimes felt a 

wish to console him, but when I looked upon him, when I saw the filthy mass that moved 

and talked, my heart sickened and my feelings were altered to those of horror and hatred. 

(192) 

What does the novel mean by this? That we should understand the creature not 

by his appearance, but by his speech. The main problematic has been the distorted 

vision of the creature as associated with pain and death on the basis of a Burkean 

description of him. 

From this point of view, we have seen how sublimity is presented in the work but 

there is one last aspect that should be dwelt on: the image of Prometheus as conveyed 

in Frankenstein. Victor Frankenstein, just like Prometheus, goes beyond his boundaries 

and attempts to create life out of death, this is, resemble a God or big creator. By 

creating a new species of wonderful nature, Frankenstein trespasses the limits of the 

society to the point of being isolated from it. In a similar way to Prometheus who was 

tied to a rock and left alone with the tides, so was Victor when he decided to isolate 

himself (an isolation that he could not escape from). 

Similarities can be spotted in a series of underlying topics within the novel: 

Victor’s science endows humans with something that had always belonged to deities, 

this is, immortality, as resemblance of Prometheus’ theft of the sacred fire. Also, we may 

compare the tearing of Prometheus’ liver with the tearing of Victor’s relationship with 

his loved ones. Finally, both the creature and Prometheus long for freedom, to untie 

themselves from the chains of their creators. 

One last comment that should be noted and which differentiates both stories is 

that, in Frankenstein, Victor did not take responsibility of his creation and simply chose 
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to abandon him. Whereas Prometheus did teach his humans to read and heal, Victor did 

not help his creation to accept his own ugliness or to treat human beings. 

Having seen these features, a question arises: should we bring Gothic fiction to 

our adolescents? Definitely. In literature, Gothic is a genre which is characterised by its 

transgression of common standards with the combination of horror, fiction, death, 

gloomy settings and surprisingly, romance. I believe Gothic literature proves itself 

worthy and enough at engaging teenagers with its many contradictions that mirror 

those experienced in this stage of our lives. Thus, Gothic fiction offers students a 

different way to reason and realise the process they undergo, portraying a rather 

eccentric and unusual combination of romantic emotions with unfathomable feelings. 
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2. JUSTIFICATION OF THIS UNIT  

The following unit of work belongs to my final project for my Master’s Degree in Teacher 

Training for Compulsory Secondary and Upper Non-Compulsory Secondary Education at 

the University of Jaen (Spain). The title of this work is based on its main theme, which is 

the Gothic: “A Gothic Reawakening”.  

The main aim of this unit is to bring students with a deeper insight on human 

consciousness and values by exposing them to literary fictional characters whose lives 

and situations (although harsh and fictional) resemble certain aspects of the life of 

teenagers while they are transitioning and growing up to become adults. 

Literature as a means for language teaching has suffered ups and down 

throughout history. First, it was the most common means to teach a language back in 

the times of the Grammar Translation Method, which basically studied the target 

language sentences’ structure and translated them into the student’s native language. 

However, with the raise of more modern methods such as the Audiolingual or the 

Natural Approach, literature was left aside and its role was severely affected to the point 

of almost fading (Collie & Slater, p. 2).  

However, during the 1980s, literature reawakened by its own means, for it was 

considered a useful tool which for certain reasons. First of all, literature highlighted for 

its authenticity, this is, for providing with authentic input. Following Maley (1989), 

literature deals with important matters that are relevant for the ESL/EFL classroom. An 

example of this real or authentic input are the conversations that characters have in 

dramatic works, expressing feelings and contextualized expressions.  

In addition to the authenticity that literary texts bear, they are also a vehicle for 

cultural and intercultural awareness (Van, 2009). According to Maley (1989), literature 

includes a wide range of universal topics such as death, love, hatred, nature, friendship, 

etc., this is, it deals with topics that are common around the world, in every community 

and culture. 

Linking with this idea, intensive reading of excerpts or poems can be quite 

enriching with the discovery of metaphors, allegories and other literary figures that will 

make students realize of the deeper meaning laying behind the simple surface 

translation of the sentences.  

Finally, and with the obvious Language Skill advantage that these texts afford 

with, I would like to mention the key aspect that will embody this unit: critical thinking. 

Ghosn (2002) holds that literature has the ability to shape people’s attitude whereas 
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Langer (1997) states that it can also help us reflect on our own lives, relations, learning 

and even language. In fact, literature opens “horizons of possibility, allowing students 

to question, interpret, connect and explore) (p. 607).  

As a conclusion, and following both what has been explained in the previous chapter 

and the advantages aforementioned about literature in the class, I have opted for a 

hybrid methodology that includes both literature as a source of authentic input and 

Gothic as a means of conveying the process of revelry that teenagers live.  
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3. INTRODUCTION 

It has been proven that teenage is a very difficult stage of life given the wide variety of 

stimuli and influences we receive. The first romances begin as well as personalities begin 

to take shape in a more accurate sense. It is such a complicated stage because I believe 

teenagers are more vulnerable to changes and therefore, they fear making mistakes. 

Following this reasoning, I have chosen the novel Jane Eyre which mixes both 

romance and fears to show students a different and more witty perspective on this 

subject. Moreover, not only will they become more acquainted of the struggles they 

may be having at the moment, but also of how much they should value themselves 

before committing into a relationship. My aim with gothic literature in the class is to 

bring students a different perspective of life, a different way to enjoy literature with 

different insights. It is a way to realize of the contradictions that we live in our lives, 

because a distinctive feature of this genre is its combination of romance, emotions and 

feelings with erratic and unimaginable matches. 

During this course, there are two basic pillars: getting to know students in order 

to promote a healthy and non-threatening environment, and teaching English through 

content. The main topic throughout the sessions is going to be transversality, for we will 

also deal with different harsh situations that can occur to anyone since early childhood 

and that leave a mark on us for life.  

As can be noticed by now, this unit is based on critical thinking and reflection. 

Since we will deal with teenagers, they will easily feel identified with the characters and 

the situations presented in the class, and can therefore get more engaged on the subject 

matter. In order to achieve this, students will be presented this unit in terms of “drama”, 

a word which they surely love: the drama of a young lady whose life is condemned from 

early childhood and who remains loyal to herself. 

The teaching of English through literature has had its ups and downs, but we 

cannot simply discard a tool with so much potential. In this case, the book that will be 

read is an adaptation for the 1st year of Non-Compulsory Secondary Education (basic 

level). Following Lonergan, working with videos or movies is advantageous given all the 

features they offer. We should not forget, however, that we as teachers have a very 

important role, which Lonergan summarizes as: “the material should be motivating, the 

learner should want to see more, to ask questions, to follow up ideas and suggestions” 

(1984, 5). In short, it is the teacher who has to carefully select the material to be dealt 

with in class as well as the activities which will make students willing to take an active 

role in the learning process. 
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The result of this is a unit comprising the 4 aspects of a language: reading, writing, 

listening and speaking. Every aspect will be developed purposefully, this is, with a topic 

that is not just a random grammatical aspect: neglected children, child abuse, impact of 

teachers in one’s life, how society treats mentally handicapped people or unhealthy 

romance. The activities will both help students understand the content of the video or 

reading, as well as provide them with some minimal input that trigger their curiosity and 

willingness to express their view on a subject matter. Moreover, co-operation is 

encouraged throughout the entire unit because there is no better learning than that 

which comes from your equals, in this case from other students. It is highly advisable 

that when dealing with such delicate topics as the ones we will be dealing with in this 

unit, students have others’ points of view because we can never be sure of what is 

happening in their lives. 

Finally, I would like to mention that this directly connects to the earlier idea 

about getting to know students. If they feel that everyone will be an active listener and 

that their ideas are far from being judged, then it follows an appropriate environment 

for learning and teaching. 

 

4. CONTEXTUALIZATION 

4.1.  HIGH SCHOOL 

The development of this Unit will take place in the high school Almenara located in 

Vélez-Málaga, a southern town in Spain. It is further located on the outskirts of the town, 

near a cemetery, the socio-economic level of the zone being low-average. There is one 

primary school just in front of it whose children eventually become students at this high 

school.  

Regarding the surroundings of the school, there is a local football stadium where 

students are taken from time to time for Physic Education classes or some event. The 

town has a fortress at the top of it which is useful for doing trips and explaining students 

the historical context of the place where they live. Lastly, it is worth mentioning that 

next to this area we find Torre del Mar, another town which is next to the beach, a place 

where students are willing to go when summer arrives. 

Moving on to the premises of the high school, the outside has not changed in a 

long time, although the gym has recently been refurnished. The playground is big 

enough as to have all the classes grouped on it: equipped with benches, fountain and 

soccer goals. On the inside, it has a cafeteria where most of the students are found 

during the break time to buy their breakfast or candies. The classes differ from one 
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another: although all of them share green walls, their equipment and space can differ 

tremendously. Some classes are equipped with both blackboard and whiteboard, as well 

as interactive board. On the other hand, there are those small classrooms where you 

only find a blackboard and a computer but with no device to share the screen with the 

students. 

 This institution is very active when it comes to language immersion programs or 

trips around the town and/or the capital city (Málaga). Out of the 3 high schools located 

in this town, Almenara is the one which receives most of the financial support to do 

students exchange programs with foreign students, do a trip to another country with 

the entire classroom and explore a new place, and even trips to attend musicals and 

theatrical performances. Moreover, this high school is very concerned with those in 

need and thus promotes several charity activities in order to gather money for either 

gender violence, weather catastrophes, or simply homeless people. One last comment 

about the members of the high school is that they are very coordinated when dealing 

with cases of adaptations, specific needs and/or violence. The teaching staff usually asks 

for help to the Counselor or Orientator in order to detect if a student may have a mental 

handicap which forbids him/her from studying or whether a student may have problems 

at home and how to deal with it. 

