UNIVERSIDAD DE JAEN
Centro de Estudios de Postgrado

Trabajo Fin de Master

AN APPROACH TO
MULTIPLE INTELLIGENCES
THEORY: FOSTERING THE
PERSONAL INTELLIGENCES

IN THE EFL CLASSROOM

Alumno/a; Claramonte Moreno, Silvia

Tutor/a: Prof. D. Martinez Vera, Maria Jesus
Dpto: Filologia Inglesa

Junio, 2019



Resumen / Abstract

L. INErOAUCTION e 1
00 R @ ] o =Y ot o 1Y T3PS 2
1,20 REIEVANCE ittt e 2

2. Theoretical back8roUNd .........ccooiiiiiiiiiiiie e aaeee s 4
2.1. The theory of Multiple INtelligeNCEeS ......ccovvveieeeiiee e 4

2.1.1. Brief history of the theory ... 4
2.1.2. The eight Multiple Intelligences: an OVErvieW .........ccocccvvvveveeeeeeeccciviieeeeeenn, 6
2.1.3. ClasSrOOM PracCliCe ....ccccuieeiiiiiieeieiiieeeeeiite e e e sttt e e e esire e e e s saaeeeesareeeesssneeeeennns 8
2.2. Interpersonal and intrapersonal intelligences.......cccocoveveviciiee e 12

2.2.1. Factors that enhance the development of interpersonal and intrapersonal
g N =] 1T =T ol SRR 15

2.2.2. How to implement interpersonal and intrapersonal intelligence learning in

the EFL ClasSrO0mM....ciieiiiiiiee ettt st 20
2.2.3. Are you aninterpersonal or intrapersonal learner? ........ccccccceeeiiiicinnnnnnn. 23
2.2.3. 1. PartiCiPants .......uuuuuuuuuiiii s 23
2.2.3.2. Description of the qUESLIONNAIrE.....cceeeiiieiecreeeiee e, 24
2.2.3.3. QUESTIONNAITE ...oeiiiiiiiiiiiiiric e 24
2.2.3.4. Collecting data ..c.ccecceeiiiieeeee e 25
D TR T G =Y o 11 = S 26
3. Didactic unit: “Different strokes for different folks!” ........ccccooviiiriiiniiines 28
S 70 I [ ) { oo [¥ o1 o o KOS PR P PR 28
3.2 JUSHIFICATION ceeniiiiie e e 28
3.3. Background information and contextualization ...........cccoeeeciiiiieeiiiieccieee, 29
I T O o1 =Tot 4 V7T OO P PRSP 31
3.5, KEY COMPELENCES ouuueeei ittt eeetcee e e e e e et e e e e e e e et e e e e e e e e eeeasnnn s 33
3.6, CONEENTS oottt 34

7 A |V, 11 o T Yo [o] o =Y SRR 36



3.8, AEeNntion tO diVErSITY ..cceiceieiiiiiiee e e 37

3.9.  Cross-curricular €lements ........coocueeiiiiiiniie e 38
I O T [0 0T o [TY el o] LT 0 =T YU 39
3.11. TempPoralization ... e 39
3.12. Materials and rESOUICES. .....cocuuii ittt 39
3,13, ASSESSMENT ... et e e s 40
3.13.1. Self-assessment WOrksheet .........c.coovveriiiiiiniiinieeee e 40
3.13.2.  EValuation Criteria......ccccoiiiiiiiiiiiiie e 41
3.13.3.  MaArKing Criteri@ . cccciceieeeieiiiee ettt e e e s rae e e s saraeeeeaes 42
3.14. Lesson plan: SteP-bY-SteP ...ciiiiiii e 42
A, CONCIUSIONS ettt e e s e eab e s s 64

LT =Y (=T =Y (o <X T U UORPTPPRT 66



Resumen:

Este trabajo ofrece una descripciéon generalizada de la teoria de las Inteligencias
Multiples, propuesta por Howard Gardner en 1983, y su continuo desarrollo hasta
nuestros dias. Concretamente, se abordardn las inteligencias interpersonal e
intrapersonal a través de la percepcidn de los estudiantes en la asignatura de Inglés, es
decir, la forma en la que adquieren mejor dicha lengua extranjera, asi como las
habilidades que desarrollan tanto desde el punto de vista individual como grupal.
Ademas, se tendran en cuenta las ideas que otros autores, inspirados por Gardner, han
anadido al mundo de la ensefianza. Finalmente, se llevard a cabo una unidad didactica
en la Ensefianza Secundaria Obligatoria que ha sido creada seglun los contenidos
tratados en la primera parte de este Trabajo de Fin de Master.

Palabras clave: Teoria de las Inteligencias Multiples, Howard Gardner, inteligencias
interpersonal e intrapersonal, unidad didactica, ensefianza, lengua extranjera, clase de
Inglés como lengua extranjera.

Abstract:

This work offers an overview of the theory of Multiple Intelligences, proposed by
Howard Gardner in 1983, and its continuous development until today. Particularly,
the interpersonal and intrapersonal intelligences will be addressed through the
perception of the students in the EFL classroom, that is to say, the way they acquire a
foreign language better as well as the abilities they develop from both individually
and group point of view. Besides, other authors inspired by Gardner who provide
additional ideas in the field of teaching will be taken into consideration. Ultimately, a
didactic proposal which has been created based on the contents reviewed in the first
part of this Master’s dissertation for Compulsory Secondary Education will be
designed.

Keywords: Multiple Intelligences Theory, Howard Gardner, interpersonal and
intrapersonal intelligences, didactic proposal, teaching, foreign language, EFL

classroom.



1. Introduction

The main topic of this Master’s thesis deals with the development of interpersonal
and intrapersonal intelligences in the EFL classroom. | decided to choose this issue
because of my experience in teacher training in a school. | was fascinated to see how
well secondary students interact with each other including their own methods and
strategies they put into practice when learning a foreign language. That is why |
consider that the development of these intelligences leads to the better acquisition of
a language and the improvement of personal relationships, since communication is
essential in this topic. Pupils in Secondary School are in a difficult stage in which they
experiment emotional and physical changes, so it is crucial that they rely on each other
to develop social skills and to get to know themselves. It will lead to the achievement
of the objectives proposed, particularly, in the subject of English.

On the one hand, in order to deal with the heart of the matter, a brief history and
description of Multiple Intelligences are provided so as to give context to the reader.
Here, | mention specific authors who have been inspired by this revolutionary theory
and have adapted their ideas about it. Once these contents have been specified, how
Multiple Intelligences can be developed in a foreign language classroom will be
analysed from an overall perspective, by taking into consideration other authors who
provide additional ideas in the world of teaching.

On the other hand, interpersonal and intrapersonal intelligences will be
addressed through students’ learning process in the EFL classroom, that is to say, the
way they acquire a foreign language better as well as the capacities and abilities they
develop. This can be done from an individual and group perspective and it depends
on many aspects, for instance, their personality. To conclude this part, an empirical
research will be carried out through questionnaires in which the students will have to
answer several statements which will determine the type of personal intelligence
they develop more in the EFL classroom. These statements have been adapted from a
specific author, considering the context in which | have worked.

Finally, a didactic unit is proposed in this Master’s dissertation in order to put into
practice the theoretical background revised before. | elaborated several activities
which contribute to the development of the personal intelligences when students
learn English as a foreign language. Thus, they will have to acquire the contents both
individually (to determine the ability of processing their own information and to
identify their weaknesses when learning a foreign language) and in groups (to
determine the ability each student has when interacting with different people and to
foster students’ creativity when working in groups). In addition, activities which raise



awareness about the wide variety of personalities and opinions there are in society
are provided in it.

1.1. Objectives

There are several objectives | aim at reaching when dealing with this topic:

X/

+» To deal with specific aspects such as students’ personality so that the English
teacher will have a better understanding of how to develop both
interpersonal and intrapersonal intelligences in the classroom;

+* To develop students’ autonomy by knowing how to be more decisive when
dealing with English as a foreign language;

+»+ To foster students’ curiosity and motivation through their own preferences
and interests when acquiring English as a foreign language;

* To improve students’ creativity, entrepreneurship and solidarity when working
with other peers;

% To involve students’ participation in the EFL classroom especially by helping
each other with any content they do not understand in the subject;

¢ To let students know how to coordinate themselves in order to overcome
obstacles when working in groups;

+* To learn about the history of Multiple Intelligences and its implementation in
the EFL classroom before addressing specifically the personal intelligences;

% To promote respect and tolerance among peers when sharing their
experiences and opinions when they speak aloud in English in order to
promote communication as well;

< To raise awareness about how important developing the personal
intelligences among students in the EFL classroom is;

» To strengthen students’ self-confidence and self-criticism so as to determine

their strengths and weaknesses when studying English as a foreign language.

1.2. Relevance

A Chinese philosopher stated that “knowing others is intelligence; knowing
yourself is true wisdom” (1997: chapter 33)". This section starts with this quote
because of the relationship | want to establish with the personal intelligences. It is
extremely significant to know our own way of acting, feeling and thinking to
overcome our obstacles and push our capacities and abilities to the limit so as to
determine what works and what does not when dealing with specific situations. Once

! Le Guin, U. (1997). Lao Tzu: Tao Te Ching: a book about the way and the power of the way. A New
English  Version. Boston & London: Shambala. Retrieved May 26, 2019, from
<https://issuu.com/wetukery/docs/b007v3fmdy-lao_tzu by ursula k. le >.
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that is done, you can open up and work with others, by acting with determination
and sense.

This is the main message | want to emphasise in my paper. Students in Secondary
School are currently in a stage in which they need to discover themselves and to
evaluate their own learning process, especially when they study the subject of
English. Consequently, they have to develop their own methods and strategies to
know how far one can go, show initiative and imagination to continue improving core
skills such as writing or listening and find out about the importance of acquiring
English as a foreign language. These aspects will help the students to be aware of
how they can develop intrapersonal intelligence in the EFL classroom.

Likewise, it is essential that adolescents establish relationships with other peers,
since they can learn about the meaning of cohabitation outside the family
environment. Students have to understand and respect each other for the reason
that they are going to study a foreign language with different people, so they have to
learn how to listen to others’ opinions and show empathy as well. Thence,
communication is a determining factor to develop interpersonal intelligence in the
EFL classroom, so students have to foster the ability to interact with each other by
sharing their results of English activities, helping each other to understand better the
key points of the unit, creating innovative ideas and, if necessary, resolving conflicts
as a group.



2. Theoretical background
2.1, The theory of Multiple Intelligences

The following chapter describes in a summarized way the theory introduced by
Horward Gardner, being a turning point in the field of education. Also, the additional
ideas by specific authors who have followed this concept are included.

2.1.1. Brief history of the theory

Intelligence had long been considered as a global unitary entity which described
human beings’ ability when addressing a problem (Spearman, 1904), but this theory
was a highly controversial issue when several new approaches to intelligence theory
were investigated. Among these researches are Frames of Mind: The Theory of
Multiple Intelligences (1983) and its extended version entitled Intelligence Reframed:
Multiple Intelligences for the 21° Century (1999) proposed by Howard Gardner which
totally revolutionized the concept of intelligence. These groundbreaking books are
crucial to expound the main ideas of this Master’s dissertation for the reason that
certain learners’ intelligences, particularly interpersonal and intrapersonal, will be
studied from the psychological point of view in the EFL classroom.

Howard Gardner is a cognitive research psychologist and a Harvard professor who
wrote hundreds of research articles and books which have been translated into 27
different languages and have inspired the world of teaching in order to ameliorate
teaching and learning methods. Before identifying the Multiple Intelligences, Gardner
collected data from a wide range of people and once that was done, he established the
eight indications to define what intelligence is:

Potential isolation by brain damage
The existence of idiots savants, prodigies and other exceptional individuals
An identifiable core operation or set of operations

P wnNe

A distinctive developmental history, along with a definable set of expert “end-
state” performances

An evolutionary history and evolutionary plausibility

Support from experimental psychological tasks

Support from psychometric findings

O N oW

Susceptibility to encoding in a symbol system
(Gardner, 1983: 63-66).

Gardner’s Multiple Intelligences have shown that intelligence is pluralistic rather
than unitary considering that humans develop dissimilar capacities and abilities



applicable to all spheres of their lives. Thus, this idea explains the motive Gardner
entitled his book in that way:

(...) the existence of several relatively autonomous human intellectual competences,
abbreviated hereafter as “human intelligences”. These are the “frames of mind” of my
title. The exact nature and breadth of each intellectual “frame” has not so far been
satisfactorily established, nor has the precise number of intelligences been fixed. But
the conviction that there exist at least some intelligences, that these are relatively
independent of another, and that they can be fashioned and combined in a multiplicity
of adaptive ways by individuals and cultures (...)

(Gardner, 1983: 8-9).

Consequently, Frames of Mind: The Theory of Multiple Intelligences (1983)
contemplates the presence of seven autonomous intelligences, though this number
varied over time since Gardner discussed about the possibility of including other types
of intelligences based on his own researches when he wrote Intelligence Reframed:
Multiple Intelligences for the 21° Century (1999):

Frames of Mind: The Theory of Multiple Intelligence Reframed: Multiple
Intelligences (1983) Intelligences for the 21 Century
(1999)

- Linguistic Intelligence

- Musical Intelligence - Naturalist Intelligence

- Logical-Mathematical Intelligence (already described in 1995)
- Visual-Spatial Intelligence - Spiritual Intelligence

- Bodily-Kinesthetic Intelligence - Existential Intelligence

- The Personal Intelligences - Moral Intelligence

(Interpersonal and Intrapersonal)

Despite this, the psychologist and professor considered that the first of these new
recent intelligences, that is to say, naturalist intelligence, “merits addition to the list of
the original seven intelligences” (Gardner, 1999: 52). He also suggested that all the
intelligences may change and enhance over the time in human beings by taking into
consideration that each person has different levels of intelligence. It must also be
underlined that, even if the quotation mentioned above refers to the fact that
intelligences are “relatively independent of another”, Gardner thought along different



lines when publishing Multiple Intelligences: New Horizons in Theory and Practice
(1993) by stating that:

Until now, my discussion may appear to suggest that adult roles depend largely on the
flowering of a single intelligence. In fact, however, nearly every cultural role of any
degree of sophistication requires a combination of intelligences. Thus, even an
apparently straightforward role, like playing the violin, transcends a reliance on
musical intelligence. To become a successful violinist requires bodily-kinesthetic
dexterity and the interpersonal skills of relating to an audience and, in a different way,
of choosing a manager; quite possibly it involves an intrapersonal intelligence as well.
Dance requires skills in bodily-kinesthetic, musical, interpersonal and spatial
intelligences in varying degrees. (Gardner, 1993: 27).

Hence, Gardner’s Multiple Intelligences proposal can be summarized in the
following manner: a wheel which determines the type(s) of intelligence(s) each person
stands out, despite the author “shall continue for the time being to speak of 8%
intelligences” (Gardner, 2006: 21) referring to existential intelligence.
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Figure 1. What are your different intelligences? Yes, there’s more than one.

https://instituteofyou.org/multiple-intelligences/

2.1.2. The eight Multiple Intelligences: an overview

As referred above, this section will address the eight intelligences that Gardner
established through his own researches (1983, 1993, 1999). In the same way, there is
no doubt that Multiple Intelligences have attracted many authors’ attention and
these, in turn, have adapted their ideas to this revolutionary concept, so this will be
taken into consideration when dealing with the description of each intelligence.
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¢ Linguistic intelligence. Gardner claimed that “when one focuses on
phonological, syntactic, and certain semantic properties, language emerges
as a relatively autonomous intelligence” (1983: 89). From the idea presented
here, it can be understood that human beings develop a degree of autonomy
and ease when they express themselves with coherence and cohesion in
formal or informal contexts. This is an issue that, according to Lazear (2004:
60), can be strengthened in public education centres, since he considered this
an intelligence that the vast majority of people make use of in their daily
lives. Nicholson-Nelson (1998: 10) examined that people with this intelligence
also have a good memory for places, names and dates. Also, she considered
that writers, poets and lawyers possess high level of linguistic intelligence.

% Musical Intelligence. Gardner (1999: 41) affirmed that this intelligence
involves appreciation of musical patterns, composition and performing.
Furthermore, Armstrong (2009: 7) added that it is an intelligence that
“includes sensitivity to the rhythm, pitch or melody, and timbre or tone color
of a musical piece”. Thus, individuals could develop this intelligence through
creating melodies and songs, listening to music or playing instruments. This
intelligence implicates composers, songwriters, singers and music teachers
(Nicholson-Nelson, 1998: 11).

«» Logical-Mathematical Intelligence. It refers to the ability “to use numbers

III

effectively” and “to reason well” (Armstrong, 2009: 6), so this intelligence
serves as a reflection on causes and consequences when contemplating and
resolving problems (Escamilla, 2014: 24). Gardner (1999: 42) declared that
this intelligence is well developed in those people who are involved in
scientific issues, supported by Warburton (2003, 10) who declared that “it

figures heavily in mathematics, science, and engineering”.

% Visual-Spatial Intelligence. It involves the capacity human beings have when
recognizing colors and shapes and when they are able to exemplify them
graphically (Christison, & Kennedy, 1999: 2). It is considered that architects,
sculptors and choreographers have a highly well developed visual-spatial
intelligence (Nicholson-Nelson, 1998: 11). Besides, Schmidt-Fajlik (2011: 14)
adds that human beings who develop this intelligence use and create “maps,
charts, illustrations/artwork, films, videos and posters”.

% Bodily-Kinesthetic Intelligence. This intelligence, which involves motor
movements of fingers and hands, includes the ability to work with the body



(Gardner, 1983: 206). For this reason, Green and Tanner (2005: 313)
considered that individuals who develop bodily-kinesthetic intelligence
“enjoy physical manipulation tasks, such as dancing or acting something out”
in order to become a good athlete, dancer, choreographer, mime and actor
or actress (Nicholson-Nelson, 1998: 11).

«»* Interpersonal Intelligence. It is reflected in those people who perceive and
understand the intentions and desires of others. That is why Armstrong
(1993: 10, cited in Tsuda, N. (2008, 33)) said that “an interpersonally
intelligent individual may be very compassionate and socially responsible like
Mahatma Gandhi, or manipulative and cunning like Machiavelli”. Likewise,
Crandall (1999: 226) remarked that this intelligence is significant to develop
social skills when interacting and communicating in society. Actors and
actresses, teachers, therapists or salespeople could develop interpersonal
intelligence (Gardner, 1999: 253).

*» Intrapersonal |Intelligence. Gardner (1983: 239) initially defined this
intelligence as the “access to one’s own feeling life [..] a means of
understanding and guiding one’s behavior”. Individuals who develop this
intelligence try to know their strengths and weaknesses including their own
interests, desires and motivations (Armstrong, 2000: 2). Accordingly, Smith
(1996: 16) declared that those people who develop intrapersonal intelligence
prefer maintaining their lives privately as well as working on their own
instead of with others. It is present in to religious leaders, psychiatrists and
philosophers (Nicholson-Nelson, 1998: 12).

* Naturalist Intelligence. It refers to people who are concerned with nature by

L)

caring plants and animals and involving in other phenomena within the
natural world (Gardner, 1995: 206). Due to this reason, Armstrong (2009: 7)
defined this intelligence as the faculty to “discriminate among inanimate
objects such as cars, sneakers, and CD covers”. Individuals such as “farmers,
gardeners, botanists, geologists, florists, and archaeologists all exhibit this
intelligence” (Veenema et al., 1997).

2.1.3. Classroom practice

Once the theory of Multiple Intelligences has been reviewed, how can we put
into practice this concept in the classroom? Is it effective if the teacher carries out
certain strategies to make students develop these intelligences successfully? As
mentioned in the last section, specific authors have provided their notions about the



issue, always based on Gardner’s contributions. They have investigated the
importance of identifying multiple intelligences in each student to determine their
way of learning in every field this approach suggests.

First and foremost, in what way could educators create a positive learning
environment in the classroom? Arends (2012: 22) adapted several ideas from
Bransford et al. (2005: 10) which described the three general areas teachers have to
take into consideration so as to achieve the goal of this last question:

[...] knowledge of learners and their development in social context; conceptions of
subject matter and curriculum goals; and an understanding of teaching in relation to
content and the learners to be taught”.

(Arends (2012: 22).

In view of this quote, teachers should address students’ specific needs by promoting
in turn relationships among them for the purpose of learning to live in society.

On this account, what do educators have to do to leave traditional teaching
methods aside and apply multiple intelligences in the classroom? According to
Sylwester (1995: 83, cited in Bowers, C. A. (2001: 86), educators ought to “use
imaginative teaching and management strategies to enhance the development of
their students’ adaptable attention processes”, so it could be said that they play an
important role in order to encourage multiple intelligences implementation in the
education system. This is a significant issue, since Gardner (1999: 143) claimed that
“every educational institution must reflect on its goals, mission, and purposes
continuously and, at least at times, explicitly”. Consequently, education centres
should reinvent themselves, making clear their objectives when encouraging
students to develop Multiple Intelligences in each task.

Notwithstanding, authors such as Fogarty (2005: 13) affirmed that “it is
impossible, as well as impractical, for a teacher to accommodate every lesson to all of
the learning styles found within the classroom”. In a certain way, it can be an arduous
task for the teacher to exploit each intelligence in students’ learning correctly and
find ways to “develop a better understanding and appreciation of their own strengths
and learning preferences” (Spirovska, 2013: 6), so the answer is in the difference.

Students are completely different from each other when thinking and processing
information (Brent & Felder (2005: 57)), thereupon, having information about these
individual differences will help teachers find out an effective method to know in what
way students learn and work (Allen et al.,, 2010: 24). The authors themselves



described in their book the idea of curriculum adaptations proposed by Linda
Campbell in 1997:

“[...] Some schools focus on lesson design. This might involve team teaching, using
all or several of the intelligences in the lessons. Interdisciplinary units allow certain
students to excel in a subject of their strength and foster deeper understanding
through transfer between subjects. Through student projects, students can learn to
initiate and manage complex tasks with a focus on teamwork. [...] Individualized
assessments allow students to show what they have learned. Sometimes the
assessment allows each student to determine the way he or she will be assessed,
while meeting the teacher’s criteria for quality. Apprenticeships can allow students
to gradually gain mastery of a trade or skill through real life experience over time

[..].”
(Allen et al. 2010: 69).

