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Abstract

The need to amalgamate language and culture inigfroleanguage Teaching has been
recurrently advocated by researchers and Europhasaton authorities. This integration was
suggested in the 200@ommon European Framework of Reference for Languagd is
much emphasised in its recently-published revisadion. Its main goal is to surpass mere
linguistic proficiency and achieve interculturallgompetent communicators. Research
suggests that the infusion of culture into Fordigmguage Teaching can be mainly attained
through topics, characters, images, diverse accamdswritten varieties of English. Most
particularly, it needs to be fostered through iciéural awareness-raising activities. This
Master's thesis looks into culture in textbooksintolves an analysis of the three most-
widely used B2 textbooks for adults in the Valenc@ommunity (Spain) in Official Schools
of Languages. It shows that while it is true thalture topics are gradually making their way
into English as a Foreign Language coursebooky,arestill insufficient in number, shallow
in depth and limited in extrapolability. Besidesxtbooks fail to encompass a reasonable
range of ethnic groups, accents, dialectal diffeesnand culture-based activities aimed at
attaining interculturally proficient speakers. Theerriding conclusion is that present-day
adult English as a Foreign Language instructioth@ Valencian Community still favours

linguistic content over cross-cultural competence.

1. INTRODUCTION

The last decades of the 20th century witnessedrtiexrgence of a mounting body of research
which postulated the infusion of culture-relatedneénts into Foreign Language Teaching
(henceforth FLT). Nowadays, it has been widely askedged that only through such
inextricable relationship will students be able siarpass mere linguistic proficiency and
become truly cross-cultural speakers to succedbemapidly-evolving, globalised world of

today.
1.1. General objective

The main goal of this study is to gauge to whateatent the inclusion of culture-related
aspects is reflected in the most widely-used BArsebooks of English as a Foreign
Language (henceforth EFL) in Official School of amages (henceforth OSLs) in the
Valencian Community, which predictably belong toe thargest publishing companies:

Cambridge University Press, Oxford University Pres&l Pearson Education Limited. It



should be underscored that this study does notifgga#ly aim to determine which one is

more suitable for culture-teaching purposes.
1.2. Research questions

In order to accomplish the general objective statsalve, the present work aims to answer the

following research questions:

a) How is the culture-bound component reflectecbuph characters and content in the

textbooks chosen?

b) Do those coursebooks include examples of the watiety of Englishes existing both in

written and oral form and present English as adanfyanca?

c) Do textbooks present images showing cross-@llemcounters and activities geared to
foster intercultural awareness and mediation, ggested by the Council of Europe and FLT

research?

d) What does the choice of coursebook imply inti@tato the goals of EFL teaching in the

Valencian Community?
1.3. Relevance of the study

This study can be understood as especially reldvacduse of its topicality, since we are on
the threshold of what will undoubtedly engendeewotution in FLT. In the last two decades
and up to this day, FLT has mainly pivoted on theommendations and assessment criteria
gathered in theCommon European Framework of Reference for Langudlgenceforth
CEFR), which dates back to 2001. As will be elaboraiedater, a Companion Volume of the
new CEFR came out while the present study was being fiedlisin contrast to its
predecessor, the revised —albeit provisional- grrsif the CEFR shows changes in some
level descriptors and provides new ones, togethtdr assessment scales for a fifth skill in
addition to Reading, Writing, Listening and SpeakiMediation. As can be gathered, both
FLT methods and textbooks will necessarily havedapt in the years to come to comply
with the new pan-European postulates. In this mspleis study will provide a present-day
picture of mainstream EFL coursebooks and, accglginf the prevailing teaching approach

in the Valencian Community.

Apart from this, this paper will plug a gap in emt research on EFL textbook analysis

concerning culture-related aspects. While it i® tliat there exist a considerable number of



studies about Primary and Secondary education raistethe paucity of research on adult
EFL coursebooks is noteworthy (Chapelle 2016: 13).

1.4. Content

Section 2 contains the theoretical background Hergresent dissertation. First, the intricate
complex of ‘culture’ is addressed, together withmain definitions and viewpoints, and an
outline of how culture gradually entered the FLTers&rio is provided. After that, the
achievements in foreign language instruction tha 2001 CEFR brought about are
highlighted, with a focus on its major drawbackemhthe most outstanding features of the

recently-published, abridged version of @EFRare analysed, particularly Mediation.

In addition, section 2 focuses on one of the maalgwhich FLT needs to aim at, namely
attaining interculturally competent speakers, aod it can be achieved. Besides, this chapter
broaches two fundamental issues that are intimdieked to the latter: the need for EFL
approaches and textbooks to include world cultares likewise, world accents to encompass
the diversity of cultures and Englishes intertwgiim today’s closely-connected world. In
relation to this, Section 2 also deals with theurebf coursebooks, discusses their usefulness
in FLT and suggests how they should transcendr#takitional tendency to portray British and
North American cultures and accents as the embadimieEnglishness and role models to
imitate. Apart from that, different typologies afursebooks concerning the way they present
and work on culture-related issues are describid. Idst subsection of chapter 2 examines

the most significant studies of coursebooks whathwithin the scope of the present work.

Section 3 describes the instrument, data-gatheaimd) data analysis. It also explains the
reasons behind the choice of coursebooks andfievttis study.

Section 4 expounds the findings and the ensuingnuamis concerning the most relevant

aspects which are dealt with therein.

For the sake of clarity, section 5 has been puilpodevoted to answering the research
guestions following the analysis of the resultgiedrout in the previous chapter. Section 5
also proposes ways in which the shortcomings faxmudd be overcome.

Section 6 deals with the limitations of the studyl auggests lines for future research, while

section 7 presents the final conclusions and mutgard a few recommendations.



2. INTERCULTURALITY IN FOREIGN LANGUAGE TEACHING (F LT) AND
MAIN ENGLISH AS A FOREIGN LANGUAGE (EFL) COURSEBOOK STUDIES

The first part of this section aims to provide asight into the complexity of the term

‘culture’, analyse the most salient ways in whithcan be studied and how and when it
entered the FLT scenario. Secondly, it delves tidogrowing relevance of culture throughout
the main FLT documents published by the CounciEofope. After that, the objectives of
present-day foreign language instruction are deedrirom a cultural viewpoint. There will

follow a reflection about the need for coursebot&ksembrace world cultures and world
accents in order to reflect the fact that Englisis become a lingua franca for international

communication.

The second part is devoted to discussing the natndetypology of coursebooks and their
relevance in FLT. Special emphasis is put on hay tan foster changes in teaching practice
by incorporating more culture-oriented, reflectiveised activities. Finally, the most

significant studies on coursebook analysis are @& which constitutes the starting point

for the research design used in the present work.
2.1. Considerations about culture and its role in ET
2.1.1 Towards a working definition of the term ‘cuilre’

Despite the profusion of research on the naturécature’, the term eludes a univocal
definition or typology. According to Williams (19887), it stands within the two or three
most intricate words in the English language. Saidomplexity arises from the fact that it is
sometimes loosely used and because it straddlesasedisciplines which present varying
goals. Together with Language Didactics and sowplistics, two major areas of interest for
our goals, the study of culture is a matter of pamant concern for sociolinguistics,
pragmatics, semantics, semiotics, and even psyghoémd anthropology (Paricio 2005,
Risager 2011, Moeller & Nugent 2014). Lado adogtdakhavioural perspective and defined
it as a structural system of patterned behavio@671111), whereas Samowetr al. (1998)
put forward an anthropological definition when trstgted that culture can be thought of as:

the deposit of knowledge, experience, beliefs, esluactions, attitudes,
meanings, hierarchies, religion, notions of tinmes, spatial relations, concepts
of the universe, and artifacts acquired by a grofipeople in the course of

generations through individual and group strivif@amovaret al. 1998: 36)



Interestingly enough, they failed to explicitly ntem ‘language’ as one of culture’s
identifying traits —which ought to fall within shedt ‘knowledge’—, a bond which had been
posited by authors like Brooks (1964) a couple etatles before and which has been
highlighted by Risager (2006) and Nieto (2010) mozeently. In comparison with other
elements of culture stated before, language plagsra multifunctional role, since it acts as a
facilitating element for the individual to interrs® his/her own culture, as a transmitter of
one’s culture to people from different cultures asda way to shape cultural representations,

which are largely determined by the language usedanifest them (Hinkel 1999).

Scollon and Scollon (2001b) opted for a more ret&d, discourse-based concept of culture
that holds communication as a pivotal element.higirtview, culture consists of ideology,
face systems, forms of discourse and socialisatidaology’ includes history, worldviews,
values, beliefs and religion, whereas ‘face systdomis on how social relationships are
organised; in turn, ‘forms of discourse’ deal witte functions of language and verbal and
non-verbal communication and how they are both usedegotiate and ratify meaning.

Lastly, ‘socialisation’ refers to the different pesses involved when learning culture.

From what has been said hitherto, a fundamentasideration arises: culture should not be
understood as static or given, but rather as anahanging, socially constructed process,
transformative (Gomez 2015) and handed down fromeiggion to generation. It is culture
that makes peoples, civilisations and countriesindis and unique, embodying not only
tangible products but also worldviews, principlbsliefs and common imagery and rituals.
Having said that, it should be borne in mind thadtures have been brought closer together by
today’'s globalised world, which is why it is sonmeéis difficult to draw a well-defined line
between them even within the same region, sincplpewho belong to different communities
are permeable to external influences, which rendgtsmpts to set cultural boundaries

problematic.
2.1.2 Approaches to the study of culture

Given the multifaceted nature of culture, there saeeral approaches to how it can be more
effectively dealt with. Out of the wealth of appcbas available, Byram & Morgan’s
typology (1994) has been widely accepted, sincis itlearly set forth and encompasses
elements from different realms —i.e. factual infation and issues related to social interaction
and stereotypes—. In their view, culture can bd saiconsist of the following components:

social identity and social groups, social intemtti belief and behaviour, socio-political

10



institutions, socialisation and the life cycle, inaal history, national geography, national

cultural heritage and stereotypes and nationatikyen

On a rather less fine-grained scale, another €leetson that suits our purposes is that which
analyses culture in relation to how observableucalttraits are. Hall (1976) conceived a
successful metaphor —the so called ‘cultural icgbeto illustrate the fact that culture can
appear in easily perceptible representations tweigner or, conversely, present less obvious
features that may make them pass unnoticed. Theopdtre iceberg above water comprises,
among many other elements, behaviours and custwmsgle culture’), whereas what lies
beneath are beliefs and attitudes (‘'unseen cu)tuaeid further below, shared values and
thought patterns (‘deep culture’), to name butrtiest salient features.

o

Food
Flags Festivals
Fashion Holidays Music
Performances Dances Games
Arts & Crafts  Literature  Language

DEEP CULTURE

Communications Styles and Rules:
Facial Expressions Gestures  Eye Contact
Personal Space  Touching  Body Language
Conversational Patterns In Different Seclal Situations
Handling and Displaying of Emotion
Tone of Volce

Notions of: Concepts of:
Courtesy and Manners Self Time Past and Future
Frendship  Leadership Fairness and Justice

Cleanliness Modesty Roles related to Age, Sax,
Beauty Class, Family, et

Attitudes toward:
Elders Adolescents Dependents
Rule Expectations Work Authority
Caoperation vi. Competition
Relationships with Anlmals Age
Sin Death

Approaches to:
Religion Courtship Marriage
Raising Children Declsion-Making
Problem Solving

Image 1. The Cultural Iceberg adapted from Hall7@%y Marsden
(https://rachelmarsdenwords.wordpress.com/2015/0@déhing-talk-models-pyramids-c-s-lewyis/

This three-pronged typology recalls that which sif@ss cultural traits into C-culture (factual,
encyclopaedic knowledge) and c-culture (behavipuactices and values) (Valdes 1986),
which can be supplemented by the term ‘symbolitucel —coined by Geertz (1975)—, which
refers to the innermost meanings and symbols itdteand shared by all the members of a

community. The British-produced serieastEnderswhich has been on since 1985, can be

11



conceived as an example of a cultural artefact toatveys c-culture notions. In turn, the
National Trust icon —which will surely mean nothittga foreigner— is loaded with symbolic

meaning, which will conjure up feelings of prideBntish heritage and national identity.

