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1. INTRODUCTION

Mastering a second language has become a necessity for most people in recent
years. Consequently, the importance of language studies has increased significantly.
One of the main reasons behind this relatively recent change is Globalization, which
shapes and structures today's society in many different ways. Its widespread
influence causes a big impact in a variety of fields, that are forced to adapt in order to
meet the new demands. Thus, we are witnessing the “creation of a new social
organization in an increasingly interconnected and interdependent world” (Marsh,
2006).

In order to be an active part of this society, as Marsh (2006) shows, it is important to
create a common language environment that allows for communication among the
various members of this global organization. In this way, English becomes the
reference language, the lingua franca, and takes on a significance that makes it a
fundamental tool for any individual. Consequently, teaching it as a second language
to all people from an early age is a basic requirement. Furthermore, “multilingualism
is part of cultural diversity” (Council of the European Union, 2008). In order to meet
the requirements of this "integrated world" where we live in, we must accomplish the
desired objective of teaching and learning the second language by itself (usually
English, but it can be any other), but also through academic content. In this regard,
CLIL (Integrated Content and Language Learning, in Spanish AICLE "Aprendizaje
Integrado de Contenidos y Lenguas Extranjeras”) can be seen as a suitable
alternative. However, it is important to emphasize that the suggestions developed
through this methodology must be realistic in order to be applicable in the classroom.
For this reason, during this didactic proposal emphasis will be placed on the use of
new technologies. In the era in which we find ourselves, it is a fact that these are part
of the daily life and leisure of our students. Therefore, it makes sense that they also
become part of their educational experience and learn to use them in a beneficial
way. The extra motivational element of using ICTs makes them especially
recommended for any educational environment and they fit perfectly with the CLIL
philosophy.
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2. THEORETICAL BACKGROUND

2.1. Definition and origins of CLIL
The term CLIL (Content and Language Integrated Learning) was introduced in
Europe in 1994 by David Marsh and Anne Maljers (Coyle et al.,, 2010; Martinez
Adrian, 2011; Pérez Canado, 2012, 2016; Pokriv€akova et al., 2015). Following
Coyle et al. (2010, p. 3), it can be defined as "an educational approach that uses
different language support techniques, resulting in a dual focus of learning, where

attention is paid to both language and content.”

Since the concept of CLIL was adopted, many proposed different definitions. The
term itself is so complex, which has inevitably led to a consensus on a definition that
summarizes the spirit of the idea. Marsh and Lange (2000) were seminal with their
contributions in this regard, laying the groundwork to develop the current definition
(Wolff, 2012). Consequently, the European Framework describes CLIL as: "A dual
approach to education in which an additional language is used to learn and teach
content and language in order to promote content and language acquisition at

predetermined levels" (Marsh et al., 2010).

Content and Language Integrated Learning is a methodology that stands out for its
flexibility and dynamism. Thanks to these features teachers can teach content in a
foreign language, so that students benefit twice. Therefore, it is a dual methodology
because ‘it focuses on both content and second language in the teaching and
learning process” (Coyle, Hood and Marsh, 2010). This approach also implies that
the context of learning is enriched. In addition, the second language is introduced in
a natural way and provokes students to develop language that they would not have
mastered in conventional classes in that language (Casal, 2016). CLIL can be
applied from early elementary school to adults because it is a broad concept that

allows this technique to be implemented from a variety of approaches (Coyle, 2006).

Due to globalization and the linguistic needs of today, the interest in language
acquisition has grown enormously as so has the search for more effective
methodologies, which has led to its emergence. However, although the term CLIL is
relatively recent, “it encompasses a variety of educational approaches that focus on
both content acquisition and language learning” (Marsh, 2006).
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Within the spectrum of those previously emerged methodologies, the immersion
programs carried out in Quebec, Canada, in 1965 stand out: the St. Lambert Early
Full Immersion Program (Lambert, Tucker, 1972), was designed to address the
demands of the English-speaking population living in a French-speaking area. Taking
into account the social and political climate at the moment, some families decided it
was important to take action to address their children's French language deficiencies
and the disadvantageous situation in which they were. In order to achieve this goal,
they sought the assistance of specialists Wallace Lambert and Wilder Penfield, who
created an immersion program that would give this group of students the chance to
grasp academic subjects in a second language, starting in the early years of
schooling (Gennese, Lambert, Holobow, 1986). Initially, efforts were focused on
developing competencies that allowed for basic communication, and then the focus
was expanded to include all skills. In a similar way, as students advanced through the
educational system, they would be taught some subjects in English (Mehisto, Marsh,
Frigols, 2008). The program was successful, as shown by the outcomes of it (see
Gennese, Lambert, and Holobow, 1972:28-31), and set the precedent for the
following spread of this kind of experiences not only in the nation, but also in the rest

of the world.

However, not everything is as beautiful as it seems and some authors have
highlighted the drawbacks of these kind of programs. For example, Mufioz (2007)
states that although a person demonstrates an excellent comprehension, their
speech is neither precise nor appropriate in many situations. Going back to the
evolution of these programs in Canada, we could find the explanation in the fact that
teachers place a high value on communication rather than other areas, “so that the

person focuses on meaning rather than on correcting errors” (Mufioz, 2007).