Paying attention to this quote, Multiple Intelligences application makes teachers
take second place so that a student-centre approach makes its way. This enables
learners to play an active role in the classroom: they talk much more expressing their
opinions, decide the activities and materials, and explore the way they acquire
knowledge through their preferences, since teachers have to realize that there is a
wide variety of learners, so they have to manage the diversity (Tomlinson, 2000: 2).
The same happens with assessment, in which students do not only receive a mark,
but also teachers give them feedbacks to continue improving their learning and
achieve the objectives proposed (Andrade & Valtcheva, 2009: 17). To obtain this
feedback, the ideal assessment would be using rubrics with the skills divided into
sections and, at the same time, that pupils complete a self-assessment to grade
themselves (Sadler, P. & Good, E., 2006).

To conclude this part, a brief example of activities to develop each Multiple
Intelligence into the classroom as well as the materials needed to execute them is
provided hereunder (Armstrong, 2009: 59). As can be noted from the chart,
interpersonal and intrapersonal intelligences are in bold for the reason that these
two intelligences will be analyzed in more detail, in particular, from the English as a
foreign language point of view.
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Intelligence Teaching Activities Teaching Materials Instructional
(examples) (examples) Strategies
lectures, books, tape read about it, write
Linguistic discussions, recorders, about it, talk about
word .games, typewriters, stamp it, listen to it
storytelling, choral book
reading, journal sets, books on tape
writing
brainteasers, calculators, math quantify it, think
problem solving, manipulatives, critically about it,
Logical- science science equipment, putitin a logical

Mathematical

experiments, mental
calculation, number
games, critical

math games

framework,
experiment with it

Spatial

thinking
visual graphs, maps, see it, draw it,
presentations, art video, Lego sets, art | visualize it, color it,
activities, materials, optical mind-map it

imagination games,
mind-mapping,
metaphor,
visualization

illusions, cameras,
picture library

Bodily-Kinesthetic

hands-on learning,
drama, dance,
sports that teach,
tactile activities,
relaxation exercises

building tools, clay,
sports equipment,
manipulatives,
tactile learning
resources

build it, act it out,
touch it, geta
“gut feeling” of it,
dance it

rhythmic learnings,

tape recorder, tape

sing it, rap it, listen

Musical rap ping, using collection, musical toit
songs that teach instruments
cooperative board games, party teachiit,
learning, peer supplies, props for collaborate
Interpersonal t.utormg, commun'lty role-plays on it, interact -Wlth
involvement, social respect to it
gatherings,
simulations
individualized self-checking connect it to your
instruction, materials, journals, | personal life, make
Intrapersonal mdc.epen-dent study, mater.lals for choices with
options in course of projects regard
study, self-esteem toit, reflect on it
building
nature study, plants, animals, connect it to living
Naturalist ecological naturalists’ tools things and natural
awareness, care of (e.g., binoculars), phenomena”
animals gardening tools

11

Chart: “Summary of the Eight Ways of Teaching” (Armstrong, 2009: 59).




2.2. Interpersonal and intrapersonal intelligences

This section thoroughly examines the concepts of interpersonal and intrapersonal
intelligences, which are the main focus of this Master’s thesis, and their implications in
the EFL classroom when students acquire this foreign language.

Howard Gardner called them “The Personal Intelligences”, that is to say,
interpersonal and intrapersonal, referring to those intelligences which principally
involve human personality. Gardner alleges that he introduced these two intelligences
in the list for the reason that “these forms of knowledge are of tremendous
importance in many, if not all, societies in the world — forms that have, however,
tended to be ignored or minimized by nearly all students of cognition” (Gardner: 1983,
241). Due to this reason, this paper attempts to highlight the importance of developing
these two forms of intelligence so that teenagers know themselves and others.

As mentioned in the first part of the theoretical background, interpersonal
intelligence tackles the ability “to understand, perceive and discriminate between
people’s moods, feelings, motives, and intentions” (Gaffney, 1995: 8). In such a way,
human beings who develop this intelligence are considered to possess compassion and
empathy towards other people when interacting among them in society. Gardner
(1983: 239) summarizes the main aspects of interpersonal intelligence both in
childhood and adulthood as follows:

The core capacity here is the ability to notice and make distinctions among other
individuals [...]. Examined in its most elementary form, the interpersonal intelligence
entails the capacity of the young child to discriminate among the individuals around him
and to detect their various moods. In an advanced form, interpersonal knowledge permits
a skilled adult to read the intentions and desires — even when these have been hidden — of
many other individuals and, potentially, to act upon this knowledge — for example, by
influencing a group of disparate individuals to behave along desired lines.

(Gardner, 1983: 239).

Gardner (1997: 12) commentates on interpersonal intelligence that “it’s an ability
we all need, but it is a premium if you are a teacher, clinician, salesperson, or
politician. Anybody who deals with other people has to be skilled in interpersonal
sphere”. Thereupon, it is true that some individuals may not develop interpersonal
intelligence to a large extent. However, all human beings manifest some form of it. If
not, they could not establish any type of communication with others (Chisholm, 1998:
63). Bearing this last idea in mind, communication skills are indispensable to
strengthen interpersonal intelligence.
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As a result, an effective communication is a factor which is always present in any
social context. Faheem & Aparna (2014: 63) divide it into two parts:

The first is that the communication is by definition interactive and always takes place
within a relationship. This means that we need theories of interaction to make sense of it
and to distinguish between effective and ineffective communication. [...] The second is
that communication is context related. It does not happen solely within the confines of a
relationship, but in larger world which affects both the nature of the relationship and the
nature of communication that properly takes place within it.

(Faheem & Aparna, 2014: 63).

This communication could be verbal and non-verbal, since Armstrong (2009: 7)
considers that interpersonal intelligence combines gestures and facial expressions
when individuals interact with others. The same states Lazear (2004, cited in Lai et al.
2017: 2364), since he suggests that people could exploit this intelligence through
teamwork, interactions, social skills or group planning.

All things considered, what characteristics do people who get interpersonal
intelligence have in common? Hajebi et al. (2018: 50) enumerate the following:

[...] to be leaders among peers, encourages togetherness for a feeling of belonging; has a
high degree of common sense, has many friends in a variety of social groups, hates to
study or work alone would rather do things collectively, possesses a high degree of social
skills and shows concern for others.

Hajebi et al. (2018:50)

These features contribute to social development among peers so that they can
enhance their capacity to comprehend each other, resolve conflicts and organize
their ideas when working in groups (Nicholson-Nelson, 1998: 13), therefore respect
and tolerance are also inevitably boosted.

Regarding intrapersonal intelligence, Armstrong (2009: 7) defines it as “self-
knowledge and the ability to act adaptively on the basis of knowledge”, in other
words, it is an intelligence in which human beings discover themselves by knowing
their own strengths and weaknesses. Moreover, Gardner (1983: 239) expounds that
intrapersonal intelligence “allows one to detect and to symbolize complex and highly
differentiated sets of feelings”. Consequently, there is a feeling of inner motivations
and intentions as well as a capability for self-understanding and self-criticism
(Armstrong, 2009: 7).
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Individuals who possess this kind of intelligence develop autonomy and
independence by finding out their own methods when doing certain actions, just as
Gardner describes (1983: 252):

The end goal of these developing processes is a self that is highly developed and
fully differentiated from others... all highlight a relatively autonomous sense of self,
one that places a heavy accent upon intrapersonal features, even when they are
marshaled in the service of others.

(Gardner, 1983: 252).

That is why autonomy is a significant aspect in those who develop intrapersonal
intelligence. Taravat & Mirza (2017: 21) define this concept as “the management of
one’s own affairs rather than being dependent upon or controlled by another”, that
is to say, to know how far human beings can go and in what way they handle their
aptitudes and experiences.

Taking all this into account, what are the main qualities of students who develop
intrapersonal intelligence? Laughlin (1999, cited in Mohammad & Abdallah (2008:
27)) proposes the following, all of them rephrased by these last authors:

A person with well-developed intrapersonal intelligence is usually (1) aware of range
of emotions; (2) finds approaches and outlets to express his feelings and thoughts;
(3) works independently and is curious about the “big questions” in life: meaning,
relevance and purpose; (4) attempts to seek out and understand inner experiences;
(5) gains insights into the complexities of self and the human condition; (6) strives
for self-actualization.

(Laughlin, 1999 rephrased by Mohammad & Abdallah 2008: 27).

These characteristics promote knowing who you are and how you should manage
your sentiments. Furthermore, people who develop this type of intelligence set
realistic goals, have the ability to control their thoughts and are able to regulate
their behavior in order to achieve everything they resolve, so determination and
common sense are necessarily involved.
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2.2.1. Factors that enhance the development of interpersonal and intrapersonal
intelligences

Heretofore, the personal intelligences have been expounded in detail, but which
factors make that learners develop one intelligence over another? In this section, a list
of principal aspects that trigger the development of both intelligences will be
addressed.

% Personality

First of all, the main aspect from which others are derived is personality. This is a
term whose definition has been challenged over the years, since many authors have
reviewed this concept through their theories. If we had to choose a recent one, we
would define it as:

those aspects of an individual’s behavior, attitude, beliefs, thoughts, actions and
feelings which are seen as typical and distinctive of that person and recognized as such
by that person and others.

(Richards & Schmidt, 2002: 275).

Taking this quote into consideration, personality characteristics are those that impact
on each individual’s way of being and interacting with society. In this sense, how can a
relationship between personality and intelligence be established? According to Mayer
(2014: 26), an intelligence includes many abilities and a person has the capacity to
manage them successfully when dealing with problems that belong to himself/herself
or society. Having said that, personality is strongly involved in the development of

interpersonal and intrapersonal intelligences.

Straightaway, certain traits of people’s personality which influence the manner
learners develop an intelligence over another in a classroom are provided:

- Extraversion and introversion

On the one hand, an extrovert is an individual who has inclination to socialize with
the world around them (Erton, 2010, rephrased by Kristo 2012: 8), “in other words,
extroverts are motivated from without and their attention is directed outward” (2011:
34). In their study, Pervin & John (1999: 112, cited in John et al. (2008: 127)) add five
elements which characterize extraversion:
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ACTIVITY LEVEL (active, energetic)) DOMINANCE (assertive, forceful, bossy);
SOCIABILITY (outgoing, sociable, talkative); EXPRESSIVENESS (adventurous, outspoken,
noisy, show-off); and POSITIVE EMOTIONALITY (enthusiastic, spunky).

(Pervin & John 1999: 112, cited in John, O. et al. (2008: 127)).

Taking this into account, there are authors such as Ayers et al. (2007: 153) who have
related this concept with interpersonal intelligence, since they consider that extroverts
are interpersonally more friendly; they like establishing conversations and close
relationships among peers. Depaula et al. (2016: 417) opine the same by stating that
“the extraversion would lead people to express trust in favour of affiliation and social
opportunities to establish good relations which regulates their [...] interpersonal
needs”.

Thence, learners who possess these features are more willing to develop
interpersonal intelligence when interacting and working with other classmates by
promoting socialization among them as well.

On the other hand, an introvert is a person who is attracted to their own ideas and
thoughts, thinks about their own reflections and prefers living in their inner world
(Wong, 2014: 27). Complementing this information, Zafar & Meenakshi (2011: 34)
rephrase some words that Eysenck & Chan wrote in 1982 about introversion:
“introverts are quiet, prefer reading rather than meeting people and talking to others,
have few but close friends and usually avoid excitement”.

Likewise, there are authors like KriSto (2012: 9) who relate this concept to
intrapersonal intelligence by stating that introvert people have well-developed
intrapersonal intelligence since they do not like surrounding with others. The same is
claimed by Massotte & Corsi (2015: 210): “people with intrapersonal intelligence are
intuitive and typically introverted. They are skillful at deciphering their own feelings

and motivations”.

Hence, learners who have these characteristics are developing intrapersonal
intelligence when discovering themselves and knowing their strengths and weaknesses
in the learning process.

- Preferences and interests

According to Kennedy & Kennedy (2004: 38), “individuals have mental or
psychological preferences for performing certain tasks”, in this case to develop
interpersonal or intrapersonal intelligence to a greater or lesser extent. With the
multiple intelligences approach implemented in the classroom, students are free to
decide which activities fit in with their predilections when acquiring contents in
subjects.
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Similarly, and according to Biscardi et al. (2019), learners evolve their own
methods when acquiring new knowledge depending on several aspects such as their
experiences and their preferences in life:

By becoming more aware of their capacities and preferences, students could increase
self-awareness and choose better strategies when approaching challenges not only in
their professional and academic settings — occasionally tweaking their study methods,
for instance — but also in their personal and social lives.

(Biscardi et al. 2019).

Moreover, learners could develop this idea much more according to their
motivation, learning progress and interest in the subject (Chan, 2005: 191). This is how
a relationship between their own preferences and interests and the personal
intelligences is established. As Beloglovsky & Daly (2015: 28) said, interests of
interpersonal intelligence “include an ability to listen and empathize with others,
making friends, socializing and collaborative work”, so learners who develop
interpersonal intelligence do not conceive another and better way of achieving their
objectives. Conversely, those who possess a greater degree of intrapersonal
intelligence prefer the opposite since the same authors (2015: 28) admit that their
interests “include understanding self, knowing strengths, accepting limits and working
alone” to achieve their purposes effectively.

s Aptitude

According to Snow (1992: 6), aptitude must be present in every activity human
beings carry out in their lives so as to achieve their aims resolutely. These abilities
progress differently depending on the personal intelligence by marking the progress of
each learner when obtaining knowledge.

Thus, Parr (2009: 60) describes the aptitude individuals who develop interpersonal
intelligence have:

The interpersonal aptitude suggests a talent for working within groups or as part of a
team. A person with this aptitude is highly attuned to the emotional shifts, voice
intonations, and body language of others. He/she intuitively knows when and how to
use this knowledge to influence his/her team to work cooperatively toward a common
goal.

(Parr, 2009: 60).
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Reflecting on this quote, interpersonal learners increase their aptitudes to initiate and
maintain relationships with other peers when studying the contents in the classroom.
Moreover, they tend to take a leadership role to encourage the team by developing
collaborative skills in it.

With regard to intrapersonal intelligence, the same author (2009: 60) states that:

The intrapersonal aptitude gives a person the ability to accurately evaluate his/her
emotions, core values, and personal development within the larger context of
organization goals.

(Parr, 2009: 60).

In addition, self-knowledge is hugely flourished, which in turn is related to judgment,
that is to say, individuals who develop intrapersonal intelligence have the power to
critically analyze themselves and talk learnedly about their presumptions in future
(Weinstein, 2001: 257). In this way, intrapersonal learners should have self-discipline
so as to control their conduct and carry out certain tasks in the classroom.

% Attitude

This concept has been defined over the years, for instance, Baron & Byrne (1984,
rephrased by Jain (2014: 2)) describe attitude “as relatively lasting clusters of feelings,
beliefs, and behavior tendencies directed towards specific people, ideas, objects or
groups”. Concerning education, attitude is fundamental so that students can behave
appropriately, since they have to live with other different classmates by promoting a
positive environment in the classroom.

Attitude in interpersonal intelligence is determined by how well individuals interact
and strike up a conversation in groups (Ballin & Gillies, 2003). In this case, it has to do
with students in specific contexts in the classroom. Authors such as Argyle (1975,
rephrased by Ballin & Gillies (2003: 89)) distinguish two dimensions related to attitude
and the interactions already mentioned:

Affiliation can be broadly characterised as liking or wanting a close relationship. It is
associated with close postures; either physically near such as leaning forward or other
close interaction such as direct orientation. [..] Status is the social superiority
(dominance) or inferiority (submission) of one person relative to another.

(Argyle, 1975 rephrased by Ballin & Gillies, 2003: 89).
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In respect of intrapersonal intelligence, attitude results from the communication with
one-self. Learners have to know how to react to a situation and evaluate their own
position in the classroom. Authors such as Cornell (1996, rephrased by Craighead &
Nemeroff (2001: 1382)) categorize intrapersonal attitude as the “radical acceptance of
everything, which has remarkable power to release a person’s energy to move forward
in constructive ways”. Accordingly, individuals who develop intrapersonal intelligence
maintain a favorable attitude which is able to control a situation by managing their
moods.

«* Motivation

In terms of education, student’s motivation is “a willingness, need, desire and
compulsion to participate in, and be successful, in the learning process” (Bomia et al.
1997: 3). This concept plays an important role when students learn and acquire new
contents, so feeling motivated is essential to create a positive work environment in the
classroom. How do we motivate learners so that they can develop interpersonal or
intrapersonal intelligence?

In the first place, motivation in interpersonal intelligence is principally determined
by social interactions (Wentzel 2004, extracted from Wubbles et al. (2012: 22)). In fact,
Wubbles et al. (2012: 22) rephrase a quote in their book stated by Connel & Wellborn
(1991) which inspired this idea: “[...] interpersonal relationships are beliefs about
belongingness and emotional connectedness to others, that is, feeling like one is a
valued and integral member of a social group”. Learners who develop interpersonal
intelligence are more comfortable working with other classmates and encouraging
them in each task they effectuate in the classroom.

In the second place, self-motivation is a significant feature related to intrapersonal
intelligence (Goleman, 1995 rephrased by Palenzuela & Reina (2014: 145)). Regarding
learners, this term implies motivating one-self when carrying out certain tasks in the
classroom by working hard and having a continuous desire to acquire new knowledge.
Other factors associated with motivation within intrapersonal intelligence are the
following which Bénabou & Tirole introduce (2002: 873): “the fact that higher self-
confidence enhances the individual’s motivation gives anyone with a vested interest in
his performance an incentive to build up and maintain his self-esteem”. Consequently,
learners who develop intrapersonal intelligence have to know themselves and think
well about how to make use of their own techniques strategically.

As can be noted from the information provided, these aspects are related to each
other so as to successfully develop each personal intelligence in learners. These data
may be complemented in other longer works like a dissertation, since | consider that
these aspects are fundamental to work with adolescents and multiple intelligences.
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Teachers should have these character traits into consideration when implementing
interpersonal and intrapersonal intelligences in the classroom through certain
activities, particularly in the EFL classroom, as described in the next section.

2.2.2. How to implement interpersonal and intrapersonal intelligence learning in
the EFL classroom

With the theory explained, this point will address the application of procedures to
enhance the personal intelligences in the classroom when learning English as a foreign
language. In other words, the role of the English teacher as well as the selected
activities ought to favorably develop these two forms of intelligence in students.

There is no doubt that language teaching has significantly changed by the
implementation of the multiple intelligences approach in the EFL classroom. The
teaching-learning method has been modified over the years and a communicative
approach has emerged and spread since it is considered an efficient methodology to
acquire a foreign language at a greater degree. This involves the interaction of teacher-
student and students-students as well (Messaibi et al. (2016: 40). Thus, the main
characteristic of the communicative method is class participation, as Maznevski (1996:
1) affirms:

| want students to participate so they can learn from each other. We know that active
involvement in learning increases what is remembered, how well it is assimilated, and
how the learning is used in new situations. In making statements to peers about their
own thoughts on a class topic, students must articulate those thoughts and also submit
them to examination by others.

Maznevski (1996: 1).

This means that the English teacher has to utilize appropriate methods and strategies
to attain the objectives concerning students’ learning process. In fact, Ridwan (2015:
126-127) notes that an “effective strategy of teaching English will have a positive
impact on raising students’ attainment and achievement”. In consequence, the English
teacher has to take care of the needs of each student.

Consecutively, both the communicative approach and learners’ participation give
way to the importance of speaking in the EFL classroom, since it is one of the most
significant aspects when obtaining knowledge of a foreign language. Brown & Paul
Nation (1997, cited in Mohammad & Abdallah (2008: 45)) propose three dissimilar
manners to improve speaking skills:
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(1) Form-focused instruction, that is, attention to details of pronunciation, grammar,
vocabulary, and so forth; (2) meaning-focused instruction, that is, opportunities to
produce meaningful spoken messages with real communicative purposes; and (3)
opportunities to improve fluency. Elements of all of the above items should be present
throughout a speaking program, with emphasis on form-focused instruction at the
elementary levels and, as the learners progress.

(Brown & Paul Nation, 1997 cited in Mohammad & Abdallah (2008: 45)).

Along these lines, how may these aspects be strengthened in the EFL classroom?
This is where interpersonal and intrapersonal intelligences play a relevant role.
When implementing them in students’ learning progress, we should take into
account the factors already described in the previous section. In order to explain
this, Harmer suggests in his book The practice of English Language Teaching (2001:
chapter 8) diverse ways of working that students carry out in the classroom and
these, in turn, will be related with the personal intelligences.

¢ Pair work, Group work, Whole class

Although Harmer (2001: 114-117) describes each grouping pattern separately,
they could be assembled in the same section due to the strong relationship of the
three with the development of interpersonal intelligence in the EFL classroom. When
language learners are working with other classmates, they improve their speaking
skills, promote their autonomy and reinforce their self-steem while sharing
experiences and opinions. Indeed, Edge (1992, rephrased by Vodopija, 2003: 94)
claims that “people learn by putting thoughts together and expressing themselves so
somebody else can understand them”.

Despite the fact that these grouping patterns foster interpersonal intelligence,
they could be a challenge for the teachers since these interactions create noise in the
classroom (Vodopija, 2003: 94), so students’ attitude is quite significant to develop
this form of intelligence as revised before.

Having said that, which kind of activities should the English teacher carry into
effect in the EFL classroom to strengthen interpersonal intelligence? Ridwan (2015:
133) suggests several activities to achieve it which in turn | will associate with these
grouping patterns:

Activities Grouping patterns
Board games Group work
Brainstorming Pair work/Group work/Whole class
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Project work Group work
Writing stories Pair work/Group work
Vocabulary games Pair work/Group Work/Whole class
Intercultural awareness Pair work/Group Work/Whole class
Conducting a meeting Group work/Whole class
Practice giving and receiving feedback on Pair work/Group work
Using technology to Pair work/Group work/Whole class
Tutoring Pair work
Cooperative learning Group work
Role playing Group work/Whole class
Information-gap activities Pair work/Group work/Whole class

(Activities adapted from Ridwan, 2015: 133).

0,

** Individual work

In contrast to those group interactions, individual work enables students to do
English activities on their own to know their strengths and weaknesses when learning a
foreign language so it is strongly related to intrapersonal intelligence (Markovic¢ et al
2016: 35). In the same way, “teachers are able to spend time working with individual
students, or when students take charge of their own learning in self-access centres or
other out-of-class environments” (Harmer, 2001: 115). Therefore, it allows educators

to learn more about each student in an individualized manner.