Following the conclusions gathered $tandards for Foreign Language Learnifg996),
Yuen (2011) divided the different aspects of cdtunto ‘products’ (Big C), ‘practices’ (little
c), and ‘perspectives’ (subjective culture). Th@@ elassification had been further developed
by Moran (2001), who added ‘persons’ as a fourtérirening factor, since culture can also be

signified by celebrities, renowned people or evatiiiduals we are acquainted with.

A fourth noteworthy study has been made by Zareléalessi (2011) by drawing on the
works of Halliday (1985) and van Dijk (1998). Themain aim was to make the definition of
culture quantifiable. In their view, it can be sda include a series of values which are
strengthened to become norms which govern ingiitatand also appear as artifacts. Values
should be understood as notions about what maittetge, norms include prospects of
people’s behaviours in certain contexts, instindi@re the organisations that underpin the
structure of a society and artifacts refer to tbgects of material culture which stem from a
culture’s values and norms. For the sake of clatitg information contained in this section

can be summarised as follows.

AUTHOR(S) COMPONENTS
- Social identity and social groups - Soaiédraction
- Socio-political institutions - Niamal history

Byram & Morgan (1994) |- Socialisation and the life cycle Belief and behaviour
- National geography - Natiooaltural heritage

- Stereotypes and national identify

Hall (1976) and

- Visible culture - Hidden culture - Deep culture
successors
Geertz (1975) & Valdes |_ C-culture - c-culture - Symbolic culture
(1986)
Yuen (2011) - Products - Practices erspectives - Persons
Zarei & Khalessi (2011) | - Values - Norms - Institutions - Artifacts

Table 1. Summary of the most prominent conceptidrelture

12



2.1.3 An insight into the growing relevance of cute in FLT

It is a unanimously-held belief nowadays that aeltand language need to be inextricably
linked in FLT (Kramsch 1993, Byram 1997, Méndez 20Chapelle 2016). In fact, some

authors posit that they should not be thought ofegsarate entities, for which reason they
have coined the term ‘lingua-culture’ (Fantini 1997 ‘languaculture’ (Risager 2007). Such a
bond is by no means recent, but harks back toastedlecades of the 20th century. According
to Kramsch & Hua (2016), it was not until the 1990at the culture-language bond entered
the arena of FLT. Until then, the notion of negidia of meaning that lay at the heart of the
Communicative Approach did not necessarily refecutiural content but to referential or

situational meaning geared for learners to fulfthimently functional goals. Interaction-

oriented as it was, the Communicative Approach gdlyeeschewed culture-bound issues,

since language instruction still favoured studelmsjuistic proficiency.

However, it would not be accurate to state thatftoeis on culture-related issues in FLT
originated only from the 1990s. Prior to those gear fact, there were a handful of pioneers
who highlighted the need to introduce culture-edataspects in course syllabuses and
methodological approaches (Lado 1957, Nostrand ,12&@&te 1982, Byram 1989). Nostrand
can be credited with having made a revolutionaayeshent when, as early as 1966, he wrote
that working on a foreign culture in the foreigmdgaage class has a twofold goal: first, to
attain successful communication between the stuateshiother people from different cultures
(s)he may come into contact with and, secondlyprmamote cross-cultural understanding
through eminently social and affective means. Ilat,fsuch an idea embodies the main

methodological trends in current intercultural Flag,will be explained shortly.

Apart from these trail blazers, the term ‘socioctdt competence’ is also broached in a
Council of Europe’s publication in 1990, tfAdreshold Levelwhere it is defined as “the
aspect of communicative ability which involves tbaspecific features of a society and its
culture which are manifest in the communicativeawebur of the members of this society”
(94) and is further divided into ‘social conventin ‘social rituals’ and ‘universal

experiences’, with ‘politeness conventions’ alscereing major emphasis.

Interestingly enough, Corbett (2003: 206) underssdhe paradox that, despite a sizeable
body of research which advocates the infusion dfucerbound elements into language

teaching, such issues are neglected in EFL methgbal approaches. In a similar vein,

Sercuetal. (2005: 494), together with a number of other argl{Youngetal. 2009, Chapelle

13



2016), point out that a gargantuan task still retmdb be done, since the teaching of the
cultural component —if at all- has remained gehetedditional in its scope, thus preventing

students from accessing the actual worldwide dimoensf the English language and the
benefits of discovering ‘otherness’. This yawninghasm between theoretical

recommendations and grassroots teaching practeervks close scrutiny, which is carried
out below.

2.2. TheCommon European Framework of Reference for Languag€EFR): a

partial breakthrough
2.2.1. Achievements and shortcomings of the 200EFR’

The advent of theCEFR in 2001 marked an unprecedented milestone in FLfbsacthe
continent and set the course for foreign languagguction until the present day. Among its
various goals, it was particularly designed to Bidl practitioners to attain a standardised
understanding of the nature of language teachidgt@mprovide them with recommendations
and tools concerning learning and assessment.CHf€R is based on competences, which
allow a person to successfully perform actions iverde contexts (2001: 9). It should be
noted that the notion of competence involves nd§ knowledge, as might be presumed, but
also skills, attitudes and values. Two main typesampetences are differentiated therein:
general competences and, following Bachman (1920municative language competences.
The latter receive extensive analysis and pedagbgaverage, and CAN DO statements are
provided to determine what students should be tabdecomplish at the end of each language
stage. However, th&ramework considers issues related to culture and intenality as
belonging to general competences and hence detdédmadinguistic proficiency. Although
they are described, they are not further brokenrdimtso CAN DO descriptors (cf. Kramsch
& Aden in press, Larrea 2015).

In addition to the above, thBramework distinguishes several language skills, namely
reception, production interaction and mediationpritvides descriptors for the first three of
them, but for mediation —which is at the heartra€icultural learning—, despite being given
the utmost relevance, no illustrative scales aowiged (2001: 88). In line with the foregoing,
it should therefore come as no surprise to disctivar such a shortcoming has prevented
sociocultural knowledge and intercultural awarenéssn achieving the status of other
longstanding, well-established skills.

14



2.2.2 Subsequent Council of Europe’s publications

In order to overcome the limitations of t8&FR the Council of Europe has issued a series of
guides in which authors have fine-tuned the meanarmgl scope of Intercultural
Communicative Competence (henceforth ICC). Theyhaso put emphasis on the relevance
of raising students’ ICC and the latter's apprecratof cross-cultural encounters, and
suggested measures through which those goals céuifiied. The most salient documents
are Developing the Intercultural Dimension in Languabeaching(2002), theGuide for the
Development of Language Education Policies in Earoprom Linguistic Diversity to
Plurilingual Education (2007), theWhite Paper on Intercultural Dialogu¢2008) and
Developing Intercultural Competence through Eduma(P014).

2.2.3. The revised ‘CEFR’

While this research study was undergoing final giewi, a non-fully-fledged edition of the
new CEFRwas published online (Sept. 2017). As adult ERiclkers working for an official

teaching institution, my colleagues and | wereuoate enough to collaborate in providing
feedback on a pilot version for consultation prtor the general diffusion of the new,

provisional edition. As its foreword reads,

“[w]hilst the CEFRIllustrative descriptors have been much apprediatehe field of
language education, the gaps left in them by tiggnal research have led to requests
to complement them in order to provide more comgnsive coverage” (North,

unpublished: 9).

The newFramework’smain goals are addressing areas for which no igsciscales were
provided in the original version —above all, mediat, enriching the description of Al, and
strengthening the scales of C levels, particul@2y for which most of the original illustrative
descriptors had been uncalibrated. As stated almmespf the neWCEFRSs utmost concerns
Is to bridge the gap which ensued from the deficemverage of culture-related issues in its
former version. In order to do so, cross-culturadmtion has been considered pivotal in FLT
and broken down into mediation activities and miala strategies. The former can be
deemed as performative actions requiring commupitairiented skills, while the latter

encompass cognitive and strategic abilities, devid:

15



Mediation Activities

Mediation Activities
e
et =2y e [ =l
Cultural and Social Conceptual Textual & Linguistic
Mediation e Mediation
—

Spoken Written

Mediation Strategies

Image 2. Mediation — Scheme 1 (reproduced with psion from North)

Mediation St}ateglec

Image 3. Mediation — Scheme 2 (reproduced with psion from North)

It should be pointed out that each one of thosegraties is further analysed on grids which

display all levels of proficiency (from Pre Al t®{Cand their corresponding descriptors (cf.

Appendix I). It stands to reason that such thoroaghkntion to mediation-related issues is

bound to bring about sweeping changes in FLT irfdhtacoming years.

2.3. Features of the intercultural speaker

As a direct result of th€EFRs deficiencies to fully flesh out mediation andercultural

awareness and define assessment tools for them, hélsTbeen mainly concerned with

language-oriented instruction geared to help stisdattain linguistic proficiency (Méndez

2003, Vardn 2009). This neglect of culture-relateslies has unavoidably trickled down to

16



coursebook design and grassroots teaching pra€iioen a practical stance, if sociocultural
and intercultural factors are not included in shtdeoverall mark, they can easily be deemed
expendable in favour of other activities and skillich ensure that students meet educational
goals. According to Kramsch (1993: 8), it is readua to state that linguistics has pushed
aside the idea and the dissemination of culture megented a more holistic approach to
sociocultural learning. In Byram’s words (1997: B84#is can be understood as the aftermath
of misunderstanding Hymes’ (1972) concept of comicative competence as applied to
foreign-language learning. Since Hymes’ initial ioot referred to ‘native speaker’
competence instead of ‘cross-cultural communicatiarners are doomed to failure and
subsequent frustration when teachers try to tuemtinto “ersatz native speakers” (cf. Gray
2006: 54). In this respect, Corbett (2003: 4) maké#sought-provoking reflection: while only
a few learners will attain native speaker lingaistompetence, there will be many more likely
to develop strategies and skills such as obsemnag@rplanation and mediation which will
enable them to build bridges between cultures &uod tchieve ICC (Byram: 1997). ICC
consists in ‘attitudes’ like openness and the gbib dispel mistrust about a foreign culture,
‘knowledge’ about how social groups and individuaderk and ‘skills’, understood as the
strategies to foresee intercultural misunderstaggdand the ability to solve them. Following
Barrett, intercultural discourse “helps people gvelop a deeper understanding of cultural
beliefs and practices that different from their oimsters mutual understanding, increases
interpersonal trust, co-operation and participatiamd promotes tolerance and mutual
respect.” (2013: 26)

In short, the first noticeable shift in the cultmeented teaching paradigm is for students to
attain ICC rather than seek mere language profigieim contrast to what might be construed
from what has been said before, the shift of pgraddoes not entail dispensing with the
pursuit of linguistic competence, but rather makehbtypes of competences be naturally
interspersed for students to accomplish more conemsve, practical, rewarding objectives
(Byrametal. 2002: 7).