 

 

4.1.1.  HUMAN RESOURCES 

In Almenara High School, there are 72 teaching staff and an average of 842 

students. As in every high school, we find secretaries, janitors, cleaning staff and the 

maintenance team. The hierarchy is as usual, with a head director, deputy director, 

secretary, head of studies, head of departments, then the faculty staff. In this case, the 

English department is the 2nd biggest one with 8 members. The relationship among 

departments is the most appropriate to carry out different projects.  

 

4.1.2.  MATERIAL RESOURCES 

Regarding the premises, we will find a refurnished gym, a library equipped with 

computers and Wi-Fi connection, the cafeteria where most students reunite during the 

break times, assembly hall where some exams and conferences take place, computer 

and chemistry laboratory, and the coexistence classroom. 

Most of the classrooms are equipped with a blackboard and a computer, but not 

all of them have a projector nor an interactive board. Even though there is Wi-Fi 
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connection, it is not always stable and we cannot rely on it for every class. The classroom 

where my unit of work will be developed includes an interactive board and a blackboard, 

located on the 2nd floor of the building.  

As mentioned before, the coexistence classroom is a place where disruptive 

students are taken when the class cannot progress due to constant misbehaviors or 

disrespects. Before taking a student to this classroom, the teacher will always try 

warning the student at least once, unless what he/she did has really compromised 

someone else’s integrity. 

 

4.2.  STUDENTS 

Almenara high school is very welcoming to foreign students regardless of whether they 

are able to communicate in Spanish or not. In addition to this, and given the geographic 

location of the town, many tourists and immigrants are found in the surrounding areas, 

what increases the heterogeneity. 

Regarding students the education is by no means easy. Since children do not 

have a similar level in English (nor even in Spanish), teachers find themselves adapting 

every single class they teach: ranging from those students who do not even know the 

basics or even to express themselves in Spanish to those who have a higher level than 

the one being taught in their course. As a consequence, during the two years of Non-

Compulsory Secondary Education, every student undergoes an initial level test which 

will help to arrange students in three different groups: Basic, Medium, Advanced. Thus, 

students will be taught English at their own pace and in a way all of their classmates 

follow the lesson with the same ease. It is worth mentioning that if teachers spot a 

student belonging to the basic level but having a higher proficiency, they can propose a 

change to a higher level in order for him to receive a quality education that would suit 

his level and help him/her improve his knowledge.  

Then, the class I will be teaching this Unit is the Advanced level of the First year 

of Non-Compulsory Secondary Education. This group is made of 26 students (10 boys 

and 16 girls) with a level that corresponds to the B1 according to the Common European 

Framework of References for Languages (CEFR) (Council of Europe, 2001). In this class 

students are heterogenous, with most of them having a fluent B1 but some others being 

passive receptors and uttering parrot-like sentences, with no actual use of English. Out 

of the 26 students, 1 of them has anxiety problems because she gets easily frustrated 

when she does not score the desired mark. Further, 2 students are slow-paced and 

require more sessions to get the gist of the class. Overall, the class is very talkative 

between themselves but not so much when it comes to English participation. 
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My timetable summarizes as follows: 

 Monday Tuesday Wednesday Thursday Friday 

8.30 – 9.30 3ºE 

-CSE- 

3ºE 

-CSE- 

3ºE 

-CSE- 

1ºC 

-CSE- 

 

9.30 – 10.30 Vigilance  Vigilance 2ºC 

-NCSE- 

1ºB 

-NCSE- 

10.30 – 10.55 

BREAK 

10.55 – 11.55 1ºA 

-CSE- 

1ºC 

-CSE- 

3ºF 

-CSE- 

Coexistence 

classroom 

 

11.55 – 12.55 3ºF 

-CSE- 

2ºC 

-NCSE- 

1ºA 

-CSE- 

  

12.55 – 13.05 

BREAK 

13.05 – 14.05  1ºB 

-NCSE- 

English 

Department 

Meeting 

1ºB 

-NCSE- 

3ºE 

-CSE- 

14.05 – 15.05 2ºC 

-NCSE- 

3ºF 

-CSE- 

  3ºF 

-CSE- 

Vigilance: A time in which some teachers go around the high school to check if all the 

students have a teacher with them and to attend those students that may fall ill and 

want to call home or need any pill/assistance. 

 

Coexistence classroom: During this time, the teacher sits in a room and waits for a 

possible misbehaving student to come in. This happens when a student is disturbing the 

class and a teacher has to separate him from the classroom in order to be able to teach 

appropriately. Those students who are sent out of the class go to this coexistence room 

where the teacher who is waiting talks with the student about his behavior and gives 

him/her homework to keep them busy and not waste their time doing nothing. 
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4.3.  LEGISLATION  

The essence and very basis of this unit of work is based on the contents and criteria 

established for the English syllabus in the Spanish Education System for Secondary 

School, more specifically within the Andalusian system. 

AT A EUROPEAN LEVEL: 

o Council of Europe’s Common European Framework of References for Languages (CEFRL). 

➢ Advocates for the co-existence of different languages in a given society. 

 

AT A SPANISH LEVEL: 

o Organic Law on Education 2/2006 (LOE) of May, 3rd. 

➢ Basic homogeneity and unity of the Education System. 

o Organic Law 8/2013 (LOE) of December, 9th. 

➢ Fosters quality Education. 

o Royal Decree 1105/2014 of December, 26th (BOE number 3 of January 3rd) 

➢ Core curriculum in Compulsory and Non-Compulsory Secondary 

Education (CSE & NCSE) 

o Royal Decree 984/2021 of November, 16th. 

➢ Evaluation, promotion and qualification in CSE & NCSE. 

 

AT THE ANDALUSIAN LEVEL: 

o Law of Education in Andalusia (LEA) 17/2007 of December, 10th. 

o Decree 110/2016 of June, 14th (BOJA number 122 of June, 28th) 

➢ Establishes the arrangement and curriculum in NCSE in Andalusia 

o Decree 183/2020 of November, 10th. 

➢ Modifies D 110/2016 (BOJA 16-11-2020) 

o Order ECD/65/2015 of January, 21st. 

➢ Relation among competences, contents and evaluation criteria 

o Order of January, 15th 2021 (BOJA number 7 of January, 18th). 

➢ Develops the curriculum in CSE & NCSE in Andalusia, further regulating 

attention diversity as well as arranging the evaluation of the learning 

process. 
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5. OBJECTIVES 

Objectives are divided into two categories: stage and area objectives. The earlier refers 

to those objectives that are to be attained at the end of the stage, in my case those that 

have to be promoted during the two years of Non-Compulsory Secondary Education. 

The latter referring to those objectives that have to be achieved on my specific subject, 

which in this case corresponds to those of the English subject. 

5.1.  STAGE OBJECTIVES 

Following the Royal Decree 1105/14, the stage objectives that will be present in my unit 

relate to the following: 

- To achieve a personal as well as social maturity that allow them to act 

responsibly and autonomically and develop their critical thinking. (B)  

- To promote gender equality and the rejection of any sexist or 

discriminatory behavior towards minorities or people with disabilities. (C) 

- To establish the importance of reading as a means of personal 

development. (D) 

- To express with fluency and correctness in one or more foreign languages. 

(F) 

- To use the Information and Communication Technologies responsibly. (G) 

- To know and value the reality that was present in our historical 

antecedents. (H) 

- To promote creativity, teamwork and critical sense. (K) 

- To develop artistic and literary sensitivity. (L) 

 

5.2.  AREA OBJECTIVES 

Following the Order of January, 15th 2021, the teaching of a First Foreign Language will 

have as its main aim a series of competences. The ones that will be found in my unit are 

the following: 

- To listen to and understand specific information from oral texts in a 

variety of communicative situations. 

- To read and understand different texts adapted to their capacities with 

the aim of gathering general and specific information, complementing it 

with other sources, with a critical sense, in order to acquire new 

knowledge. 

- To use reading in different modalities as a source of joy and personal 

enrichment. 
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- To write simple texts with different aims about several topics using 

adequate coherence and cohesive resources.  

- To reflect on their own learning process and their academic lives.  

- To promote teamwork, reject discrimination based on gender, personal 

or social circumstances reinforcing social skills and affection as tools to 

solve conflicts pacifically, and rejecting stereotypes and prejudices of any 

kind. 

- To use learning strategies and all the sources available, including ICT, to 

obtain, select and present information written and orally in the foreign 

language. 

- To see foreign languages as instruments of accessing information and 

tools for learning different contents, as a means of artistic expression and 

for the development of the Learning to Learn competence. 

 

6. KEY COMPETENCES 

Competences are the combination of knowledge, skills and attitudes that help to 

achieve a desired outcome. Key competences are those which all individuals need for 

personal fulfillment, social cohesion, active citizenship and employability through 

learning.  

You are competent if you are able to act well in a certain situation, this is, if you 

put your knowledge into practice in a given situation. These competences first appear 

in the Spanish Education System in 2006 under the Organic Law on Education. There are 

7 key competences, and following I will relate them to my unit of work: 

Key Competences 

1. Competence in Linguistic 

Communication (LCL) 

It relates to the communicative action 

that occurs within particular social 

practices, where the individual interacts 

with other interlocutors both orally and in 

written form in different contexts. 

 

Appliance to my unit:  

Learning vocabulary to describe 

situations, people and feelings. Further, 

reinforcing their ability to gather 
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information by formulating questions and 

also arrange their discourse by providing 

them with structures and useful 

connectors to link their ideas. 

Going beyond the surface meaning of the 

text/video in order to extract a moral 

message. 

Encouraging students to respect 

differences and regard others as their 

equals despite of their socio-economic 

differences. 

Discussions and opinions will be brought 

about by the analysis of different texts 

which will trigger students’ curiosity and 

their willingness to fight against 

injustices. 

2. Competence in Mathematics, Science 

and Technology (CMST) 

Applying mathematical thinking and tools 

to describe, interpret and predict 

different phenomena in context. 

Regarding science, it refers to the use and 

application of knowledge and 

methodologies that help understand the 

changes caused by human activity and 

the responsibility of each individual as a 

citizen. 

 

Appliance to my unit: 

Rigorous structure for different types of 

texts and paragraphs.  