Even though individual work has many advantages in order to discover the way a
student acquires better English as a foreign language, Harmer (2001: 116) points out

certain disadvantages of individual work:

- It does not help a class develop a sense of belonging. It does not encourage
cooperation in which students may be able to help and motivate each other.
- When combined with giving individual students different tasks, it means a great
deal more thought and materials preparation than whole-class teaching involves.
(Harmer, 2001: 116).

That is why the English teacher has to intersperse activities so that learners can

develop the two forms of intelligence in the EFL classroom.
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Then, which type of activities does the English teacher have to create to foster
intrapersonal intelligence in the subject of English? Ridwan (2015: 133) proposes
various activities to implement it favorably:

Activities

Tasks with self evaluation

Options for homework

Choice in assighments

Describing qualities you possess

Setting and pursuing a goal to

Describing one of your personal values about

Assessing your own work

Individualized instruction

Independent study

Teaching for achievement and success

Introspective and meta cognitive tasks

Self-study

Personal goal setting

Expressing feelings and emotions

Evaluating web sites

(Activities adapted from Ridwan, 2015: 133).

2.2.3. Are you an interpersonal or intrapersonal learner?

An empirical research will be carried out through questionnaires in order to check
out the development of interpersonal and intrapersonal intelligences in language
learners in a real classroom. It has been included in this section for the purpose of
knowing the preferences of the students in 4t year of Compulsory Education (ESO)
when learning English as a foreign language.

2.2.3.1. Participants

This questionnaire is aimed at a group of 28 students who are in 4™ year of
Compulsory Secondary Education, that is to say, teenagers from 15 to 17 years old int
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the context of acquiring new knowledge in English as a foreign language. | generated
a form on Google Docs” on 1 June 2019 and | sent it to them. | explained to them the
reason why | had elaborated these statements and how they had to complete them
and, finally, they completed it at home. It should be noted that every answer is
completely anonymous.

2.2.3.2. Description of the questionnaire

The students have to answer 14 statements which will determine the type of
intelligence they develop more in an EFL classroom: either the interpersonal or the
intrapersonal intelligence. The statements have been designed according to a specific
checklist Armstrong (2009: 35-38) created with multiple intelligences to help teachers
“organize their observations of a student’s multiple intelligences” (Armstrong, 2009:
34). | have modified these items by only taking into account the personal intelligences
adapted to the EFL classroom. The resulting data have been collected in graphs in
order to classify the responses in four groups as follows: never, rarely, often and
always.

2.2.3.3. Questionnaire

Never Rarely Often | Always

| enjoy socializing with peers

| prefer working alone to working with
other classmates

| enjoy participating in discussions to
express my opinion in English

| like to spend time thinking and reflecting
about English activities | don’t understand
rather than asking for help

| enjoy informally teaching other
classmates when they don’t understand
something in the subject of English

| am able to learn from my failures and
successes when | study English as a

2 This is the link to access the online guestionnaire:
<https://docs.google.com/forms/d/e/1FAIpQLSf520BRxh5xz7WmWsbe Ahdljb9FNxcgS5B3UGmpzoe
AZLad2w/viewform?vc=0&c=0&w=1>.
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https://docs.google.com/forms/d/e/1FAIpQLSf52oBRxh5xz7WmWsbeAhdIjb9FNxcgS5B3UGmpzoeAZLad2w/viewform?vc=0&c=0&w=1
https://docs.google.com/forms/d/e/1FAIpQLSf52oBRxh5xz7WmWsbeAhdIjb9FNxcgS5B3UGmpzoeAZLad2w/viewform?vc=0&c=0&w=1

foreign language

| like to search for information about the
subject of English (texts, vocabulary,
grammar...) on my own apart from the
activities the English teacher gives in class

| have a good sense of empathy or
concern for other classmates when
working together

| prefer doing an English activity in which |
don’t talk much

| have better ideas when | work with other
classmates because they help me to know
my strengths and weaknesses in the
subject of English

| feel nervous when | have to work with
other people because | like my inner
privacy

| learn new skills in the subject of English
by developing them in groups rather than
on my own

| give advice to classmates who have
problems when studying English as a
foreign language

| have a sense of independence or a
strong will when learning English as a
foreign language

2.2.3.4. Collecting data

| left students a period of two weeks so that all them had time to deal with the
guestionnaire. After that period, | started collecting information so as to consider
every student’s answer.

This chart shows the results of every statement expressed in percentages
according to the students’ choices:
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Never

Rarely

Often

Always

Statement 1

0 (0,00 %)

0 (0 %)

6 (21,43 %)

22 (78,57 %)

Statement 2

7 (25 %)

8 (28,57 %)

13 (46, 43%)

0 (0,00 %)

Statement 3

0 (0,00 %)

14 (50 %)

6 (21, 43 %)

8 (28,57 %)

Statement 4

0 (0,00 %)

5(17,86 %)

15 (53,57 %)

8 (28,57 %)

Statement 5

0 (0,00 %)

0 (0,00 %)

14 (50 %)

14 (50 %)

Statement 6

0 (0,00 %)

6 (21,43 %)

6 (21,43 %)

16 (57,14 %)

Statement 7

0 (0,00%)

6 (21,43 %)

7 (25 %)

15 (53,57 %)

Statement 8

0 (0,00 %)

6 (21,43 %)

6 (21,43 %)

16 (57,14 %)

Statement 9

6 (21, 43 %)

12 (42,83 %)

7 (25 %)

3 (10,71 %)

Statement 10

0 (0,00 %)

14 (50 %)

6 (21,43 %)

8 (28,57 %)

Statement 11

7 (25 %)

15 (53,57 %)

6 (21,43 %)

0 (0,00 %)

Statement 12

0 (0,00 %)

6 (21,43 %)

7 (25 %)

15 (53,57 %)

Statement 13

0 (0,00 %)

6 (21,43 %)

6 (21,43 %)

16 (57, 14 %)

Statement 14

0 (0,00 %)

8 (28,57 %)

8 (28,57 %)

12 (42,86 %)

As can be noted from the chart, this group of students in 4t year of Compulsory
Secondary Education has generally well-developed interpersonal intelligence in the
EFL classroom to a greater or lesser extent. Based on this analysis, we can deduce
that these teenagers prefer interacting and establishing relationships with other
peers in order to acquire English as a foreign language successfully.

2.2.3.5. Graphing

Finally, these data have been collected in a graph to show the difference

between one answer or another in a clearer way:
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Once again, this graph shows the preferences of the students in 4™ year of
Compulsory Secondary Education when working in the subject of English. Thus, the
high level of answers related to interpersonal intelligence must be underlined.
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3. Didactic unit: “Different strokes for different folks!”

3.1. Introduction

This didactic unit which is called “Different strokes for different folks!” is expected
to be carried out in 4™ year of Compulsory Secondary Education (ESO) with a
heterogeneous group of 28 students (15 girls and 13 boys) aged from 15 to 17 years
old. The title has been chosen because this is an expression which perfectly reflects the
message the unit pursues: people have distinct ways of doing things as well as
dissimilar interests and preferences. Therefore, the main purpose of this syllabus is to
raise awareness about the wide variety of personalities and opinions there are in
society, with reference to the interpersonal and intrapersonal intelligences mentioned
in the theoretical background of this Master’s thesis. Hence, activities which aim at
developing these two types of intelligences are elaborated in each session. The
students will have to acquire the contents both individually (to determine the ability of
processing their own information and to identify their strengths and weaknesses when
learning a foreign language) and in groups (to determine the ability each student has
when interacting with other people as well as to foster the students’ creativity when
working in groups). This will help the teacher to know each person in the classroom
and his/her effective way of learning a foreign language.

3.2. Justification

This didactic unit is part of the contents for the third term in the Course Plan for
the 4™ year of Compulsory Secondary Education. Regarding the curriculum, students
are expected to learn specific vocabulary about the topic, interact with other
classmates and develop values in order to coexist in a pluralistic society.

To determine the objectives and the competences this didactic unit pursues, three
documents according to the Spanish and Andalusian legal framework have been taken
into account, including the Royal Decree-Law 1105/2014 in the Official State Bulletin
(pages 430 - 435), the Order 14 July 2016 (pages 238 - 244) and the Decree 111/16
14™ June (page 29) in the Official Regional Bulletin. These official papers establish
certain measures concerning cognitive styles and learning rhythms, attention to
diversity and the assessment in the student’s learning process in order to achieve all
the didactic objectives, the stage objectives and the key competences.

In the same way, as stated by the Plurilingualism Promotion Plan, the students in
4" year of Compulsory Secondary Education that take part in the Bilingual Program
have to reach a B1 level of English (according to the ranking of the Common European
Framework of References), so the teacher has to deal with diversity.
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3.3. Background information and contextualization

This didactic unit will be carried out at “Santos Isasa” high school in Montoro, a
town which is around 45 kilometres away from Cérdoba (Andalusia, Spain). It is a
bilingual public school in which there are students who, in general, come from middle
class families. This implies that many of the students attend private lessons in the
afternoons to improve their skills in various subjects. This building offers a variety of
studies from Compulsory Secondary Education (both aimed to teenagers and adults in
different hours of the day) to Non-Compulsory Secondary Education and Vocational
Training. This high school took part in the network of ICT schools in 2008 and, later in
2009, became a bilingual English school. Moreover, since 2008, it shares facilities with
the Official School of Languages of the town. This means that many students who
study at this high school are more interested in obtaining a certificate in any language
level the Official Schools of Languages offers, that is to say, English and French.

The organization of the school staff is as follows: principal, deputy headmistress,
head of studies, head of studies E.S.P.A. — in Spanish, Educaciéon Secundaria para
Personas Adultas —, department head teachers of different subjects, education
counselling department and PAS, that is to say, administration and services staff.

Regarding facilities and resources, this high school is divided into the following
three different parts: places for teaching, places for PAS (administration and services
staff) and places for practising sports and leisure®.

With regard to the projects the high school carries out, we find the Proyecto
Bilinglie (Bilingual Project), the Proyecto de Integracion de las TIC (ICT Project), the
Plan de Sensibilizacion ambiental “KiotoEduca” (Environmental Awareness Plan) and
the Proyecto Andalucia Profundiza (Andalucia Profundiza Project). The project that
influences our teaching the most is the bilingual project.

In the first place, the bilingual project brings about a set of measures to enhance
the teaching of English both in linguistic and non-linguistic subjects. In this school, this
project implies the collaboration of a language assistant with the teachers in order to
prepare useful teaching material so that students can improve their speaking and
listening skills. Moreover, both the language assistant and learners participate in
activities related to culture and costumes from an English speaking country.

In the second place, the ICT project is trying to promote the use of Information and
Communication Technologies inside the classroom through the responsible use of
electronic devices such as computers, tablets or smartboards when surfing the
Internet.

3 For further information: Sitio web del I.E.S. Santos Isasa

<http://www.juntadeandalucia.es/averroes/centros-
tic/14004981/helvia/sitio/index.cgi?wid seccion=7&wid item=29>.
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In the third place, the Environmental Awareness Plan expects to raise
consciousness among students on issues such as global warming, emission reductions
and energy saving at home. To do so, the high school suggests several activities and
games as well as watching a video launched by KiotoEduca (Portal Andaluz del Cambio
Climatico) to explain global warming to students.

Finally, the Andalucia Profundiza Project consists in the realization of several tasks
in different subjects so that the students are knowledgeable about them. It must also
be noted that the high school organizes exchanges thanks to the Erasmus+ program
which allows teachers and students to travel abroad and know people from different
countries and cultures. They have already visited countries like France or Greece.

Teachers can communicate with families through two different ways: parents go to
face-to-face meetings or access the virtual platform PASEN, which is created by the
Junta de Andalucia, and they can access to various aspects related to their child’s daily
progress (absences or delays, marks, daily personal observation, etc.).

The group of students in 4" grade of Compulsory Secondary Education | have
chosen to apply this didactic unit constitutes a heterogeneous group, since they have
dissimilar ages, attitudes and capacities. It is a group of 28 students (15 girls and 13
boys) aged from 15 and 17 years old. Students may be on a difficult stage in their lives
for the reason that they are experiencing emotional and physical changes so they are
full of insecurities and fears, but full of goals and dreams too. As it is not a
homogeneous group, the English teacher has to deal with different rhythms of learning
and needs so that all the students can achieve the objectives this syllabus proposes.

Moreover, the teacher will take into consideration the way of learning and
interacting the students have when acquiring a foreign language. In this respect, the
personal intelligences are quite meaningful as | mentioned in the theoretical
backgrounf. In addition, we must also consider that there are two students — one boy
and one girl — who are retaking the year (this boy has also lack of attention) and a boy
with Asperger syndrome, so we will also bear in mind their specific needs.
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3.4. Objectives

This didactic unit focuses on the development of intrapersonal and interpersonal intelligences when learning a foreign language.

Thus, the objectives this didactic unit pursues are determined by this as well as the ones included in the Royal Decree 1105/2014, pages
176-177 from Official State Bulleting and the Decree 111/2016, Order 14™ July, pages 212-213 from Official Regional Bulletin. Below we

can find a chart divided into the three different objectives stated in the current legislation.

Didactic objectives

Stage objectives

Foreign language objectives

1. To use gerunds and infinitives
and recognize subject/object
questions.

2. To recognize vocabulary words
related to personality.

3. To promote critical thinking
through reading and writing.

4. To improve their creativity and
solidarity among peers.

5. To identify and develop their
strengths and weaknesses

when learn when acquiring

(Royal Decree 1105/2014 from Official State
Bulletin, pages 176-177)

a,b,deg,i

a. To develop tolerance, cooperation
and solidarity amongst equals.

b. To
discipline and

develop and consolidate
study both in
individual work and teamwork in
order to complete learning tasks
effectively for personal

development.

d. To

development in every aspect of their

strengthen socio-affective

personality and the relationships
with others.

e. To develop basic skills in the use of

. To listen and

(Decree 111/2016, Order 14" July, from Official

Regional Bulletin, pages 212-213)
1,2,3,56,7,8,9,10,12

understand  specific
information in different communicative
situations by adopting a respectful and

tolerant attitude.

. To interact in a comprehensible manner in

order to resolve problems peacefully.

. To read and understand texts according to

preferences and interests of the students
in order to develop critical awareness and
acquire new knowledge.

. To write simple texts with coherence and

cohesion about different issues.

. To use in an appropriate way the basis
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knowledge individually.

technology in order to acquire new
knowledge.

To develop their entrepreneurship,
their self-confidence, their critical
thinking as well as their capacity to
make a decision and to take
responsibility for something.

To understand and speak in one or
more foreign languages in an
appropriate way.

10.

12.

components of a foreign language such as
phonetics and vocabulary.

To encourage autonomy in language
learning, discipline, study, work and reflect
on one’s learning process.

To develop capacity of teamwork and
reject sex discrimination and prejudices of

any type.

To utilise learning strategies such as
Information and Communication
Technologies (ICT) in order to select and
present oral and written texts of a foreign

language.

To value a foreign language as a
communication method among people
from different cultures by fostering
solidarity and respect.

To adopt a receptive attitude and self-
confidence in learning capacity and
improve creativity when learning a foreign
language, take the initiative and use critical
thinking in different communicative
situations.
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3.5.

Key competences

The Official State Bulletin Order ECD/65/2015, pages 1-16, establishes a total of seven
key competences so that the students in Compulsory Secondary Education achieve full

personal, professional and social development by adjusting to the needs of the globalistation

and developing a lifelong learning process. According to DeSeCo (proyecto Definicidon y

Seleccion de Competencias de la OCDE, 2002), a competence is “a mixture of practical skills,

knowledge, motivation, ethical values, attitudes, emotions and other social components

which are mobilised together so as to achieve an effective action”.

Throughout the subject of English as a foreign language, learners develop the following

key competences including in the curriculum:

a)

b)

d)

Competence in Linguistic Communication. It refers to linguistic knowledge when
an individual expresses ideas or interacts with others by using the language both
in written and oral mediums. Besides, it is a significant competence by means of
which attitude, motivation and personality influence students when expressing
their opinions, creating innovative ideas or discussing with others by structuring
their arguments with coherence and cohesion. Therefore, learning English as a
foreign language contributes to improving students’ listening, reading, speaking
and writing skills and approaching them towards an intercultural dimension.

Mathematical competence and basic competence in science and technology. It
involves the ability to reason and the use of necessary tools so as to describe,
perceive and interpret mathematical, scientific and technological processes in
specific contexts. Although the competence in Linguistic Communication has
major relevance in the subject of English, this competence is also present in
marking criteria or rubrics the English teacher uses to grade all students.

Digital competence. It implies using electronic devices in order to analyse, create
and obtain information both in formal and informal contexts. We live in the age of
competence so the subject of English develops this competence through the use
of computers or tablets when students do exercises or the teacher surfs the
Internet to search for some content he/she wants to project in the classroom.

Learning to learn competence. It makes students obtain knowledge in an
autonomous way, so they make decisions on their own learning process including
how they organize their work in order to acquire contents succesfully both
individually and in groups. Moreover, it implies interests, motivation and
preferences of each student when learning, in this case, a foreign language.
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f)

g)

3.6.

Therefore, students use several resources in the subject of English and try to find
out their own methods and strategies so as to achieve the aims proposed.

Social and civic competences. It includes the ability of interacting or taking
decisions so that individuals can participate in civic and social life. It is so
significant when learning English as a foreign language, since the students interact
with others by bearing in mind respect and tolerance in order to live peacefully
together. Consequently, pupils have to understand dissimilar viewpoints when
taking decisions and, if necessary, resolve a dispute. Thus, this competence is
essential to accept students’ stance on the personal intelligences in a foreign
language classroom.

Sense of initiative and entrepreneurship competence. It involves setting one’s own
goals and developing attitudes in order to plan, organize and manage projects by
taking relevant decisions to that effect. Students develop this competence in
English as a subject when presenting ability to work both individually and in
groups, participation, critical thinking and responsibility. Hence, it favours the
development of attitudes and values such as autonomy, initiative and leadership.

Cultural awareness and expression. It implicates knowing, appreciating and
valuing the different artistic and cultural manifestations. Thereupon, this
competence requires specific knowledge to understand one’s own culture and
cultures from other countries so that individuals realize the diversity of the world.
Through this competence, students know and respect the English culture by
interpreting experiences and ideas with empathy among peers. Besides, they can
compare their mother’s tongue culture with other English-speaking countries in
terms of costumes, traditions or other peculiarities.

Contents

The contents which are addressed in this unit have been established and adjusted
according to the Royal Decree-Law 1105/2014 from Official State Bulletin, pages 430-433
and the Official Regional Bulletin’ Decree 111/2016, Order 14" July 2016, pages 238-244.

- Oral comprehension (Listening):

a.

Distinction of the different types of comprehension (general meaning, specific
information, key points).

Initiation and maintenance of personal and social relations.

Description of physical and abstract qualities of people and activities.

Vocabulary related to personal information.
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Oral expression and interaction (Speaking):

a. Understanding the message clearly by differentiating the key points.

b. Expressing the message clearly and with coherence by adjusting to suitable
formulas of each type of oral text.

c. Expressing opinion and explaining certain characteristics of people and their
preferences and interests.

d. Expression of will, intention, promise, interest, approval, sympathy, satisfaction
and their opposites.

e. Formulation of suggestions, wishes, conditions and hypotheses.

Written comprehension (Reading):

a. Formulation of hypotheses about content and context.

b. Formulation of hypotheses about the meanings of words studied by
understanding the different semantic, linguistic and paralinguistic aspects.

c. Knowing and using sociolinguistic aspects related to personal relationships in
order to understand the main points of a text.

d. Description of physical and abstract qualities of people and activities.

Written expression and interaction (Writing):

a. Coordinating the different communicative skills to complete the tasks
successfully.

b. Using language resources in an appropriate way.

c. Expressing the message clearly by adjusting to suitable formulas of each type of
text.

d. Description of physical and abstract qualities of people and activities.

e. Narrating specific and habitual past events, current situation and future events.

Linguistic exponents: subject and object questions; gerunds and infinitives;
vocabulary words related to personality; negative prefixed in order to create

antonyms.

Sociocultural and sociolinguistic aspects: developing entrepreneurship and solidarity
among peers; promoting critical thinking and capacity for self-criticism; improving
moral and civic values necessary for personal and community life; adopting a
respectful attitude when learning a foreign language (its culture and costumes).
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3.7. Methodology

As far as methodology is concerned, this didactic unit follows a communicative approach,
since real communication is considered an effective way to acquire a foreign language, even
more when working with the personal intelligences in an EFL classroom. The Strategic Plan
for the Development of Languages in Andalusia, Horizon 2020, (Regional Official Bulletin,
24" January, 2017, page 26) states that traditional teaching methods should change into
others that include innovative activities by taking into consideration the Common European
Framework of Reference for Languages and opting for a communicative approach. In this
way, communicative language teaching promotes interaction between students as well as
between teacher-student in order to develop the learner’s own competence. Accordingly,
tasks are carried out individually, in pairs and in groups. According to Piepho (1981: 8, cited
in Richards & Rodgers (1982: 73)) these would be the levels of objectives the communicative
approach pursues, which in turn are essential in this didactic unit:

an integrative and content level (language as a means of expression);

2. a linguistic and instrumental level (language as a semiotic system and an object of
learning);

3. an effective level of interpersonal relationships and conduct (language as a means of
expressing values and judgement about oneself and others);
a level of individual learning needs (remedial learning based on error analysis);

5. a general educational level of extra-linguistic goals (language learning within the
school curriculum).

(Piepho, 1981: 8).

Likewise, the role of the teacher has changed because he/she acts as facilitator of the
learning process e.g. he/she explains the contents the students don’t understand, in other
words, input before output, or resolves students’ doubts, but he/she encourages them to
speak aloud and share their knowledge, so encouragement and motivation are significant
when speaking English as a foreign language. The activities proposed should be authentic,
realistic and varied so that the students can realize the benefits of studying a foreign
language to face real life contexts when going deep into a different culture. The teacher
gives feedback to the students when doing the exercises, by highlighting the way they
interact and connect their ideas as well as they evaluate their own learning process. This will
make the pupils know their strengths and weaknesses when exchanging personal
experiences and developing communicative skills.

As a result, this approach enables the students to improve their fluency and to be more
easy-going when speaking a foreign language. Thus, English language will be used in the
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whole session, despite the fact that the teacher could resort to the mother tongue
momentarily if necessary.