In a similar way, bilingual education took on a brand new size and broadened its
perspectives. In spite of the fact that until then second language learning had been a
privilege restricted to the elites, it was not until 1970 that bilingual education became
a more accessible reality for all segments of the population. As a consequence, the
essential concept of teaching and learning language and content at the same time
began to broaden extensively (Mehisto, Marsh, Frigols, 2008).
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Given all of the above and this idea, CLIL is beginning to gain importance and
establish itself as a substitute to previous approaches. In contrast to them, the term
CLIL (1994) implies “a fusion that integrates language and content instruction, giving
unprecedented authenticity to learning” (Frigols, Marsh, 2007). According to Coyle
(2006), flexibility and adaptability are the main differences between CLIL and other
immersion programs, as well as its separation from the traditional concept of a
bilingual program. Similarly, Lasagabaster and Sierra (2010) note that while there are
some resemblances between CLIL and immersion programs, drawing analogies

between the two is misleading and will negatively impact the understanding of CLIL.

Because of all of the above, CLIL is known to be an integrative and innovative
approach that arose in response to the necessities and requirements at that time,
and is able to profer a chance “to acquire and learn second languages in a
meaningful way regardless of the socioeconomic context of the group” (Marsh,
Langé, 2000).

2.2. Key concepts
As | previously mentioned, CLIL is an approach that focuses on language and
content instruction simultaneously. This dual focus involves learning both
components simultaneously and implies that content goals are supported by
language goals: the individual in his or her quest to comprehend and manage the
content finds stimulus to learn the language. According to Mehisto, Marsh, and
Frigols (2008), "content goals are supported by language goals." Thus, CLIL appears

to be a term with an eminently integrating essence.

Besides, it emphasizes the crucial importance of a third element: learning skills. The
progress in these skills is an important objective in the application of this method
because they allow the student to construct his or her own learning. The goal of CLIL
is to instill in the learner the necessary skills for learning to be as effective as possible
(Meyer, 2010).

Mehisto, Marsh, and Frigols (2008) developed a triangular model based on the three
target elements (content, language, and learning skills) that reflects the relationship

between these three concepts.
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Another feature of CLIL is its amplitude. It has already been noted that the
application of this approach evolved even before the term was adopted, it should be
noticed that the reason for this is that we think of CLIL as an umbrella term because
of the multiple educational approaches that it includes. Hence, immersion programs,
bilingual education, or multilingual education, to cite a few examples, have their

meaning and place within its scope.

At this moment we must ask ourselves what are the implications of what has been
said before, and what is the reason why CLIL protrudes from the various approaches.
As mentioned earlier, flexibility would be the answer: CLIL incorporates a wide range
of methodologies, offers a flexible strategy of communicating the knowledge provided
by all of them, and allows the practice to be adapted to the context, demands and the

settled objectives. Therefore, it offers a range of alternatives for its development.

To really understand how methodology approaches teaching in terms of content, two
aspects need to be analyzed. On one hand, it is important to draw attention to the
instructional topic, i.e., what is being taught. Also, the context in which learning
occurs determines the content in CLIL. This implies that various design strategies will
be suggested based on the features of the environment and its components. Thus,
the options are diverse and unlimited, from adopting a national curriculum to

developing one's own project.

The study of content, or in other words how it is taught, is the subject of the second
component. What this methodology seeks to achieve is that, by interacting with the
environment, the individual is encouraged to actively engage in the developing of his
or her own knowledge. Therefore, it is important to strengthen students' cognitive
growth by addressing both metacognitive and life skills in order for them to be
prepared “to apply what they have learned in the real world” (Coyle, Marsh, Hood,
2010).

Similarly, in line with what has been said before, learning is a collection of
dimensions and procedures. With this in mind, Bloom (1956) created a taxonomy
through which he suggested categorizing the 10 objectives of every educational
action. It included the cognitive, emotional, and psychomotor dimensions. With a
focus on the cognitive domain, he involved the progress of six different attitudes and

thinking abilities, which were further separated into groups based on how difficult they
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were to master. According to Bloom’s view, ‘it is essential that all students develop
the described skills, both lower and higher level” (Mehisto, Marsh, Frigols, 2008:154).

In accordance with this way of reasoning, Anderson and Krathwohl (2002) later
released an updated version of Bloom's works, incorporating certain adjustments
(Figure 1):

BLOOM'S TAXONOMY — COGNITIVE DOMAIN (2001)

()
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ANALYZING

Take apart the known and identify relationships

APPLYING

Use information in a new (but similar) situation

UNDERSTANDING

Grasp meaning of instructional materials

LOWER-ORDER
THINKING SKILLS

REMEMBERING

Recall specific facts

Figure 1: Bloom’s Taxonomy revised

Source: https://citt.ufl.edu/resources/the-learning-process/designing-the-learning-experience/blooms-

taxonomy/

Thus, we can see that one of the core tenets of CLIL is the development of critical
thinking in students: one of the goals of this methodology is to empower them to
actively reason and evaluate their learning, rather than merely

assimilating/remembering content.