A fundamental distinction should be made at thisifpoetween sociocultural and intercultural
competence. The former merely comprises knowledgéaas and tangible information
pertaining to the countries related to the lang(®gender study and has thus an eminently
cognitive nature. The latter, in turn, is morealitbracing —and demanding for students and
teachers alike—, since it involves addressing dedfore elements —as seen in 1.2—, and

requires the adoption of specific teaching methddgether with a new array of tasks for
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classroom implementation (cf. Scheu 1996). The mmtaéure of the term ‘intercultural
competence’ suggests encounters between differétutres and how students should grow
appreciative of otherness and develop attitudegpehness and empathy to other cultures and
ethnic groups with a view to attaining global a#iship (Byram 2008). For the successful
acquisition of ICC, foreign language teaching sHoulbviously transcend the plain
transmission of factual information (Kramsch: 199)d instead embrace attitudes, beliefs,

values and symbols and provide opportunities fetestts to act as cross-cultural mediators.

Equally important is the notion that the intercrdiuparadigm should ensure that students are
made to put the foreign culture(s) in relation beit own so that the learning experience
becomes really meaningful (Stern 1992, McKay 20@8ndez 2003), which Kramsch called
the ‘double perspective of the respective socie(®393). Following this ongoing critical
reflection process, students will achieve a mord-sended understanding of otherness
which will make them turn into successful bridgelters between cultures. As Weninger and
Kiss clearly point out quoting Byram (2008, 201hga&umaravadivelu (2008), intercultural
competence can only be attained “through cultuefllection and understanding within a
critically oriented pedagogy” (2013: 695). The fdloat such processes have an eminently
cognitive nature which escapes simple assessmerieddd_und (2007: 93) to suggest that it
might be desirable to replace the term ‘intercaltucompetence’ with ‘intercultural

awareness’ or ‘intercultural learning’.

It is fundamental to underscore that, when learrabgut another culture, students do not
necessarily have to assume its principles as tHaithis respect, Byram (1998) distinguishes
‘biculturalism’ and ‘interculturalism’. In his viewthe former presupposes that an individual
identifies with and accepts the shared beliefs)gigpies, and customs of a particular culture.
In turn, the latter entails an awareness of, instdaan identification with, another culture. If,
as said above, students should be trained to adppsitive, critical stance, interculturalism
rather than biculturalism should be sought in FET KcKay 2000: 8).

From what was mentioned above, there emerges douwsbgonclusion: FLT geared to foster
intercultural awareness should be understood asintraction-oriented, performative,
awakening process pivoting on constructivism (Setcal 2005). As Scollon and Scollon
(2001a) put forward, culture cannot be understo®dtatic and impervious to change, but
should rather be conceived as building on actiarsed out through everyday interaction.
Needless to say, in the FLT scenario this impliesx&tra onus for the teacher, since (s)he

needs to take on the role of facilitator, providéable, motivating, hands-on tasks and guide

18



students through the learning process as they expthscover, gauge aspects of a new
culture and put them in relation to their own. Aated in the introduction, ascertaining
whether coursebooks provide this sort of activitiels be one of the key objectives of this

study.

Throughout this self-awareness journey into othesnafter which students will become
intercultural speakers or mediators, they will h&weventure into new cultures avoiding any
sort of stereotypes or prejudices which arise fmrceiving someone through the lens of a
single identity (cf. Byranet al. 2002: 9, Barrett 2013: 26). In this respect, L{BA07: 96)
expounds that fear or mistrust of the foreign casult in two unwanted reactions: exotism
and xenophobia, for which reason students needpooach intercultural encounters with
openness and respect, while considering their mMand expectations. Scollon & Scollon
(2001b) point out that stereotypes can be positive negative. The former ascribe
praiseworthy features to the foreign culture, white latter disdain it by focusing on a
presumed characteristic which has been made uigbs$fi disproportionate. Dispelling
stereotypes —especially negative ones— ought @ fpramount goal of FLT, and classroom
activities and coursebooks should provide numenosignces for learners to understand the
complexity of human relations and the misconcejtishich ensue from approaching cross-
cultural encounters laden with a set of unfoundeltucal beliefs. This owes much to the
tendency to portray a foreign culture from a triadial, idealised, consumerism-based
perspective, as if the cultural component coulgderayed like a tourist brochure or reduced
to world-known products and artefacts from C2. tdition, characters are normally flat
(Méndez 2003), allowing the student very limitedabes to probe into the former’s
innermost feelings and drives, which may contribistehe appearance of stereotypes and

prejudices.

Last but not least, as a corollary of everythingl $atherto, following the endless nature of
cultural nuances, contexts and peoples, languageitegy becomes a lifelong process which
presents an internal, transformative goal thateadséntramural instruction (Areizaga 2002).

2.4. Surpassing the boundaries of EFL teaching
2.4.1. World cultures

The ever-changing nature of a fast-paced, gloldhligarld in which cross-cultural encounters
occur more frequently than ever before —either fexeface or virtually thanks to the

affordances of new technologies— necessarily wesrarthange in FL materials and teaching
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practice. If, as said before, the main goal of Ebbuld be the development of interculturally-
competent students, the materials and input detitiw class ought not to be restricted to a
set of traditional sources but rather embrace de wirange of diverse cultures as possible. In
Zarei & Khalessi's words (2011: 295), “the globaleuof the English language necessitates
global cultural awareness rather than mere confgrtuithe target language culture.” In this
respect, Alptekin (1993) carried out a reasonedyaisaof the underlying reasons for the
choice of culture issues in coursebooks, the nadsrg of which being that major publishing
companies are based in the UK and USA, which mékes show a marked tendency to
place those cultures as referential elements gétamulture (cf. Alsaif 2016). Such a proven,
restrictive reality seems to suggest that thosetims become the main or sole bearers of the
essence of Englishness and that language ‘beldagsiem in their own right. Widdowson
(1994) can be considered one of the first authdre highlighted that no nation can have
ownership over English, because it belongs topehkers across the world regardless of their
nationality or level of proficiency. Along simildéines, Solhi & Inal (2014) quote Yano (2009)
to suggest a change of paradigm from what theyE@8C (English of Specific Cultures) to
EforSC (English for Specific Cultures). Althoughhéis been recently carped at because of its
shortcomings in accounting for the inordinate nundfepresent-day cross-cultural contexts,
Kachru’s (1985) seminal distinction between cowstrin the Inner Circle (henceforth IC),
Outer Circle (OC) and Expanding Circle (EC) is matarly relevant to the purpose of this
study. The IC comprises those countries in whichligh is spoken as a mother tongue like
England, Wales, the USA, Australia and the liketum, countries in the OC were generally
colonies under British domain at some point andgacse the status of English as an official
language alongside their own mother tongue, whiclthe case of India, Pakistan or the
Philippines. Finally, the EC refers to countrieswhich English is studied as a foreign or

international language, like Spain, France, BraziChina, to name but a few examples.
2.4.2. World accents

Together with culture, speakers used as oral inplistening activities also play a vital role

in raising students’ intercultural awareness, siheemultitude of accents which can be found
worldwide provide information about people’s origamd social class. Besides, they also
reveal dialectal vocabulary differences, intonapatterns and the like. It goes without saying
that if we need to prepare students to succeedteractions with a potentially endless

number of cultures, teaching materials ought tmerpass this diversity of accents.
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Jenkins (2000, 2002) noted that up to that timetrgoglish Language Teaching (henceforth
ELT) materials marginalized world accents and peged RP and Standard American. She
suggested that English should be considered adirfiginca and advocated superseding the
current restrictive scope with the notion of Englas an International Language (henceforth
EIL) (2006). As Gray regrets (2006: 245), the tyggelanguage which was taught in EFL
lessons until not so long ago was that produceanbiglealised native speaker which served as
the role model for students to imitate. In a simi&in, Matsuda (2003) propounds that
teaching materials should include examples of Wdththlishes. This new perspective,
according to him, requires a new approach whiclmase comprehensive, multifaceted and
understanding than traditional teaching methodsarinalmost concomitant paper, Llurda
(2004) envisaged that the flurry of research camogrEIL and the growing appreciation of
non-native teachers were undermining the overwhgndominance of native teachers as

gatekeepers of the language, thus outstrippingetigeing imperialistic overtones.

By way of conclusion to this subsection, it is garma to mention Altpekin’s (2002) bid for a
new competence which replaces the notion of comaoative competence and recognises
English as a world language and embraces natiomhirdernational contexts and situations
of language use featuring native-nonnative and atwernonnative discourse participants

alike.
2.5. Coursebooks in FLT
2.5.1. The practicalities of coursebooks

Coursebooks have always enjoyed a preeminent moleLT. Despite heated debate about
their suitability which exceeds the scope of thespnt work (cf. Hutchinson & Torres 1994,
Varon 2009), textbooks are still today a cornerstoh FLT courses regardless of the level.
They are an indisputable, time-saving aid for hamessed teachers who find therein adapted
input (both written and oral), methodological suggmns, interaction-oriented activities and
tasks that foster self-learning, to name but a &@mples (Cunningsworth 1995, Sercu
2000). Besides, it should be highlighted that a&itL students normally lead busy lives and
hence have limited time available for study. Fanth the coursebook represents a practical,

all-in-one guide for use in class and which they &er to when revising or if in doubt.

From a cultural viewpoint, textbooks provide studewith images and descriptions of the
places, peoples and customs they will be askegdlme along their pilgrimage towards ICC.

In addition, albeit in the minority, some offer tb@rs specifically designed activities to foster
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students’ ICC and also provide valuable resourcesxpand culture-related explanations and
to build supplementary materials into the syllafzisChapelle 2016).

On the other hand, some authors emphasise thehaicttoursebook design is a result of
massive worldwide marketing (Méndez 2005, Chao 2@&ldaif 2016). Gray (2000, 2010),
and Gray & Block (forthcoming) stand out for havisigidied the underlying implications of
coursebook design and the choice of materials daggmeoliberalism, social class, gender,
sexuality and issues of erasure. He holds thatsetwmoks are products of hidden interests
which generally depict a biased representatiorooiesy and defines them as “highly wrought
artefacts and carriers of complex cultural messSagesvell as “commodities to be traded in
the market place” (Gray 2006: 14). In a similamvélyrer (2012) notes that although direct
colonisation has come to an end, it has been repléy ‘cultural imperialism’, that is,
accomplishing cultural domination by presentingaiged lifestyles and appealing products
for people to aspire to and crave for. He posi#t,thpart from mass media and consumer-
oriented policies, such a covert influence towaadsapitalist model is also exerted through

coursebook design.
2.5.2 Going beyond the coursebook’s ‘ambassadoléro

If, as commented above, EIL textbooks ought to a&sspthe traditional shortcomings
concerning coursebook representation of world cetuand Englishes, there arises the
question of whether it is necessary for learneradguire knowledge of those cultures who
speak English as a native or second language aly Stuwithout any sort of cultural
specificity through a ‘transnational neo-liberaltate of global entrepreneurship’ (Kramsch
& Aden in press: 48). In this respect, it standset@son to believe that the new EIL paradigm
should not entirely obliterate the bond betweenliBhgand the culture of the countries in

which it is spoken as a first or second language.