3.8. Attention to diversity

According to the Official State Bulletin, Royal Decree-Law 1105/2014, 26™ of December,
page 176, Compulsory Secondary Education teachers, in this case, have to deal with
attention to diversity in order to respond to the students’ specific needs so that they can
achieve the objectives proposed by Compulsory Secondary Education as well. As | referred
above, the 4™ year of C.S.E. is a heterogeneous group with dissimilar ages, attitudes and
levels of knowledge, so their interests, learning process and motivation are totally different.
There are two students who are retaking the year — a boy and a girl — by highlighting that the
boy has lack of attention, and a boy with Asperger syndrome. Apart from the measures the
teacher takes into account to deal with diversity, he/she will frequently keep in touch with
their families. Moreover, the students will complete a questionnaire of interpersonal and
intelligences in the classroom so that the teacher can learn about the development of these
two forms of intelligences when creating the activities.

The student with lack of attention will be placed closer to the teacher. He is given an
individualised explanation during the session and also, the rest of the students may
participate as informal teachers by developing interpersonal intelligence. Furthermore, the
teacher will ask him constantly so as to check if he has understood the contents taught that
day just as the teacher solves his doubts by emphasizing which contents are the most
important to study. The student will have more time to do the work proposed in this didactic
unit and when the teacher corrects his activities he/she will take into account the essential
to achieve the objectives successfully.

At the same time, the teacher will pay more attention to the girl who is retaking the year
by struggling against her lack of motivation and encouraging her. In this case, the teacher
will have a document in which he/she makes a note of her learning progress.

The student with Asperger syndrome will take into consideration not only the same needs
as the boy with lack of attention, but also the teacher will give him extra notes, as far as
possible, for the purpose of avoiding any confusion the student may have when acquiring
the contents of the unit.

Regarding slower learners, they are allowed to use dictionaries if necessary, including in
the exams, and also to take longer time to carry out tasks. Likewise, in order to develop
interpersonal intelligence, some students will help slower learners with specific contents of
the syllabus they do not understand. These “informal teachers” will ideally be fast finishers.

37



Concerning fast finishers, the teacher will ask them to do other exercises to complement
the activities they have already done. This will improve their creativity and capacity to think
about contents related to the didactic unit. This will also lead them to the development of
intrapersonal intelligence. Besides, they will act as teacher’s assistants to help their
classmates with any problem they may have, so intrapersonal intelligence will be built up.
This will provide motivation to learn a foreign language, and will raise interest in them.

3.9. Cross-curricular elements

Cross-curricular elements are relevant in each subject and even more when learning and
teaching a foreign language, since the students have to learn about other costumes and
cultures and treat them respectfully. According to the Official State Bulletin Royal Decree-
Law 1105/2014, article 6, pages 173-174, and the Official Regional Bulletin (Junta de
Andalucia), Decree-Law 111-2016, Order 14t July 2016, pages 110-111, the cross-curricular
elements in Compulsory Secondary Education are the following:

R/
A X4

Information and Communication Technologies (ICT) skills

R/
A X4

Moral and civic education

X/
°e

Cultural awareness

X/
°e

Environmental education

R/
A X4

Gender equality

R/
L X4

Entrepreneurship

X/
o

Physical activity and balanced diet

X/
o

Road safety education

e

AS

Sex education

As far as this didactic unit is concerned, moral and civic education is integrated, since it
includes respect and tolerance both towards English as a foreign language and the students
when living together and sharing their opinions without prejudices. Furthermore, cultural
awareness plays an important role in this unit for the reason that the students have to
acquire knowledge in English as a subject by avoiding any kind of discrimination and racism.
Another element treated in this unit is entrepreneurship in order to promote creativity,
autonomy, teamwork, self-confidence and critical thinking when doing these activities which
improve intrapersonal and interpersonal intelligences through these aspects. Finally, the
students will develop ICT skills by using electronic devices such as computers or tablets.
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3.10. Interdisciplinarity

In terms of interdisciplinarity, this didactic unit is related to the subject of Ethics and
Morals for the reason that the students will learn about the wide variety of people there are
in society and how they choose their preferences and make decisions which are determined
by their personality. This is due to the personal intelligences, so empathy and respect are
significant as well. The subject of Technology is also addressed in this unit by the use of
computers, tablets, Internet connection and a smartboard, which are the so called
Information and Communication Technologies (ICT).

3.11. Temporalization

This didactic unit will be carried out in the third term (from the 20" of May to the 28" of
May). There will be six sessions and each one will last approximately 50 minutes. The
sessions will be distributed in the following manner:

Monday Tuesday Wednesday Thursday

(20" of May) (21°* of May) (22" of May) (23" of May)

(27" of May) (28™ of May)

3.12. Materials and resources

In order to carry out the exercises developed in this unit, both the English teacher and
the students will need the following materials and resources, and these, in turn, may vary
and change according to the needs at a given moment.



Traditional materials Technological facilities Resources
Computer
Internet connection
Cards Projector Lyricstraining

Notebooks Radio Mentimeter

Worksheets Smartboard StoryBoard Creator —
Speakers Comic Strip Maker

Students’ tablets Youtube
Whiteboard
3.13. Assessment

The assessment of this didactic unit consists in three different parts: a self-assessment
worksheet where the student will check if she/he has achieved the contents this unit
pursues by being honest with herself/himself; evaluation criteria so that the teacher
determines whether the student is able to obtain full knowledge of the contents studied — it
should be noted that these criteria are related to the didactic objectives mentioned above;
and, finally, marking criteria in which participation or homework are assessed, among other
aspects, fixed through balanced percentages which will be the average of the final mark.
esides, the teacher could take notes about the relationships among peers to improve or

modify, if necessary, the exercises provided in order to develop the personal intelligences.

3.13.1. Self-assessment worksheet

SELF ASSESSMENT WORKSHEET

Put into practice vocabulary related to personality YES | NO NOT
YET
Use prefixes to form negative personality adjectives | YES | NO NOT
YET
Understand a text about the differences between | YES | NO NOT
being extrovert or introvert YET
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| can... Recognize subject and object questions YES | NO NOT
YET

Make statements with gerunds and infinitives to | YES | NO NOT

write about preferences and interests YET

Write an opinion essay with coherence and cohesion | YES | NO NOT

by using useful expressions YET

Interact with other classmates when doing an | YES | NO NOT

exercise (discuss, games...) YET

Describe how | feel in a situation YES | NO NOT

YET

3.13.2. Evaluation criteria

EVALUATION CRITERIA

If the student can use gerunds and infinitives to write about preferences and
interests

If the student understands the difference between object and subject
questions

Whether the student recognizes vocabulary words about personality

If the student understands a text related to extroverts and introverts

Whether the student is able to write an opinion essay with coherence and

cohesion with appropriate expressions

Whether the student has interacted with other classmates and shared their

opinions when doing an exercise

If the student has developed self-criticism and identified their strengths and

weaknesses when learning a foreign language

41




3.13.3. Marking criteria

[ 1

B Feedback observation

M Final project

Homework

[

M Participation

B Writing

3.14. Lesson plan: step-by-step

The didactic unit “Different strokes for different folks!” has four sessions with a variety of
activities related to the topic studied plus two sessions which will be the final task. These
activities focus especially on the development of interpersonal and intrapersonal
intelligences in an EFL classroom and which intelligence is more present in each student
according to their choices. Having said this, the topic proposed is about the personality and
the preferences of people, by winking at these personal intelligences. Each session lasts
approximately 50 minutes and the interests and motivation of the students have been taken
into consideration to achieve successfully the main goals of the unit.

There are activities which have been created by me and others which have been adapted

by following two student’s books.

SESSION 1

1. Warm-up! Watch the video “A matter of perspective: everybody got their own
opinion” without and with subtitles. Then, answer the questions in your notebook

and share your results with the whole class.
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https://www.youtube.com/watch?v=MEt2exDk el

1- What is the main message that this video is trying to transmit?
2- In your opinion, what are some aspects people have to take into consideration in
order to live in society?

Timing Fostered intelligence Materials and resources
10 minutes Intrapersonal and Computer, projector, screen,
interpersonal speakers, Internet connection,

Youtube, notebooks, ils,
Grouping pattern Skills OutUbe, NOtEbooks, pencils
rubbers, pens

Individual work and Reading, listening and
whole class speaking

Description

The students have to focus their attention on this introductory video about the topic.
First, they will watch the video without subtitles in order to try the student’s capacity
of understanding the main points of the video. If necessary, the teacher will play the
video a second time with subtitles so that the students can understand the message
better. Second, once this is done, each student writes down their answers in their
notebooks to exploit their creativity when thinking about an appropriate response to
these two questions. Finally, these answers will be shared with all the class.
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2. Vocabulary. Unscramble these adjectives about personality. Which ones define you?
Choose three adjectives and make sentences with them explaining why.

senestel [ | [ [ [ ][]

SEVTIISEN HEREE
TAVTIELAK [TTTT
HUUFHTOSTL [T [ [ [ |
HASTICTEUSIN [ [ | | | |
TIVD [[ T[]
HERCEUFL HEEEEEN

SYMSE [T TTT]

umoske™aU [T T T T T T 11 11|
SERERVED (T T T ITTTT1]
DILFYERN LI T T TT]

E.g. | consider myself so tidy because | love organising my stuff and having
everything cleaned.

Timing Fostered intelligence Materials and resources

8 minutes Intrapersonal Pieces of paper, notebooks,
pencils, rubbers and pens.

Grouping pattern Skills
Individual work Reading and writing
Description

The students have to guess each word provided in this double puzzle in order to learn
several adjectives about personality. After that, they have to choose three adjectives
which describes themselves and make sentences with them. This will make that each
student knows herself/himself and be able to make statements by describing the
characteristics and the feelings she/he has as well as having knowledge about her/his
capacities when writing in English.
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3. Reading. Read the following text. In groups of 4, summarize each paragraph in a
sentence in order to understand the key points of the text.

EXTROVERTS AND INTROVERTS
Everyone has a different personality. It is what make people individuals and

unique. However, there are some shared personality qualities which let us talk
about personality “types”. One of the most basic personality differences is
between extroverts and introverts. These terms are used in many theories of
personality types. They were made popular by the important Swiss psychiatrist
Carl Jung (1875-1961), although he did not invent them. Extroversion and
introversion are ways of describing a person’s attitude to the world: do they
move towards it or away from it?

Extroverts are people who are friendly, sociable, talkative, enthusiastic and self-
confident. They are interested in a range of experiences and enjoy spending time
with other people. They tend to act first, then think later. When extroverts feel
bad, unmotivated or without energy, they look outside themselves. This means
they might go shopping, call friends or have a party.

Introverts, on the other hand, fell more comfortable alone and enjoy ideas and
thinking. They are reserved, quiet, thoughtful and may be shy. They like to think
and consider before taking action, and will often analyse before speaking. In
contrast to extroverts they value fewer, but deeper experiences. When feeling
bad or stressed, introverts look inside themselves for energy and motivation.

Although the types are different, most people have both extrovert and introvert
characteristics in their personality, but often they are more one type than the
other. There has been some interesting research into why people are basically
extroverts or introverts. Some people say that extroverts and introverts are born

not made.
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1, GLOSSARY b

U e /

I

I - attitude: actitud :

| - move away from: :

[ alejarse (de) I

I - deep: profundo/a, I

1 hondo/a 1

: - move toward: 1

| acercarse a, I

I aproximarse a algo :

[ - unmotivated: I

;1 desmotivado |
4
\ _:’ ________________ /
Timing Fostered intelligence Materials and resources
12 minutes Interpersonal Pieces of paper, notebooks,
pencils, rubbers and pens.
Grouping pattern Skills
Group work Reading, writing and
speaking

Description

The students will be divided in groups of 4 and they have to read the full text about
extroverts and introverts. After that, each component of the group has to summarize
in a sentence each paragraph and explain to the rest of the group the key points of
the text. A glossary is provided with the words that students may not know and also
they may complete it with other words. This will help the students to understand the
topic by teaching each other when working in groups.

4. Listening. Look at the pictures. How could you define each person by using the
adjectives previously learnt? Then, listen to the three people talking. Was your
description right?
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Timing Fostered intelligence Materials and resources

10 minutes Intrapersonal Computer, radio, speakers, pieces
of paper, notebooks, pencils,

Grouping pattern Skills rubbers and pens

Individual work

Listening and writing

Description

The pupils have to look at the pictures and describe the personality of each person

according to his/her facial expression, by using the adjectives they learnt in previous

activities and checking if they have acquired well the vocabulary. Next, they will listen to

a recording about these people, so they will have to concentrate and focus their

attention on it in order to comprehend if their descriptions agree on the reality of the

characters.

5. Miming game! Which emotion am I? Choose an emotion and represent it in your

group. Can your partners guess which emotion it is?

E.g. (the group has chosen messy)

-Person 1: You have to start the performance by sitting on the table and thinking

about where your flasdrive memory is.

-Person 2: Then, you open your bag and pick your pencil case. You throw all the

pencils and pens on the floor because you don’t find it.

-Person 3: After that, you put your hand in the pocket and you throw a lot of napkins.

-Person 4: You get nervous and you open your folder, but you have a lot of pieces of

paper.
-Person 5: Finally, you remember that it is at home! ? % ?
Timing Fostered intelligence Materials and resources
10 minutes Interpersonal Pieces of paper, notebooks,
pencils, rubbers and pens
Grouping pattern Skills

47




Individual work Reading, writing,
listening and speaking

Description

The students will be divided in groups and they have to choose an adjective studied
before. Then, they have to write some sentences which describe the adjective and the
procedures that one person of the group has to follow in order to perform it. Once this
is done, this game will bring the groups together so that they can guess which emotion
is. Through gamification and work in groups the students review the adjectives learnt
by promoting cooperation between them.

SESSION 2

1. Brainstorming. Which are the most important words we learnt yesterday? Use
Mentimeter to check it out!

Voting is closed

Enter 3 separate words that come to mind when you think of online learning. 8 Mentimeter

technology
AWesome's;... ;

engoging

persona

visual

nytime anywhere

An example of how Mentimeter works

Timing Fostered intelligence Materials and resources
8 minutes Interpersonal and | Projector, screen, computer,
intrapersonal tablet, mobile phone, Mentimeter
= - and if necessary blackboard, pieces
Grouping pattern Skills Y P
of paper, pencils, rubbers and
Individual work Reading and writing pens.
Description
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The teacher will ask the students to review the contents studied the previous day. To
do so, they will use Mentimeter, an interactive presentation software, where they can
write as many words as they remember. First, they will write them individually to check
the progress of each student and his/her capacity to memorize and then, the whole
class will share their results and discuss the importance of every word each student has
chosen in order to give and receive feedback. If the Internet doesn’t work or certain
electronic devices are forbidden, the teacher will ask the students to write down the
words in pieces of paper and he/she will write the results on the blackboard.

2. Reading. Read the following text and answer the questions. Then, with the help of
the language assistant, read the text in order to practice both intonation and
pronunciation.

- When were the first personality tests created?

- What does the Myers-Brigg Type Indicator measure?

- According to the text, are all personality tests accurate? Why?
- Have you ever done a personality test? If so, for what purpose?
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]
-
Why personality tests?

Since the beginning of time, people have been trying to find
themselves, so taking personality tests can be a great way to
learn more about yourself and others. In many cases, your
personality will influence relationships with your family,
friends and classmates and, also, contribute to your health
and well-being.

With a history that reaches back to the eighteenth and
nineteenth-centuries during World War, personality tests have
become popular since their creation. An example of this
period is the Myers-Briggs Type Indicator (MBTI), created by
Katharine Cook Briggs and her daughter Isabel Briggs Myers,
with the purpose of indicating differing psychological
preferences such as how introverted or extroverted someone
is, and how someone interacts with the world. Nowadays, this
test is not as trendy as it has been in the past although it is
considered one of the most accurate tests available.

Personality tests can often take up a lot of time with their
pages of questions and it can be an useful tool to determine
who you are, but remember that personality tests should not
be considered a replacement for psychological assessment,
and of course, there is a margin of error in any type of testing.

Timing Fostered intelligence Materials and resources

15 minutes Intrapersonal Pieces of paper, notebooks,
pencils, rubbers, pens and the

Grouping pattern Skills language assistant

Individual work Reading, writing,

listening and speaking
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Description

Each student has to read a text about personality and answer several questions in
order to check if she/he understands every paragraph. Also, one of these questions
will use to reflect and exploit her/his capacity of transmiting information according to
his/her experience, so the student could put into practice grammar and vocabulary
studied before. Furthermore, there will be pupils who practice their intonation and
pronunciation with the help of the language assistant, so that they focus their
attention on this issue and they will know their limits when reading aloud in English.

3. Grammar. Put in order the words to make questions related to personality. Then,
answer the questions in pairs according to your preferences.

- you/phone /who/do/sad/when/you/are/?
- about/do /worry /what /you /the / most /?

- best / advice / who / you /gives / the / ?

- what /you / happy/ makes /?

- influenced / you / most / who / life /in /?

- with / discuss / do / you / who / emotions / your / ?

Timing Fostered intelligence Materials and resources

10 minutes Intrapersonal and | Pieces of paper, notebooks,
interpersonal pencils, rubbers and pens

Grouping pattern Skills

Individual work and | Reading, writing and
pair work speaking

Description
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After explaining the grammar concerning this day (object/subject questions) (12
minutes approximately) each student has to put the words in order so as to make
guestions by using “who” or “what”. This practice will help the teacher check if
learners have understood this part of the unit. After that, they will work in pairs and
answer these questions according to their own preferences and help each other make
appropriate sentences.

GRAMMAR EXPLANATION

Subject questions
When who or what is the subject of the question, we use the affirmative form of the
verb.
E.g. Who gave you the money?

Object questions
When who or what is the object of the question, we use the interrogative form of the
verb.

E.g. What did Mark give you for your birthday?

(If necessary, the teacher will write down more examples).

Source: <https://mercigd.files.wordpress.com/2015/12/05-subjobjquestions.pdf>

4. Learn through music. Go to Lyricstraining and complete the gaps of the lyrics of the
song.
Florida Georgia Line — People are different
https://www.youtube.com/watch?v=pkp5ukTr UU

(a proposal)
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Timing Fostered intelligence Materials and resources

5 minutes Interpersonal Projector, screen, computer,
smartboard, speakers, Youtube

Grouping pattern Skills

Whole class Reading, listening and
speaking

Description

After this session explaining the grammar and reading a comprehension text, the
students will be tired and they probably won’t be up to do more exercises, so the
teacher has to look for an interactive resource which attracts the students’ attention to
continue learning English. The whole class help each other to complete the gaps which
are related to grammar and vocabulary used in the song while improving their listening
comprehension.

SESSION 3

1. Guess the secret message! Write a word of this unit in the hand of your partner. Can
they guess it? How is it spelt? Write it down in your notebook.

N
Timing Fostered intelligence Materials and resources
8 minutes Interpersonal Pieces of paper, notebooks,

pencils, rubbers and pens

Grouping pattern Skills

Pair work Reading, writing and
speaking

Description
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In this game, two people have to remember the words they have studied before. To do
so, a student will write a word in the palm of their partner’s hand with a finger and this
learner has to guess which word is it. After that, they will write down all the words in
the notebook and share their results in order to remember vocabulary from the

previous lesson.

2. Grammar. Choose the correct answers related to the gerund or infinitive form.

- I don’t mind listening / to listen to other people’s problems.

- Most teens enjoy to talk / talking on the phone for hours.

- My mother wants buying / to buy a new car for the reason that, in her opinion, it

is hard driving / to drive her old car.

- Surfing / To surf the Internet is my favourite free time activity.

- lam tired of to study / studying. There are a lot of units for this exam!

- You need changing / to change your life. It is so messy and you don’t deserve it!

- She is happy to have / having this new computer because she really loves to

work / working with it.

- My friends prefer using / to use Whatsapp more than Facebook.

ke JNEINITIYe
erun
Inue

Timing Fostered intelligence Materials and resources

8 minutes Intrapersonal Pieces of paper, notebooks, pencils,
rubbers and pens

Grouping pattern Skills

Individual work

Reading and writing

Description
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After explaining the second part of the grammar related to gerunds and infinitives (15
minutes approximately), each student has to do an exercise where she/he has to choose
the correct answer depending on the verb which is in the sentence. This exercise will be
done individually so the students have to think about it in silence in order to check and
evaluate if they have understood this grammatical point.

GRAMMAR EXPLANATION

*After an adjective
E.g. The new computer is easy to use.

*After certain verbs: agree, decide, help, hope, learn, prepare, want, would like,
choose, wish, afford.
E.g. | want to come with you.

*As the subject of a clause
E.g. Cycling is good for your health.

*After a preposition
E.g. 1 did my homework before going to the cinema.

*Verbs followed by gerund: admit, avoid, allow, can’t stand, enjoy, dislike,
suggest, deny.
E.g. | enjoy cooking.

(If necessary, the teacher will write down more examples).

Source: <http://vslicey.cv.ua/attachments/article/213/Gerund%200r%20Infinitive.pdf>.

3. Grammar. How many answers in B can you find for each question in A? Let’s check!In
pairs, could you add other answers to these questions?

A B

a. Thatis a great idea!
b. |feel like seeing a film.
1. Would you like to meet for c. How about 9.30 p.m.?

inner?
dinner? d. Let’s go to the park!
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2. What do you feel like doing? e. | don’t mind going to this

3. How about the cinema? place.

4. When should we meet? f. | prefer going to the disco.

5. Where do you want to go? g. Yes, itis fine. See you later!

h. Sorry, | am tired of studying.

i. I'd rather go to the shopping
centre.

Timing Fostered intelligence Materials and resources

10 minutes Intrapersonal and Pieces of paper, notebooks, pencils,
interpersonal rubbers and pens

Grouping pattern Skills

Individual work and Reading and writing

pair work

Description

The students have to relate each question with an answer or several answers so as to
continue practising infinitives and gerunds through plans and suggestions, all depending on
likes and preferences. Once this is assimilated individually, the pupils have to work in pairs,
therefore they have to create other answers to these questions by putting into practice this
part of the grammar. Also, they could help each other to comprehend gerunds and
infinitives.
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4. Speaking. In pairs, use gerunds and infinitives to ask and answer questions related to
preferences and interests according to your personality. Write down at least five
questions and answers.