The importance of language in CLIL should be stressed since classroom
communication serves as the central axis for the advancement of learning. The issue
with CLIL is that individuals use a host language to implement it, in contrast to other
strategies where communication is also a crucial component (Coyle, Marsh, and

Hood, 2010). The relationship between content and language objectives needs to be
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clearly established, since this fact may sometimes indicate that the learner lacks the
language competency required for the setting in which he or she is learning. In order
to achieve this end, Coyle, Marsh, and Hood (2010) created a different strategy that
they named "The Language Triptych,” in which they identified three interrelated
aspects of language that need to be addressed: Language of Learning, Language for

Learning, and Language Through Learning.

- Language for Learning is understood as the language a person needs to

access concepts and skills related to the subject matter.

- Language for learning is the language the learner needs to function in a
foreign language context and is therefore key to making learning happen. The
development of basic skills and abilities, such as collaborative work or critical

thinking, are necessary to achieve quality learning.

- Language through Learning, based on the principle that language and
thinking must maintain an active relationship to achieve effective learning:
"learners need language to support and develop their thought processes as
they acquire new knowledge, and to progress in language learning" (Coyle,
Marsh, Hood 2010:37-38).

Finally, it is important to discuss how culture functions inside the approach and how it
is related to language. According to Brown (1994), who provided proof of the
connection between the two ideas, language both reflects and expresses culture,
resulting in ongoing interaction between the two. Based on the notion that culture
shapes how we see the world (Coyle, Hood, Marsh, 2010), CLIL seeks to establish
itself in the classroom as a conduit for interculturality, providing chances that would

not be present in monolingual educational settings and therefore enhancing learning.

Authors Coyle, Hood and Marsh (2010) created The 4Cs Framework, a theoretical
structure in which they integrated all these concepts and reflected, under a holistic
vision, the fundamental principles that control the methodology: content,
communication, culture and cognition. They did this by taking into consideration the

concepts described thus far and their role in the methodology.

- Content relates to the subject matter, is cross-curricular, and is adapted to

language.
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- Communication implies meaningful interaction and mastery of the relevant

language in order to guide the individual to build quality learning.

- Culture involves the development of the learner in intercultural

communication with the goal of becoming a citizen in the real world.

- Cognition brings together all the types of learning and reasoning involved in

this process.

It should be noted that Attard, Walter, Theodore, and Chrysanthus (2016) added one
more "C" named "Competence." This is understood as "effective intervention in
different areas of life through actions in which attitudinal, procedural, and conceptual
components are mobilized simultaneously and interconnected" (Zabala and Arnau,
2007; 40).

2.3. Methodology
In this methodology, the idea of "scaffolding” is particularly noteworthy because of its
consequences. One of the objectives of CLIL, as has been previously said, is for
each student to design his or her own learning, with the instructor serving as a
facilitator. As a consequence, acknowledging this word is crucial to the success of

the approach.

Despite being a relatively recent idea in education, "scaffolding" is identified as giving
the learner a framework that makes the process” broad components clear, while
directing and inspiring them to optimize their instruction and effectiveness. According

to McKenzie (2000), these scaffolds exhibit these features:
v’ Offers clear and concise guidance.
v’ Clarifies purpose, checks lessons before implementing them in the classroom.
v' Keeps the student on task.
v" Provides models to clarify expectations.
v Provides the best sources of information.

v" Reduces uncertainty, surprise, and frustration: awareness of expectations.

10
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v Directs the student to learn effectively.
v Optimizes effort.

The fundamental principle of this scaffolding is that the learner must acquire the
necessary information at each stage in order to proceed. The pupil will have
assimilated what was planned at the last phase of the procedure in the most effective
way possible. The challenge, therefore, is to design a structure that does not stifle an

individual's motivation and creativity (McKenzie, 2000).

Another important aspect of the CLIL methodology is collaborative work. In it,
activities are completed by students in small groups using interaction as a teaching
strategy. The exercises are organized in such a way that students may enhance their
positive interdependence, strengthen their interpersonal and group abilities, and
increase their fluency in a second language (Pujolas, 2009). Meanwhile the teacher
accompanies the student and serves as a guide throughout this procedure while

adjusting the context to the student’s comfort level.

The use of PBL (Project Based Learning) and TBL (Task Based Learning) is an
educational approach that emphasizes the interdisciplinary, collaborative and
functional nature of learning, adapted to the context and related to difficulties and
issues. By putting the teacher in a new situation, it reconceptualizes the instructor’s
functions, guiding, stimulating, providing criteria, organizing knowledge, in short,
accompanying students on their formative routes. It also facilitates the understanding
of new knowledge, which is necessary to achieve meaningful learning (Coll, 1988),
and contributes to the affective disposition and motivation of students (Ausubel,
1976). It is worth noting the role that attention to diversity plays within this educational
methodology, which focuses on enhancing learning success and individual attention
to the student. Thus, a new approach is proposed that gathers new perspectives,

resources, and strategies for attention to students with learning difficulties.