Within the realm of coursebook design, Tyrer (20d@ws on Pieterse (1995) and Robertson
(1992) to elaborate on the concepts of ‘hybridesdtiand ‘glocalisation’. Such theories
postulate that, instead of local cultures beingleid over roughshod by Western-produced
artefacts, textbooks should adapt to reflect a dleh cultures which include that of the
students. Although some publishing companies haazgenmoteworthy attempts in this field,
these tailor-made editions basically idolise thepomance of the local, have limited
distribution and are marginal against the backdodEFL publications worldwide. In a
similar vein, Solhi & Inal (2014) propound that gter attention should be paid to both the
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source culture and international culture, sincestrdircle countries are insufficient sources

of suitable cultural content.

Gray (2006: 29) mentions Freebairn’s (2000) notain‘'skeleton coursebook’, a sort of
general-purpose textbook available on CD-ROM/DVbnfat which can be supplemented by
updated content material and hands-on, cultureebasavities. Another possibility would
entail creating a DIY online textbook that could pet together jointly by teachers and
students according to the latter's level, needs iatetests. No matter how pedagogically
commendable this endeavour may seem to improvestsidneaningful learning, raise ICC
and foster students-teacher rapport, | believe sarchnitiative would greatly compound
teachers’ workload and leave too much responsibalit their shoulders. To this it must be
added that numerous studies have evinced teadimit®d knowledge about world cultures
and cross-cultural issues, which might make themairefrom embarking on the intercultural
approach (Sercet al 2005). To Gray’'s mind, the most suitable optioould be that put
forward by Pulverness (2003), according to whom emoegionally-located publishing
endeavours which also involved teachers shouldrbegied to develop an alternative to the

‘one size fits all’ tenet on which the global caelvteok pivots nowadays.
2.5.3 Coursebooks as agents of change

Given the relevance of coursebooks in FLT explaine?l5.1, they can serve as an unrivalled
tool to foster cross-cultural awareness and ICCreMmportantly, if the latter aims to build
bridges between individuals from different culturesd turn students into successful
mediators, textbooks should provide teachers wildpgestions and tasks to make students
reflect upon ‘otherness’, compare the newly intiatliculture with their own and, above all,
engage in interaction with a view to experienciirgtfhand the roles they are expected to
accomplish. According to Lund (2007), in order tmwse students’ positive attitudes to
foreign cultures, learners should be presented wwjiht that reflects everyday situations and
real people with whom students can identify. Sugiraposal recalls that of Risager (1991:
183), who advocated the inclusion of ‘micro-levelxts’ about people with “feelings,
attitudes, values and perceived problems.” Sinyadllowing Lund (2007), illustrations of
foreign countries should be recognisable as authemd believable, whereas idealised,
shallow representations and descriptions ought éoaboided. In turn, topics should be
motivating and suitable to students’ needs andasts to ensure the achievement of ICC.
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With respect to task design, it should be bornemimnd that one of the tenets of
Communicative Language Teaching (henceforth CLTdhat classroom activities serve to
attain communicative goals through interaction.efnark ought to be made at this point to
highlight the fact that the ‘intercultural’ apprdadoes not aim to supersede or belittle the
accomplishments of Task-Based Learning or othehaast within CLT. Quite the opposite, it
builds on them to mould activities to fulfil theeds of a globalised world in need of more
interculturally competent citizens who are abledaal with more realistic contexts which
require the employment of new skills (cf. Corbe@03: 4). In this respect, Nunan (1989)

conceived communicative tasks as the result ohsetvening components:

Goals \ / Teacher role

Input ——————= TASKS -4——— Learnerrole

Activities / \ Settings

Image 4: The components of a task (Nunan 1989: 11)

In the intercultural approach, these elements a@fitbingly adjusted to make them cross-
culturally meaningful at will in order to heightstudents’ awareness while at the same time
improve their communicative skills. Out of the mosevant existing proposals (Scheu 1996,
Pulverness 2003, Huber & Reynolds 2014, Moeller &géht 2014), | will delve into
Tomlinson and Masuhara’s (2004) because it is rodented towards coursebook activities.
They distinguish 5 types:

1. Text Driven activities, in which students areguested to think about their

experiences concerning a specific topic.

2. D.IL.E. (Description, Interpretation, Evaluatipit) which students are provided with
a description of the setting of an interculturat@mter. They have to think about how
interlocutors perceive and assess the encountder Ahat, they suggest repair

strategies.

3. Simulations, which basically take the shaperadlitional role plays, after which

students discuss the encounter and interpret tiena®f the interlocutors.

4. Scenarios, which are also role-plays in whiabugs of students are given a specific
role to perform during an encounter between twagpfeoA member from one group
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enacts his/her role with a member from the otheugr The interesting, innovative
element about this task is that a group can cdlinee out’ in order to give their
delegate advice or even replace him/her. After, thath groups reflect on the
encounter, debate on any misunderstanding or diffi¢hey experienced and suggest

what remedial action ought to have been taken ¢adaw amend them.

5. Task Driven Activities, which entail learnersnealering cultural factors with a
view to attaining a communicative goal. After sotimee for preparation in groups,
they record their enactment and then listen to muige performance of the task.

Finally, they compare both performances and theheraprompts discussion.

2.5.4 Types of coursebooks vis-a-vis the repred#na of the cultural

component

Although it referred to teaching materials in gethe€Cortazi & Jin’s (1999) classification can
serve us as a first, general approach towards @agp of coursebooks. They proposed a
threefold distinction in relation to the types afitaral information that can be dealt with in
class. They distinguished between textbooks thais@n students’ own culture, those which
aim at the target culture in which a foreign langgigs spoken as a first language and, thirdly,
those which have an international scope and inatudteres in both English and non-English

speaking countries.

Following the line of what was argued in 2.5.2, fikskaja (2003) suggests that coursebooks
fall into two broad categories: those that arerma@onally produced and those which are
edited locally. The former can have a twofold otéion according to whether they deal with

culture-specific or culture-general issues. Théetatin turn, are made by at least one non-
native author and suitably comply with nationallaylises. They also incorporate issues and
themes with which FL students are familiar andragieto foster students’ awareness of their

own cultural identity and the target culture’s.

From a closely related perspective, Lund (2007)irdisishes three types: a) coursebooks
which focus on Inner-Circle countries’ culture (mligi UK and USA), b) those which teach

English as an international language, thus inclgidinltures outside the English-speaking
world and conceiving English as a lingua francal apthose which establish a connection

between ELT and students’ own culture.

A different typology worth mentioning for our purges is that posited by Damen (1987) as
quoted by Méndez (2003: 31-32). Instead of the typeulture they broach, she focuses on
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the pedagogical goals they seek to attain. In hew,vcoursebooks fall into three main
categories: 1) traditional coursebooks, the maijative of which is to develop students’
language skills, culture being overlooked, 2) comioative textbooks, geared to perfect
students’ skills, with a special emphasis on depielp their speaking proficiency, and 3)
language-culture coursebooks, which are designecgnttompass language and culture
learning with a view to enhancing more well-roundedmunicative competence. The latter

type of coursebooks are further divided into:
a) thematic, which generally hinge on the presemtaf cultural patterns.

b) developing, which have a transformational goal that students achieve

acculturation or intercultural competence.
c) eclectic, which are a blend of the former two.

Once | have discussed the aspects related to lweanee of coursebooks in FLT, their types
and how they can contribute to fostering ICC, tléofving section is devoted to the analysis
of the most prominent studies which have been uakien to ascertain how the cultural

component is reflected in EFL coursebooks.
2.6. Most salient research on coursebook analysis

One of the most significant facts which accruesnfrexisting literature is the conspicuous
disproportion between the numerous theoretical istudadvocating the infusion of

intercultural issues into FLT and the scant prattiworks aiming to gauge how that is
reflected in adult EFL/EIL coursebook design. Suphucity of research has been
foregrounded by authors like Risager & Chapellel@0among many others. After research
on the matter conducted for this dissertation, uMtadd that, apart from scarce, the existing

studies tend to be piecemeal and variegated.

There are, indeed, checklists available intendeglitde teachers in the fundamental decision-
making process of choosing a coursebook (Byram 1@hningsworth 1995, Areizaga
2002, Paricio 2005). Enlightening and time-savisghey may be, it is no less true that they
only provide a ‘predictive’ (Ellis 1997), cursorysight into the matter without actually
examining a series of textbooks. In addition, gtréguently proper coursebook analyses tend
to be too general (Criado 2007, Gomez 2015) ordamu a very specific issue from a one-
sided perspective. By way of example, Yuen’s (2Gtajly avoids the analysis of illustrations
or the type of cultural awareness activities ineoly whereas Tyrer's (2012) focuses

exclusively on the latter. Conversely, there areareombitious, thoroughgoing works, but by
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and large they centre on compulsory education ratien adult FLT, the main goal of the
present study. On other occasions, textbook stushgsloy different perspectives and data-
gathering methods which yield results that be#eltomparison. In an attempt to provide an
overall picture of the scenario, Risager and CHag2D13: 3) distinguish research carried out
using quantitative content analysis, qualitativecdurse analysis and other studies which are
based on rather impressionistic interpretationsoofsebooks.

Given that, owing to space constraints, it is matsible to provide a detailed overview of the
different analyses hitherto, in what follows | witicus on those which relate more closely to
the goals and methodology of the present study. @rnlkee most seminal works of this kind
was carried out by Risager (1991) following Byrand &sarte-Sarries’ (1991: 180) criteria
for a coursebook evaluation model. Risager analydethentary EFL textbooks used in

Scandinavian schools from a fourfold dimension:
a) the macro-social level, dealing with social,igpzdl and historical matters (facts).

b) the micro-social level, having to do with socaad cultural anthropology about

characters (environment, interaction and subjegjivi
c) international and intercultural issues.

d) style and point of view of the author(s) (motali

MACRO-SOCIAL

MICRO-SOCIAL

INTERNATIONAL &

STYLE & POINT

about contemporary
society
(geographical,
economic, political,
etc.)

-Broad socio-politic-
al problems
(pollution,
unemployment)

- Historical back-

ground

geographical
definition of
characters
-Material
environment
-Situations of
interaction
-Interaction and
subjectivity of the

characters

the foreign country and
the pupils’ own

-Mutual representations,
stereotypes

- Mutual relations:
cultural power of
dominance, cooperation

and conflict

INTERCULTURAL
LEVEL LEVEL ISSUES OF VIEW
- Broad social facts | -Social and - Comparisons between | Attitudes (positive,

negative, critical)
towards the
foreign culture and

predominant style

Table 2. The sociocultural element in Scandinaciaursebooks (Risager 1991: 182-183)
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The main shortcoming of her research is that sl movided general conclusions without
offering any sort of results or factual informatistemming from the application of her model.

However, the inclusion of intercultural aspects twalse acknowledged.