E.g. — Student 1: Do you prefer working in groups to meet new people or are

you a reserved person?

— Student 2: Actually, | prefer working in groups to meet new people and

discover new personalities.

Timing Fostered intelligence Materials and resources

9 minutes Interpersonal Pieces of paper, notebooks, pencils,
rubbers and pens

Grouping pattern Skills

Pair work Writing and speaking

Description

In pairs, the students have to work in order to make questions and answer them
according their personality and to know more about themselves. To do so, a student will
be the interviewer and the other one the interviewee, and after that, they will change the
roles. Both questions and answers must contain gerunds and infinitives, thus each learner
could practice it speaking aloud with her/his partner as well as writing down their
interview in their notebooks to show it to the teacher. If it were possible, the students

could share their questions with other pupils in order to compile other answers.

HOMEWORK!

Search for information about a famous person you like and write about his/her
preferences and interests. These websites may help you:

% https://www.biography.com/people

% https://www.thefamouspeople.com/

e P 4
% https://www.biographyonline.net/people.html ?I w‘?ﬂ“ ")
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Timing Fostered intelligence Materials and resources

- Intrapersonal Notebooks, pieces of paper, pen,

rubber, pencil, Internet,
Grouping pattern Skills computer, tablet, mobile phone
Individual work Reading and writing

Description

As homework, each student has to search the Internet for information about a famous
person she/he likes in order to write about his/her personal preferences and interests.
Each pupil will check her/his schedules to do this task at home. The teacher will provide
several websites so that each learner can investigate and simplify the information
relevant to this exercise. Once this is compiled, she/he has to write it down in the
notebook by using gerunds and infinitives studied this last session. Through this activity,
the students can acquire knowledge and experiences about other peoples’ lives. The
following day, the teacher may request the homework which will be used as a writing
mark of learning standards.

SESSION 4

1. Teacher for one day! Do you dare to explain the grammar about infinitives and
gerunds to the whole class? This video may help you!

/awi r a-%
I » ’

P P o) 203/512

Gerunds and Infinitives (Verbs): Fun & humorous ESL video to peak your students’
engagement!

https://www.youtube.com/watch?v=PaXNVF7W2Aw
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Timing Fostered intelligence Materials and resources

7 minutes Interpersonal Computer, projector, screen,
speakers, Youtube

Grouping pattern Skills

Individual work

Reading and writing

Description

Some volunteers will go up to the blackboard and she/he/they will explain the
grammar they studied the previous lesson with the help of the whole class in order to
teach each other to solve their possible doubts working all together. If necessary, the
teacher will play a video in which gerunds and infinitives are explained through
examples which may help the student or students to acquire a perfect role as a
teacher’s apprentice.

2. Vocabulary. Complete the crossword puzzle with negative prefixed before adjectives

according to the definitions of the Cambridge Dictionary. Could you guess the

antonyms?

Prefix + Word =New Word

Horizontal

(R F R

. nat good at planning or organizing things
m of rude

g dislike and no sympathy

zzzily annoysd because you have to wait
. sad or not satisfied
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1. not fesling pleazant and comfortable
3. not honest
6. not supporting someone that you should support



Timing Fostered intelligence Materials and resources

8 minutes Intrapersonal Pieces of paper, notebooks,
pencils, rubbers and pens

Grouping pattern Skills

Individual work

Reading and writing

Description

Each student has to complete individually the crossword puzzle with adjectives with

negative prefixes (un-, dis-, im-), so this will be the second part of the vocabulary the

teacher will provide (around 3 minutes of explanation). Once this is done, the student

has to guess the antonym of these adjectives which are the adjectives of personality
that they studied on the first lesson of this unit. This will help both the teacher and the
students to remember other contents and to evaluate her/his own learning.

3. Writing. How could you define extrovert and introvert people? How can you know
their preferences, interests or attitudes? Write an opinion essay by putting into
practice all the vocabulary and grammar learnt in this unit. Give reasons for your

opinion.

&Remember you can use

In my opinion

From my point of view

| think / | don’t think

| agree / | disagree

| believe / | don’t believe
that...

Firstly, / Secondly,...

On the one hand / On the
other hand

Timing

Fostered intelligence

Materials and resources

20 minutes

Intrapersonal

Pieces of paper, notebooks,
pencils, rubbers and pens.

Grouping pattern

Skills
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Individual work Reading and writing

Description

The pupils have to do an opinion essay individually in class so that the teacher can
check if they are able to put into practice all the aspects related to this unit (grammar,
vocabulary, reading...) instead of sending this task as homework to avoid that they
can use Google Translate or other similar websites. Also, the teacher will provide
useful expressions so that the students can organize the paragraphs of an essay,
therefore to achieve coherence and cohesion. This will help each learner to have an
own learning record, focus her/his attention on the issue she/he has studied in this
unit and know her/his weaknessess and strengths when remembering contents and

writing in English.

4. Itis Taboo time! Divide the class in two. Take a card and describe the word in bold to

your group without using the three words written on the card.

Impolite Sensitive Extrovert Cheerful Disloyal
Rude Delicate Sociable Happy False
Bad Cry Outgoing Funny Untrue
Insulting Feeling Friendly Joyful Lie
Tidy Adventurous Unpleasant Introvert Enthusiastic
Organized Brave Disagreeable Shy Animated
Order Unafraid Annoying Reserved Excited
Clean Excitement Uncomfortable Quiet Motivation
Timing Fostered intelligence Materials and resources
8 minutes Interpersonal Cards
Grouping pattern Skills
Group work Reading, listening and
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speaking

Description

The students will be divided in two groups and they have to play a game called Taboo.
This game will get each group a set of cards with adjectives of personality, so the
group will choose a spokesperson. Once the roles are assumed, the spokesperson has
to describe them the adjective without using the three words written on the card.
Through gamification, the students will have fun learning and reviewing the
vocabulary studied in this unit by working in groups and helping each other.

SESSIONS S AND 6:
FINAL TASK

Timing Fostered intelligence Materials and resources

5" and 6™ session Interpersonal and Computers, tablets, StoryBoard
intrapersonal Creator — Comic Strip Maker,

Grouping pattern Skills sheets, pencils, pens

Group Reading, listening,

work/Individual work | writing and speaking

Description

The students will be divided in heterogeneous groups of 4 and they have to work
together in order to create a comic strip. To do so, they will use StoryBoard Creato —
Comic Strip Maker, which is a comic strip maker website.

They have to choose the views, the characters and they also have to create the
dialogues by putting into practice their knowledge in all the aspects learnt in this unit.
It is expected that the students create situations with completely different people to
raise awareness about the characteristics related to the development of interpersonal

and intrapersonal intelligence.

This project aims to foster cooperative learning. Therefore, they will work together in
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order to share their ideas and improve their creativity.

Moreover, they will have to give the teacher a conclusion both individually and as a
group (they way in which they work, arguments, how well they have acquired the
contents...). This will help the students to have a learning record based on their own
progress and observations as well as the interactions with other classmates by
developing interpersonal and intrapersonal intelligences.

Finally, the students will show their comic strips to the rest of the class and also, if
possible, they will mix the strips with other groups.

ES[ObeO&[dTha( Scenes  Characters Shapes  Web &Infographics Science  Worksheets  Upload Q u

Clossic Comic  Adistic ~ Signage

Dooen-ois-»#80()00Q
Q@D@QQQDDDUQQ

3 re's where we
store our food. As
you can see by the Don't forget to

SWOT it out!

Hey there! Welcome
to the Storyboard

That comicl My
name's Rachell Let me
‘show you around our

where we keep
Ryan's attack
bunnies!

S0 that's the
office! It was
wonderful to
show you
around and

team!

Create your own at Storyboard That
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4. Conclusions

When | had to choose the topic of this Master’s thesis, | was quite sure about the fact
that | wanted to work on Multiple Intelligences, particularly those intelligences that concern
the personal development of teenagers when learning English as a foreign language, that is
to say, the personal intelligences. | strongly believe that knowing the way language learners
work and acquire new knowledge as well as the relationships they establish among peers are
significant issues that the English teacher has to take into account when designing the
activities in the EFL classroom.

Provided the factors that trigger the development of interpersonal and intrapersonal
intelligences in students, the English teacher must be aware of the fact that pupils in high
school are put together in heterogeneous groups in which students have dissimilar skills
when learning a foreign language. Hence, the English teacher could help learners by
providing them with strategies so as to resolve the problems they have when doing certain
tasks in the classroom and by encouraging them to pursue and achieve the objectives
proposed in every unit.

Still on this issue, and in order to teach the contents according to interpersonal and
intrapersonal intelligences, the English teacher should act as a facilitator. In other words,
he/she must be ready to solve students’ doubts or explain certain parts of the unit they do
not understand. However, he/she should let students play a greater role in the EFL
classroom to know their own strengths and weaknesses and interact with other classmates
when studying the subject of English.

Although the fact that students develop one intelligence over another is true, the English
teacher should create diverse activities which enhance both interpersonal and intrapersonal
intelligences. It is noteworthy that a learner can discover himself/herself and his/her way to
tackle the challenges English has in its learning so that they can apply their own knowledge
and ideas when communicating and practising this foreign language with their classmates.

Furthermore, educators perform a significant role when dealing with teenagers, in this
case in the EFL classroom. The principles which perfectly define a great teacher are: capacity
of understanding, ability to create innovative activities, promotion of integration, motivation
to learn, respect and tolerance.

In this regard, language learners are also expected to boost the latter aspects when
doing the activities proposed in the didactic unit of this Master’s thesis, since they have to
contribute towards the creation of positive work environment based on respect to develop
the personal intelligences successfully. They have to realize that in the classroom there are
different experiences, opinions and ways of thinking as in society in general, so the
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strengthening of interpersonal and intrapersonal intelligences will contribute to the
achievement of a tolerant coexistence among them.

65



5. References

Allen, K. et al. (2010). Understanding Learning Styles: Making a Difference for Diverse
Learners. Huntington Beach, CA: Shell Education. Retrieved May 26, 2019 from
<https://books.google.es/books?id=4ciYAAAAQBAJ&pg=PA69&Ipg=PA69&da=%22lesson+de
sign,+interdisciplinary+units%22&source=bl&ots=fl OD6phm8&sig=ACfU3U2Ba03qgcXEGPQ6
biNe2W1vx3KgFfA&hI=es&sa=X&ved=2ahUKEwij-
dre2criAhVQyxoKHcR1IACMQ6AEWBHOECAUQAQ#HvV=0onepage&q&f=false>.

A Maven Channel (2019). Biography. Retrieved April 20, 2019, from
<https://www.biography.com/people>.

Andrade, H., & Valtcheva, A. (2009). Promoting Learning and Achievement through Self-
Assessment. Theory into Practice, 48(12), 12-19. Retrieved June 2, 2019, from
<https://www.tandfonline.com/doi/pdf/10.1080/00405840802577544>.

Arends, R. (2012). Learning To Teach (9”’ Edition). New York, NY: Mc-Graw Hill Companies.
Retrieved May 25, 2019 from
<https://www.academia.edu/34403357/ Richard Arends Learning to Teach BookFi.org >.

Argyle, M. (1975). Bodily Communication. Oxford, England: International Universities Press.

Armstrong, T. (1993). Seven Kinds of Smart: Identifying and Developing your Many
Intelligences. New York: Penguin Books.

Armstrong, T. (2009). Multiple intelligences in the classroom (3’d ed.). Alexandria, VA:
Association for Supervision and Curriculum Development.

Arnorld, J., & Fonseca, M2, C. (2004). Multiple Intelligence Theory and Foreign Language
Learning: A Brain-based Perspective. International Journal of English Studies, 4(1), 119-136.
Retrieved March 22, 2019, from <https://files.eric.ed.gov/fulltext/EJ1072186.pdf>.

Ashton, M. (2013). Individual differences and personality (2" edition). United States of
America: Academic Press. Retrieved May 18, 2019, from
<https://books.google.es/books?id=YganMBTJbxwC&pg=PA2768&Ipg=PA276&dq=INTERPERS
ONAL+AND+INTRAPERSONAL+INTELLIGENCES+c&source=bl&ots=sfEKsgHHko&sig=ACfU3U2
FN7X07z20KcyPGSOJ2g-

MPcNA&hlI=es&sa=X&ved=2ahUKEwiiovX8prbhAhUImRoKHWThBtc4KBDoATAAegQICRABHv
=onepage&q=INTERPERSONAL%20AND%20INTRAPERSONAL%20INTELLIGENCES%20c&f=fals

e>.

Ayers, S. et al. (2007). Cambridge Handbook of Psychology, Health and Medicine (2™
edition). Cambridge: Cambridge University Press. Retrieved June 12, 2019, from
<https://cdchester.co.uk/wp-content/uploads/2018/05/SUSANA1.pdf>.

66


https://books.google.es/books?id=4cjYAAAAQBAJ&pg=PA69&lpg=PA69&dq=%22lesson+design,+interdisciplinary+units%22&source=bl&ots=fI_OD6phm8&sig=ACfU3U2Ba03qcXEGPQ6biNe2W1vx3KgFfA&hl=es&sa=X&ved=2ahUKEwij-dre2criAhVQyxoKHcR1ACMQ6AEwBHoECAUQAQ#v=onepage&q&f=false
https://books.google.es/books?id=4cjYAAAAQBAJ&pg=PA69&lpg=PA69&dq=%22lesson+design,+interdisciplinary+units%22&source=bl&ots=fI_OD6phm8&sig=ACfU3U2Ba03qcXEGPQ6biNe2W1vx3KgFfA&hl=es&sa=X&ved=2ahUKEwij-dre2criAhVQyxoKHcR1ACMQ6AEwBHoECAUQAQ#v=onepage&q&f=false
https://books.google.es/books?id=4cjYAAAAQBAJ&pg=PA69&lpg=PA69&dq=%22lesson+design,+interdisciplinary+units%22&source=bl&ots=fI_OD6phm8&sig=ACfU3U2Ba03qcXEGPQ6biNe2W1vx3KgFfA&hl=es&sa=X&ved=2ahUKEwij-dre2criAhVQyxoKHcR1ACMQ6AEwBHoECAUQAQ#v=onepage&q&f=false
https://books.google.es/books?id=4cjYAAAAQBAJ&pg=PA69&lpg=PA69&dq=%22lesson+design,+interdisciplinary+units%22&source=bl&ots=fI_OD6phm8&sig=ACfU3U2Ba03qcXEGPQ6biNe2W1vx3KgFfA&hl=es&sa=X&ved=2ahUKEwij-dre2criAhVQyxoKHcR1ACMQ6AEwBHoECAUQAQ#v=onepage&q&f=false
https://www.biography.com/people
https://www.tandfonline.com/doi/pdf/10.1080/00405840802577544
https://www.academia.edu/34403357/_Richard_Arends_Learning_to_Teach_BookFi.org_
https://files.eric.ed.gov/fulltext/EJ1072186.pdf
https://books.google.es/books?id=YqanMBTJbxwC&pg=PA276&lpg=PA276&dq=INTERPERSONAL+AND+INTRAPERSONAL+INTELLIGENCES+c&source=bl&ots=sfEKsgHHko&sig=ACfU3U2FN7Xo7z2OKcyPGSOJ2g-MPcNA&hl=es&sa=X&ved=2ahUKEwiiovX8prbhAhUImRoKHWThBtc4KBDoATAAegQICRAB#v=onepage&q=INTERPERSONAL%20AND%20INTRAPERSONAL%20INTELLIGENCES%20c&f=false
https://books.google.es/books?id=YqanMBTJbxwC&pg=PA276&lpg=PA276&dq=INTERPERSONAL+AND+INTRAPERSONAL+INTELLIGENCES+c&source=bl&ots=sfEKsgHHko&sig=ACfU3U2FN7Xo7z2OKcyPGSOJ2g-MPcNA&hl=es&sa=X&ved=2ahUKEwiiovX8prbhAhUImRoKHWThBtc4KBDoATAAegQICRAB#v=onepage&q=INTERPERSONAL%20AND%20INTRAPERSONAL%20INTELLIGENCES%20c&f=false
https://books.google.es/books?id=YqanMBTJbxwC&pg=PA276&lpg=PA276&dq=INTERPERSONAL+AND+INTRAPERSONAL+INTELLIGENCES+c&source=bl&ots=sfEKsgHHko&sig=ACfU3U2FN7Xo7z2OKcyPGSOJ2g-MPcNA&hl=es&sa=X&ved=2ahUKEwiiovX8prbhAhUImRoKHWThBtc4KBDoATAAegQICRAB#v=onepage&q=INTERPERSONAL%20AND%20INTRAPERSONAL%20INTELLIGENCES%20c&f=false
https://books.google.es/books?id=YqanMBTJbxwC&pg=PA276&lpg=PA276&dq=INTERPERSONAL+AND+INTRAPERSONAL+INTELLIGENCES+c&source=bl&ots=sfEKsgHHko&sig=ACfU3U2FN7Xo7z2OKcyPGSOJ2g-MPcNA&hl=es&sa=X&ved=2ahUKEwiiovX8prbhAhUImRoKHWThBtc4KBDoATAAegQICRAB#v=onepage&q=INTERPERSONAL%20AND%20INTRAPERSONAL%20INTELLIGENCES%20c&f=false
https://books.google.es/books?id=YqanMBTJbxwC&pg=PA276&lpg=PA276&dq=INTERPERSONAL+AND+INTRAPERSONAL+INTELLIGENCES+c&source=bl&ots=sfEKsgHHko&sig=ACfU3U2FN7Xo7z2OKcyPGSOJ2g-MPcNA&hl=es&sa=X&ved=2ahUKEwiiovX8prbhAhUImRoKHWThBtc4KBDoATAAegQICRAB#v=onepage&q=INTERPERSONAL%20AND%20INTRAPERSONAL%20INTELLIGENCES%20c&f=false
https://books.google.es/books?id=YqanMBTJbxwC&pg=PA276&lpg=PA276&dq=INTERPERSONAL+AND+INTRAPERSONAL+INTELLIGENCES+c&source=bl&ots=sfEKsgHHko&sig=ACfU3U2FN7Xo7z2OKcyPGSOJ2g-MPcNA&hl=es&sa=X&ved=2ahUKEwiiovX8prbhAhUImRoKHWThBtc4KBDoATAAegQICRAB#v=onepage&q=INTERPERSONAL%20AND%20INTRAPERSONAL%20INTELLIGENCES%20c&f=false
https://cdchester.co.uk/wp-content/uploads/2018/05/SUSANA1.pdf

Ballin, D. et al. (n.d.). A framework for interpersonal attitude and non-verbal communication
in improvisational visual media production. London: University College London. Retrieved
June 12, 2019, from
<http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.58.2783&rep=rep1&type=pdf>.

Ballin, G., & Gillies, M. (2003). A Model of Interpersonal Attitude and Posture Generation.
LNAI, 2792, 88-92. Retrieved June 5, 2019, from
<https://link.springer.com/chapter/10.1007%2F978-3-540-39396-2 15>.

Barbour, A. et al. (1974). Interpersonal Communication: Teaching Strategies and Resources
(monograph). New York: ERIC Clearinghouse on Reading and Communication Skills, Urbana,
lll.;  Speech  Communication  Association. Retrieved June 5, 2019, from
<https://files.eric.ed.gov/fulltext/ED085798.pdf>.

Beloglovsky, M. & Daly, L. (2015). Early Learning Theories Made Visible. Yorktown: Readleaf
Press. Retrieved June 12, 2019, from
<https://books.google.es/books?id=uDjoCAAAQBAJ&pg=PA28&Ipg=PA28&dqg=interpersonal
+intelligence+interest&source=bl&ots=JjcEh1pSEn&sig=ACfU3UOAMG6khP7-4zpSum-
k5D7sgVmM83w&hl=es&sa=X&ved=2ahUKEwjD1Mj7mubiAhVIDWMBHf6AAUMA4ChDoATAC
egQIBhAB#v=onepage&qg&f=false>.

Bénabou, R., & Tirole, J. (2002). Self-confidence and personal motivation. The Quarterly
Journal of Economics, 117(3), 871-915. Retrieved June 5, 2019, from
<https://www.princeton.edu/~rbenabou/papers/QJE2002.pdf>.

Biscardi, J. M. et al. (2019). Learning Preferences and Multiple Intelligences: An
Observational Study in Brazilian Studies. Revista Brasileira de EducacGo Médica, 43(3).
Retrieved June 5, 2019, from
<http://www.scielo.br/scielo.php?script=sci_arttext&pid=S0100 55022019000300134>.

Bomia, L. et al. (1997). The Impact of Teaching Strategies on Intrinsic Motivation
(dissertation). Livonia, Michigan: Schoolcraft College. Retrieved June 5, 2019, from
<https://files.eric.ed.gov/fulltext/ED418925.pdf>.