Classroom interaction is a key component of the CLIL methodology. The learners
construct their own thinking and learning by relating the world around them and the
forces that shape it, using language and communication. To achieve consensus at
the conclusion of the process, students reason and evaluate the course materials in

a critical way, in order to follow the model of exploratory conversations (Mercer,

11
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2000). Working in groups invites students to engage in a setting where all opinions
are welcomed and actively debated. Therefore, a collaborative environment where
individuals may explore concepts, debate their contributions, and negotiate new
information, is created by introducing exploratory conversations into the classroom
(Moate, 2010).

One objective of educational practice is the development of the digital competence.
Given that ICT tools are a necessary skill that enables group collaboration, its
entrance into a CLIL classroom suggests a continuation of the path of essential and
cross-curricular student growth. The employment of such auxiliary tools supports
both language improvement and the connection of learning to the individual's reality,
because English is the lingua franca in technology environments. Moreover, in the
technological age in which we find ourselves, the use of new technology increases
the predisposition and motivation of students and rockets the chances that learning

will be more meaningful.

The use of ICT will go a long way in this didactic proposal, as will be shown in the

following sections.

2.4. Benefits and drawbacks
When introducing bilingual programs, like any other education approach, a number of
initial problems arise. The first one, according to Hofmannova, Novotny, and Pipalova
(2008), is that students have to work on specific content of some complexity in a
foreign language. In this case, students risk not gaining the same level of proficiency
as they do when learning outside their mother tongue. Nevertheless, Hellekjaer and
Wilkinson (2009: 1) draw attention to research from the University of Maastricht
which demonstrates that learners who participate in educational programs that
involve a second language perform just as well as their counterparts in their native
language programs in terms of academic achievements. Therefore, it appears to be a

controversial topic requiring further research.

The CLIL approach increases students' contact with a foreign language, so there is a
greater likelihood that students will be exposed to more relevant and authentic
material (Meyer, 2010; Sulistova, 2013; Pérez Cafiado, 2013, 2016, 2018a;

12
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Pokriv€akova et al., 2015; Darn, 2006). In addition, students work on their language
competence, including communicative skills that will improve students' foreign-
language competence in English, which is often forgotten by teachers in non-bilingual
contexts. Thus, according to Perez Cafado (2013, 2016), students can be

empowered to become protagonists in the learning process and work collaboratively.

However, some argue that this exposure to a foreign language negatively affects
students' native language development. Pérez Cafiado (2013, 2016, 2018a) and
Meyer (2010) respond to this based on empirical research that CLIL has no negative
impact on the development of L1 students. Consequently, bilingual students may
perform better or the same as non-bilingual students. Other concerns regarding
content acquisition can also be negated because CLIL teaches content through a
foreign language, so it is a dual-oriented education (Meyer, 2010; Intapat, 2016;
Pérez Cafado, 2013).

Despite many people's view that CLIL programs are elitist and segregated, Pérez
Cafado (2020a, p. 15) affirmed that "they work even in the most disenfranchised
settings," so CLIL is an opportunity for foreign language development for all students,
regardless of their position in society.

Another challenge we face concerns teachers, as they too can experience significant
stress when they realize that they do not possess the demanded abilities and tools to

deal with a diversity of classroom circumstances.

Teaching CLIL can be a problem because of the lack of skills of some teachers. This
means that they are either not experienced enough in the target language, there is
not enough support from the educational authorities, or there are not enough teacher
training programs. This favors the failing CLIL methodology because some teachers
have no other chance but to prepare their own materials, resulting in the loss of
valuable time that could have been used for students in other ways, especially when
there are already enough high-quality materials available.

In contrast, the CLIL approach is a great opportunity for teachers because they can
work at all levels of education and continue to grow professionally by learning new
skills or improving existing ones (Meyer, 2010; Maza, 2012; Pérez Cafiado, 2013,
2016, 2018b; Pokrivéakova et al., 2015; Intapat, 2016; Darn, 2006).

13
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Among other benefits, they also get the opportunity to develop creative, original, and
useful materials and to become familiar with and use multiple methodologies,
strategies, and techniques, such as project-based work (PBL) or assignment-based
work (TBL) (Meyer, 2010; Maza, 2012; Pérez Cafiado, 2013, 2016, 2018b;
Pokriv€akova et al., 2015; Intapat, 2016; Darn, 2006).

A third problem, related to the previous one, concerns the preparation of teachers in
regards to CLIL methodology. In relation to this, it is widely accepted that the most
important requirement for teachers to participate in a bilingual program is having a
noteworthy level of proficiency in the target language. In fact, overcoming this
challenge is amongst the biggest obstacles for educators wishing to participate in a
bilingual program (Pavon and Rubio, 2010). In addition to this, it is extremely
important to have a good understanding of certain tactics, methods, and procedures

for conveying instructional materials in a language other than the mother tongue.

From the students' perspective, when implementing the CLIL approach, students
may feel frustrated, disoriented, or stressed as a result of learning difficult content
that they must also learn in a foreign language. This is because some students have
not achieved sufficient L2 proficiency, so they cannot adequately understand the
content. Thus, students will not enjoy learning the content in a foreign language,
which may provoke an increased affective filter, low motivation, and misperception of

the content being studied.