Research and present facts about the past 

with critical thought. 

Arrange information in order by using 

logic and cooperating with their 
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classmates in order to summarize the 

chapter of a book. 

3. Digital Competence (DC) Critical and safe use of Information and 

Communication Technologies in order to 

achieve the learning objectives. 

 

Appliance to my unit: 

Interactive screen as a support to the 

learning process in order to play the 

certain clips.  

The use of different apps like Nearpod, 

Kahoot, Genially and Mentimeter to 

better convey the content of the subject 

and to provide students with activities on 

their smartphones or school laptops. 

The responsible use of the Internet to 

gather information about the 19th century 

society in the U.K. and optional tools to 

record their findings and send them for 

correction. 

4. Learning to Learn (L2L) The ability to organize their learning by 

providing tools and motivation that foster 

learning management and autonomy.  

 

Appliance to my unit: 

Providing them with tools and guidelines 

on how to create an opinion essay so that 

they will learn how to present a topic and 

justify their arguments with reasons and 

examples. 

Further, once they have learnt this basis 

on writing, they will be asked to undergo 

research on a topic but with a basic 
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structure and more freedom in terms of 

expressivity, so as to check their 

management of information and 

language use.   

5. Social and Civic Competence (SCC) Skills and abilities necessary to use their 

knowledge and attitudes towards society 

in order to interpret social problems, 

build responses, take decisions, solve 

conflicts as well as interact with other 

people and groups based on mutual 

respect. 

 

Appliance to my unit: 

This unit presents controversial topics 

that still have an impact on our lives. 

Thus, everyone will give their points of 

view, their ways of solving it and enrich 

themselves from their classmates’ 

insights. 

Moreover, they will reflect on their own 

learning process and state their 

(in)satisfaction with their education so 

far. 

6. Sense of Initiative and Entrepreneurship 

(SIE) 

Transform ideas into actions. Becoming 

aware of the situations and managing the 

necessary skills and attitudes to achieve a 

desired outcome. 

 

Appliance to my unit: 

They will have to use all the knowledge 

acquired in every class to create a 

character with a background, within a 

setting and providing physical and 

psychological description. 
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7. Cultural Awareness and Expression (CAE) Becoming aware of the different cultural 

and artistic representations. Showing 

respect and understanding towards 

different behaviors and attitudes. 

 

Appliance to my unit: 

Aspects of the 19th century society in the 

United Kingdom. 

Exposure to works of authors from 

countries abroad that have contributed 

masterpieces to our society, such as the 

case of Frankenstein. 

Appreciation of the English language as a 

Lingua Franca and the possibility it offers 

of understanding works from other 

languages.  

 

 

7. CONTENTS 

That set of knowledge, skills, abilities and attitudes that help students achieve the 

objectives aforementioned as well as acquire the key competences. They are grouped 

in 4 different blocks and the contents I have included in my unit of work come from the 

Order of January 15th, 2021. 

BLOCK 1 – Comprehension of oral texts 

Comprehension strategies Sociocultural and sociolinguistic aspects 

1. Distinction of types of understanding 

(general sense, essential information, 

main points, relevant details). 

2. Making hypothesis about the content and 

the context. 

3. Observing the situational context to 

improve comprehension. 

1. Data, facts, cultural heritage of foreign 

countries. 

2. Politeness conventions. 
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4. To meet the requirements of the tasks. 

Communicative functions Linguistic-discursive structures 

1. Describing and appreciating physical and 

abstract qualities of people, objects and 

places. 

2. Describing personality traits. 

3. Narrating past events and describing 

states as well as present situations. 

4. Expressing predictions and future events. 

5. Social conventions, courtesy. 

6. Exchange information. 

7. Hypothesis, questions. 

8. Using the foreign language to share 

information on other fields of knowledge. 

1. Common and specific lexicon related to 

the description of people and objects, 

space, events, educations and history.  

BLOCK 2 – Production of oral texts: expression and interaction 

Comprehension strategies Sociocultural and sociolinguistic aspects 

Planning: 

1. Understanding the message clearly, 

distinguishing its main idea(s) and basic 

structure. 

2. Putting into practice the theoretical 

knowledge to communicate ideas. 

Production: 

3. Expressing the message with clarity and 

coherence, structuring and adjusting it to 

the situational context. 

4. Applying correct and coherent lexicon as 

well as morphosyntactic patterns. 

1. Data, facts, cultural heritage of foreign 

countries. 

2. Politeness conventions. 

Communicative functions Linguistic-discursive structures 

1. Describing and appreciating physical and 

abstract qualities of people, objects and 

places. 

2. Describing personality traits. 

1. Common and specific lexicon related to 

the description of people and objects, 

space, events, educations and history. 
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3. Expressing predictions and future events. 

4. Exchange information. 

5. Hypothesis, questions. 

6. Using the foreign language to share 

information on other fields of knowledge. 

BLOCK 3 – Comprehension of written texts 

Comprehension strategies Sociocultural and sociolinguistic aspects 

1. Using previous information about the 

topic. 

2. Distinguishing types of understanding 

(general sense, essential information, 

main points, relevant details) 

3. Making hypothesis about the content and 

the context. 

4. Observing the situational context to 

improve comprehension. 

5. To meet the requirements of the tasks. 

Data, facts, cultural heritage of foreign 

countries. 

Communicative functions Linguistic-discursive structures 

1. Describing and appreciating physical and 

abstract qualities of people, objects and 

places. 

2. Describing personality traits. 

3. Narrating past events and describing 

states as well as present situations. 

4. Expressing knowledge, agreement and 

disagreement. 

 

Common and specific lexicon related to 

the description of people and objects, 

space, events, education and history. 

 

BLOCK 4 – Comprehension of written texts: expression and interaction 

Comprehension strategies Sociocultural and sociolinguistic aspects 
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Planning: 

1. Understanding the message clearly, 

distinguishing its main aim(s) and its basic 

structure. 

2.  Adapting the text to the addressee, 

context and channel, applying the 

register and structure to the situational 

context. 

3. Putting into practice the theory to 

communicate ideas. 

4. Locating and adequately using linguistic 

resources (dictionaries, glossaries) or 

human resources. 

Production: 

5. Expressing the message with clarity 

adapting to the models and formulas of 

every type of text. 

6. Interested in producing correct, coherent 

and adequate messages in accordance 

with the communicative context. 

1. Adequacy of register to the discursive act, 

data, facts. 

Communicative functions Linguistic-discursive structures 

1. Describing and appreciating physical and 

abstract qualities of people, objects and 

places. 

2. Describing personality traits. 

3. Narrating past events and describing 

states as well as present situations. 

4. Expressing knowledge, agreement and 

disagreement. 

 

1. Common and specific lexicon related to 

the description of people and objects, 

space, events, education and history. 
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8. TRANSVERSALITY / CROSS-CURRICULAR ELEMENTS 

Cross-Curricular elements do not refer to any particular curricular area, but rather it has 

a wider scope. These elements are included in the two Organic Laws on Education under 

which I proceed and in the Royal Decree 1105/2014. Throughout this unit, we are going 

to find the following topics: 

 

Cross-Curricular Element Appliance to my unit 

Reading comprehension Reading as an activity that fosters autonomy 

and as a tool for personal enrichment. 

Oral and written expression 
Since we are dealing with languages, it is 

important that students participate in 

discussions and also express their ideas on 

essays and projects in order to improve their 

lexicon and language proficiency. 

Audiovisual communication Not only will students watch a video and 

read different types of text, but they will also 

have to perform their own writing and even 

record themselves via audio or in a video to 

present some information. 

Equality Gender equality will be discussed and 

exemplified with the differences between 

Jane and Rochester. 

Further, we will also deal with children 

abuse, as it was the case of Jane during her 

stay at Lowood, what will make students 

express their insights on this matter. 

Deeper in the issue, and regarding 

Rochester’s position, students will also be 

exposed to the consequences of a 

patriarchal and stratified society. 

Finally, in regards of Bertha Mason and 

following a psychoanalytic approach, 

students will be dealing with how society 

treats people with mental problems or with 
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some difficulty or disability at establishing 

relations with others. 

 

 

9. INTERDISCIPLINARITY 

An important aspect of this unit is that it belongs to a Project of the school to promote 

students’ love for literature. This project has been proposed by the English department 

with the name “Expose your face”. The project is about encouraging students to create 

their own Gothic story in order to help them talk about their anxieties and frustrations 

from different departments like History, Spanish language and literature, History of Art 

and Philosophy. Thus, the role of every subject is as follows: 

 

 

 

Subject Role 

History Features of the society 

Socio-economic context 

19th century 

Ultimate goal: To create a story which 

feels real and in accordance to the 

circumstances of the time. 

Spanish language and literature Structure of a short-story and novel 

Gothic features in literature 

Some hints on character development 

Ultimate goal: Structure and plan the 

story so as to add coherence and 

cohesion. 

History of Art Gothic in architecture 

Gothic in literature 

The macabre and the uncanny 

Ultimate goal: Choose how their 

character will be presented in the 

story by using the setting 

Philosophy Character development: 
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1. How our childhood affects adulthood 

2. Influence of the society on us 

3. Basis of a community: respect and 

understanding 

Ultimate goal: Choose their character 

background and lifestyle 

English Character features 

Use English to reflect in a different 

language 

Ultimate goal: Create characters 

  

10. TIMING 

This unit of work will be implemented in the course of 3 weeks. It is made of 9 sessions 

of 55 minutes each, specifically Tuesdays and Thursdays from 13.05 to 14.05 and Fridays 

from 9.30 to 10.30. The unit will be carried out after Christmas, during the 2nd term, 

from the 11th to the 28th of January in the 1st years of Non-Compulsory Secondary 

Education 2021/2022. 

Given that the unit is about a project which involves 6 subjects, the departments 

aforementioned will also begin their respective classes and content during this period 

so that students can relate contents from one subject to the next. 