Bowers, C. A. (2001). Educating for Eco-Justice and Community. Georgia: University of
Georgia Press. Retrieved March 31, 2019, from
<https://books.google.es/books?id=xIYUh7HIo kC&pg=PA86&Ipg=PA86&dg=%22use+imagi
native+teaching+and+management+strategies+to+enhance+the+development+of+their+stu
dents%E2%80%99+adaptable+attention+processes%22&source=bl&ots=om2iPnQmbA&sig=
ACfU3UO02dNrHIypuXIr-GnK2iiQg-gbaKg&hl=es&sa=X&ved=2ahUKEwipsN--j-

iIAhWSIhQKHUITAYEQ6AEWAXOECAcQAQ#v=0nepage&a=%22use%20imaginative%20teachi

67


http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.58.2783&rep=rep1&type=pdf
https://link.springer.com/chapter/10.1007%2F978-3-540-39396-2_15
https://files.eric.ed.gov/fulltext/ED085798.pdf
https://books.google.es/books?id=uDjoCAAAQBAJ&pg=PA28&lpg=PA28&dq=interpersonal+intelligence+interest&source=bl&ots=JjcEh1pSEn&sig=ACfU3U0AM6khP7-4zpSum-k5D7sgVmM83w&hl=es&sa=X&ved=2ahUKEwjD1Mj7mubiAhVfDWMBHf6AAuM4ChDoATACegQIBhAB#v=onepage&q&f=false
https://books.google.es/books?id=uDjoCAAAQBAJ&pg=PA28&lpg=PA28&dq=interpersonal+intelligence+interest&source=bl&ots=JjcEh1pSEn&sig=ACfU3U0AM6khP7-4zpSum-k5D7sgVmM83w&hl=es&sa=X&ved=2ahUKEwjD1Mj7mubiAhVfDWMBHf6AAuM4ChDoATACegQIBhAB#v=onepage&q&f=false
https://books.google.es/books?id=uDjoCAAAQBAJ&pg=PA28&lpg=PA28&dq=interpersonal+intelligence+interest&source=bl&ots=JjcEh1pSEn&sig=ACfU3U0AM6khP7-4zpSum-k5D7sgVmM83w&hl=es&sa=X&ved=2ahUKEwjD1Mj7mubiAhVfDWMBHf6AAuM4ChDoATACegQIBhAB#v=onepage&q&f=false
https://books.google.es/books?id=uDjoCAAAQBAJ&pg=PA28&lpg=PA28&dq=interpersonal+intelligence+interest&source=bl&ots=JjcEh1pSEn&sig=ACfU3U0AM6khP7-4zpSum-k5D7sgVmM83w&hl=es&sa=X&ved=2ahUKEwjD1Mj7mubiAhVfDWMBHf6AAuM4ChDoATACegQIBhAB#v=onepage&q&f=false
https://www.princeton.edu/~rbenabou/papers/QJE2002.pdf
http://www.scielo.br/scielo.php?script=sci_arttext&pid=S0100%2055022019000300134
https://files.eric.ed.gov/fulltext/ED418925.pdf
https://books.google.es/books?id=xIYUh7HIo_kC&pg=PA86&lpg=PA86&dq=%22use+imaginative+teaching+and+management+strategies+to+enhance+the+development+of+their+students%E2%80%99+adaptable+attention+processes%22&source=bl&ots=om2iPnQmbA&sig=ACfU3U02dNrHIypuXIr-GnK2iiQq-qbaKg&hl=es&sa=X&ved=2ahUKEwipsN--j-_iAhWSlhQKHUITAYEQ6AEwAXoECAcQAQ#v=onepage&q=%22use%20imaginative%20teaching%20and%20management%20strategies%20to%20enhance%20the%20development%20of%20their%20students%E2%80%99%20adaptable%20attention%20processes%22&f=false
https://books.google.es/books?id=xIYUh7HIo_kC&pg=PA86&lpg=PA86&dq=%22use+imaginative+teaching+and+management+strategies+to+enhance+the+development+of+their+students%E2%80%99+adaptable+attention+processes%22&source=bl&ots=om2iPnQmbA&sig=ACfU3U02dNrHIypuXIr-GnK2iiQq-qbaKg&hl=es&sa=X&ved=2ahUKEwipsN--j-_iAhWSlhQKHUITAYEQ6AEwAXoECAcQAQ#v=onepage&q=%22use%20imaginative%20teaching%20and%20management%20strategies%20to%20enhance%20the%20development%20of%20their%20students%E2%80%99%20adaptable%20attention%20processes%22&f=false
https://books.google.es/books?id=xIYUh7HIo_kC&pg=PA86&lpg=PA86&dq=%22use+imaginative+teaching+and+management+strategies+to+enhance+the+development+of+their+students%E2%80%99+adaptable+attention+processes%22&source=bl&ots=om2iPnQmbA&sig=ACfU3U02dNrHIypuXIr-GnK2iiQq-qbaKg&hl=es&sa=X&ved=2ahUKEwipsN--j-_iAhWSlhQKHUITAYEQ6AEwAXoECAcQAQ#v=onepage&q=%22use%20imaginative%20teaching%20and%20management%20strategies%20to%20enhance%20the%20development%20of%20their%20students%E2%80%99%20adaptable%20attention%20processes%22&f=false
https://books.google.es/books?id=xIYUh7HIo_kC&pg=PA86&lpg=PA86&dq=%22use+imaginative+teaching+and+management+strategies+to+enhance+the+development+of+their+students%E2%80%99+adaptable+attention+processes%22&source=bl&ots=om2iPnQmbA&sig=ACfU3U02dNrHIypuXIr-GnK2iiQq-qbaKg&hl=es&sa=X&ved=2ahUKEwipsN--j-_iAhWSlhQKHUITAYEQ6AEwAXoECAcQAQ#v=onepage&q=%22use%20imaginative%20teaching%20and%20management%20strategies%20to%20enhance%20the%20development%20of%20their%20students%E2%80%99%20adaptable%20attention%20processes%22&f=false
https://books.google.es/books?id=xIYUh7HIo_kC&pg=PA86&lpg=PA86&dq=%22use+imaginative+teaching+and+management+strategies+to+enhance+the+development+of+their+students%E2%80%99+adaptable+attention+processes%22&source=bl&ots=om2iPnQmbA&sig=ACfU3U02dNrHIypuXIr-GnK2iiQq-qbaKg&hl=es&sa=X&ved=2ahUKEwipsN--j-_iAhWSlhQKHUITAYEQ6AEwAXoECAcQAQ#v=onepage&q=%22use%20imaginative%20teaching%20and%20management%20strategies%20to%20enhance%20the%20development%20of%20their%20students%E2%80%99%20adaptable%20attention%20processes%22&f=false

ng%20and%20management%20strategies%20to%20enhance%20the%20development%20of
%20their%20students%E2%80%99%20adaptable%20attention%20processes%22&f=false>.

Brent, R., & Felder, R. (2005). Understanding Student Differences. Journal of Engineering
Education, 94(1), 57-72. Retrieved June 2, 2019, from
<https://www.academia.edu/16928950/Understanding Student Differences>.

Cambridge University Press (2019). Cambridge Dictionary. Retrieved April 18, 2019, from
<https://dictionary.cambridge.org/es/ >.

Campbell, L. (1997). Variations on a Theme — How Teachers Interpret M| Theory. Educational
LeaderShip: Teaching for Multiple Intelligences, 55(1), 14-19. Retrieved May 26, 2019, from
<http://www.ascd.org/publications/educational-
leadership/sept97/vol55/num01/Variations-on-a-Theme%E2%80%94How-Teachers-
Interpret-MI-Theory.aspx>.

Campbell, L. et al. (2004). Teaching and learning through Multiple Intelligences. Boston, MA:
Pearson Education.

Carrillo, A. M. (n.d.). Five Warms Ups for English-as-a-Second-Language Lessons. Retrieved
April 15, 2019, from <http://www.eduinnova.es/nov09/WarmUps.pdf>.

Carrillo, M2, E., & Ldpez, A. (2014). La teoria de las inteligencias multiples en la ensefanza de
las lenguas. Contextos Educativos: Revista de Educacion, 17, 79-89. Retrieved March 26,
2019, from
<https://www.researchgate.net/publication/279242469 La teoria_de las inteligencias _mu

Itiples en la ensenanza de las lenguas>.

Chan, D. (2005). Perceived Multiple Intelligences and Learning Preferences Among Chinese
Gifted Students in Hong Kong. Journal for the Education of the Gifted, 29(2), 187-212.
Retrieved June 5, 2019, from <https://files.eric.ed.gov/fulltext/EJ746283.pdf>.

Chan, J., & Eysenck, S. (1982). A comparative study of personality in adults and children:
Hong Kong vs. England. Personality and Individual Differences 3(2), 153—160. Retrieved June
5, 2019, from <https://www.sciencedirect.com/science/article/pii/0191886982900290>.

Chisholm, J. S. (1998). Developing Multiple Intelligence in The Classroom (thesis). Canada:
Saint Mary’s University. Retrieved May 26, 2019, from
<https://www.collectionscanada.gc.ca/obj/s4/f2/dsk2/ftp01/MQ33839.pdf>

Christison, M. A. (1996). Teaching and learning languages through Multiple Intelligences.
TESOL Journal, 6(1), 10-14. Retrieved April 4, 2019, from
<https://www.researchgate.net/publication/282465995 Multiple Intelligences Language L

earning and Teaching>.

68


https://books.google.es/books?id=xIYUh7HIo_kC&pg=PA86&lpg=PA86&dq=%22use+imaginative+teaching+and+management+strategies+to+enhance+the+development+of+their+students%E2%80%99+adaptable+attention+processes%22&source=bl&ots=om2iPnQmbA&sig=ACfU3U02dNrHIypuXIr-GnK2iiQq-qbaKg&hl=es&sa=X&ved=2ahUKEwipsN--j-_iAhWSlhQKHUITAYEQ6AEwAXoECAcQAQ#v=onepage&q=%22use%20imaginative%20teaching%20and%20management%20strategies%20to%20enhance%20the%20development%20of%20their%20students%E2%80%99%20adaptable%20attention%20processes%22&f=false
https://books.google.es/books?id=xIYUh7HIo_kC&pg=PA86&lpg=PA86&dq=%22use+imaginative+teaching+and+management+strategies+to+enhance+the+development+of+their+students%E2%80%99+adaptable+attention+processes%22&source=bl&ots=om2iPnQmbA&sig=ACfU3U02dNrHIypuXIr-GnK2iiQq-qbaKg&hl=es&sa=X&ved=2ahUKEwipsN--j-_iAhWSlhQKHUITAYEQ6AEwAXoECAcQAQ#v=onepage&q=%22use%20imaginative%20teaching%20and%20management%20strategies%20to%20enhance%20the%20development%20of%20their%20students%E2%80%99%20adaptable%20attention%20processes%22&f=false
https://www.academia.edu/16928950/Understanding_Student_Differences
https://dictionary.cambridge.org/es/
http://www.ascd.org/publications/educational-leadership/sept97/vol55/num01/Variations-on-a-Theme%E2%80%94How-Teachers-Interpret-MI-Theory.aspx
http://www.ascd.org/publications/educational-leadership/sept97/vol55/num01/Variations-on-a-Theme%E2%80%94How-Teachers-Interpret-MI-Theory.aspx
http://www.ascd.org/publications/educational-leadership/sept97/vol55/num01/Variations-on-a-Theme%E2%80%94How-Teachers-Interpret-MI-Theory.aspx
http://www.eduinnova.es/nov09/WarmUps.pdf
https://www.researchgate.net/publication/279242469_La_teoria_de_las_inteligencias_multiples_en_la_ensenanza_de_las_lenguas
https://www.researchgate.net/publication/279242469_La_teoria_de_las_inteligencias_multiples_en_la_ensenanza_de_las_lenguas
https://files.eric.ed.gov/fulltext/EJ746283.pdf
https://www.sciencedirect.com/science/article/pii/0191886982900290
https://www.collectionscanada.gc.ca/obj/s4/f2/dsk2/ftp01/MQ33839.pdf
https://www.researchgate.net/publication/282465995_Multiple_Intelligences_Language_Learning_and_Teaching
https://www.researchgate.net/publication/282465995_Multiple_Intelligences_Language_Learning_and_Teaching

Christison, M. A., & Kennedy, D. (1999). Multiple Intelligences: Theory and Practice in Adult
ESL. ERIC Digest, 1-8. Retrieved June 1, 2019, from
<https://files.eric.ed.gov/fulltext/ED441350.pdf>.

Clever Prototypes, LLC (2019). StoryBoard Creator: Comic Strip Maker. Retrieved April 20,
2019, from <https://www.storyboardthat.com/storyboard-creator>.

Cotton, D. et al. (2014). New Language Leader Intermediate Coursebook. London: Pearson
Education. Retrieved March 30, 2019, from
<http://www.pearson.com.ar/catalogue/PDF/nll/NLL Intermediate Coursebook.pdf>.

Council of Europe (2018). Common European Framework of Reference for Languages:
learning, teaching, assessment. Companion Volume with new descriptors. Retrieved April 25,
2019 from <https://rm.coe.int/cefr-companion-volume-with-new-descriptors-
2018/1680787989>.

Craighead, E., & Nemeroff, C. (2001). The Corsini Encyclopedia of Psychology and Behavioral
Science. Third Edition, Volume 4. United States of America: John Wiley & Sons. Retrieved
June 8, 2019, from
<https://books.google.es/books?id=JQMRmyOfp)8C&pg=PA1382&Ipg=PA1382&dg=%22intr
apersonal+attitude%22&source=bl&ots=MpMb r9s2U&sig=ACfU3U16WU8PhO5PQ1JiKTAFe
um-

c1gTOA&hI=es&sa=X&ved=2ahUKEwivusTnkufiAhUEWBoKHZdbA 4Q6AEwB30ECAUQAQ#V=
onepage&q=%22intrapersonal%20attitude%22&f=false>.

Crandall, J. (1999). Cooperative language learning and affective factors. In J. Arnold (Ed.)
Affect in language learning, 226- 245. Cambridge: Cambridge University Press.

Depaula et al. (2016). Personality, Character Strengths and Cultural Intelligence:
“Extraversion” or “Openness” as Further Factors Associated to the Cultural Skills. Buenos
Aires: Universidad de Ila Defensa Nacional. Retrieved June 1, 2019, from
<https://dialnet.unirioja.es/descarga/articulo/5456387.pdf>.

Derakshan, A., & Faribi, M. (2015). Multiple Intelligences: Language Learning and Teaching.
International Journal of English Linguistics, 5(4), 63-72.
Retrieved May 18, 2019, from
<https://www.researchgate.net/publication/282465995 Multiple Intelligences Language L

earning and Teaching>.

Devlin, E., & Marks L. (2012). English World 4: Student’s Book. Burlington Books. Retrieved
March 31, 2019, from <https://www.scribd.com/document/336285638/279428408-INGLES-
4%C2%BA-Eso-English-World-4-Students-Book-Burlington-pdf>.

69


https://files.eric.ed.gov/fulltext/ED441350.pdf
https://www.storyboardthat.com/storyboard-creator
http://www.pearson.com.ar/catalogue/PDF/nll/NLL_Intermediate_Coursebook.pdf
https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989
https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989
https://books.google.es/books?id=JQMRmyOfpJ8C&pg=PA1382&lpg=PA1382&dq=%22intrapersonal+attitude%22&source=bl&ots=MpMb_r9s2U&sig=ACfU3U16WU8Ph05PQ1JiKTAFeum-c1gTOA&hl=es&sa=X&ved=2ahUKEwivusTnkufiAhUEWBoKHZdbA_4Q6AEwB3oECAUQAQ#v=onepage&q=%22intrapersonal%20attitude%22&f=false
https://books.google.es/books?id=JQMRmyOfpJ8C&pg=PA1382&lpg=PA1382&dq=%22intrapersonal+attitude%22&source=bl&ots=MpMb_r9s2U&sig=ACfU3U16WU8Ph05PQ1JiKTAFeum-c1gTOA&hl=es&sa=X&ved=2ahUKEwivusTnkufiAhUEWBoKHZdbA_4Q6AEwB3oECAUQAQ#v=onepage&q=%22intrapersonal%20attitude%22&f=false
https://books.google.es/books?id=JQMRmyOfpJ8C&pg=PA1382&lpg=PA1382&dq=%22intrapersonal+attitude%22&source=bl&ots=MpMb_r9s2U&sig=ACfU3U16WU8Ph05PQ1JiKTAFeum-c1gTOA&hl=es&sa=X&ved=2ahUKEwivusTnkufiAhUEWBoKHZdbA_4Q6AEwB3oECAUQAQ#v=onepage&q=%22intrapersonal%20attitude%22&f=false
https://books.google.es/books?id=JQMRmyOfpJ8C&pg=PA1382&lpg=PA1382&dq=%22intrapersonal+attitude%22&source=bl&ots=MpMb_r9s2U&sig=ACfU3U16WU8Ph05PQ1JiKTAFeum-c1gTOA&hl=es&sa=X&ved=2ahUKEwivusTnkufiAhUEWBoKHZdbA_4Q6AEwB3oECAUQAQ#v=onepage&q=%22intrapersonal%20attitude%22&f=false
https://books.google.es/books?id=JQMRmyOfpJ8C&pg=PA1382&lpg=PA1382&dq=%22intrapersonal+attitude%22&source=bl&ots=MpMb_r9s2U&sig=ACfU3U16WU8Ph05PQ1JiKTAFeum-c1gTOA&hl=es&sa=X&ved=2ahUKEwivusTnkufiAhUEWBoKHZdbA_4Q6AEwB3oECAUQAQ#v=onepage&q=%22intrapersonal%20attitude%22&f=false
https://dialnet.unirioja.es/descarga/articulo/5456387.pdf%3e.
https://dialnet.unirioja.es/descarga/articulo/5456387.pdf%3e.
https://www.researchgate.net/publication/282465995_Multiple_Intelligences_Language_Learning_and_Teaching
https://www.researchgate.net/publication/282465995_Multiple_Intelligences_Language_Learning_and_Teaching
https://www.scribd.com/document/336285638/279428408-INGLES-4%C2%BA-Eso-English-World-4-Students-Book-Burlington-pdf
https://www.scribd.com/document/336285638/279428408-INGLES-4%C2%BA-Eso-English-World-4-Students-Book-Burlington-pdf

Ellison, L. (2001). The Personal Intelligences: Promoting Social and Emotional Learning.
Thousand Oaks, California: Corwin Press, Inc. Retrieved June 2, 2019, from
<https://books.google.es/books?id=QMoZkY20hzIC&pg=PA10&Ipg=PA10&dg=personal+inte
lligences&source=bl&ots=S7PtHkispm&sig=ACfU3U1PdcdQwbFW5dsZRVI3DhVfoWP30g&hl=
es&sa=X&ved=2ahUKEwilL cHr883iAhWv1uAKHeenCVM4ChDoATAEegQICRAB#v=0nepage&
a=personal%20intelligences&f=false>.

Ernst-Slavit, G. (2001). Educacidn para todos: La Teoria de las Inteligencias Multiples de
Gardner. Revista de la Psicologia de la PUCP, 9(2), 321-332. Retrieved March 23, 2019, from
<revistas.pucp.edu.pe/index.php/psicologia/article/download/3633/3613>.

Escamilla, A. (2014). Inteligencias multiples. Coordenadas para una colaboracién efectiva
familia-centro. Revista Comillas: Padres y Maestros, 360, 23-27. Retrieved
May 26, 2019, from
<https://revistas.comillas.edu/index.php/padresymaestros/article/viewFile/4700/4512>.

Faheem, S., & Aparna, P. (2014). Interpersonal communication skills in academic and
scholastic perspective: barriers and solutions. International Journal of Humanities, Arts,
Medicine and  Sciences, 2(12), 63-72. Retrieved June 2, 2019, from
<https://www.academia.edu/9986710/INTERPERSONAL COMMUNICATION SKILLS IN ACA
DEMIC AND SCHOLASTIC PERSPECTIVE BARRIERS AND SOLUTIONS>.

Fogarty, R. (2005). Understanding the theory of multiple intelligences. Early Childhood
Today, 20(3) 12-15. Retrieved June 5, 2019, from <https://eric.ed.gov/?id=EJ726359>.

Gaffney, K. (1995). Chrysalis: Multiple intelligences theory and the arts.
Retrieved April 29, 2019, from
<https://www.scribd.com/search?content type=tops&page=1&query=gaffney&language=1

>,

Gardner, H. (1983). Frames of Mind: The Theory of Multiple Intelligences. New York, NY:
Basic Books.

Gardner, H. (1993). Multiple Intelligences: The Theory in practice. New York, NY: Basic Books.

Gardner, H. (1995). Reflections on Multiple Intelligences: Myths and Messages. Phi Delta
Kappa, 77(3), 200-209. Retrieved March 26, 2009, from <Gardner%20-
%20Reflections%200n%20Multiple%20Intelligences%20(3).pdf>.

Gardner, H. (1999). Intelligence Reframed: Multiple Intelligences for the 21°* Century. New
York, NY: Basic Books.

Gaumer, A., & Noonan, P. (2016). The Skills that Matter: Teaching Interpersonal and
Intrapersonal Competencies in any Classroom. Thousand QOaks, CA: Corwin.

70


https://books.google.es/books?id=QMoZkY2OhzIC&pg=PA10&lpg=PA10&dq=personal+intelligences&source=bl&ots=S7PtHkispm&sig=ACfU3U1PdcdQwbFW5dsZRVl3DhVfoWP3og&hl=es&sa=X&ved=2ahUKEwiL_cHr883iAhWv1uAKHeenCVM4ChDoATAEegQICRAB#v=onepage&q=personal%20intelligences&f=false
https://books.google.es/books?id=QMoZkY2OhzIC&pg=PA10&lpg=PA10&dq=personal+intelligences&source=bl&ots=S7PtHkispm&sig=ACfU3U1PdcdQwbFW5dsZRVl3DhVfoWP3og&hl=es&sa=X&ved=2ahUKEwiL_cHr883iAhWv1uAKHeenCVM4ChDoATAEegQICRAB#v=onepage&q=personal%20intelligences&f=false
https://books.google.es/books?id=QMoZkY2OhzIC&pg=PA10&lpg=PA10&dq=personal+intelligences&source=bl&ots=S7PtHkispm&sig=ACfU3U1PdcdQwbFW5dsZRVl3DhVfoWP3og&hl=es&sa=X&ved=2ahUKEwiL_cHr883iAhWv1uAKHeenCVM4ChDoATAEegQICRAB#v=onepage&q=personal%20intelligences&f=false
https://books.google.es/books?id=QMoZkY2OhzIC&pg=PA10&lpg=PA10&dq=personal+intelligences&source=bl&ots=S7PtHkispm&sig=ACfU3U1PdcdQwbFW5dsZRVl3DhVfoWP3og&hl=es&sa=X&ved=2ahUKEwiL_cHr883iAhWv1uAKHeenCVM4ChDoATAEegQICRAB#v=onepage&q=personal%20intelligences&f=false
http://revistas.pucp.edu.pe/index.php/psicologia/article/download/3633/3613
http://revistas.pucp.edu.pe/index.php/psicologia/article/download/3633/3613
https://revistas.comillas.edu/index.php/padresymaestros/article/viewFile/4700/4512
https://www.academia.edu/9986710/INTERPERSONAL_COMMUNICATION_SKILLS_IN_ACADEMIC_AND_SCHOLASTIC_PERSPECTIVE_BARRIERS_AND_SOLUTIONS
https://www.academia.edu/9986710/INTERPERSONAL_COMMUNICATION_SKILLS_IN_ACADEMIC_AND_SCHOLASTIC_PERSPECTIVE_BARRIERS_AND_SOLUTIONS
https://eric.ed.gov/?id=EJ726359
https://www.scribd.com/search?content_type=tops&page=1&query=gaffney&language=1
https://www.scribd.com/search?content_type=tops&page=1&query=gaffney&language=1
../AppData/Roaming/Microsoft/Word/·Máster%20en%20Profesorado%20de%20Enseñanza%20de%20Idiomas·/Downloads/Gardner%20-%20Reflections%20on%20Multiple%20Intelligences%20(3).pdf
../AppData/Roaming/Microsoft/Word/·Máster%20en%20Profesorado%20de%20Enseñanza%20de%20Idiomas·/Downloads/Gardner%20-%20Reflections%20on%20Multiple%20Intelligences%20(3).pdf

Retrieved April 3, 2019, from
<https://books.google.es/books?id=5SHhDgAAQBAJ&pg=PT172&Ipg=PT172&dg=the+skills+t
hat+matter+teaching+interpersonal+and+intrapersonal+competencies+in+any+classroom+s
cribd&source=bl&ots=AWOJ8NPIEs&sig=ACfU3U3VOWW8u3GjHOLIXVT359YBOObGNg&hl=e
s&sa=X&ved=2ahUKEwiX8gXalbThAhWjyYUKHX7NBZcQ6AEwDnoECAcQAQ#v=onepage&qg=t
he%20skills%20that%20matter%20teaching%20interpersonal%20and%20intrapersonal%20c
ompetencies%20in%20any%20classroom%20scribd&f=false>.