Let us now turn to the legal framework for CLIL in Europe, in Spain and in our

autonomous Community.

14
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3. LEGAL FRAMEWORK

3.1. CEFR
The Common European Framework of Reference for Languages (CEFR) was
created to provide a single foundation for learning and teaching foreign languages

across all of Europe (Council of Europe, 1992).

Over the years, the Council of Europe has put up a number of ideas on how to
achieve this goal, but it wasn’t until 1995 that CLIL began to acquire importance as a
technique combining language and subject matter. From that point on this
methodology started to extend to every nation, therefore the educational community

is interested in learning how CLIL is doing in Europe.

To this end, the organization Eurydice prepared a study entitled "Basic Data on
Language Teaching in Schools in Europe” in 2012, that gathered data on the use of

this approach in various European nations” educational systems.

In first place, it is worth noting that CLIL is widely implemented in most countries, to a
greater or lesser extent and with different methods of implementation. This is due to
the fact that only Belgium, Luxembourg and Malta have integrated CLIL into the
whole educational system, while the other countries are developing projects or
specific actions. Denmark, Greece, Iceland and Turkey are the exceptions, since they
do not advocate the implementation of this approach in their schools.

On the other hand, we must note the existence in some countries of different
admission criteria for this methodology. According to what can be observed in the
document most of them, including Spain, do not impose any requirements. To
choose those pupils who match the minimum requirements, countries like Romania,
Poland or Liechtenstein, however, administer examinations on language or other

skills.

In general, CLIL is seen as an approach with an enormous influence and steady
evolution throughout the European continent, so its integration into foreign language

teaching and learning classrooms is becoming increasingly significant.

15
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3.2. CLIL in Spain
Taking into account what has been previously explained, Spain advocates the
implementation of bilingual programs in education as a policy that responds to the
necessities of the globalized world in which we live nowadays.

At this point we should mention the MECD/British Council Bilingual Program: a
cooperative understanding between these two institutions which was reached in
order to provide an integrated Spanish-British curriculum. Although this agreement
was concluded in 1996, as reported in information published by the Ministry of

Education, Culture and Sports (http://www.mecd.gob.es/portada-mecd/), it was

extended in 2013 with the involvement of 84 public schools in elementary and

children's education.

Thus, the implementation of the CLIL approach in the instructional sphere becomes
pertinent as bilingualism grows. Even though it has already been noted earlier that
Spain has not yet fully incorporated this approach into its educational system as a
whole, it can be considered that in terms of the CLIL methodology, Spain is a model
to follow in promoting foreign language learning (Lasagabaster, Ruiz de Zarobe,
2010).

The objective is to slowly eliminate the country’s weaknesses in the study of other
languages by implementing the CLIL methodology in the educational system. Spain
has one of the largest numbers of persons confessing their inability to hold a
dialogue in a language (56%) or several languages (83%) other than their own, as
stated in tests conducted by the European Commission in 2006 (Lasagabaster, Ruiz
de Zarobe, 2010).

Regarding the legal framework, the education system in Spain is regulated by
Organic Law 3/2020 of December 29, which amends Organic Law 2/2006 of May 3
on Education (LOMLOE). Based on the proposed framework, the Autonomous
Communities regulate their adaptation, resulting in substantial regional variations in

CLIL programs across the nation.

Considering the above, in Spain we can distinguish between monolingual and
bilingual communities, by which we mean those in which Spanish coexists with

another official language, as in the case of the Basque Country, Catalonia or Galicia.

16
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For obvious reasons, they have a longer history in terms of bilingual education. Thus,
the implementation of programs differs in two ways, depending on the features of the

environment in which it is created.

Below is an analysis of the situation of bilingual education and the CLIL methodology

in the Autonomous Community of Andalusia.

3.3. CLIL in Andalusia
The APPP (Andalusian Plan for Multilingualism), approved on March 22, 2005,
introduced bilingual education and CLIL in Andalusia despite the lack of experience
in this foreign language (Pérez Cafiado, 2011, 2020b). Since then, however, bilingual

education has steadily improved, with more and more schools contributing to it.

It is important to stress that Andalusia is the monolingual community in Spain with the
largest number of bilingual educational centers, so a large number of teachers and

students participate in these kinds of programs (Pérez Cafado, 2011, 2020b).

The APPP is a document that outlines a general framework for bilingualism in
Andalusia in accordance with European educational initiatives in language teaching
and learning. The goals described in the APPP are to ensure the multilingual and
multicultural competence of students, as well as to make progress in native language
competence (Law Agreement of March 22, 2005; Pérez Cafiado, 2011). Two main
measures were crucial for the implementation of this initiative: increasing the number
of hours of foreign language instruction and introducing the teaching of linguistic
subjects in 400 bilingual centers (Law of Agreement of March 22, 2005).

The APPP includes 74 general and specific actions, including changes in bilingual
centers, in official language schools, for multilingualism and teachers, for
multilingualism and society, for multilingualism and interculturalism, in organization

and in evaluation in detail (Law Agreement of March 22, 2005).