A decade later, Méndez (2003) conducted a much roomgprehensive study of 6th-Form
EFL coursebooks used in Spain which is particulamkgresting for the purposes of this
Master's Dissertation. Apart from deploying a negaléfined method and clearly-arranged
data-gathering grids to back up her argumentsdslaé with manifold aspects like culture-
related topics, illustrations, characters and theweryday routines, and national and
international issues. In addition, she examined dtiferent coursebooks’ objectives, the
treatment of stereotypes and, quite interestingihe analysed how the cultural component
was assessed —if at all- and suggested activitiésskills to fully exploit the (inter)cultural
component in the classroom (cf. Appendix I). Uelither studies reviewed here, she did not

deem it suitable to study the teacher materialgigea with the coursebooks.

Although it is not a thorough coursebook analysispprly speaking as the author herself
admits, but rather a qualitative study combinintgfiviews and grids with multiple-choice
options ranging from O (‘Not at all’) to 4 (‘Compédy’), Skopinskaja’s (2003) proposal is
worth quoting, especially the last criterion of haethod. The author, together with her
research team, studied secondary education coursgbworkbooks, cassettes, videotapes,
CDs, teacher books at an intermediate level (13agegroup). They designed an evaluation
checklist of FLT materials from an interculturalrgpgective, and then analysed a series of
materials for teaching French using those criteffar coursebook examination, they
addressed the following issues:

1. The rationale behind FL teaching and the desigthe materials with regard to the
correspondence of coursebook goals and studentseptual framework, needs and the

suitability of the topics employed in the coursekmo

2. The cultural content of the teaching materiald eharacter representation concerning
age, race, interests, and the like.

3. The presentation of content through:

a) cultural knowledge, including objective factsabhistory, political or religious
information to deal with the national identity dfet target language, as well as the
presentation of different ethnic groups , sociotmal problems and stereotypes of

all kinds, and reference to the students’ own caltu
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b) attitudinal perspective, whether a feeling of pathy and understanding is
promoted, as well as that of national identity. SThariterion also takes into
consideration whether teaching materials prepanenéss for successful intercultural

encounters.

c) intercultural perspective, which entails compgrihe target culture with their own
and drawing conclusions about mutual representtiand stereotypes in both

cultures.

d) culture-and-language perspective, which hasotevith the relationship between

sociocultural and sociolinguistic issues.

Although some of the criteria in 3 overlap, a feancepts are subject to interpretation and
data-gathering procedures are to a great extenitajivee and subjectively interpretive,
Skopinskaja’s attempt (2003) is significant in thatexamines attitudes/skills fostering

cultural self-reflection and intercultural underedang (cf. Appendix I1).

Gray’s (2006) doctoral thesis stands out as a fonetdal reference study because it is both
all-embracing and also suits our purposes, sindéecitses on adult ELT coursebooks. He
maintains that an analysis framework based on eeseptational repertoire —understood as
the collection of ideas, images and ways of talkprgsent in a coursebook— is more
convenient than traditional methods drawing on exgpecified set of topics which convey
some sort of cultural content. He claims that styples of approaches normally leave out the
visual component of textbooks, to which he ascripe=at importance. For this reason, he
suggests a more thorough scheme based on sentmtarsalyse artwork by differentiating

representational, interactive and compositional mmggs (2006: 77), each one of these
elements being subdivided into other componentstoAthe examination of texts (both oral

and written), Gray bases his analysis on a threagad framework:

a) traditional skills and components (grammar, bodary, phonology and reading,
writing, listening and speaking-oriented activijietogether with the elements which
have to be taken into consideration.

b) secondary environments, including themes, cler®and situational aspects.

c) point of view, which deals with the goal of compension/follow-up activities to
gauge whether or not they foster students’ adogtioh certain roles so as to raise

intercultural awareness.
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Gray's study does not take into consideration aetwes of cultures in contact as a
fundamental element in facilitating ICC. Howevérmust be credited for giving paramount
relevance to illustrations, for creating a cleapapgy to register accent types and for
recording not only types of (inter)culture-relategics, but the number of occurrences as well
(cf. Appendix V).

A year later, Lund (2007) produced a commendalidysbf lower-secondary EFL textbooks
used in Norwegian schools. He employed a combinaifaquantitative and qualitative data-
gathering procedures. In relation to the former,used content analysis to count the lines
associated with cultural elements and coded thenpestaining to a series of different
categories. However, as he himself admits, thi€gs®e is rendered meaningless if it is not
supplemented and interpreted in the light of gatlie research. Such an approach entails
thoroughly studying text types and providing an larption for the choices of texts in

coursebooks. His study hinges on six main criteria:

1. He first distinguishes between texts with ctapecific reference and those without,
and for the former he devises six sub-categorjestfarmation-focused texts, b) fictional
texts and other ‘authentic’ texts, c) fairy talesdaables, d) jokes and anecdotes, €)

textbook dialogues, and f) monologues and intergiew

2. Countries and cultures dealt with, through whieh is able to ascertain whether
textbooks still adhere to traditionally prevailingltures or, conversely, promote teaching

of English as an International Language.

3. Text types. Lund disregards the longstanding tgmology (narrative, descriptive,
expository, and the like) on the grounds that in@t really fruitful for his purposes.
Instead, he uses Risager’'s (1991) distinction betwmacro and micro level texts and
also employs Selander’s (1995) distinction betwestensive, narrative and discursive

texts.

4. Content areas. Lund groups prose texts intetbomtent areas, which may seem too
vague to account for the wide range of topics egsfThe areas are ‘History and cultural
heritage’, ‘Contemporary issues and general inféionaand ‘Presentation of individual

people’.

5. In relation to exercises, the author puts spemaphasis on those tasks which are
geared to enhance students’ awareness of socicaluligpects and contexts from a

receptive and productive perspective.
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6. Concerning the students’ perspective, Lund a&eslyhe possibilities that are provided
for students to obtain empowerment and becomegéetsa of their own learning process,
whereby they are given “the opportunity to defiheit ownneeds and to carve out their

own identity as users of the foreign language. O2QL05)

In addition, Lund carries out a thoroughgoing stoflypoth illustrations and language variety,
including accents, dialects, native vs non-natipeagers and factual information about EIL.
Because of the all-embracing nature of its scdpe ctarity of exposition and the relevance
awarded to examining tasks to ensure whether tlsyerf student's ICC and learning
empowerment, Lund’s doctoral thesis can deservédlythought of as one of the most
enlightening works which has been written about Ebtlirsebook analysis (cf. Appendix V).

Weninger and Kiss’ (2013) paper is also worth-quipthbecause it suggests a new approach to
textbook evaluation. Expanding their 2009 artidleey propound a semiotics-based study
which exceeds traditional culture-content studiks.their view, coursebooks should be
analysed according to the potential diversity ofamegs they stimulate by means of their
textual and visual elements instead of only foogisin a one-sided, favoured interpretation.
Although such an approach can undoubtedly opereuplimes of research and yield relevant
insights into task implementation and the enhancéroé students’ culture-awareness, it is
exclusively qualitative and extremely subjectivehieh may impair its validity and

replicability if undertaken by different researcher

Two recent pieces of research have been carriethyouarrea (2015) and Raigon & Larrea
(2015). Although they are similar in nature and luer is more inclusive concerning the
range of coursebooks under study, the former ergasigghtly deeper insight. Larrea focuses
on Bl adult coursebooks from three of the mostwera publishing companies. She first
divides culture-related occurrences as belongingtémised culture-general or culture-
specific issues following Paige &t (1999) and Lee (2009). The former elements avkdir
down into the three culture categories propoundedyram (1997) —knowledge, attitudes
and behaviour—. Each occurrence is counted andl mytskill on a 10-item list. In relation to
culture-specific topics, Larrea distinguishes bemveC-culture and c-culture issues. The
former’s occurrences are also grouped by skill dhdopics, while there are 16 for the latter
(cf. Appendix VI). Although it does not cover visumntent, analyse if World Englishes are
provided through written or oral input or mentiomether there are any activities aimed at
raising students’ intercultural awareness, the nwadient features of her study are its

topicality and the fact that culture-related issaes counted and grouped according to skKill.
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Thus, the reader can easily gather which skilaistired to reflect the cultural component in
each coursebook and which textbook stands outiag bee most sensitive to culture-related

aspects.

3. A STUDY ON THE INTERCULTURAL COMPONENT IN EFL TE XTBOOKS
USED IN OFFICIAL SCHOOLS OF LANGUAGES IN THE VALENC IAN
COMMUNITY

3.1. Research design

The present investigation is practical in natures lan instance of primary, analytic research
which pursues a deductive goal. Although its apgnoaan be deemed as eminently
qualitative, it is no less true that the tools utmddata collection are objective. In addition,
basic mathematical calculations are employed ira detalysis to minimise the degree of

inaccuracy derived from subjectivity or ambivaleénterpretation.
3.2. Sample
3.2.1. Coursebooks chosen

The reason for choosing the textbooks for analgsists exclusively on a numerical fact. |
have gleaned the different choices of coursebooB#o(for the academic year 2016-2017) in
each one of the 15 OSLs existing nowadays in thierigan Community according to the
information available on their websites, and hawted the highest number of occurrences. It
should be highlighted that in 3 OSLs (Benidorm,éraia and Xativa) there is more than one
textbook used, which is due to teacher prefereAdleincidences have been factored in.
Castellén’s OSL uses a coursebook that is diffefremh the ones under study here, which has

been considered negligible for our interests. Esellts can be summarised as follows:

Coursebook title N° of OSLs using it
English File Upper Intermediat@xford 11
University Press)
Empower BZCambridge University Press) 4
Cutting Edge Upper IntermediafPearson 3

Education Limited)

Table 3. Total number of most popular B2 coursebadiosen in OSLs in the Valencian Community

As can be easily gathered, the supremadyngflish File Upper IntermediatéhenceforthEF)

as the most popular choice is overwhelming. In tegpect, it should be noted that it has been
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out since 2014 and is the offshoot of the succéséduw English File Upper Intermediate
Conversely,Empower B2(henceforthEmp) has no same-titled precedent and ought to be
understood as a completely new collection. Bec#usas first published in 2016 —with only
one full teaching year having elapsed up to thegreday—, it can be said to have enjoyed a
promising startCutting EdgeUpper IntermediatgdhenceforthCE), in turn, has been on the
market since 2013, for which reason it can be cated that it cannot vie with the others for
popularity. The fact that Oxford University PressdaCambridge University Press have

traditionally cornered the market can accountG&s only modest success.
3.2.2. Level of proficiency chosen

The level of proficiency chosen (B2, as stated abpaw by no means random, but rather based
on the fact that students at this stage enjoy at gieal of autonomy and sufficient proficiency
to engage in a wide range of conversations andcpoess their views with relative ease. In
relation to this, the 200CEFR specifies that —among other skills— students ltpgompleted

this level

[c]an interact with a degree of fluency and spoeitigrthat makes regular interaction
with native speakers quite possible without stfameither party. Can produce clear,
detailed text on a wide range of subjects and @x@aviewpoint on a topical issue

giving the advantages and disadvantages of vadptisns” (2001: 24).