Goodnough, K. C. (2000). Exploring Multiple Intelligences Theory in the context of Science
Education: An action research approach (thesis). Toronto: Ontario Institute for Studies in
Education of the University of Toronto. Retrieved March 23, 2019, from
<https://tspace.library.utoronto.ca/bitstream/1807/14772/1/NQ49853.pdf>.

Hajebi, M. et al. (2018). The Relationship between Interpersonal Intelligence, Reading
Activity and Vocabulary Learning among lIranian EFL Learners. International Journal of
English Language & International Studies, 6(1), 48-56. Retrieved June 2, 2019, from
<http://www.eltsjournal.org/archive/value6%20issuel/6-6-1-18.pdf>.

Harmer, J. (2001). The Practice of English Language Teaching (3™ edition). England:

Longman.

Heming, A. (2008). Multiple Intelligences in the Classroom (Senior Thesis). Kentucky, United
States: Western  Kentucky  University. Retrieved March 26, 2019, from
<https://core.ac.uk/download/pdf/43646744.pdf>.

IVI TECH. Community College Libraries (2019). Psychology — Personality. Retrieved April 20,
2019, from <https://library.ivytech.edu/c.php?g=478335&p=3604937>.

Jain, V. (2014). 3D Model of Attitude. International Journal of Advanced Research in
Management and Social Sciences, 3(3), 1-12. Retrieved June 5, 2019, from
<http://garph.co.uk/IJARMSS/Mar2014/1.pdf>.

John, O. et al. (2008). Handbook of Personality: Theory and Research. Third Edition. New
York: The Guilford Press. Retrieved June 12, 2019, from
<https://books.google.es/books?id=olgW-
du4RBcC&pg=PA127&Ipg=PA127&dqg=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energ
etic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable, +talkativ
e);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-
off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjglkRTtk&sig
=ACfU3U3IsbAtH6gKYLzhfRW8g40CUtz09A&hl=es&sa=X&ved=2ahUKEwivloLmle iAhUI4YU
KHUNMDdsQ6AEwAHOECAkQAQ#v=0onepage&ag=pervin%20y%20john%201999%20ACTIVITY
%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful

71


https://books.google.es/books?id=5SHhDgAAQBAJ&pg=PT172&lpg=PT172&dq=the+skills+that+matter+teaching+interpersonal+and+intrapersonal+competencies+in+any+classroom+scribd&source=bl&ots=AW0J8NPlEs&sig=ACfU3U3V0WW8u3GjHOLIXVT359YB0ObGNg&hl=es&sa=X&ved=2ahUKEwiX8qXalbThAhWjyYUKHX7NBZcQ6AEwDnoECAcQAQ#v=onepage&q=the%20skills%20that%20matter%20teaching%20interpersonal%20and%20intrapersonal%20competencies%20in%20any%20classroom%20scribd&f=false
https://books.google.es/books?id=5SHhDgAAQBAJ&pg=PT172&lpg=PT172&dq=the+skills+that+matter+teaching+interpersonal+and+intrapersonal+competencies+in+any+classroom+scribd&source=bl&ots=AW0J8NPlEs&sig=ACfU3U3V0WW8u3GjHOLIXVT359YB0ObGNg&hl=es&sa=X&ved=2ahUKEwiX8qXalbThAhWjyYUKHX7NBZcQ6AEwDnoECAcQAQ#v=onepage&q=the%20skills%20that%20matter%20teaching%20interpersonal%20and%20intrapersonal%20competencies%20in%20any%20classroom%20scribd&f=false
https://books.google.es/books?id=5SHhDgAAQBAJ&pg=PT172&lpg=PT172&dq=the+skills+that+matter+teaching+interpersonal+and+intrapersonal+competencies+in+any+classroom+scribd&source=bl&ots=AW0J8NPlEs&sig=ACfU3U3V0WW8u3GjHOLIXVT359YB0ObGNg&hl=es&sa=X&ved=2ahUKEwiX8qXalbThAhWjyYUKHX7NBZcQ6AEwDnoECAcQAQ#v=onepage&q=the%20skills%20that%20matter%20teaching%20interpersonal%20and%20intrapersonal%20competencies%20in%20any%20classroom%20scribd&f=false
https://books.google.es/books?id=5SHhDgAAQBAJ&pg=PT172&lpg=PT172&dq=the+skills+that+matter+teaching+interpersonal+and+intrapersonal+competencies+in+any+classroom+scribd&source=bl&ots=AW0J8NPlEs&sig=ACfU3U3V0WW8u3GjHOLIXVT359YB0ObGNg&hl=es&sa=X&ved=2ahUKEwiX8qXalbThAhWjyYUKHX7NBZcQ6AEwDnoECAcQAQ#v=onepage&q=the%20skills%20that%20matter%20teaching%20interpersonal%20and%20intrapersonal%20competencies%20in%20any%20classroom%20scribd&f=false
https://books.google.es/books?id=5SHhDgAAQBAJ&pg=PT172&lpg=PT172&dq=the+skills+that+matter+teaching+interpersonal+and+intrapersonal+competencies+in+any+classroom+scribd&source=bl&ots=AW0J8NPlEs&sig=ACfU3U3V0WW8u3GjHOLIXVT359YB0ObGNg&hl=es&sa=X&ved=2ahUKEwiX8qXalbThAhWjyYUKHX7NBZcQ6AEwDnoECAcQAQ#v=onepage&q=the%20skills%20that%20matter%20teaching%20interpersonal%20and%20intrapersonal%20competencies%20in%20any%20classroom%20scribd&f=false
https://books.google.es/books?id=5SHhDgAAQBAJ&pg=PT172&lpg=PT172&dq=the+skills+that+matter+teaching+interpersonal+and+intrapersonal+competencies+in+any+classroom+scribd&source=bl&ots=AW0J8NPlEs&sig=ACfU3U3V0WW8u3GjHOLIXVT359YB0ObGNg&hl=es&sa=X&ved=2ahUKEwiX8qXalbThAhWjyYUKHX7NBZcQ6AEwDnoECAcQAQ#v=onepage&q=the%20skills%20that%20matter%20teaching%20interpersonal%20and%20intrapersonal%20competencies%20in%20any%20classroom%20scribd&f=false
https://tspace.library.utoronto.ca/bitstream/1807/14772/1/NQ49853.pdf%3e.
https://tspace.library.utoronto.ca/bitstream/1807/14772/1/NQ49853.pdf%3e.
http://www.eltsjournal.org/archive/value6%20issue1/6-6-1-18.pdf
https://core.ac.uk/download/pdf/43646744.pdf
https://library.ivytech.edu/c.php?g=478335&p=3604937
http://garph.co.uk/IJARMSS/Mar2014/1.pdf
https://books.google.es/books?id=olgW-du4RBcC&pg=PA127&lpg=PA127&dq=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energetic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable,+talkative);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjgIkRTtk&sig=ACfU3U3lsbAtH6gKYLzhfRW8q4OCUtz09A&hl=es&sa=X&ved=2ahUKEwiv1oLmle_iAhUl4YUKHUnMDdsQ6AEwAHoECAkQAQ#v=onepage&q=pervin%20y%20john%201999%20ACTIVITY%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20noisy
https://books.google.es/books?id=olgW-du4RBcC&pg=PA127&lpg=PA127&dq=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energetic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable,+talkative);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjgIkRTtk&sig=ACfU3U3lsbAtH6gKYLzhfRW8q4OCUtz09A&hl=es&sa=X&ved=2ahUKEwiv1oLmle_iAhUl4YUKHUnMDdsQ6AEwAHoECAkQAQ#v=onepage&q=pervin%20y%20john%201999%20ACTIVITY%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20noisy
https://books.google.es/books?id=olgW-du4RBcC&pg=PA127&lpg=PA127&dq=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energetic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable,+talkative);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjgIkRTtk&sig=ACfU3U3lsbAtH6gKYLzhfRW8q4OCUtz09A&hl=es&sa=X&ved=2ahUKEwiv1oLmle_iAhUl4YUKHUnMDdsQ6AEwAHoECAkQAQ#v=onepage&q=pervin%20y%20john%201999%20ACTIVITY%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20noisy
https://books.google.es/books?id=olgW-du4RBcC&pg=PA127&lpg=PA127&dq=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energetic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable,+talkative);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjgIkRTtk&sig=ACfU3U3lsbAtH6gKYLzhfRW8q4OCUtz09A&hl=es&sa=X&ved=2ahUKEwiv1oLmle_iAhUl4YUKHUnMDdsQ6AEwAHoECAkQAQ#v=onepage&q=pervin%20y%20john%201999%20ACTIVITY%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20noisy
https://books.google.es/books?id=olgW-du4RBcC&pg=PA127&lpg=PA127&dq=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energetic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable,+talkative);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjgIkRTtk&sig=ACfU3U3lsbAtH6gKYLzhfRW8q4OCUtz09A&hl=es&sa=X&ved=2ahUKEwiv1oLmle_iAhUl4YUKHUnMDdsQ6AEwAHoECAkQAQ#v=onepage&q=pervin%20y%20john%201999%20ACTIVITY%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20noisy
https://books.google.es/books?id=olgW-du4RBcC&pg=PA127&lpg=PA127&dq=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energetic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable,+talkative);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjgIkRTtk&sig=ACfU3U3lsbAtH6gKYLzhfRW8q4OCUtz09A&hl=es&sa=X&ved=2ahUKEwiv1oLmle_iAhUl4YUKHUnMDdsQ6AEwAHoECAkQAQ#v=onepage&q=pervin%20y%20john%201999%20ACTIVITY%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20noisy
https://books.google.es/books?id=olgW-du4RBcC&pg=PA127&lpg=PA127&dq=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energetic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable,+talkative);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjgIkRTtk&sig=ACfU3U3lsbAtH6gKYLzhfRW8q4OCUtz09A&hl=es&sa=X&ved=2ahUKEwiv1oLmle_iAhUl4YUKHUnMDdsQ6AEwAHoECAkQAQ#v=onepage&q=pervin%20y%20john%201999%20ACTIVITY%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20noisy
https://books.google.es/books?id=olgW-du4RBcC&pg=PA127&lpg=PA127&dq=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energetic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable,+talkative);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjgIkRTtk&sig=ACfU3U3lsbAtH6gKYLzhfRW8q4OCUtz09A&hl=es&sa=X&ved=2ahUKEwiv1oLmle_iAhUl4YUKHUnMDdsQ6AEwAHoECAkQAQ#v=onepage&q=pervin%20y%20john%201999%20ACTIVITY%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20noisy

%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20
EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20n0isy%2C%20show-
0ff)%3B%20and%20POSITIVE%20EMOTIONALITY%20(enthusiastic%2C%20spunky).&f=false>.

Jouzdani, M., & Biria, R. (2016). The Relationship between Interpersonal and Intrapersonal
Intelligences and Vocabulary Learning Strategies Used by EFL Learners. International Journal
of English and Education, 5(1), 119-138. Retrieved April 3, 2019, from
<https://www.researchgate.net/publication/289506652 The Relationship between Interp

ersonal and Intra-

personal Intelligences and Vocabulary Learning Strategies Used by EFL Learners>.

Kennedy, B. R., & Kennedy, A. D. (2004). Using the Myers-Briggs Type Indicator in career
counseling. Journal of Employment Counseling 41(1)1, 38—43. Retrieved June
2, 2019, from <https://www.researchgate.net/publication/230464859 Using the Myers-
Briggs Type Indicator in career counseling>.

Kristo, S. (2012). The Relationship between Extroversion/Introversion, Perceptual Learning
Styles and Success in English as a Foreign Language (Diploma Paper). Osijek: J.J. Strossmayer
University in Osijek. Retrieved June 3, 2019, from
<https://pdfs.semanticscholar.org/6680/b15844a0db670bbb8e4bb5be7b66949950ad.pdf>.

Lai, F. et al. (2017). Gender Difference in Interpersonal Intelligence: A Meta-Analysis.
International Journal of Environmental & Science Education, 12(10), 2363-2373. Retrieved
May 26, 2019, from <www.ijese.net/makale indir/2002>.

Lazear, D. (2004). High-Order Thinking the Multiple Intelligences Way. Chicago: Zephyr Press.

Le Guin, U. (1997). Lao Tzu: Tao Te Ching: a book about the way and the power of the way. A
New English Version. Boston & London: Shambala. Retrieved May 26, 2019, from
<https://issuu.com/wetukery/docs/b007v3fmdy-lao_tzu by ursula k. le >.

Ludescher, F. (2006). Communicative Language Teaching.
Retrieved May 26, 2019, from
<http://www?2.vobs.at/ludescher/Alternative%20methods/communicative language teachi

ng.htm>.

Lynn, P. (2001). Multiple Intelligences and Student Achievement in Elementary Classrooms
(dissertation). Georgia: The State University of West Georgia. Retrieved June 1, 2019, from
<https://getd.libs.uga.edu/pdfs/green pamela | 200005 edd.pdf>.

LyricsTraining (2019). Retrieved April 15, 2019, from <https://es.lyricstraining.com/en>.

Markovi¢ et al. (2016). Geography students’ perception on implementation of Multiple
Intelligences in a CLIL course. Research Highlights in Education and Science. Serbia:

72


https://books.google.es/books?id=olgW-du4RBcC&pg=PA127&lpg=PA127&dq=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energetic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable,+talkative);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjgIkRTtk&sig=ACfU3U3lsbAtH6gKYLzhfRW8q4OCUtz09A&hl=es&sa=X&ved=2ahUKEwiv1oLmle_iAhUl4YUKHUnMDdsQ6AEwAHoECAkQAQ#v=onepage&q=pervin%20y%20john%201999%20ACTIVITY%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20noisy
https://books.google.es/books?id=olgW-du4RBcC&pg=PA127&lpg=PA127&dq=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energetic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable,+talkative);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjgIkRTtk&sig=ACfU3U3lsbAtH6gKYLzhfRW8q4OCUtz09A&hl=es&sa=X&ved=2ahUKEwiv1oLmle_iAhUl4YUKHUnMDdsQ6AEwAHoECAkQAQ#v=onepage&q=pervin%20y%20john%201999%20ACTIVITY%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20noisy
https://books.google.es/books?id=olgW-du4RBcC&pg=PA127&lpg=PA127&dq=pervin+y+john+1999+ACTIVITY+LEVEL+(active,+energetic);+DOMINANCE+(assertive,+forceful,+bossy);+SOCIABILITY+(outgoing,+sociable,+talkative);+EXPRESSIVENESS+(adventurous,+outspoken,+noisy,+show-off);+and+POSITIVE+EMOTIONALITY+(enthusiastic,+spunky).&source=bl&ots=hKjgIkRTtk&sig=ACfU3U3lsbAtH6gKYLzhfRW8q4OCUtz09A&hl=es&sa=X&ved=2ahUKEwiv1oLmle_iAhUl4YUKHUnMDdsQ6AEwAHoECAkQAQ#v=onepage&q=pervin%20y%20john%201999%20ACTIVITY%20LEVEL%20(active%2C%20energetic)%3B%20DOMINANCE%20(assertive%2C%20forceful%2C%20bossy)%3B%20SOCIABILITY%20(outgoing%2C%20sociable%2C%20talkative)%3B%20EXPRESSIVENESS%20(adventurous%2C%20outspoken%2C%20noisy
https://www.researchgate.net/publication/289506652_The_Relationship_between_Interpersonal_and_Intra-personal_Intelligences_and_Vocabulary_Learning_Strategies_Used_by_EFL_Learners
https://www.researchgate.net/publication/289506652_The_Relationship_between_Interpersonal_and_Intra-personal_Intelligences_and_Vocabulary_Learning_Strategies_Used_by_EFL_Learners
https://www.researchgate.net/publication/289506652_The_Relationship_between_Interpersonal_and_Intra-personal_Intelligences_and_Vocabulary_Learning_Strategies_Used_by_EFL_Learners
https://www.researchgate.net/publication/230464859_Using_the_Myers-Briggs_Type_Indicator_in_career_counseling
https://www.researchgate.net/publication/230464859_Using_the_Myers-Briggs_Type_Indicator_in_career_counseling
https://pdfs.semanticscholar.org/6680/b15844a0db670bbb8e4bb5be7b66949950ad.pdf
https://issuu.com/wetukery/docs/b007v3fmdy-lao_tzu_by_ursula_k._le_
http://www2.vobs.at/ludescher/Alternative%20methods/communicative_language_teaching.htm
http://www2.vobs.at/ludescher/Alternative%20methods/communicative_language_teaching.htm
https://getd.libs.uga.edu/pdfs/green_pamela_l_200005_edd.pdf
https://es.lyricstraining.com/en

University of Belgrade. Retrieved June 12, 2019, from
<https://www.isres.org/books/chapters/RHES2016-5 10-09-2017.pdf>.

Massotte, P., & Corsi, P. (2015). Sustainability Calling : Underpinning Technologies. Londo,
UK and Hoboken, USA: ISTE and WILEY. Retrieved June 12, 2019, from
<https://books.google.es/books?id=ygFSCgAAQBAJ&pg=PA210&Ipg=PA210&dg=massote+et
+corsi+intrapersonal+intelligence&source=bl&ots=hflyfBOSTR&sig=ACfU3U2926RA2DnkGyx
sNKwnwfvCoPAspw&hl=es&sa=X&ved=2ahUKEwjWjpHZoPDiAhURBGMBHTHLDgOQ6AEWBX
oECAkQAQ#v=0nepage&a=massote%20et%20corsi%20intrapersonal%20intelligence&f=false
>,

Matte, l. (2014). T13. Chile. Retrieved April 30, 2019, from
<https://www.t13.cl/noticia/tendencias/bbc/por-que-el-espanol-es-el-unico-idioma-que-

utiliza-sighos-de-interrogacion-y-admiracion-dobles>.

Mayer, J. (2014). Personal Intelligence: The Power of Personality and How It Shapes Our lives.
New York: Farrar, Straus and Girous Inc.

Maznevski, M. (1996). Grading Class Participation. Newsletter of the Teaching Resource
Center for Faculty and Teaching Assistants, 1-3. Retrieved June 5, 2019, from
<https://teaching.temple.edu/sites/tIc/files/resource/pdf/GradingClassParticipation%5BAcc
essible%5D.pdf>.

Mcqueen, A. M. (2019). Lifestyle. Testing Times: Does the world need yet another personality
quiz? Retrieved April 30, 2019, from
<https://www.thenational.ae/lifestyle/wellbeing/testing-times-does-the-world-need-yet-

another-personality-quiz-1.818671>.

Mentimeter: Interactive presentation software. Retrieved May 26, 2019, from
<http://infed.org/mobi/howard-gardner-multiple-intelligences-and-education/>.

Messaibi, S. et al. (2016). Integrating Multiple Intelligences in English Language Classrooms
to Enhance Learners’ Participation (dissertation). Biskra, Algeria: University of Mohamed
Khider Biskra. Retrieved June 12, 2019, from <http://dspace.univ-
biskra.dz:8080/jspui/bitstream/123456789/8592/1/al17.pdf>.

Mohammad, M., & Abdallah, S. (2008). Multiple ways to be smart: Gardner’s Theory of
Multiple Intelligences and its educational implications in English teaching and oral
communication. Retrieved June 12, 2019, from
<https://files.eric.ed.gov/fulltext/ED502634.pdf>.

Mora, J. A., & Martin M. L. (2007). La concepcidn de la inteligencia en los planteamientos de
Gardner (1983) y Sternberg (1985) como desarrollos tedricos precursores de la nocion de
inteligencia emocional. Revista de Historia de la Psicologia, 28(4), 67-92. Retrieved March

73


https://www.isres.org/books/chapters/RHES2016-5_10-09-2017.pdf
https://books.google.es/books?id=ygFSCgAAQBAJ&pg=PA210&lpg=PA210&dq=massote+et+corsi+intrapersonal+intelligence&source=bl&ots=hfIyfBOSTR&sig=ACfU3U2926RA2DnkGyxsNKwnwfvCoPAspw&hl=es&sa=X&ved=2ahUKEwjWjpHZoPDiAhURBGMBHTHLDq0Q6AEwBXoECAkQAQ#v=onepage&q=massote%20et%20corsi%20intrapersonal%20intelligence&f=false
https://books.google.es/books?id=ygFSCgAAQBAJ&pg=PA210&lpg=PA210&dq=massote+et+corsi+intrapersonal+intelligence&source=bl&ots=hfIyfBOSTR&sig=ACfU3U2926RA2DnkGyxsNKwnwfvCoPAspw&hl=es&sa=X&ved=2ahUKEwjWjpHZoPDiAhURBGMBHTHLDq0Q6AEwBXoECAkQAQ#v=onepage&q=massote%20et%20corsi%20intrapersonal%20intelligence&f=false
https://books.google.es/books?id=ygFSCgAAQBAJ&pg=PA210&lpg=PA210&dq=massote+et+corsi+intrapersonal+intelligence&source=bl&ots=hfIyfBOSTR&sig=ACfU3U2926RA2DnkGyxsNKwnwfvCoPAspw&hl=es&sa=X&ved=2ahUKEwjWjpHZoPDiAhURBGMBHTHLDq0Q6AEwBXoECAkQAQ#v=onepage&q=massote%20et%20corsi%20intrapersonal%20intelligence&f=false
https://books.google.es/books?id=ygFSCgAAQBAJ&pg=PA210&lpg=PA210&dq=massote+et+corsi+intrapersonal+intelligence&source=bl&ots=hfIyfBOSTR&sig=ACfU3U2926RA2DnkGyxsNKwnwfvCoPAspw&hl=es&sa=X&ved=2ahUKEwjWjpHZoPDiAhURBGMBHTHLDq0Q6AEwBXoECAkQAQ#v=onepage&q=massote%20et%20corsi%20intrapersonal%20intelligence&f=false
https://www.t13.cl/noticia/tendencias/bbc/por-que-el-espanol-es-el-unico-idioma-que-utiliza-signos-de-interrogacion-y-admiracion-dobles
https://www.t13.cl/noticia/tendencias/bbc/por-que-el-espanol-es-el-unico-idioma-que-utiliza-signos-de-interrogacion-y-admiracion-dobles
https://teaching.temple.edu/sites/tlc/files/resource/pdf/GradingClassParticipation%5BAccessible%5D.pdf
https://teaching.temple.edu/sites/tlc/files/resource/pdf/GradingClassParticipation%5BAccessible%5D.pdf
https://www.thenational.ae/lifestyle/wellbeing/testing-times-does-the-world-need-yet-another-personality-quiz-1.818671
https://www.thenational.ae/lifestyle/wellbeing/testing-times-does-the-world-need-yet-another-personality-quiz-1.818671
http://infed.org/mobi/howard-gardner-multiple-intelligences-and-education/
http://dspace.univ-biskra.dz:8080/jspui/bitstream/123456789/8592/1/a17.pdf
http://dspace.univ-biskra.dz:8080/jspui/bitstream/123456789/8592/1/a17.pdf
https://files.eric.ed.gov/fulltext/ED502634.pdf

26, 2019, from
<https://www.scribd.com/document/396983638/DialnetLaConcepcionDelalnteligenciaEnLo
sPlanteamientosDeG-2514677-pdf>.