In February 2017, the APPP was updated by PEDLA (in Spanish “Plan Estratégico
de Desarrollo de las Lenguas en Andalucia”) Strategic Plan for Language
Development in Andalusia, which brought new changes. Among them is the
improvement of the development of communicative competence in native and foreign

languages (Law Agreement of January 24, 2017; Pérez Canado, 2020b). It aims to
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strengthen the achievements of the APPP and to modify and adjust the goals
proposed by the APPP to the current reality of the Andalusian people (Law of
January 24, 2017). Some general goals of this initiative are to increase the level of
students according to the CEFR in at least one foreign language, to develop
communicative competence in Andalusian students (in L1 and FL), to improve and
modernize language teaching and learning methods, and to increase the number of
teachers with C1 level in FL (Law of January 24, 2017).

In addition, PEDLA has six specific goals, including at the same time action lines for
each of them. Thus, the specific goals aim to consolidate the achievements of the
bilingual program, improve and develop teacher training, optimize the implementation
of I+D+i (Spanish acronym for “research, development and innovation”), increase
students' exposure to foreign languages outside the classroom, promote intercultural
education, and improve language learning outcomes and student achievement (Law
of January 24, 2017; Martinez Serrano, 2017).

PEDLA also intends to guarantee equal opportunities for students regardless of their
geographic or economic location, increase the number of bilingual schools, and
invest in methodological and linguistic training for teachers (Legislative Agreement of
January 24, 2017; Martinez Serrano, 2017; Pérez Cafado, 2020b). It also attempts
to encourage participation in Erasmus+ programs and that “at least 50% of students
achieve A2 in primary education, B1 in compulsory secondary education (CSE), and
B2 in baccalaureate at the conclusion of each period” (Law of January 24, 2017;
Pérez Cafado, 2020b).

Although much information about CLIL can be found in the APPP, PEDLA,
instructions and orders, the Department of Education of Junta de Andalucia and the
Spanish Ministry of Education have provided instructional booklets for teachers to get
all the information about the program. As noted on the Portal of Multilingualism, the
Junta de Andalucia provides us with interesting materials with different examples of
learning units and communicative activities in three foreign languages (English,
French and German), targeting different educational stages (pre-school education,
primary education, compulsory secondary education, vocational training and art
teaching). They also correspond to the different CEFR levels (A1-B1) and contain

ELP assessments (including self-assessments for students).
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4. DIDACTIC PROPOSAL

4.1. Legal framework and guidelines

The didactic proposal presented below has been developed based on the
parameters proposed by Law 17/2007 of 10 December 2007 on education in
Andalusia (BOJA 26-12-2007), Decree 181/2020 of 10 November, which amends
Decree 97/2015 of 3 March, establishing the organization and curriculum of primary
education in the Autonomous Community of Andalusia (BOJA 16-11-2020). In
addition, due to the specificities of the proposal, we will take into account the Decree
of June 28, 2011, which administrates bilingual education in the educational centers
of our Community (BOJA 12-07-2011).

The aim of this didactic proposal is to reflect the CLIL methodology and the elements
described in the document and to propose a model for its implementation throughout
the elementary education stage. Given that new technologies will be the protagonists
in each and every one of the proposed activities, special emphasis will be paid to

their utilization.

Considering the aforementioned, the proposal was developed in accordance with a
series of recommendations made by Coyle, Marsh, and Hood (2010), that define the

planning process in CLIL:

SIX STAGES FOR REFLECTION

Stage 1: Identify overall goals to be achieved with

. the implementation of the CLIL
General overview

approach in our lessons.

Stage 2: Adapting the CLIL methodology to the
. environment: school, learners,
Setting
neighborhood...

Involving agents in the community.

Stage 3: Unit design | < Subject matter:
(4Cs Framework) e Thematic-Knowledge area.

e Learning goals.
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PLANNING e Curriculum adaptation.
% Connection Content-Cognitive Skills:
e Bloom's Taxonomy.
% Communication: Language use.
e Language of learning.
e Language for learning.
e Language through learning.

¢ Culture: relation to subject matter.

Stage 4: Preparation Development of resources and tasks to

implement the didactic proposal.

Stage 5: Observing and | Monitor the educational process and

DOING evaluating evaluate how well the practice is
working.

Stage 6: Reflection Analyze the degree of achievement of

REVIEWING the proposed objectives and the aspects

to be improved in the future.

Figure 2: Six stages for reflection (Coyle, Hood & Marsh, 2010)

The choice of instructional materials is vital in any educational context, and even
more so in a CLIL program. They can determine the success or failure of our
pedagogical practice, reflected in the impact they have on our students. As Noonan
(1992:22) said, "instructional materials are often the most significant and visible
component of pedagogy. They determine the quality of the language being
introduced.” Mehisto (2012:15) defined them "as information and knowledge that [...]

support the achievement of intended learning outcomes.

Language material must also be comprehensible. According to Krashen (1985),
"comprehensible material is a prerequisite for language acquisition,” and "the
complexity of the material should be slightly above the students' current level of

knowledge [...] but accessible."

The development or selection of these materials should be supported by pedagogical
principles and teaching approaches. In doing so, | intended to follow certain criteria,

such as familiarity with the language in authentic use, giving my students
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opportunities to communicate and interact, engaging them affectively and cognitively
through a topic of interest, or using age-appropriate levels of competence and

achievement in both L1, L2, and non-language subjects.