Since talking about cultures and their manifold ifemtations and implications can pose a

challenge to B1 students, it was felt that B2 wesitleal stage on which to focus scrutiny.
3.3. Instrument description

I have designed the instrument for the presentydtyddrawing on the numerous works cited
in 2.6, and most particularly on Méndez’s (2003)mlinson and Masuhara’s (2004), Gray’s
(2006), Lund’'s (2007), Tyrer's (2012) and Larreé2915). However, | have not restricted
myself to adopting their frequently overlapping éa times mutually exclusive— instruments
and categories. Instead, | have carried out agma@ed analysis of their proposals to adapt

them to meet the goals of the present study andpéeificities of the coursebooks.

Apart from that, the instrument is in close keepwith the aspects reviewed in the literature
section with a view to providing greater internaherence between the theoretical principles
expounded there and the results and conclusiorsnelot after the application of the research

engine and the interpretation of the findings.
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3.4. Data collection

As stated in 3.1, the goal of the present studynieminently scientific one, for which reason
only verifiable, objective data are considered. égp which can be open to interpretation or
which could be applied subjectively by prospecti@gearchers have been purposely rejected.
Therefore, an Excel spreadsheet with three tab$éas used in order to gather data. Each
tab is devoted to one of the coursebooks undeystod contains the tables described below
(cf. Appendix VIl to have an overall perspectivetloé completed tables). Furthermore, with a
view to ensuring a bias-free, science-based hapdiindata which guarantees maximum
external reliability and replicability, scroll-dowists have been used to register occurrences
for all the fields which are subject to analysis.

N2 f
° UNIT PAGE EXERCISE FOCUS GROUPING TYPE
occurrence
1 1 24 1b Several cultures Pairs Analytical
Comparison of - .
2 2 25 7a F Unspecified |Analytical
cultures
3 2 25 7a Cc2 Individual

Analytical

Cultural adaptation
Role-plays
Mediation-based

Combination of the above
Other

Image 5. Screenshot of the data-gathering proces€tilture-based activities’

The scope of the present study encompasses 4ethiffezalms: ‘Written texts’, ‘Oral texts’,
‘iImages’ and ‘Culture-based activities’. Each orfetlee fields is then broken down into
subcategories, which are specified throughout tlleviing subsections. While a general
layout was devised prior to delving into the cobmeks, it should be underscored that the
categories on the tables have been determinedhapdd following the painstaking analysis
of the textbooks. In addition, for the sake of cemence when interpreting the results, a
‘Comments’ column has been added. It includes gectibe explanation of the cultural
content of a text, an image or noteworthy aspdotaiiathe goals of culture-based activities.
In what follows, all the different categories aresdribed and additional information is

provided for those which are likely to be more alas
3.4.1. Written texts

The goal of this field is to assess how many anatwipe of culture-related aspects are

broached by means of reading comprehension testsaA be seen, there are 5 subcategories,
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namely ‘Perspective’, ‘Cultural content’, ‘Charastementioned’, ‘Cultures in contact’ and
the concept of ‘English as a world language’.

B.1 CULTURAL CONTENT
[BOUND TO A SPECIFIC

A. PERSPECTIVE T B.2 CULTURAL CONTENT (TOPIC)

1st person Yes Family/friendship Beliefs, feelings and emotions

3rd person No Habits & routines Education, learning and training

Other Travel world places Personal accomplishments and fulfilled dreams
Food and drink, cuisine TV, mass media and marketing
Accommodation and home Lifestyles
The future and inventions Cities
Leisure and free time Music & cinema
Work The environment, weather & anmmal world
Volunteering Gender differences, sexual roles
Festivities and celebrations Science, technology and the Internet
Love and couple relationships Sport
Languages Money and finance
Cultural traits and culture shock  Health, welfare and safety measures
Literature and fiction Memories and personal experiences

B.3 CULT. CONT. (DEPTH) Fashion, clothes and design Crime

C-culture Fame and celebrities Other

c-culture Historic characters and leaders

Symbolic culture Amazing stories and paranermal activity

C. CHARACTERS MENTIONED

AGE GENDER RACE TYPE OF CHARACTER NATIONALITY CELEBRITY?
Child Male White Native residents British Yes
Teenager Female Afro-American Non-native residents Irish No
Adult Unknown Asian Tourists North American N/A
Elderly N/A Central & S. Amer. Other Canadian
Other Arab Unknown Australian-New Zealand
Unknown Other N/A Spanish
N/A Unknown Other

N/A Unknown
D. CULTURES IN CONTACT E. ENGLISH AS A WORLD LANGUAGE
IC-1IC ENGLISH AS A LINGUA FRANCA  VARIETIES OF DIALECT
IC - 0OC Yes No dialectal varieties present
IC - EC No Belonging to the IC
OC-EC Belonging to the OC
EC-EC
OC-0C
None

Image 6. Collection of categories and subcategofi@nalysis for ‘Written texts’

‘Perspective’ (A) refers to the viewpoint from whi¢he information or story is told. ‘1st
person’ concerns those texts in which the inforamd$tory is written by the character in it,
while ‘3rd person’ is used when the informationrgtoefers to somebody else different from
who has theoretically written the text. In turnth@r’ is employed when there are no human

characters involved, but rather objective, factofdrmation or events being recounted.

As far as ‘Cultural content’ (B) is concerned, &shbeen divided into three subsections. The
first one (B1) aims to determine whether the contenhe text refers to a specific culture or,
otherwise, has no cultural bond whatsoever, as lwlthe case for a significant number of

occurrences. It should be highlighted that for sgbens A, B & C only the texts which
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present a certain degree of insight into a speciifiture are considered, since there is little —
if any— knowledge of otherness in a text dealinghwiow to react in common medical
emergencies or about what generally irritates pgod name but a couple of examples.
However, all written texts have been taken intosteration to analyse subsections D & E.
‘Cultural content (Topic)’ (B2) refers to the contedealt with in the text. In line with what
was said before, the different topics have beeerdehed by the content of all the texts in the
three coursebooks and those suggested b EfeR for the level, together with one which
was intentionally included to gauge the presenceuwy cross-cultural examples: ‘Cultural
traits and culture shock’. As was explained inisec2.1.2, ‘Cultural content (Depth)’ (B3)
refers to the profundity with which the topic isdted.

‘Characters mentioned’ (C) encompasses 6 subca¢sgage, gender, race, type of character,
nationality and celebrity. It should be pointed,duwever, that the ‘Race’ criterion has been
factored in by resorting to the images which gelheeccompany the written texts. | believe

that, for the sake of convenience and close relahip to the other co-elements, it belongs
here rather than in the ‘Images’ section, wherevauld have been studied as an isolated
element. Apart from this, ‘Celebrity’ has been ugsed comprehensive way, since it refers to
both well-known personalities and prominent figusbo have accomplished deeds or,
conversely, to others who made monumental blungbish make them noteworthy.

Another category which is particularly interestifay the purposes of this study is that of
‘Cultures in contact’ (D), which concerns with whet the texts mention cross-cultural
encounters or episodes of culture shock. Abbresnatiof Kachru’'s circles (1985) as
mentioned in 2.4.1 are used for the sake of breWitghould be noted that only encounters
between individuals from different cultures haveeibeconsidered; in other words, a

conversation between two strangers from the sametigohas not been factored in.

The last category which might warrant further erpl#on is ‘English as a world language’
(E), which aims to glean examples through whichsteafer to English as a lingua franca (and
the ensuing benefits of commanding it) and othdrglvcontain written dialectal varieties of

English from the multiple areas in which it is used
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3.4.2. Oral texts

C.1CULTURAL

CONTENT (BOUND TO A

A. PERSPECTIVE B. TYPE SPECIFIC CULTURE?) C.2 CULTURAL CONTENT (TOPIC)
1st person Interview Yes Family/friendship Amaring stories and paranormal activity
3rd person Dialogue No Habits & routines Beliefs, feelings and emotions
Other Conversation Travel world places Education, learning and training
Monologue Food and drink, cuisine Personal accomplishments and fulfilled dreams
Documentary Accommodation and home TV, mass media and marketing
Biography The future and inventions Lifestyles
Story Leisure and free time Cities
Song Work Music & cinema
Other Volunteering The environment, weather & animal world
Festivities and celebrations Gender differences. sexunal roles
Love and couple relationships Science, technology and the Internet
Languages Sport
Cultural traits and culture shock Money and finance
Literature and fiction Health, welfare and safety measures
Fashion, clothes and design Memories and personal experiences
Fame and celebrities Crime
Historic characters and leaders Other
C.3 CULT. CONT. (DEPTH) D. CHARACTERS SPEAKING
C-culture AGE GENDER RACE CELEBRITY?
c-culture Child Male White Yes
Symbolic culture Teenager Female Afro-American No
Adult N/A Asian N/A
Elderly Central & South-Am.
Other Arab
Unknown Other
N/A Unknown
N/A
E. CULTURES IN CONTACT F. VARIETIES
IC-1IC ACCENTS NNS (Non-native speakers)
IC-0C Standard English Yes
IC-EC Regional UK No
oC-EC International IC
EC-EC International OC
0C-0C International EC
None
Other

Image 7. Collection of categories and subcategofienalysis for ‘Oral texts’

Some of the categories used to gather informatrom foral texts coincide with those

employed in written texts, namely ‘Perspective’,ultDral content’, ‘Characters’, and

‘Cultures in contact’. Additionally, ‘Type’ (B) refs to the sort of spoken format which is
being delivered. This item is of particular intéresomuch as conversations or interviews are

more likely to include intercultural aspects thaormologues or biographies.

‘Characters speaking’ (D), unlike in written textsfers to the features of the speakers rather
than to what is being said. The reason for thikas what is particularly relevant here are the
traits of the speaker who is uttering the textaadtof its content, which is analysed in the
‘Cultural content’ category (C). Apart from thisyd fields have been removed from D,
namely ‘Type of character’ and ‘Nationality’. Inlagon to the former, such a decision has
been made owing to the fact that recordings arergélg devoid of context, which in most

cases makes it impossible to determine whethelkepeare native residents or not; in other
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cases, it would have entailed wild guessing, whvoluld have impaired the reliability of the
study. The same dearth of information applies tatidhality’, to which it must be added that
the only hint of speakers’ origin derives from thatcent, which has a separate subcategory

in F: ‘Accent’.

Finally, ‘Varieties’ is related to ‘English as a wa language’ in 3.4.1, the difference being
that it now refers to the different accents spealesent and whether there are any non-

native speakers (henceforth NNS).

3.4.3. Images
A. TYPE B. CONTENT DISPLAYED C. CULTURES IN CONTACT
Photograph People TYPES ROLES OF DOMINANCE
Slide Places, events, atmospheres, etc IC-IC IC over IC
Graph & charts Animals IC-0C IC over OC
Hand-made drawing Objects IC-EC OC over OC
Computer-generated image Other OC-EC OC over IC
Map EC-EC EC over EC
Other OC-0C EC over IC
None IC over EC
Other OC over EC
EC over OC
None
N/A

Image 8. Collection of categories and subcategofienalysis for ‘Images’

With respect to illustrations, ‘Type’ (A) focuses the type of image used to support the
information given in the written or oral texts. turn, ‘Content displayed’ (B) refers to what

illustrations depict, while ‘Cultures in contactC) examines whether images reflect cross-
cultural encounters. The latter specifies the tygfezultures interacting and, very importantly,

whether there are any visual, underlying roles @inshance of one over the other. Again,

abbreviations for the nomenclature of Kachru’'sles1985) have been employed.