 

 

11. METHODOLOGY 

First of all, during this unit of work students will not be using a course book. Instead, I 

will give them the materials to work both in-class and at home. We will be using different 

platforms throughout the course, but the main one is going to be Google Classroom, 

since it is the one that the high school suggested. In Classroom, students will have the 

Power Point with the different activities and theoretical explanations. Moreover, it is via 

Classroom that students will submit their tasks in order to be graded and receive 

feedback. 

  

11.1.  METHODOLOGICAL GUIDELINES  

The main feature of this Gothic unit is its transversality, its dynamism and 

comprehensive nature. The focus of this unit is not English by itself, but rather that 



 

40 

 

 

students learn to reflect on several topics that promote their critical thinking and foster 

their autonomous learning by making them willing to research and gather more 

information.  

English will be shown as the means by which we are able to use technologies and 

read different articles and watch or read literary masterpieces, what will broaden their 

minds. Moreover, they will be using technologies to review content, look up for words, 

do activities, watch videos and even research. 

One last aspect to mention is that of collecting information. During this unit of 

work, students are encouraged to drag conclusions from isolated pieces of information 

and even to re-create a whole chapter just by asking each other different questions. This 

way, students will systematize the logical order of a story chapter and will be able to get 

the essence of a text or character by scanning the context in search of indirect ways of 

presenting information. 

11.2.  METHODOLOGICAL APPROACHES 

It has been proven that there is not a single effective methodology to teach, and 

therefore most of the units of work should be eclectic. Do not forget that if we have so 

many methodologies nowadays, it is because they stem from older methods, and thus 

they should not be avoided. 

My unit of work is made following these approaches to an extent: 

- Grammar-Translation Method: A classic way of teaching which entails the 

learning and focus on grammar and vocabulary, without which we could 

never have the basis to talk or freely convey our ideas. This method can 

be seen throughout the entire unit due to the prominent presence of 

adjectives and structures that learners should learn in order to accurately 

express their ideas and create a more professional product.  

- Audio-lingual Method: This method is not as obvious as the Grammar-

translation one, but still is present. Most of the time, students have to talk 

with each other in order to find out the answer of an exercise or simply 

express their thoughts about a topic in order to understand the 

character’s situation. Moreover, by talking with each other, they be able 

to discover the different traits of a new character and even build a chapter 

of the story by questioning their partners. 

- Task-based Approach: This approach does not mean simply doing 

activities, but rather doing activities with a purpose. In this sense, 

students have some tasks to fulfill both individually and as a group. They 

will have to individually write an opinion essay and in groups present an 

audio on a topic they would have previously researched. Further, in 
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Session 4 students will collaborate to prepare a big sheet of paper where 

they reflect on their teaching process and their teachers in general.  

- Cooperative Approach: This approach follows the previous one given that 

students need to interact with their partners to learn. What I mean is that 

students learn better from people of their age, and that is why many of 

the activities in-class are based on discussions, grouping or co-operative 

tasks. 

- Content-based Instruction: Following this methodology, students will 

learn by doing meaningful activities which do not exclusively focus on the 

English language, but rather provides them with new insights. 

- Project-based Learning: This last approach refers to the character 

creation students will do during the last session to create the story 

belonging to the school project “Expose your face”, so that students can 

think of different backgrounds where someone’s personality is forged, 

and thus they realize of the harshness that many young children are 

exposed to. 

 

11.3.  THE TEACHER’S ROLE  

The role of the teacher is that of a helper and guide, providing minimal input and tools 

for students to carry out a series of activities and tasks from which they will derive their 

conclusions.  

The teacher will not spend much time talking during the classes, but rather will 

briefly present or even simply show the content through which students will be able to 

derive information. The goal is that students are always entertained doing something 

and have meaningful discussions. We could say that the teacher’s role is that of a 

facilitator, merely presenting the information and mostly leaving students time to deal 

with different kinds of information. 

 

11.4.  ATTENTION TO DIVERSITY  

This aspect refers to those educational actions that cater for diversity and aim to 

respond to different learning styles and socio-economic situations, thus facilitating the 

acquisition of the key competences. 

The general measures that have been taken for this course sum as follows: 

 

Measure Application 
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Flexible grouping Students are divided in basic, standard and 

advanced levels 

Grouping Heterogeneous groups where students can learn 

with each other and from different baccalaureate 

specializations  

Reinforcement activities Students will be provided at the end of every class 

with different web pages to review the class 

content 

In-depth activities For those curious students, I will sometimes offer 

the possibility of investigating about a character of 

the novel we have not focused on.  

Flexibility Students who do not feel comfortable expressing 

themselves in English can do so in Spanish for 

discussions, given that the aim is that they learn 

both content and language. 

 

 

11.5.  RESOURCES AND MATERIALS  

Those tools selected to implement methods and achieve the goals of the curriculum. 

The materials used will promote pleasant learning environments and foster motivation 

as well as interaction. 

Following, we can see the different resources and materials that I have chosen 

to carry out this unit of work: 

o Interactive whiteboard: To play the different videos and 

group games like Kahoot or Nearpod. 

o Blackboard. 

o Computer and smartphones. 

o Internet connection. 

o Graded readers: Jane Eyre by Charlotte Brontë (Black Cat 

edition). 

o Worksheets. 

 

 

11.6.  CLASSROOM MANAGEMENT 
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Regarding the measures that will be implemented for the promotion of a healthy 

environment, the main ones refer to knowing students and establishing a relationship 

with them. 

First of all, throughout the entire course I will make sure that students have a 

solid relation with the teacher so that there is freedom to ask doubts and participate 

without the fear of making mistakes. In order to achieve this, students will always be 

reminded that mistakes are simply a playful way to use languages, for we tend to 

overuse certain patterns in order to communicate, and that is totally legit.  

Following, it is very important to keep an atmosphere of respect, where boys and 

girls are treated exactly the same way, and that every single student in the class is unique 

and has his/her own perspective of life. This way, I am teaching them that every person 

is special and should always be heard, for they can provide a different insight and we 

can nourish from their knowledge and experiences. 

In case some disrespect or misbehavior occurs, the measures taken will be 

immediate. Disrespects will be called out and the teacher will have a talk with those 

disruptive students at the end of the class or during the break time. Misbehaviors are 

always expected, but lack of respect will severely be punished with expelling or even 

lowering the mark of a student. Above all, they need to learn that we live in a society 

whose base is respect and tolerance. 

 

12. EVALUATION 

12.1.  EVALUATION TOOLS 

ASSESSMENT 

 

10% 

 

Activities 

Classroom 

submissions 

5% 

Rules 5% 

20%  

Tasks 

Essay 10% 

Audio/video 10% 

 

30% 

 

In-class work 

Discussions 10% 

Co-operation 10% 

Exercises 10% 
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40% 

 

Final Project 

Creativity 10% 

Expression & 

correctness 

30% 

 

12.2.  EVALUATION CRITERIA  

According to the Order of January 15th 2021, “the evaluation shall be criteria-based”. 

The evaluation criteria are those references given to assess the degree of acquisition by 

the student of those key competences and area objectives of each course. Therefore, 

the evaluation criteria must be closely connected to the didactic objectives and contents. 

   

Block 1. Comprehension of oral texts 

1. To identify the main ideas, relevant information and general implications of texts in a 

standard variety of the language. [CLC, DC, SCC, CAE, L2L]  

2. To know and understand sociocultural and sociolinguistic aspects about interpersonal 

relations. [CLC, L2L, SCC, CAE] 

3. To distinguish and apply to the comprehension of oral texts those meanings and 

specific functions, usually associated with various syntactic structures, in common use 

according to the context of communication (e.g., an interrogative structure to give an 

order). [CLC, L2L, CMST, CAE] 

4. To interpret the lexicon in oral productions according to the context of utterance. 

[CLC, L2L, SIE, CAE]  

 

Block 2. Production of oral texts: expression and interaction 

1. To build coherent and well-structured texts about a topic in a formal or neutral 

register, using common cohesive resources. [CLC, DC, SIE, L2L] 

2. To use the foreign language as a means of communicating inside the classroom and 

exchange information as well as points of view. [CLC, SIE, L2L]  

3. To adapt the speech to the required communicative functions, choosing the most 

adequate repertoire and discursive patterns and organizing it coherently. [CLC, L2L, 

DC, SIE] 
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4. To know and correctly use expressions which are specific to the topic being discussed. 

[CLC, L2L, SIE, CAE] 

5. To add to their communicative competences those sociocultural and sociolinguistic 

aspects that derive from discussions. [CLC, L2L, CAE, SCC] 

 

Block 3. Comprehension of written texts 

1. To identify the main ideas, relevant information and general implications of texts in a 

standard variety of the language. [CLC, DC, L2L, SIE, CAE] 

2. To know and apply strategies to understand the general sense and essential 

information of a text. [CLC, DC, L2L, SIE] 

3. To know and understand sociocultural and sociolinguistic aspects about interpersonal 

relations. [CLC, DC, L2L, SCC, CAE] 

4. To distinguish both the communicative functions and visible implications of a text, 

appreciating different intentions. [CLC, DC, CMST, SIE] 

5. To interpret the lexicon in written productions according to the context. [CLC, L2L] 

 

Block 4. Production of written texts: expression and interaction 

1. To write paragraphs, descriptions, summaries and opinions with details and in one’s 

own words, structuring and organizing the ideas. [CLC, DC, SIE] 

2. To know, choose and apply the most adequate strategies to elaborate written texts 

with a clear structure (e.g., developing key points, adding information to them, with 

a guide). [CLC, DC, L2L, SIE] 

3. To be aware of those sociocultural and sociolinguistic aspects of the target language 

community and the differences in attitudes and values. [CLC, CAE, SIE] 

4. To adequate the written text to the functions required, choosing the most fitting 

expressions and adapting to the communicative purpose. [CLC, CAE, SIE] 

5. To reasonably apply the morphosyntactic structures, discursive patterns and cohesive 

elements in order to organize and fulfill the communicative function of the text. [CLC, 

DC, SIE] 

  

12.3.  STUDENT ASSESSMENT 
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Regarding the writing task that students are sent on the 3rd session and the speaking 

record that they are asked to do in the 6th session, I have created two different rubrics 

to assess students. Remember that in the speaking I have asked students to present 

themselves first so that I can evaluate them individually. 