Due to the fact that my first graders are still weak in second language, my priority is
to give them as much access to the language as possible and to use "scaffolding” as
one of the main procedures for making this material understandable (as well as for

differentiated instruction). That way, they can begin to use it in a meaningful context.

For this very reason | am usually working with my students on their Basic
Interpersonal Communication Skills of the language or BICS (Cummins 1979; 1981a;
1981b) in every situation that occurs in class. In terms of their Cognitive Academic
Language Proficiency (CALP), this topic will provide them with new specific

vocabulary and structures that will be useful for them in the future.

4.2. Didactic proposal

The lessons | have prepared covers the topic "Animals”, in which my students will
learn different parts of animals’ bodies and what they eat. This topic corresponds to
the Nature Sciences curriculum for first grade and this is usually one of the subjects
following a bilingual model, together with Social Sciences and Physical Education.
Following the “content comes first” motto of CLIL, the choice of these materials seeks
to ensure that, especially those students who usually have more difficulties in
understanding (either because of learning difficulties, poor work capacity or lack of
attention), find the motivation to participate in them, while they are acquiring the
contents and the proposed language. Moreover, | designed/chose different types of
activities that can cover the multiple intelligences (Gardner, 1993) and learning styles
that my students may exhibit (e.g. there are visual, auditory, memory or TPR

activities).
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Topic: Animals | Time: 2 hrs./sessions

Subject area: Natural Sciences.

Sessions: 2 Grade: 1st Primary Ed

Methodology: CLIL: active, TPR, ICTs

Connection with FL and other subjects:

¢ Natural Science.
e FL1: English.
e Spanish Language and Literature.

e Artistic Education: Music.

LEARNING OBJECTIVES

CONTENT

LANGUAGE

e To know the meaning and

difference between viviparous and

oviparous.
e To know the meaning and
difference between carnivore,

herbivore and omnivore.

Describe the elements and their
characteristics.

Express ideas in an adequate

way and respect the group's
speeches.
Reflect, discuss, and reach
coNsensus.

Develop strategies to keep the
conversation going and improve

teamwork.

Relationship to Culture/Community

Fostering cognition (critical thinking)

| will present these subject lines in order
to connect the didactic proposal with the
students” lives:

-Typical animals of the area.

-Visit to the nearest zoo.

Use of ICT.

Provide students with
opportunities to apply what they
have grasped in a variety of
situations.
Encourage verbal expressions
and class discussions.
Consistently learning and using
new frames, vocabulary, and
concepts.

Collaborative groups.

Exploratory talk.

Rethinking content.
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Contribution to Key Competencies Attention to diversity
1. Linguistic Competence. Different work groups will be set up in
2. Digital Competence. accordance with these criteria and with
3. Learning to learn. the goal of encouraging assistance and
4. Social and civic competences. commonwealth of learning, taking into

5. Cultural awareness and expressions. | account the variety of abilities and levels
of the students.

The level and requirements of the group
participants will also be taken into
consideration when adapting materials

and activities.

Language of learning

Key vocabulary: Wild/domestic/farm animals, oviparous/viviparous,
herbivores/carnivores/omnivores. Beak, tail, paws, wings, scales, feathers, fins,

claws...

Language for learning

Description of the characteristics of animals: adjectives.

Comparing different features by means of comparison structures: "than".

Present simple: “To be, To have”.

Asking-offering impressions to classmates: "What do you think about...? What

animal do you like?"

Materials and resources

ICTs: computers, tablets, digital board. EdPuzzle, Quizlet, Kahoot, Liveworksheets

Worksheets.

Evaluation

The evaluation of the proposal will be carried out at different times. First, | will use
the results of the students in the EdPuzzle video as a sort of pre-assessment. This
way | will be able to check what my students remember about this topic from
previous years.

During the lesson students will complete a worksheet on Liveworksheets.com as a
self-evaluation, but at the same time it will serve me as an indicator of whether or

not my students are getting the contents properly.
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With the final Kahoot at the end of the unit, | will be able to check the degree of

achievement of the proposed objectives that the didactic unit encompasses.

Session 1

Activity 1:

Resource: https://edpuzzle.com/media/60dc13539fb82541421d40d0

To start with this lesson, | am going to propose to my students to watch a video in
EdPuzzle (this one has not been created by me, but by Arjean Arsenal). During the
video, which | will play with subtitles to make it more accessible to my students,
questions will come up for them to answer. In this case and given the low level of
comprehension that most students still have, we will do it in a large group by raising
their hands, and | will even translate the questions and possible answers if
necessary. Through this video we will review the concepts of wild, domestic or farm
animals with some examples, as well as some products we obtain from the latter. We
will also introduce the names of the different parts of the animals’ bodies in
comparison with those of the human body (which they already know, so it serves as a
review). My idea at this point is to acquire a general idea of the previous knowledge
that my students have about the topic, as an initial evaluation, so it is alright if they do

not know the answers to these questions yet, and | will let them know about this.