3.4.4. Culture-based activities

A. FOCUS A. GROUPING B. TYPE

c1 Individual Analytical

C2 Pairs Cultural capsule

Several cultures Buzz groups Cultural adaptation

Comparison of cultures Class debate Role-plays

Other Combination of the above Mediation-based
Other Combination of the above
Unspecified Other
N/A N/A

Image 9. Collection of categories and subcategofienalysis for ‘Culture-based activities’
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Last but not least, culture-oriented activities iddounderpin the syllabuses of coursebooks
aimed at enhancing students’ cultural awarenes®addw the latter with skills and strategies
so that they become successful cross-cultural gpeaind effective mediators. Therefore, a
comprehensive study geared at ascertaining thebslity of coursebooks to satisfy this ever-
growing need in FLT should consider such classro@sks an indisputable priority.
Intercultural awakening and mediation expertise gererally attained through production-
oriented activities based on speaking and writictiygies, which are the types of tasks that
are the focus of the study at this point. In ordeanalyse them, three categories have been
established: ‘Focus’ (A) refers to the culture whis dealt with, ‘Grouping’ (B) is geared to
gauge whether activities foster individual refleati group discussion or general class
debates, and ‘Type’ (C) focuses on the sort ofsdmkng used. Within this latter category, 5
main kinds of activities have been distinguished which | have used two proposed by Stern
(2003) —cultural capsule and cultural adaptationd merged, renamed and extended those
suggested by Tomlinson and Masuhara (2004). ForsHiee of enlightenment, a brief

definition of the subcategories in C is providetble

a) Analytical, which are equivalent to Tomlinson damMasuhara's ‘Text-Driven
Activities’. Their goal is to make students reflect their own experiences in relation to a
particular topic which has been presented throeglding or listening input. In addition,

students can be asked to analyse an aspect auihatte and give their opinion about it.

b) Cultural capsule, in which students have toflyripresent an aspect of the foreign

culture they have been previously assigned with.

c) Cultural adaptation tasks, in which students @vided with a troublesome cross-
cultural incident, followed by multiple-choice foananswers where only one option is
suitable. This task is followed by a debate in wWhazguments are given to justify the

suitability of the correct option and the inappiafgness of the others.

d) Role-plays, which encompass Tomlinson & Masuld&mulations’ and ‘Scenarios’.
Students are provided with a description of thete&xnof a cultural encounter, then they
are given roles and after that they perform the-pdy. Ideally, a debate about the

achievements and the shortcomings of the task dlemgue.

e) Mediation-based tasks, which are enriched, maibitious activities than role plays.
Students have to act as mediators between peamie different cultures who speak

different languages, thus serving as a culturallaugiistic problem-solving bridge.
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3.5. Data analysis

As was mentioned in 3.4, an Excel spreadsheet thite tabs has been used to gather data.
To count and analyse it more conveniently and &dfiealy, Excel filters have been
employed. Findings are presented in tables, whiclude the number of occurrences of each
element per textbook. Because of the particulaufea of the books can yield uneven results
as to the number of occurrences, the percentagésnad against the other occurrences within
the same coursebook and subcategory are providedaskets. Furthermore, mathematical

mode will also be occasionally used to point oetritost frequent occurrences.
4. RESULTS

By way of introduction, it should be underscoreéttemp and EF make no mention
whatsoever of culture-related issues in their ®lbé contents or blurbs. ConverselyE
includes a specific section called ‘World Cultue'ery even-numbered unit. It has a column
devoted in its table of contents shared with th&texat in every odd-numbered unit, aimed at
practising functional structures (cf. Appendix VYllin what follows, the different findings are
presented and analysed. Due to the nature of dakeési study, it should be borne in mind that

the absence of an aspect will be as telling apithgence of others.
4.1 Written texts

As was justified in 3.4.1, only texts which contarcultural bond with a specific culture —
either foreign or that of the students’— are aredym this section. Prior to delving into the
different categories, it is imperative to weigh ayture-bound texts against the total number

of written texts throughout each one of the bodk4 Gubcategory).

Emp EF CE
TOTAL NUMBER OF WRITTEN TEXTS 35 36 28
TEXTS RELATED TO A SPECIFIC CULTURE 17 (48.5%) | 13 (36.1%) | 15 (53.6%)

Table 4. Table comparing written texts dealing veitbpecific culture against all occurrences (B.1)

Although results seem to yield satisfactory figurespecially in the case &fE (53.6%) and
Emp.(48.5%), they should be taken cautiously for a nemdf reasons which are explained

later.
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4.1.1 Perspective (A)

A. PERSPECTIVE Emp. EF CE
Lst person 0 1 (8%) 2 (13%)
3rd person 0 (53%) 5 (38%) 7 (47%)
Other 8 (47%) 7 (54%) 6 (40%)
TOTAL 17 13 15

Table 5. Table of findings for ‘Perspective’ (A)written texts

As can be seen from the table, there is a markef@nence for using perspectives other than
the 1st personEmp. (53%) andCE (47%) favour the 3rd person, wherdals opts for the
‘Other’ viewpoint (54%). For example, image 10 esponds to a text frorBmp. which
describes singer-songwriter Sixto Rodriguez's uressful early career from a 3rd-person
perspective. Image 11, in turn, is BR's example of the ‘Other’ perspective dealing with
‘extreme interviewing' for a job —the latest trendthe USA—, which consists of throwing
bizarre questions at candidates to see how they.rea

THE ROCK STAR WHO WASN'T

Sixto Rodriguez was a Detroit singer-songwriter, an
“inner city poet” who looked like he would become
a star. But his breakthrough album failed to sell, his
second album didn’t do any better and his record
label dropped him. That's when his story became very
strange indeed; a story of talent, bad luck and a happy
ending many years later.

In 1968, two record producers, Dennis Coffey and Mike
Theodore, heard that a singer called Sixto Rodriguez was
playing in The Sewer, a rundown nightclub on the edge of
Detroit. They were told that he was ‘as great as Bob Dylan’,
but no one knew who he was. So, one evening, they decided
to drive down to the nightelub and have a look for themselves.

The nightclub was so dark and smoky that at first they
couldn't see anything. For & moment they weren't sure if
thay had come to the right place, but then they spotted him.
He was playing the guitar in a corner with his back to the
audience singing quietly, almost ta himself. His music was
amazing and they knew immediately that they wanted to
record him.

A few days later they asked him if he wanted to sign a
cantract and he agreed. Over the next two years he made
two brilliant albums, but hardly any copies were sold. Steve
Rowland, producer of the second album, often wondered
why Rodriguez didn't succeed. ‘This guy was like a wise man,
a prophet, I've never worked with anyone as talented.’ Two
months after his second record came out, the record company
told Rodriguez that they had dropped him from their label.
Rodriguez vanished from the mu! sic scene. He went back to
his life in Detroit and to his old job, doing building work and
renovating old houses to make ends meet and raise his three
daughters. He never recorded another alburm.

. Meanwhile, on the other side of the world, in South Africa,
| Rndriauez was becoming a star,

HOME / NEWS ¢ UK NEWS / SOCIETY

Extreme interviews

WHAT sort of dinosaur are you? If you answered Tyrannosaurus rex, then the bad news is that

you probably won't get the job you're applying for.

Images 10 & 11. Screenshots of texts taken feanp (page 107) anBF (page 6) respectively

The obvious, subsequent consequence is that terts tb be largely objective and thus
deprived of feelings and opinions, which has bees of the shortcomings of the traditional
scope of FLT in relation to culture-related iss@Bssager 1991: 189, Méndez 2003: 272).
Needless to say, if students had been given thecehia access the feelings of characters, the

latter would have seemed more true-to-life. Coneatly, learners would have been able to
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sympathise with characters more easily, which im twould have bolstered a deeper

understanding of otherness.

4.1.2. Cultural content (B)

B. CULTURAL CONTENT
TOPIC Emp. EF CE TOPIC (cont.) Emp. EF CE
a. Family/friendship 1 (6.6%) 1. Amazing stories and paranormal activity 2 (11.7%) 2 (13.3%)
b. Habits & routines s. Beliefs, feelings and emotions
c. Travel, world places 2 (11.7%) t. Education, learning and training 1 (5.8%)
d. Food and drink, cuisine u. Personal accomplishments and fulfilled dreams | 1(5.8%) | 2(15.2) | 1(6.6%)
e. Accommodation and home v. TV, mass media and marketing 1(7.6%) | 2(13.3%)
f. The future and inventions 1 (6.6%) w. Lifestyles
g. Leisure and free time x. Cities 1 (7.6%)
h. Work 1(7.6%) | 1(6.6%) y- Music & cinema 1(5.8%) 2(13.3%)
i. Volunteering 1 (5.8%) 1 (6.6%) z. The environment, weather & animal world
j. Festivities and celebrations aa. Gender differences, sexual roles
k. Love and couple relationships bb.Science, technology and the Internet 3(17.6%) | 1(7.6%)
LL cc. Sport 2 (11.7%)
m. Cultural traits and culture shock 1 (7.6%) dd. Money and finance 2 (11.7%)
n. Literature and fiction 1(5.8%) ee. Health, welfare and safety measures 1 (6.6%)
0. Fashion, clothes and design ff. Memories and personal experiences
p. Fame and celebrities 1 (6.6%) gg. Crime 1(7.6%) | 1(6.6%)
q. Historic characters and leaders 1 (7.6%) hh. Other 1(5.8%) [4(30.7%) ] 1(6.6%)
TOTAL 17 13 15
DEPTH Emp. EF CE
C-culture 11 (64%) | 9(69%) | 10 (67%)
c-culture 6(36%) | 4(31%) | 5(33%)
Symbolic culture 0 0 0
TOTAL 17 13 15

Image 12. Tables of findings for ‘Cultural conte(®) in written texts

As can be gathered from a glimpse at the table, flean half of the topics provided are
covered, which can be explained from the limitednbar of written texts dealing with
culture-specific issues. The only one present enthitee books is u (‘Personal achievements
and fulfilled dreams’) as can be seen from theestshots below. Image 13 shows a text about
Paul Feldman, who dropped his job as a market asntdymake bagels, image 14 tells the
inspiring story of Alek Wek's career as a model Aed hardships to start off and image 15
focuses on two remarkable American elderly womero wiade their dreams come true

against overwhelming odds.
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What The Bagel Man Saw
Would you pass
the bagel test?

nee upon & time, Panl Feldman dreamed

big dreams. While studying agriouliural

economics at Cornell, he wanted to end
world hunger. Instead, he ended up taking a job
with a research institute in Washington, analysing
the weapons expenditures of the United States Niuvy.
He was well pald and unfolfillsd. T go to the offies
Christmas party, and people would introduce me to
thedr wives or husbands as the guy who brings in
the bagela, he says, “Oh! You're the guy who brings
in the bagels!" Nobody ever said, "This Is the guy in
eharge of the public research group.”