Writing rubric – Opinion essay – Session 3 

 4 3 2 1 

Evidence and 

examples 

Evidence and 

examples are 

specific, relevant 

and explanations 

are given that 

show how each 

evidence shows 

the author’s 

opinion. 

Most of the 

evidence and 

opinion are 

specific, relevant 

and explanations 

are given 

At least one of 

the pieces of 

evidence and 

examples is 

relevant and has 

an explanation 

Evidence and 

examples are 

NOT relevant 

AND/OR are not 

explained 

Support for 

positions 

Includes 3 or more 

pieces of evidence 

that support the 

position statement 

and even brings 

counter-

arguments 

Includes 3 or more 

pieces of evidence 

but does not bring 

any counter-

argument 

Includes 2 pieces 

of evidence that 

support the 

statement 

Includes 1 or 

fewer pieces of 

evidence 

Sentence 

structure 

All sentences are 

well-constructed 

with varied 

structure  

Most sentences 

are well-

constructed and 

there is some 

variety in 

structure 

Most sentences 

are well-

constructed but 

no variation in 

structure 

Most sentences 

are not well-

constructed or 

varied 

Sequencing Arguments and 

support are 

provided in a 

logical order that 

makes it easy and 

Arguments and 

support are 

provided in a fairly 

logical order that 

makes it 

A few of the 

support details or 

arguments are 

not in an 

expected logical 

Many of the 

support details or 

arguments are 

not in an 

expected or 
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interesting to 

follow 

reasonably easy to 

follow 

order, distracting 

the reader and 

making it seem a 

bit confusing 

logical order, 

distracting the 

reader and 

making it seem 

very confusing 

Grammar and 

spelling 

Author makes no 

errors in grammar 

or spelling that 

distract the reader 

from the content 

Authors makes 2-3 

errors in grammar 

or spelling that 

distract the reader 

Author makes 4-5 

errors in 

grammar or 

spelling 

Author makes 

more than 5 

errors in 

grammar o 

spelling 

Total:    /20 Comments: 

 

 

Speaking rubric – Audio record – Session 6 

 4 3 2 1 

Preparedness Student is 

completely 

prepared and has 

obviously 

rehearsed 

Student seems 

pretty prepared 

but might have 

needed a couple 

more rehearsals 

The student is 

somewhat 

prepared, but is 

clear that 

rehearsal was 

lacking 

Student does not 

seem at all 

prepared to 

present 
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Speaks clearly Speaks clearly 

and distinctly all 

the time (100-

95%) and 

mispronounces 

no words 

Speaks clearly 

and distinctly all 

the time (100-

95%), but 

mispronounces 

2-3 words 

Speaks clearly 

and distinctly 

most of the 

time (94-80%). 

Mispronounces 

more than 3 

words 

Often mumbles 

or can not be 

understood OR 

mispronounces 

more than 5 

words 

Uses complete 

sentences 

Always speaks in 

complete 

sentences 

Mostly speaks in 

complete 

sentences (98-

80%) 

Sometimes 

speaks in 

complete 

sentences 

Rarely speaks in 

complete 

sentences 

Content Shows a full 

understanding of 

the topic 

Shows a good 

understanding 

of the topic 

Shows a good 

understanding 

of parts of the 

topic 

Does not seem to 

understand the 

topic very well 

Stays on topic Stays on topic all 

of the time 

Stays on topic 

most of the 

time 

Stays on topic 

some of the 

time 

It was hard to tell 

what the topic 

was 

Total:    /20 Comments: 

 

 

Final Project Rubric 

Creativity Original story/character 5% 

Engagement Interesting presentation 5% 

Adds required aspects Mentioned in the last 

session 

10% 
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Variety of structures Like “neither/nor” to 

indirectly describe the 

character’s traits 

20% 

 

Finally, regarding student assessment I would like to present the aspects I will 

take into consideration for daily observation: 

o Volunteers 

o Attempts to speak in English even with mistakes 

o Encourages discussion and stays on topic 

o Helps his/her classmates 

o Works in class doing the exercises 

o Asks questions and doubts 

 

12.4.  SELF-EVALUATION AND TEACHER ASSESSMENT  

Self-evaluation is the most important tool for me, since it allows students to actually 

check how much they have progressed following their own criteria. In my unit of work, 

the self-evaluation is going to be based on a ladder. 

Students will draw a ladder on session 2 with 7 rungs, each rung corresponds to 

one session (not counting the 1st and 9th sessions). The goal of this stair is that students 

spend 5 minutes per session reflecting on their progress in the class and that they 

express on their own words what have been the easiest and/or hardest part of the day. 

This way, they will decide whether they believe they have achieved the objectives that I 

present them at the beginning of the class. 

The ultima goal is that students draw themselves on the rung they consider they 

achieved in the 8th session. This way, I will check myself what they as students consider 

the hardest things have been, and therefore I will enrich myself from their own 

assessment to change certain aspects in the future. 

Thus, the stair is not only a different way of self-assessing students, but also an 

indirect way to assess the teacher’s work. However, I would like students to be a bit 

more specific on their opinion of me as a teacher, and that is why, during the Spanish 

Language and Literature class, the corresponding teacher will play a Kahoot for students 

regarding the English class and teacher, so their answers can be unbiased. (See 

Appendix …) 
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Lastly, I would like to mention that every submission to Google Classroom will 

receive general feedback with the most common mistakes and suggestions to enrich 

their vocabulary and sentence structure. Regarding the opinion essay and audio record, 

they will be sent the rubric that is shown above along with some comments to each 

student individually, so that they can keep track of their grades and try to improve in 

other aspects of the subject if they see it necessary. 

 

 

13. LESSON PLAN 

 

Session 1 – 55’ 

A GOTHIC REAWAKENING 

Objectives 

1. To become familiar with Gothicism 

2. To learn the different elements that make up the Gothic 

3. To identify the common elements in a horror story 

4. To be able to describe a picture/video  

Activities Materials Timing 

1. Introducing the unit:  

a. Introducing objectives of the session and rules. 

b. Assessment: students will know the percentage of 

every activity and task they are required. 

c. Introduction to the term “Gothic”: with a genially 

presentation students will be introduced the concept 

and will be asked two questions that they can think of 

individually or in pairs. Then, we will discuss some of 

them to find out what are the most common feelings I 

such situations to contextualize the Gothic: 

a. What is something that you fear? 

b. Tell a story of a time you were scared and how you felt. 

 

 

Power Point (See 

Appendix A) 

 

 

 

 

 

 

15’ 
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2. What the eye can see… 

To deepen a bit more into Gothicism, students will be 

shown a table with some specific terminology that 

relates to this genre without previous explanation. At 

the same time, 3 pictures belonging to Frankenstein, 

Jack the Ripper, and IT will be displayed.  

Before doing anything, I will finally provide students 

with some structures to be able to describe a 

picture/video. Then, I will simply ask students to work 

in pairs or individually to describe what they see in the 

pictures and write it on their notebooks, and try to 

relate the new words to some of the images. 

Finally, we will comment together what the pictures 

show and I will introduce those new terms to check if 

they guessed any of them right. 

After that, I will call 3 students to read the quotes 

under each image and comment the similarities 

between them as well as the vibes they give.   

HOMEWORK TO BE UPLOADED IN CLASSROOM: 

DESCRIPTION OF THE PICTURES WITH THE 

STRUCTURES I PROVIDED. 

 

 

 

 

 

(See Appendix B) 

 

 

 

 

 

 

 

 

 

 

15’ 

3. Praise the fallen. After the theory and the first 

contact through images, it is time that students have a 

closer contact with the Gothic through a video. I will 

hand students a worksheet with certain aspects they 

have to pay attention to during the video so as to fill 

them afterwards. For such purpose, they will be given 

a series of adjectives after the video is played to help 

them express their ideas with accuracy. Thus, they will 

combine the structures on descriptions provided 

before and the new vocabulary that they will use for 

this video. 

https://www.youtube.com/watch?v=kkX

zGDcT46g 

 

 

 

 

(See Appendix C) 

 

 

 

25’ 

https://www.youtube.com/watch?v=kkXzGDcT46g
https://www.youtube.com/watch?v=kkXzGDcT46g
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HOMEWORK TO BE UPLOADED IN CLASSROOM: 

WORKSHEET OF THE VIDEO. 

 

Session 2 – 55’ 

A DRAMATIC LIFE 

Objectives 

1. To know the time and author of Jane Eyre 

2. To become acquainted with the drama of Jane 

3. To create a story out of small pieces of information 

4. To be able to describe and get the meaning of a picture 

5. To become acquainted of how the setting influences a story  

Activities Materials Timing 

1. Introducing the objectives 

2. Pre-task: Pencils in the center!   

Pencils in the center is a pre-task activity designed to review 

the content of a subject in a different way. Students are 

given a worksheet with questions from the previous class 

to check what they know. However, they will not be able to 

write anything at first, this is, their pencils must be in the 

center of the table. Then, we answer the questions all 

together to check whether they remember things from the 

first class. Once we have answered all the questions 

together, it is time for them to complete the worksheet 

individually, having reviewed the content orally.  

 

 

 

 

 

(See Appendix 

D) 

5’ 

 

 

 

 

 

10’ 

3. Task: Welcome, Jane! 

In order to begin with the novel that we will be studying, I 

will display on the interactive board a genially with a book 

cover of Jane Eyre.  

This cover has been adapted so that we can click on 

different parts of it to look at some information. Here, 

students will learn who wrote the book, a landscape with 

 

 

 

 

 

 

 

 

 

 



 

53 

 

 

questions about the feelings it triggers on them, and finally 

some adjectives that describe Jane Eyre.  

In this latter point, students will be given some time to 

invent a story either in English or in Spanish about how the 

story will be just by looking at the adjectives that define 

Jane’s personality. Once they are done, we will comment 

on a couple of stories.  