Activity 2:

Resource: https://www.youtube.com/watch?v=szEzGwsdwmqg

To continue with the introduction of this topic | have selected a video-song on
Youtube (created by Elicabu Teaching-Education) in which we will continue to
strengthen the vocabulary related to the different parts of the body of animals. In this
way | intend to expose them to this vocabulary in a fun and entertaining way, as they

will be singing and dancing in the meantime.

Activity 3:

Resource:
https://es.liveworksheets.com/myworkbooks/preview.asp?workbookid=2326344&clave=Ilyd6c

1jn
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The following activity is a worksheet that | found on Liveworksheets.com that is very
appropriate to check my students’ level of acquisition of the vocabulary worked on
previously. In it they will see pictures of the body parts of different animals and must
choose the word that corresponds to that body part. When they complete the
worksheet, they themselves will be able to see the result they have obtained and

their own mistakes so they can correct and learn from them.
Session 2

Activity 1:

Resource: https://quizlet.com/es/710174956/herbivores-carnivores-omnivores-flash-

cards/

This activity corresponds to the next part of the unit in which we will talk about animal
feeding. After a brief explanation from me, my students will review the concepts of
carnivore, herbivore, and omnivore on Quizlet where | have created a pack of cards
with the definitions of these concepts and examples of animals belonging to each
category. What | like most about this tool is that it not only has these cards for them
to read and learn, but it also has other modalities that allow students to listen and
write the words, quiz games or other games using the vocabulary learned. Another
advantage is that this activity can be done individually, in pairs or small groups and
even in large group (if we do not have computers or tablets for students in class).

Another advantage is that they can continue reviewing at home at any time.

Activity 2:

Resource: https://es.liveworksheets.com/lg1366803yv

After reviewing and playing with the vocabulary in Quizlet, the students will have to
complete a worksheet on Liveworksheets.com. This time they are presented with
images of fifteen different animals and they simply have to drag each image and
place it in the appropriate column: carnivores, herbivores or omnivores. At the end of
the worksheet students will be able to check whether their answers were correct or

not and where they made mistakes.

Activity 3:

Resource: https://quickworksheets.net/ws/45fa217f
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Similar to the previous one, the following activity that | have created using
Quickworksheets.net consists of a word search in which students must find the
names of twelve different animals. In this way | intend to reinforce and internalize the
writing of this vocabulary. Once they have found all the names, they must classify
them into carnivores, herbivores and omnivores. In this case the students will
complete the worksheets individually and | will collect them as part of the evaluation
process to check if they have understood what has been taught or if they still need

reinforcement.

Activity 4.

Resource: https://create.kahoot.it/details/5d585574-26ab-4c8f-ba3d-1425a2d8a7b4

To end this lesson, | have created a Kahoot quiz. Both me and my students love this
tool. From their part they see it as a game that is a lot of fun and that they take very
seriously because they want to get the highest score possible. For me, once finished
and looking at the table of results, | can see if my students have acquired the
knowledge that | set out at the beginning of the unit, where or who needs more
reinforcement. It really is like giving them a test of the unit in a pleasant way without

them realizing it.
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5. CONCLUSIONS

The teaching and learning of other languages is currently one of the main directions
in the area of education, as has been revealed in this paper and in accordance with
the various factors that have been evaluated. English has become a fundamental
language due to the significance of developing a shared foundation for international
communication, making its inclusion in the educational process necessary. The
search for an appropriate methodology for developing bilingual programs in
education is still ongoing, despite the advocacy of such programs.

At this stage, it is imperative to note that CLIL has emerged as one of the best
methods for accomplishing the aforementioned objective. Its features and its effective
application throughout the European continent, have demonstrated its benefits and
position it as a desirable option for language learning. Similarly, it has been promoted
in Spain, especially in the last decades, and the outcomes seen in various
Autonomous Communities demonstrate that this methodology is a strong one for
personal learning thanks to the different aspects it addresses.

As far as primary education is concerned, we must emphasize the importance of
what CLIL has to proffer at this level. An extensive range of abilities necessary for
personal growth, including critical thinking, interactive and collaborative work,
implementation of ICT in the classroom, etc., evolve alongside language and content
development. In contrast to other proposed methodologies now in use, combining the
different components guides educational activities towards a holistic process of
teaching and learning.

Regarding Natural Science, the area on which this paper focuses, it is important to
emphasize the benefits that can be derived from the application of CLIL. Because of
the structure of the subject, it can be seen as an area that lends itself to re-
development and adaptation to changes that are made. This refers to learning
objectives, both linguistic and content, that can be set in parallel with relative ease
and that can be accomplished through the development of different proposals.
Similarly, collaboration and group work play an important role, and the topics being
worked on are of high interest to students.

Finally, in keeping with the didactic suggestion developed, it is important to

emphasize the teacher's role in planning and developing the science approach.
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Although the predisposition of the field has been described, the responsibility of the
teacher is fundamental to achieving the goals and effective development of the
methodology.

Thus, to speak of CLIL is to describe an approach adapted to the demands of the
moment and to the reality of the context, and the key to its success is the

commitment of all members of the educational community.
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7. ANNEXES
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