Nicholson-Nelson, K. (1998). Developing Students’ Multiple Intelligences. New York:
Scholastic Corporation. Retrieved from:
<http://impactofspecialneeds.weebly.com/uploads/3/4/1/9/3419723/developing students
multiple intelligences.pdf>.

OECD (2002). Definition and Selection of Competencies (DeSeCo).
Retrieved May 26, 2019, from <https://www.oecd.org/education/skills-beyond-
school/definitionandselectionofcompetenciesdeseco.htm>.

Orden de 14 de julio de 2016, por la que se desarrolla el curriculo correspondiente a la
Educacién Secundaria Obligatoria en la Comunidad Auténoma de Andalucia, se regulan
determinados aspectos de la atencién a la diversidad y se establece la ordenacién de la
evaluacién del proceso de aprendizaje del alumnado. BOJA — Boletin Oficial de la Junta de
Andalucia, num. 144, de 28 de julio de 2016, 108-396. Retrieved from:
<https://www.juntadeandalucia.es/boja/2016/144/BOJA16-144-00289-13500

01 00095875.pdf>.

Orden ECD/85/2015, de 21 de enero, por la que se describen las relaciones entre las
competencias, los contenidos y los criterios de evaluacién de la Educaciéon Primaria, la
Educacién Secundaria Obligatoria y el Bachillerato, num. 25, de 29 de enero de 2016, 1-18.
Retrieved from: <https://www.boe.es/buscar/pdf/2015/BOE-A-2015-738-consolidado.pdf>.

Palenzuela, M2. M., & Reina, N. (2014). Intrapersonal intelligence and motivation in foreign
language learning. European Scientific Journal, 10(17), 142-150. Retrieved
June 5, 2019, from
<http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.842.1618&rep=repl&type=pdf
>,

Parr, E. (2009). Natural Born Manager. A Handbook for Accountability Management.
Indianapolis, IN: Dog Ear Publishing. Retrieved June 12, 2019, from
<https://books.google.es/books?id=407JbeUY3XEC&pg=PA60&Ipg=PA60&dqg=aptitude+and
+interpersonal&source=bl&ots=sgfPy-

3Ad5&sig=ACfU3U1SIxLXEUY4njeteaf 11Z9AbKg9Q&hl=es&sa=X&ved=2ahUKEwiJhIHCgebiA
hUoDWMBHQelAa4Q6AEWBXoECACQAQHV=0nepage&a&f=false>.

Pettinger, T. (2006). Biography Online. Retrieved April 20, 2019, from
<https://www.biographyonline.net/people.html>.

Pexels: Free stock photos. Retrieved April 3, 2019, from <https://www.pexels.com/>.

74


https://www.scribd.com/document/396983638/DialnetLaConcepcionDeLaInteligenciaEnLosPlanteamientosDeG-2514677-pdf
https://www.scribd.com/document/396983638/DialnetLaConcepcionDeLaInteligenciaEnLosPlanteamientosDeG-2514677-pdf
http://impactofspecialneeds.weebly.com/uploads/3/4/1/9/3419723/developing_students_multiple_intelligences.pdf
http://impactofspecialneeds.weebly.com/uploads/3/4/1/9/3419723/developing_students_multiple_intelligences.pdf
https://www.oecd.org/education/skills-beyond-school/definitionandselectionofcompetenciesdeseco.htm
https://www.oecd.org/education/skills-beyond-school/definitionandselectionofcompetenciesdeseco.htm
https://www.juntadeandalucia.es/boja/2016/144/BOJA16-144-00289-13500%2001_00095875.pdf
https://www.juntadeandalucia.es/boja/2016/144/BOJA16-144-00289-13500%2001_00095875.pdf
https://www.boe.es/buscar/pdf/2015/BOE-A-2015-738-consolidado.pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.842.1618&rep=rep1&type=pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.842.1618&rep=rep1&type=pdf
https://books.google.es/books?id=4O7JbeUY3XEC&pg=PA60&lpg=PA60&dq=aptitude+and+interpersonal&source=bl&ots=sqfPy-3Ad5&sig=ACfU3U1SJxLXEUY4njeteaf_l1Z9AbKq9Q&hl=es&sa=X&ved=2ahUKEwiJhIHCqebiAhUoDWMBHQeIAa4Q6AEwBXoECAcQAQ#v=onepage&q&f=false
https://books.google.es/books?id=4O7JbeUY3XEC&pg=PA60&lpg=PA60&dq=aptitude+and+interpersonal&source=bl&ots=sqfPy-3Ad5&sig=ACfU3U1SJxLXEUY4njeteaf_l1Z9AbKq9Q&hl=es&sa=X&ved=2ahUKEwiJhIHCqebiAhUoDWMBHQeIAa4Q6AEwBXoECAcQAQ#v=onepage&q&f=false
https://books.google.es/books?id=4O7JbeUY3XEC&pg=PA60&lpg=PA60&dq=aptitude+and+interpersonal&source=bl&ots=sqfPy-3Ad5&sig=ACfU3U1SJxLXEUY4njeteaf_l1Z9AbKq9Q&hl=es&sa=X&ved=2ahUKEwiJhIHCqebiAhUoDWMBHQeIAa4Q6AEwBXoECAcQAQ#v=onepage&q&f=false
https://books.google.es/books?id=4O7JbeUY3XEC&pg=PA60&lpg=PA60&dq=aptitude+and+interpersonal&source=bl&ots=sqfPy-3Ad5&sig=ACfU3U1SJxLXEUY4njeteaf_l1Z9AbKq9Q&hl=es&sa=X&ved=2ahUKEwiJhIHCqebiAhUoDWMBHQeIAa4Q6AEwBXoECAcQAQ#v=onepage&q&f=false
https://www.biographyonline.net/people.html
https://www.pexels.com/

Pixabay:  Maravillosas  imagenes  gratis.  Retrieved April 3, 2019, from
<https://pixabay.com/es/>.

Plucker, J. (2013). Human Intelligence. Project Zero Website. Retrieved March 22, 2019, from
<https://www.intelltheory.com/gardner.shtml>.

Real Decreto 1105/2014, de 26 de diciembre, por el que se establece el curriculo basico de la
Educacién Secundaria Obligatoria y del Bachillerato. BOE — Boletin Oficial del Estado, num. 3,
de 3 de enero de 2015, 169-546. Retrieved from:
<https://www.boe.es/boe/dias/2015/01/03/pdfs/BOE-A-2015-37.pdf>.

Richards, J.,, & Rodgers, T. (1982). Approaches and methods in language
teaching. Cambridge, UK: Cambridge University Press.

Richards, J. C., & Schmidt, R. (2002). Longman Dictionary of Language Teaching & Applied
Linguistics (3rd edition). Essex: Pearson Education Limited.

Ridwan, A. (2015). The Effectiveness of Multiple Intelligences (Ml)-Based English Classroom
Activities at The Eleventh Grade Students of SMAN 2 Mamuju of West Sulawesi. Journal of
English Language Teaching, 2(2), 127-144. Retrieved June 12, 2019, from
<http://ojs.unm.ac.id/ELT/article/view/1692/731>.

Sadler, P., & Good, E. (2006). The Impact of Self- and Peer-Grading on Student Learning.
Educational  Assessment, 11(1), 1-31. Retrieved June 2, 2019, from
<https://www.cfa.harvard.edu/sed/staff/Sadler/articles/Sadler%20and%20Good%20EA.pdf>

Schmidt-Fajlik, R. (sjsj). Multiple Intelligences Workshop for Teachers. Explorations in
Teacher Education, 19(1), 1-32. Retrieved May 18, 2019, from <http://td.jalt.org/wp-
content/uploads/2018/08/V19 01 Spring2011.pdf>.

Silarova, L. (2014). Interpersonal Multiple Intelligence and Its Development in B2 English
Lessons (diploma thesis). Prague: Charles University. Retrieved April 4, 2019, from <file://
DPTX 2012 1 11410 0 364260 0 132475%20(3).pdf>.

Sitio Web de L.E.S. Santos Isasa (Montoro) — Junta de Andalucia (2019). Retrieved May 26,
2019, from <http://www.juntadeandalucia.es/averroes/centros-tic/14004981/helvia/sitio/>.

Smith, L. (1996). Multiple intelligences and reading ability (thesis). San Bernardino,
California: Faculty of California State University. Retrieved June 2, 2019, from
<https://scholarworks.lib.csusb.edu/cgi/viewcontent.cgi?referer=https://www.google.es/&h

ttpsredir=1&article=2159&context=etd-project>.

75


https://pixabay.com/es/
https://www.intelltheory.com/gardner.shtml
https://www.boe.es/boe/dias/2015/01/03/pdfs/BOE-A-2015-37.pdf
http://ojs.unm.ac.id/ELT/article/view/1692/731
https://www.cfa.harvard.edu/sed/staff/Sadler/articles/Sadler%20and%20Good%20EA.pdf
http://td.jalt.org/wp-content/uploads/2018/08/V19_01_Spring2011.pdf
http://td.jalt.org/wp-content/uploads/2018/08/V19_01_Spring2011.pdf
http://www.juntadeandalucia.es/averroes/centros-tic/14004981/helvia/sitio/
https://scholarworks.lib.csusb.edu/cgi/viewcontent.cgi?referer=https://www.google.es/&httpsredir=1&article=2159&context=etd-project
https://scholarworks.lib.csusb.edu/cgi/viewcontent.cgi?referer=https://www.google.es/&httpsredir=1&article=2159&context=etd-project

Smith, M. (2008). Infed. Howard Gardner, multiple intelligences and education. Retrieved
March 28, 2019, from <http://infed.org/mobi/howard-gardner-multiple-intelligences-and-

education/>.

Snow, R. (1992). Aptitude Theory: Yesterday, Today, and Tomorrow. Educational
Psychologist, 27(1), 5-32. Retrieved June 5, 2019, from
<https://staticl.squarespace.com/static/57309137ab48de6f423b3eec/t/59aec7bbaddb093b
3b2ac599/1504626622388/Snow1992.pdf>.

Soler, M2. R. (2012). Las inteligencias multiples en el aula de inglés (Master’s thesis).
Almeria: Universidad de Almeria. Retrieved March 23, 2019, from
<http://repositorio.ual.es/bitstream/handle/10835/3147/Trabajo 7035 1210SolerGuisado.
pdf?sequence=1&isAllowed=y>.

Spearman, C. (1904). “General Intelligence” objectively determined and measured. The
American Journal of Psychology, 15(2), 201-292. Retrieved March 22, 2019, from
<https://www.jstor.org/stable/1412107?seq=1#metadata_info tab contents>.

Spirovska, E. (2013). Integrating Multiple Intelligences in teaching English as a foreign
language — SEEU experiences and practices. SEEU Review, 9(1), 1-12. Retrieved June 2, 2019,
from <https://content.sciendo.com/view/journals/seeur/9/1/article-p9.xml>.

Taravat, G., & Mirza, S. (2017). Exploring the Relationship between Intrapersonal Intelligence
and Learner Autonomy among TEFL Learners. International Journal of English and Education,
6(4), 19-33. Retrieved June 2, 2019, from
<http://ijee.org/yahoo site admin/assets/docs/3Ghazale T.280143934.pdf>.

TeachPE.com. (2019). Personality & Individual Differences. Retrieved April 20, 2019, from
<https://www.teachpe.com/sports psychology/personality.php>.

The Famous People. Retrieved April 20, 2019, from <https://www.thefamouspeople.com/>.

The Institute of You (2017). What Are your Main Intelligences? Yes, There’s More Than One.
Retrieved March 28, 2019, from <https://instituteofyou.org/multiple-intelligences/>.

The Job Network (2018). Are you an introvert or an extrovert? What it means for you.
Retrieved April 30, 2019, from <https://www.thejobnetwork.com/are-you-an-introvert-or-

an-extrovert-what-it-means-for-you-062016/>.

The New Strategic Plan for the Development of Languages in Andalusia. Horizon 2020. BOJA
— Boletin Oficial de la Junta de Andalucia, nim. 24, de 6 de febrero de 2017, 10-57. Retrieved
April 25, 2019, from <https://www.juntadeandalucia.es/boja/2017/24/BOJA17-024-00048-
1794-01 00107169.pdf>.

76


http://infed.org/mobi/howard-gardner-multiple-intelligences-and-education/
http://infed.org/mobi/howard-gardner-multiple-intelligences-and-education/
https://static1.squarespace.com/static/57309137ab48de6f423b3eec/t/59aec7bba9db093b3b2ac599/1504626622388/Snow1992.pdf
https://static1.squarespace.com/static/57309137ab48de6f423b3eec/t/59aec7bba9db093b3b2ac599/1504626622388/Snow1992.pdf
http://repositorio.ual.es/bitstream/handle/10835/3147/Trabajo_7035_1210SolerGuisado.pdf?sequence=1&isAllowed=y
http://repositorio.ual.es/bitstream/handle/10835/3147/Trabajo_7035_1210SolerGuisado.pdf?sequence=1&isAllowed=y
https://www.jstor.org/stable/1412107?seq=1#metadata_info_tab_contents
https://content.sciendo.com/view/journals/seeur/9/1/article-p9.xml
http://ijee.org/yahoo_site_admin/assets/docs/3Ghazale_T.280143934.pdf
https://www.teachpe.com/sports_psychology/personality.php
https://www.thefamouspeople.com/
https://instituteofyou.org/multiple-intelligences/
https://www.thejobnetwork.com/are-you-an-introvert-or-an-extrovert-what-it-means-for-you-062016/
https://www.thejobnetwork.com/are-you-an-introvert-or-an-extrovert-what-it-means-for-you-062016/
https://www.juntadeandalucia.es/boja/2017/24/BOJA17-024-00048-1794-01_00107169.pdf
https://www.juntadeandalucia.es/boja/2017/24/BOJA17-024-00048-1794-01_00107169.pdf

Tomlinson, C. A. (2000). Differentiation of Instruction in the Elementary Grades. ERIC Digest
and  Early  Childhood  Education, 3. Retrieved June 5, 2019, from
<https://eric.ed.gov/?id=ED443572>.

Tsuda, N. (2008). The Theory of Multiple Intelligences and Its Application in EFL Classrooms.
Language and Culture: The Journal of the Institute for Language and Culture, 12, 31-43.
Retrieved April 23, 2019, from <www.konan-u.ac.jp/kilc/modules/info/src/tuda/3.pdf>.

Universia Espafia (2018). ¢Por qué una buena relacion entre los alumnos es clave para su
rendimiento? Retrieved April 23, 2019, from
<https://noticias.universia.es/educacion/noticia/2018/09/05/1161348/buena-relacion-
alumnos-clave-rendimiento.html#>.

Veenema, S. et al. (1997). Multiple Intelligences: The Research perspective. Retrieved March
29, 2019, from
<https://www.learner.org/workshops/socialstudies/pdf/session3/3.Multiplelntelligences.pd
>.

Vodopija, A. (2003). Multiple Intelligences in the EFL classroom. A Perspective in Context.
Brattleboro, Vermont: School for International Training. Retrieved June
12, 2019, from
<https://pdfs.semanticscholar.org/0917/317d17ca04ada36c11fb047978d886c207f2.pdf>.

Warburton, E. (2003). Intelligence Past, Present, and Possible: The Theory of Multiple
Intelligences in Dance Education. Journal of Dance Education, 3(1), 7-11.
Retrieved May 26, 2019, from
<https://www.researchgate.net/publication/254312328 Intelligence Past Present and Po

ssible The Theory of Multiple Intelligences in Dance Education>.

Weinstein, I. (2001). Testing Multiple Intelligences: Comparing Evaluation by Simulation and
Written Exam. The Clinical Law Review, 8(247), 247-286. Retrieved June 5,
2019, from
<https://pdfs.semanticscholar.org/56a4/399b07b0675cdalf0cd147cf816e55c44d18.pdf>.

Wong, L. (2014). Essential Study Skills (8"’ edition). Stamford, USA: CENGAGE Learning.
Retrieved June 3, 2019, from
<https://books.google.es/books?id=jDsaCgAAQBAI&pg=PA27&Ipg=PA27&dg=Wong+2014+i
ntrover+person+inner+world&source=bl&ots=dhPhEznUBT&sig=ACfU3UORI8dXqdnwvtPMj2
WM70PITu bbw&hl=es&sa=X&ved=2ahUKEwi0Qj55fyvDiAhWQxIUKHaiTDeUQ6AEwWB30ECAg
QAQ#tv=onepage&q=Wong%202014%20introver%20person%20inner%20world&f=false>.

Wubbles, T. et al. (2012). Interpersonal Relationships in Education. An Overview of
Contemporary Research. Rotterdam, The Netherlands: Sense Publishers. Retrieved June 12,

77


https://eric.ed.gov/?id=ED443572
https://noticias.universia.es/educacion/noticia/2018/09/05/1161348/buena-relacion-alumnos-clave-rendimiento.html
https://noticias.universia.es/educacion/noticia/2018/09/05/1161348/buena-relacion-alumnos-clave-rendimiento.html
https://www.learner.org/workshops/socialstudies/pdf/session3/3.MultipleIntelligences.pdf
https://www.learner.org/workshops/socialstudies/pdf/session3/3.MultipleIntelligences.pdf
https://pdfs.semanticscholar.org/0917/317d17ca04ada36c11fb047978d886c207f2.pdf
https://www.researchgate.net/publication/254312328_Intelligence_Past_Present_and_Possible_The_Theory_of_Multiple_Intelligences_in_Dance_Education
https://www.researchgate.net/publication/254312328_Intelligence_Past_Present_and_Possible_The_Theory_of_Multiple_Intelligences_in_Dance_Education
https://pdfs.semanticscholar.org/56a4/399b07b0675cda1f0cd147cf816e55c44d18.pdf
https://books.google.es/books?id=jDsaCgAAQBAJ&pg=PA27&lpg=PA27&dq=Wong+2014+introver+person+inner+world&source=bl&ots=dhPhEznUBT&sig=ACfU3U0Rl8dXqdnwvtPMj2WM7OPlTu_bbw&hl=es&sa=X&ved=2ahUKEwi0j5SfyvDiAhWQxIUKHaiTDeUQ6AEwB3oECAgQAQ#v=onepage&q=Wong%202014%20introver%20person%20inner%20world&f=false
https://books.google.es/books?id=jDsaCgAAQBAJ&pg=PA27&lpg=PA27&dq=Wong+2014+introver+person+inner+world&source=bl&ots=dhPhEznUBT&sig=ACfU3U0Rl8dXqdnwvtPMj2WM7OPlTu_bbw&hl=es&sa=X&ved=2ahUKEwi0j5SfyvDiAhWQxIUKHaiTDeUQ6AEwB3oECAgQAQ#v=onepage&q=Wong%202014%20introver%20person%20inner%20world&f=false
https://books.google.es/books?id=jDsaCgAAQBAJ&pg=PA27&lpg=PA27&dq=Wong+2014+introver+person+inner+world&source=bl&ots=dhPhEznUBT&sig=ACfU3U0Rl8dXqdnwvtPMj2WM7OPlTu_bbw&hl=es&sa=X&ved=2ahUKEwi0j5SfyvDiAhWQxIUKHaiTDeUQ6AEwB3oECAgQAQ#v=onepage&q=Wong%202014%20introver%20person%20inner%20world&f=false
https://books.google.es/books?id=jDsaCgAAQBAJ&pg=PA27&lpg=PA27&dq=Wong+2014+introver+person+inner+world&source=bl&ots=dhPhEznUBT&sig=ACfU3U0Rl8dXqdnwvtPMj2WM7OPlTu_bbw&hl=es&sa=X&ved=2ahUKEwi0j5SfyvDiAhWQxIUKHaiTDeUQ6AEwB3oECAgQAQ#v=onepage&q=Wong%202014%20introver%20person%20inner%20world&f=false

2019, from <https://www.sensepublishers.com/media/1407-interpersional-relationships-in-

education2.pdf>.

Zafar, S., & Meenakshi, K. (2011). A study on the relationship between extroversion-
introversion and risk-taking in the context of second language acquisition. International
Journal of Research Studies in Language Learning, 1(1), 33-40. Retrieved June 5, 2019, from
<http://consortiacademia.org/wp-content/uploads/IJRSLL/IJRSLL v1i1/42-181-1-PB.pdf>.

78


https://www.sensepublishers.com/media/1407-interpersional-relationships-in-education2.pdf
https://www.sensepublishers.com/media/1407-interpersional-relationships-in-education2.pdf
http://consortiacademia.org/wp-content/uploads/IJRSLL/IJRSLL_v1i1/42-181-1-PB.pdf