The aim of this activity is to set expectations on the story. 

HOMEWORK TO BE UPLOADED IN CLASSROOM: THE 

STORY THEY INVENT, IN ORDER TO CHECK THEIR 

EXPRESSIONS. 

4. A lady in distress. 

The time has come to watch the trailer of the story. 

Students will watch the trailer all together (a very engaging 

one) and afterwards I will show them two pictures (which 

are taken from the 1st episode of the movie).  

https://www.youtube.com/watch?v=J7Oqx5

Bl9bQ 

With the help of a descriptor builder that I will provide 

students with, they will have to simply discuss in class what 

they think is happening in both pictures and, if possible, to 

relate them!  

The descriptor builder includes both expressions and steps 

to follow when describing a picture/video to make it easier. 

5. A tough childhood 

The story begins: students will watch the first minutes of 

the story in a video where we can see how badly Jane is 

treated by her family and the willingness of her aunt to 

send her to a charity school.  

https://www.youtube.com/watch?v=BebTvVj6uyw 

With the app Mentimeter on their smartphones or school 

laptops, students will answer some question regarding the 

video to check whether they understood the content. 

(See Appendix 

E) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(See Appendix 

F) 
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https://www.youtube.com/watch?v=J7Oqx5Bl9bQ
https://www.youtube.com/watch?v=J7Oqx5Bl9bQ
https://www.youtube.com/watch?v=BebTvVj6uyw
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Further, they will have to provide their own adjectives to 

describe Jane Eyre so far (their first impression).  

Further, the topic of neglected and abused children will 

arouse in the last question of this app: “Jane is being abused 

by her family”. 

 

 

 

(See Appendix 

G) 

 

 

 

10’ 

6. Post-task: Stair 

From this session onwards, students will be explained the 

dynamics of self-assessment. 

In this session they will draw a stair however they like with 

8 rungs (one per session). They will use this stair at the end 

of every session from now on. 

The use is very simple: In this session they will also draw 

themselves on the floor, before the stair. Then, at the end 

of every class they will write on the right and left side of the 

rung corresponding to the class at question.  

On the right side they will write what they liked the most of 

that session or what they thought was the easiest thing for 

them. On the left side, they will write what they have not 

yet achieved or has been more difficult for them to grasp. 

Moreover, if they feel that they have achieved the 

objectives that I present at the beginning of every session, 

they will also draw a happy face or a tick next to the rung. 

On the last session, they will draw themselves on the rung 

that corresponds to the number of happy face/ticks they 

have to check how much they have progressed. 

Finally, from this session onwards students will also be 

presented different reinforcement and in-depth content 

resources as an extra help. 

 

 

 

 

 

 

 

Extra material 

(See Appendix G 

EXTRA) 

 

 

 

 

 

 

 

 

5’ 

 

 

Session 3 – 55’ 
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FICTION OR REALITY? 

Objectives 

1. To become aware of the harsh reality of many children 

2. To understand how traumatic events can have consequences 

3. To see how fiction depicts reality 

4. To get specific information from a video 

5. To learn different connector and structures to express your opinion on a subject matter 

Activities Materials Timing 

1. Introducing the objectives 

2. Pre-task: A rough guy   

Retaking the previous class, I will generally ask students what was the last thing 

we did yesterday. If none is able to answer, I will say that Jane was being 

mistreated by her family.  

Then, with this topic, I will let them know that these situations are not as rare 

as they might think. For this purpose, I bring them the word from Tony Evans 

talking about irresponsible parents and neglected children. 

I will call students to read, starting by the one who I rarely hear then following 

an order to the left/right. 

Once the reading is over, and before getting to the activities, I will show on the 

whiteboard some vocabulary that they may not know, and I will read myself the 

sentences containing those words so that they can also learn the pronunciation.  

Finally, students will be shown 4 questions related to the text on the whiteboard 

which they have to copy and do individually, except for the last one which is in 

group. These questions aim to promote critical thinking on students and to allow 

them to express their own perspectives on such matters. 

The last question, which is an oral discussion, is also important. This discussion 

tries to connect a text dealing with a real-life topic with the story of Jane Eyre. 

HOMEWORK TO BE UPLOADED IN CLASSROOM: ACTIVITIES OF THE READING 

AND THE ORAL DISCUSSION. 

 

 

 

 

 

 

(See 

Appendix 

H) 

5’ 
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3. Task: A horrific reality   
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Now that the class is talking about neglected children, I will go deeper into this 

topic by playing a video which I have modified with Nearpod by adding some 

questions at certain spots. They will be given laptops or use their own devices, 

and they will have to put their names so I can identify them. 

https://app.nearpod.com/?pin=1BA96F949380009F1BB52934008DCB42-

1 

The video is about some teenagers talking about their traumatic childhood and 

the abuses they were subject to. The questions I added are pretty basic and aim 

to identify which treatment did a specific boy/girl receive in his/her childhood, 

because I want to emphasize the terror that humans can live in reality, without 

the need of gothic stories or movies.  

The last question of the video is an open question where they have to 

summarize and speak their minds. They have to answer it individually and I will 

take this last question into account for assessing those students who are less 

talkative. 

Once the video is over, I will proceed to send them homework for the weekend, 

since the 3rd session takes place on Friday.  

Students will be shown a slide with an opinion essay builder, so I can explain it 

and they can take notes for the writing that is to come.  

Then, on a slide I will show them the writing task of a maximum of 100 words 

and with the option of choosing 1 out of 3 topics: 

- Should parents be stricter with children or try to have a more friendly 

connection? 

- Should parents attend to classes on how to educate? 

- Do you think children who misbehave in class may have problems at home? 

- Do you think there are people who should not be father/mother? 

Finally, I will upload in classroom a table that they can check before uploading 

their writings so that they make sure they are satisfied with their work. 

HOMEWORK TO BE UPLOADED IN CLASSROOM: THE OPINION ESSAY. 

 

 

 

 

 

 

 

 

 

(See 

Appendix 

I) 

 

 

 

 

 

 

 

 

20’ 

 

 

 

 

 

 

 

 

 

 

 

6. Post-task: Stair 

This time students will simply right on the left and right of the 3rd rung and think 

whether they deserve a tick or not to keep going up. 

(See 

Appendix 

I EXTRA) 

 

5’ 

 

https://app.nearpod.com/?pin=1BA96F949380009F1BB52934008DCB42-1
https://app.nearpod.com/?pin=1BA96F949380009F1BB52934008DCB42-1
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Session 4 – 55’ 

SCHOOLS = PRISONS? 

Objectives 

1. To know about life at school in the past 

2. To be able to build a story by making questions 

3. To know how to make questions using a Wh-element 

4. To speak about two events happening at the same time 

5. To use While, When and As to talk about two events 

Activities Materials Timing 

1. Introducing the objectives 

2. Pre-task: How lucky are we?   

After the weekend, and having received the opinion 

essays, it is time to move on to another topic. 

This time, I will show students a slide on the interactive 

board about living at school. In order to warm-up a bit, I 

will simply ask students to remember those times in 

which most students had to sleep at school. 

Then, some aspects will be mentioned in the slide to 

comment on, either in Spanish or English, like family, 

friends, food, clothing, etc.  

 

 

 

 

 

(See Appendix 

J) 

5’ 

 

 

 

 

10’ 

3. Task: Building together 

Now that some controversy has aroused with the topic, 

students will be grouped the following way:  

- eight groups of 3 students  

- one group of 2 students. 

For the following chapter of Jane Eyre, students will not 

read it, but rather they will build it by a funny and 

dynamic game. I will hand students a series of flashcards 

containing questions and answers. 
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The questions and answers are about the stay of Jane at 

Lowood, but the questions are not written: students will 

have to make the questions themselves in order to 

receive the answer from their partners. I will be checking 

their sentences and provide a slide on how to formulate 

questions with wh-elements. 

The groups work the following way: 1 student asks the 

question, for example “When and where does Jane 

move to?”. Then, the student with the card containing 

the answer replies. Finally, the 3rd student in the group 

will write down the information in a piece of writing, this 

is, joining the information all together to be read as a 

story. 

For the group of 2 students, I will focus more on their 

pronunciation and how the ask and answer rather than 

on the story, because they may not have enough time to 

write it down. 

This way, students will build a chapter of the story by 

making inferences and questions with some guidance, 

and they will also learn which aspects are more relevant 

in the story. 

EXTRA HOMEWORK TO BE UPLOADED IN CLASSROOM: 

STUDENTS CAN UPLOAD THEIR WRITINGS WITH ALL 

THE INFORMATION TOGETHER. 

4. Publicly condemned 

The next exercise after the group activity is a bit lighter, 

just to soothe students.  

I will play a video of Jane being punished by Mr. 

Brocklehurst by making her stand in a stool without 

being able to talk with anyone. 

https://www.youtube.com/watch?v=XFpdM1RPD94 

After the video has been played, I will show students on 

the interactive board a slide explaining the uses of 

 

 

 

(See Appendix 

K) 
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“When”, “While” and “As” in order to comment two 

actions happening at the same time. 

So, students will be given some events of the video 

which occur at the same time and they will have to join 

them in a sentence using one of the three expressions 

that we just learned. 

They can either use the events I propose or one of their 

own. Once they have finished, we will say them aloud 

and comment them all together to talk a bit more about 

the harshness of some teachers. 

HOMEWORK TO BE UPLOADED IN CLASSROOM: 4 

SENTENCES WITH “WHEN”, “WHILE” OR “AS”. 

 

 

 

 

 

 

(See Appendix 

L) 

 

 

 

 

 

 

10’ 

6. Post-task: Stair 

This time students will simply right on the left and right 

of the 4th rung and think whether they deserve a tick or 

not to keep going up. 

 

(See Appendix 

L EXTRA) 

 

5’ 

 

 

 

 

 

 

 

Session 5 – 55’ 

AN IMPACT ON YOU! 

Objectives 

1. To reflect on your academic studies so far 

2. To express your past experiences giving specific information 

3. To become aware of the impact of teachers in a student’s life 

4. To learn the role of the women and servants in the 19th century 

Activities Materials Timing 
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1. Introducing the objectives 

2. Pre-task: Recapitulating   

Since it is the 5th session, I consider it important to 

review a bit of the story so far.  

For this aim, I have prepared some questions using the 

app Nearpod.  

Students will have to answer them on their devices, 

individually. One question is about matching adjectives 

with their synonyms. These adjectives have been taken 

from the adapted book version of Jane Eyre, and this is 

the only exercise we will do all together. 

These adjectives have been chosen with an aim: to 

summarize Jane’s experience at Lowood in a series of 

adjectives, thus allowing them to learn more vocabulary. 

 

 

 

 

 

 

(See Appendix 

M) 

         5’ 

 

 

 

 

 

10’ 

3. Task: Recalling the past 

It is time to play a video to continue the story. This time 

Jane leaves Lowood and farewells her teacher and 

students. 

https://www.youtube.com/watch?v=v3awq9Suk_A 

Students will use their smartphones or laptops to 

connect to Nearpod and answer some True/False 

questions + one open question (in order to check who 

understood more of the story).  

Following, there is a question about comparing the 

treatment Jane received at Lowood and the welcoming 

she had at Thornfield. Students will be allowed to 

comment the differences in pairs, if necessary, but 

everyone has to write individually their answers. This 

way, students will be able to notice that Jane’s life is 

about to change tremendously.  

For this aim, I will project in the interactive board the 

description builder from Session 2 so they remember 

 

 

 

 

 

 

 

 

(See Appendix 

N) 
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useful steps and elements to focus on when describing 

in order to compare both situations. 

4. Your light or your shadow? 

The next exercise implies a self-analysis of the teaching 

guides we have had so far. 

This time students will be divided into: 

- Four groups of 4 

- Two groups of 5 

The different groups will be given a big sheet of paper 

(size A2).  

Given that Jane’s job is being a governess and that her 

stay at Lowood with the teachers was not as pleasant as 

we would expect, I think it is a good idea to make 

students reflect on the teachers they have had until 

now. 

Every student will be assigned an edge of the paper 

(upper, lower, right and left), where they will write 

whether they love and hate a specific teacher and the 

reason behind that feeling. For the two groups of 5, the 

students who don’t have space can share it with one of 

tehri groupmates, for the sheet is big enough. 

Once they have reflected and written down their best 

and worst experience with their teacher(s), I will ask 

them to draw in the center of the paper either a title for 

the activity or a figure with which they identify their 

teachers, so as to give them freedom to express their 

feelings. 

Finally, students can check their classmate’s sheet and 

learn from their experiences and ways of feeling.  

Those sheets which are beautifully written and drawn 

will be posted around the walls of the classroom! 

 

 

 

 

 

 

 

 

(See Appendix 

Ñ) 
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6. Post-task: Stair  
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This time students will simply right on the left and right 

of the 5th rung and think whether they deserve a tick or 

not to keep going up. 

 

(See Appendix 

Ñ EXTRA) 

 

5’ 

 

 

Session 6 – 55’ 

A MYSTERIOUS ENCOUNTER 

Objectives 

1. To analyze a situation step by step 

2. To understand the difference in treatment between higher and lower classes 

3. To hypothesize possible scenarios by means of using “What if” and “Supposing” 

Activities Materials Timing 

1. Introducing the objectives 

2. Pre-task: Recapitulating   

Again, I want to make a brief review of the story from 

the beginning with a Kahoot so that students have 

present at every moment that Jane’s current personality 

has been forged harshly. 

Briefly, this Kahoot contains questions to check whether 

Jane’s aunt loved her, whether she was well-treated at 

home and at school and what Gothic elements are 

present in the story. 

 

 

 

 

 

(See Appendix 

O) 

         5’ 

 

 

 

 

10’ 

3. Task: ‘Till death tear us apart 

Students will continue the story by watching a video 

where Jane meets Rochester for the first time in the 

forest, then a quick interview at Thornfield. 

https://www.youtube.com/watch?v=3oLs0Lcg5Go 

In order for them to analyze a character through the 

elements present in the scenery and his words, students 

will be given a handout with some charts to fill in. 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=3oLs0Lcg5Go
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They can talk with their partners, but they all have to 

complete it because it will be useful for the creation of a 

character. 

Thus, students will have to focus on his actions, words, 

traits, the scenery when he first appears and what Mrs. 

Fairfax thinks of him. 

Students are expected to use the structures we have 

been using the previous classes about describing step by 

step (descriptor builder from Session 2) and using all the 

vocabulary they have acquired.  

The ultimate goal is that they realize that Rochester’s 

figure is that of a patriarch, of a powerful man. 

4. An impossible future 

Having commented on the features of Rochester and his 

way of behaving, I want students to play a little bit with 

this character. 

For this aim, I will present them with the structures 

“What if…” and “Supposing…” in order to alter the story. 

Once the explanation is over, I will give students certain 

aspects to change and they will have to build the 

questions and invent the hypothetic answers for those 

cases regarding the story. 

This way, students will become aware of the fact that it 

is Jane’s values what charms Rochester and that it is 

Rochester’s wit what attracts Jane. 

 

(See Appendix 

P) 

 

 

 

 

 

 

 

 

 

 

 

 

 

(See Appendix 

Q) 

 

 

15’ 

 

 

 

 

 

 

 

 

 

 

 

 

5’ 

 

 

 

 

 

 

6. Post-task: Stair 

This time students will simply right on the left and right 

of the 6th rung and think whether they deserve a tick or 

not to keep going up. 

 

 

 

 

 

5’ 

 

 

7.  HOMEWORK!    
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1. Read the pages of the book that I upload to classroom 

2. In groups of 4-5, students will record either an audio 

or a video to present one of the three topics I give them. 

I will explain them the structure of their work and also 

show them the rubric I will use to evaluate their projects. 

 

(See Appendix 

Q EXTRA) 

 

5’ 
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Session 7 – 55’ 

PARANORMAL ACTIVITY? 

Objectives 

1. To understand a song by the instrumental, scenery and voice tone 

2. To identify and review some irregular verbs 

3. To request something politely and learn different polite structures 

Activities Materials Timing 

1. Introducing the objectives 

2. Pre-task: Recapitulating   

After the weekend, and having read the chapter of the 

book I sent them as homework, I will briefly use the app 

Nearpod to ask 3 questions about that chapter in order 

to check that they have both read and understood the 

story. 

The answer of the questions is shown in the big screen 

but anonymously, so that nobody except themselves 

knows who got it correct. 

3. A mysterious visitor 

Before getting to the tasks, I will make students read 

aloud the first two paragraphs of the following chapter. 

For this aim, I will project the chapter on the interactive 

board and call for volunteers to read it. 

In these two paragraphs we are introduced to the 

brother of Bertha Mason who comes to Thornfield 

unexpectedly and stays overnight. 

 

 

 

 

 

 

 

 

 

(See Appendix 

R) 

 

         5’ 

 

 

 

5’ 

 

 

 

 

 

 

 

 

5’ 

4. Task: He comes, he’ll go 

After reading, I will create a Gothic atmosphere: I will not 

utter a word and instead point to the windows so that 

students close the blinds and we have a dark classroom. 

Then, I will write “SILENCE” on the blackboard in order 
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to play the song “Lullaby of Woe”, whose instrumental 

and lyrics are frightening and scary. 

https://www.youtube.com/watch?v=ohNpf4VnlP8 

On the first listening, students will listen to the song as 

they read the lyrics in the video itself, and afterwards I 

will ask some general questions to check if they 

understood: 

- What is the song about? 

- What is the mood of the song? Sad, happy, 

philosophical, provoking, etc. Why? 

- Do you notice anything special about the singer’s 

accent? 

- What makes it nice / horrible? Is it the words, the 

melody, the message, the imagery?  

 

Once students have answered these questions and it is 

clear that both the message and the melody make it 

horrific, we will listen to the song a second time 

WITHOUT lyrics. Instead, I will give them a sheet with the 

lyrics and missing words. 

I will turn on the lights for the activity and give them a 

worksheet with vocabulary translated or explained and 

one exercise, which is about writing the missing words 

(which are irregular verbs) then writing the Base form, 

Past simple and Past Participle of those irregular verbs.  

5. Wraiths? Ghouls? 

Now that students are in a scary and dark mood, it is the 

best time to present the first scene of the most Gothic 

element in the novel: Bertha Mason attacking her 

brother. 

Now, I will turn off the lights again and play a video 

where Bertha attacks her brother and Jane hears noises 

behind the door. 

 

 

 

 

 

(See Appendix S) 
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https://www.youtube.com/watch?v=uF93tAmfWTY 

After the video, I will turn on the lights again and we will 

do a quick word search puzzle about the elements that 

appear in this video. I will group students in pairs and 

hand them the word puzzle. If students have not found 

the words in 5 minutes, I will tell them the six words they 

have to find so they can complete it: 

- Attack 

- Blood 

- Hurt 

- Mystery 

- Fear 

- Screams 

The aim of this activity is to simply summarize what they 

have watched. 

 

6. Please go back to your seats 

 During the video we have seen Rochester making 

petitions to the visitors, Jane and Richard Mason. Thus, 

we will do an activity to learn different ways of 

requesting something politely.  

In order to achieve it, I will hand students a worksheet 

with some sentences. All the sentences contain the 

same politeness structure: “Could you…?”.  

So, I will present students a slide showing other ways of 

being polite and the situations in which they are most 

used.  

Then, they will either re-write the sentences using a 

different polite expression or leave it as it is written.  

 

 

(See Appendix 

T) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(See Appendix 

U) 
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7. Post-task: Stair 

This time students will simply right on the left and right 

of the 7th rung and think whether they deserve a tick or 

not to keep going up. 

 

 

 

 

5’ 

 

 

 

HOMEWORK: READ THE CHAPTER I UPLOAD TO 

CLASSROOM 

(See Appendix U 

EXTRA) 

 

 

 

Session 8 – 55’ 

WITHERED EXPECTATIONS 

Objectives 

1. To talk about two different choices 

2. To correctly use the pairs “neither/nor” and “either/or” 

3. To understand that being mentally insane does not entail mistreating that person. 

Activities Materials Timing 

1. Introducing the objectives 

2. Pre-task: Wedding bells?   

Given that students were asked to read the next chapter 

at home, we will begin the session with a kahoot of 3 

questions. 

These questions are to be answered by all students to 

check their understanding and also to comment on the 

details of the wedding, like Jane’s future and Rochester’s 

motives.  

 

 

 

(See Appendix 

V) 

 

         5’ 

 

 

10’ 



 

69 

 

 

3. Task: Drama is served! 

For the upcoming activities to finish the story, I will play 

two videos: one where Bertha Mason breaks the 

wedding veil, and the wedding day where Bertha is 

presented to Jane. 

https://www.youtube.com/watch?v=NuWwJyX3XMQ 

 

2nd video: 

https://www.youtube.com/watch?v=wpjvSmInWEg 

Two activities will follow in a worksheet, the first one 

being a comprehension exercise where students have to 

tick the correct answer to a series of questions. They 

have to answer them invidivually. 

Afterwards, on the back of the worksheet, students will 

find a box explaining very briefly the uses of 

“neither/nor” and “either/or”. 

The exercise is as simple as choosing one of those two 

expressions to complete the sentences that relate to the 

story. 

This worksheet will be handed in to the teacher. 

4. The Mad Woman in the Attic 

Now that the wedding has been cancelled, it is time to 

talk about Bertha Mason. 

For this end, I will use the app Mentimeter where 

students will log in from either their smartphones or 

school laptops. In case we did not have enough or it did 

not work for them, we would do it all together from the 

interactive board. 

Some questions will be posed to know their opinion 

about Bertha and whether they consider that Rochester 

hates her or still cares for her sanity. 

 

 

 

 

 

 

 

(See Appendix 

W) 

 

 

 

 

 

 

 

 

 

 

(See Appendix 

X) 
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Finally, the last question is an open ending: students 

have 3 possible choices to the following question: “What 

about Jane? What might she do!?” 

After this question is answered, I will tell them that Jane 

leaves Thornfield but that the story continues, so if they 

are interested that can finish it at home. 

 

6. Post-task: Stair 

This time students will simply right on the left and right 

of the 8th rung and think whether they deserve a tick or 

not to keep going up. 

 

(See Appendix X 

EXTRA) 

 

5’ 
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Session 9 – 55’ 

LET’S CREATE! 

Objectives 

1. To put into practice what we have learnt so far. 

2. To arrange their ideas to create a character structurally. 

3. To learn that theory is necessary for practice. 

4.  

Activities Materials Timing 

1. Introducing the objectives 

Students will be told that the teacher will not be a 

helper, but rather they will find resources in the 

Genially and they also have the Internet as a 

complementary tool. 

The teacher will remain vigilant and only intervene 

if he considers that students do not really know 

how to use ICTs to find information and guide 

them on their use, but never giving them the 

answer or direct page. 

2. Pre-task: Choose your character   

The last session is merely about the project we 

undergo at the high school.  

Students will create the characters they have 

agreed with their groupmates and I will provide 

them with tools and steps to carefully craft their 

personality and traits. 

First of all, students will be given an interactive 

genially made by me where they first click what 

kind of character they would like to create 

(protagonist, antagonist, secondary or 

deuteragonist). 

 

 

 

(See Appendix Y for 

the entire session) 

     

 

 

5’ 

 

 

 

 

 

 

 

 

5’ 

3. Task: Make it real   
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Once students have thought of the role their 

character will have, it is time to forge their 

personality. 

Depending on the character they chose to create, 

they will be sent to a different slide containing a 

series of considerations when creating that 

character. 

While they choose the traits, they will have to 

write it down in order not to forget them 

Since they will be using their laptops, they are free 

to look up the meaning of certain words and even 

watch a video to help them build their story. 

4. Sorry, I’ll present myself 

Now that they have built the general and most 

essential features, the next slide will show them 

two ways of presenting and developing a character 

in a story: direct and indirect characterization. 

With a brief explanation and an example of each, 

students will get the gist of both of them and will 

be asked to write down the initial paragraph for 

them to check how difficult but creative they are. 

Here, they will find some useful tips for their 

writings. For example, I provide them with 

examples of “we would sit by the bench”, “It 

happened in a misty swamp”, “he was neither 

talkative nor expressive” or “what if she gave him 

a second chance?”. With these sentences, 

students are given some ideas on how to present 

conflict and play with the reader’s mind. 

Moreover, they will review some structures we 

have seen through the sessions and they will see 

that they can put them to use for literary 

purposes! 

 

 

 

 

20’ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

10’ 
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5. Look behind 

The last thing they need to take into account is the 

setting, the background. 

Students will be shown a slide where they have 6 

tips and two references about how important the 

setting is.  

Throughout the entire genially, some references 

are made to Jane Eyre so that they can see how 

practical these tips are, for they are used in a novel 

they have read. 

 

 

 

 

 

 

10’ 

 

 

 

 

 

 

HOMEWORK TO BE UPLOADED IN CLASSROOM. 

This session was to help students to put into 

practice their ideas about characterization, but 

now it is time to assess them. 

I will ask them to upload two pieces of writing: 

- Indirect characterization: reveal character’s 

personality through 

o Speech(es) 

o Action(s) 

o Looks 

o Effect on someone OR Thoughts of the character 

- Direct characterization: make two or three 

paragraphs (around 100 words) presenting your 

character directly. 

The main goal of this task is for them to find which 

way of characterizing best fits their skills. 

These writing will have a series of questions they 

will have to answer as a minimum. 
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14. CONCLUSION 

Throughout this unit of work, we have been able to see how easy it is to teach literature 

through not only reading, but also through videos and even creating the chapter by 

making questions to each other. Literature offers many possibilities, and it would be 

wrong to assume that there are two or three different approaches to it. The activities 

have helped students reflect on their own lives as well as on the different reasons that 

may lead to disruptive behavior or that could hinder one’s life. Students have had the 

chance to speak their minds regarding a variety of topics: women role in the 19th century, 

the patriarchal society, neglected children, living at school in old times, reflecting on the 

impact that teachers have and the treatment given to mentally handicapped people. 

Moreover, this unit has proven how literature offers different possibilities like 

letting students build the chapter of a story, watching the chapter, extracting the 

essence through the setting, exposing a character’s traits through other’s comments, 

playing with the classroom setting to introduce a character, and so on. What this unit 

attempted is to offer different input to reach as many students as possible. This unit did 

not focus exclusively on speaking, but also writing and listening, with the support of the 

reading book. All in all, I think it is an enjoyable unit both for the teacher and students, 

given that both roles can learn a lot of things in the class and that the most important 

message here is the fact that we all are human. To respect others’ values and beliefs is 

the basis of our society, and both the unit and the class rules follow this idea. 

Thanks to ICT, we have been able to give students their importance by allowing 

them to anonymously posting their opinions in front of everyone and by offering an 

engaging interaction with the whiteboard that has made it possible to adapt such a 

serious topic in a more playful and dynamic way. I believe students have developed their 

critical thought, put into practice their creativity and learnt that English is an accessible 

and powerful tool. 

Finally, I would like to emphasize the importance of educating in values, for they 

add meaning to each individual and they clear the path towards respect and tolerance: 

 

“Education without values, as useful as it is, seems rather to make man a more clever 

devil”  – C. S. Lewis 
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APPENDIX 

APPENDIX A –  POWER POINT 
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APPENDIX B –  WHAT THEY EYE CAN SEE…  
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APPENDIX C - PRAISE THE FALLEN 
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APPENDIX D –  PENCILS IN THE CENTER 
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APPENDIX E –  WELCOME, JANE!  
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APPENDIX F –  A LADY IN DISTRESS  

 

Pictures to describe: 
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APPENDIX G –  A TOUGH CHILDHOOD 
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APPENDIX G (EXTRA) –  EXTRA MATERIALS 

 

 

APPENDIX H –  A ROUGH GUY 
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APPENDIX I - A HORRIFIC REALITY 
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APPENDIX I (EXTRA) –  HOMEWORK AND EXTRA MATERIAL  
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APPENDIX J –  HOW LUCKY ARE WE? 
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APPENDIX K –  BUILDING TOGETHER 

 

 

Example of expected answers in this activity: 
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APPENDIX L –  PUBLICLY CONDEMNED 

 

 



 

102 

 

 

APPENDIX L (EXTRA) –  EXTRA MATERIAL 

 

 

APPENDIX M –  RECAPITULATING 
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APPENDIX N –  RECALLING THE PAST 
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APPENDIX Ñ –  YOUR LIGHT OR YOUR SHADOW? 

 

Students will create something like this: 
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APPENDIX Ñ (EXTRA) –  EXTRA MATERIAL 

 

 

APPENDIX O –  RECAPITULATING 
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APPENDIX P –  ‘TILL DEATH TEAR US APART  
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APPENDIX Q –  AN IMPOSSIBLE FUTURE 

 

 

 

APPENDIX Q (EXTRA) –  EXTRA MATERIAL AND HOMEWORK 
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Homework: Read the following pages 
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Homework: Group task 
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APPENDIX R –  RECAPITULATING 
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APPENDIX S –  LULLABY OF WOE 

 

 

APPENDIX T –  WRAITHS? GHOULS?  
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APPENDIX U –  PLEASE GO BACK TO YOUR SEATS  
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APPENDIX U (EXTRA) –  EXTRA MATERIALS AND HOMEWORK 

 

 

Homework: Read at home
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APPENDIX V –  WEDDING BELLS? 
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APPENDIX W –  DRAMA IS SERVED! 
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APPENDIX X –  THE MAD WOMAN IN THE ATTIC  
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APPENDIX X (EXTRA) –  EXTRA MATERIALS 
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APPENDIX Y –  SESSION 9 
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KAHOOT TEACHING ASSESSMENT: 
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