‘The bagels had begun as a casual gesture: o boss
treating his employees whenever they won i new
research contraoct, Then he made It & habit, Every
Friduy, he would bring half a dozen bagels, a
sorrated knife, some cream cheese. When employees
from nelghbouring Noors heard about the biagels,
they wanted some, too. Eventually he wis bringing
in 16 dozen bagels 8 weelk. He set out a cash baslet
to recoup his costs. His coflection rate was about 85
per cani; he atkributed the underpayment to
aversight,

In 1984, when his research institute fell under new
management, Feldman said to mansgement: 'T'm
getiing out of this. 'm going to sell bagels.'

Hig eoonomist friends thought he had lost his mind,
But his wife supporied his decision. Driving around
the office parks that encirels Washington, he
solicited customers with & simple pitch: early in the
morming, he wonld deliver some hagels and o cash
basiel to & company's snack room; he would return
before lunch to plok up the money and the leftovers,
Within a few years, he was delivering 700 dosen
bagels & weak to 140 companies and earning as
much as he had ever made as & resesrch analyst.

Images 13 & 14. Screenshots of texts taken from EF (page 87) and from CE (page 7) respectively

GOLDEN DREAMS AND GOLDEN GIRLS!

it
Alek Wek is one of
the world s most
popular models. She
'has appeared /
appeared in

catwalk shows, high
profile advertising
campaigns and on
the coverof Vogue
magazine, Her life,
however, “hasn't been
/ heeeln’t been easy.
Alek “feas been born / was horninio a pool
IilmiI)' in Sudan in 1977, the seventh of nine
children. In 1983, civil war “broke out / had
Broken out. Alek Swas plaving /used to
play outin the streets, butit Yas got / got
oo dangeraus Lo go out, In the end, Alek’s
family *heave decided / decided 1o leave their
townand valk south. Evermually, the Bmily
emeded up in Khartoum, the capital of Sudan.
Unfortanately, in Khartowm, Alek’s father
died, Many years belore, he "aed /had had
an operation an his hip, and during their long
walks it “ioas grr‘n-'ng;",nm badly infected.

In 1981, Alek and her younger sister moved to
the LK, Their olde er Yaunas moving S had
maoped there three years enclicr, and fater their
mother 'foined / used to foin them.

In 19595, Alek “shopped / was shopping i

a !H.']['l'(i"l i:l | .{i[ll]ljl'. \\']'I{‘.J) d [I'I‘FI;O'“E[IJL sooul
Vapproached ) was approaching her, and
against her' mather’s advice, T8yearold Alek
“;lﬂ's f{('(-llﬂll'.'d f"‘llilﬁ'f‘(fl.‘f! by BPome i Ilitlfh'].

Too many people never realise their dreams, listing instead all the reasons why they

cannot achieve them. Not so for three remarkable American women who never
gave up on their dreams. Their stories tell us that you should never give up and
you're never too old to make your dream come true.

DIANA NYAD - DON'T STOP SWIMMING!

On September 1, 2013, Diana Nyad became the first
person 10 swim successfully the treacherous Florida
Straits, a 177 km passage from Cuba to Florida, without
the protection of a shark cage. She was 64 years old.

When she was in her twenties, Diana was already a
famous long-distance swimmer, but she retired in 1979,
During her early career, Diana had one unsuccessful
swim: her attempt to swim from Cuba 1o Florida in
1978 ended after 42 hours in the water. Although she
got on with her life, this unrealised dream remained in
the back of her mind.

In carly 2010, she turned 60 and decided it was fime.
to pursue her dream again. She began training and,

i August 2011, she entered the water (o iry again 33
years after she first tackled this challenging swim.
However, she faced strong winds and sea currents and
had to give up after 29 hours in the water.

She tried again a month later, but still wasn’t
successful. She waited until the following year for her
fourth attempt, but pain from jellyfish stings forced
her to give up, Her fifth atempt began on 315t August
2013, After 53 hours in the water, she reached Florida
and set a new world record.

It was an incredible achievement, not only
physically, but emationally and mentally as well, but in
the words of Diana, ‘Find a way. Never, ever give up.’

BARBARA JOE - PEACE GAVE HER A CHANCE

have her own family.

AL 73, Barbara Joe still remembers hearing
President Kennedy announcing the creation of the
Peace Corps, a volunteer programme (o provide
economicand social aid to people in developing
countries. Barbara Joe was 23 years old and the idea
immediately appealed to her. But she was already
married, completing a degree, and she would soon

often young. The selection process is rigorous and
only one applicant in ten is accepted. Barbara was by
far the oldest person on her training course.

Barbara was a Peace Corps volunteer in Honduras
for three and a half years and in that time she taught
locals about Aid: ion, handed out me i
and even helped deliver a few babies. Her daughter
went to visit her during her stay. She was surprised

Over the years, Barbara did occasional volunteer (0 see how happy her mother was and how well she
work and visited many developing countries in
South America. However, it wasn 't until 1998
that she told herself it was now or never. She
finally became a full-time volunteer and
joined the Peace Corps. She was 60.
The Peace Corps has no upper yourself.’
age limit, but volunieers are

coped with the primitive living conditions.
Barbara has since written a book about her
expericnce. She thinks you're never too old to
volunteer. ‘You are never too old 10 follow your
dreams.” she says. ‘It's never too late to reinvent

Image 15. Screenshot of a text taken fiemp, page 120

What is of special interest for the purpose of #tigly is that topics which are bound to offer

insights into a foreign culture are conspicuous tfgir absence, such as b (‘Habits and
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routines’, j (‘Festivities and celebrations’), KL@ve and couple relationships’), s (‘Beliefs,
feelings and emotions’) and w (‘Lifestyles’), toma but a few examples.

As regards the depth with which those topics agatéd, there is a striking similarity in the
three books in the prevalence of C-culture issuesr @-culture ones, which seems to
perpetuate the traditional presentation of cultigsiies, largely based on factual knowledge.
Besides, it needs to be underscored that someeo€-tulture occurrences are restricted to
individuals, which prevents the insight we havengdiinto their lives from being generalised
and applicable to members of the same cultureirfstance, image 16 below describes chef
Fleur Wilson's job at the British Antarctic Survbgse in Rothera, and deals with what life
and work are like there. Image 17 shows Austin @reap a 23-year-old film-maker who has

begun to hear thanks to a hearing device.

When she saw an online advertisement
for a Chef Manager at the British

Antarctic Survey (BAS) base in Rothera, |
chef Fleur Wilson was certainly given food |
for thought. Fleur, in her mid-thirties, felt |
it was time for an adventure and a life b
experience that really was different. F

— -2 et e

F

qurisWnMagmpJMysupmnaaﬂafﬁmme ﬁ
main focus of BAS s scientific research into the climate, the
oceans and ecosystems of Antarctica. In order to carry out this
research successfully, scientists need the help of people like Fleur
1o make their lives as comfortable as possible.
A key responsibility for Fleur is keeping everyone happy, and
one of the best ways of doing this is by keeping them well fed.
This doesn't mean preparing high-end restaurant food, but it does |
mean organising lots of social events to boost the mood. However, |
everyone has to play their part, and Fleur makes sure no one
escapes doing the dishes.
One thing that all staff at BAS share is their love of the
continent. ‘| don't mind the rough weather,” Fleur says, ‘and I've
always found landscapes with ice and snow amazingly beautiful.
Sure, | don't get to see much for six months of the year, but for
the other six months there’s plenty of light and the scenery is
stunning.’ But, quite apart from admiring the natural beauty of
Antarctica, the staff all have a clear understanding of the fact that
it's a fragile environment because, compared to the rest of the
world, it is largely untouched. They're aware that the presence
of human beings can have a significant ecological impact on the
continent and, therefore, they treat it with care. BAS research
stations use solar energy to heat air and hot water. ‘We try to be
as environmentally friendly as possible,’ says Fleur; ‘we don't
want to leave a carbon footprint down here.’
As Fleur notes, ‘Antarctica can tell us a lot about what's
happening in the world. It can tell us a lot about global warming
and climate change. In an extreme climate like this, you can really
notice if things are changing.' f

During the winter months, all Rothera staff try to keep
themselves entertained either by making mid-winter
gifts for each other or creating a murder mystery
event. Fleur has also taught herself Spanish to
intermediate level. However, during the summer
months she does cross-country skiing and enjoys
trips to do some penguin and whale watching.

Fleur realises that living and working in
Antarctica isn't for everyone. ‘If you're the kind
of person that likes shopping, going out for dinner
and clubbing, then forget it." She’s now in her fourth
year here and still finds it a unique and rewarding
experience.

&

What music would
you play to an alien? _
I can hear music for the first time ever,’ wrote @

Austin Chapman, a 23-year-old film-maker from
California. ‘What shouid | listen to?*

1 Austin, you see, was born profoundly deaf, For his whole life, music
has been a mystery. ‘| had seen people make a fool of themselves,
singing or moving wildly on the dance floor,” he says. ‘| had also seen
people moved to tears by a sang, which was probably the hardest

= thing for me to understand.’ Then, just a few weeks ago, his parents
suggested that he try a newly developed hearing aid that they had
heard about. He went to the doctor's with no great expectations. But
when the doctor switchad on the hearing ald, he was stunned. 'l sat in
the doctor's office, frozen as a cacophony of sounds attacked me. The

wo whir of the computer, the hum of the air conditiening, the clacking of
the keyboard, the sound of my friend's volce." Austin could hear. And
for the first time ever the world of music was open to him.

It didn’t take him long to decide what to do: he was going to listen to
music non-stop. Later that day, he heard his first piece, Mozart's beautiful

1= Lacrimosa (from his Requiem), in a friend's car, He wept. So did everybody
sles in tha san The experisnss, ha says, wae 'like the firek tima yeu kiss a
girl. His friends went on to play him the Rolling Stones, Michael lackson,
Slgur Rés, Radiohead, Elvis, and Pink Floyd, But Austin knaw that there
was a vast universe of music to explore, g0 he decided to seek further

s help. e deacribed hia situation on reddit.com and 20 for, he's received
more than 14,000 suggestions, As a strateqy, he has decided to follow
the advice of someone who posted this message on the site: ‘This is like
Introducing an allen to the music of Earth. Once you've tired of classical,
you could start with music from the fifties and progress through each

= decade. That way you can really see the growth of modern music."

Austin Chapman :

Austin adopted that system, but chose to start much earlier, with a
plece by Guillaume de Machaut called Agmus Del, from the 1dth century.
Currently, he's listening to four or five hours of music a day. As he had
never heard music before Austin isn't influenced by nostalgia and, via the
= Internct; he con liten to just about anything ever composcd: Conscquenthy
his experience may help us to understand more about musical taste. So
what has he been listening to? It seems that no one genre dominates
{akthough he says he's not very keen on country music - too depressing).
Vim Tayuenile pieve = fur ouw = is Ques's JufiEniu) fispsudy, | ='s alsu
» keen on Beethoven's Ninth Symphony and Frank Sinatra’s Fiy Me to the
Moon. But so far he has not listened to the most recommended band, the
Beatles. "I'm walting for a special occasion,” he says.

Images 16 & 17. Screenshots of texts taken feanp (page 60) an&F (page 55) respectively



Lastly, the fact that there is not a single texaloig with symbolic culture is evidence of the
extent to which coursebook designers neglect sdiahdamental aspect of a foreign culture.

4.1.3. Characters mentioned (C)

C. CHARACTERS MENTIONED
AGE Emp. EF CE GENDER Emp EF CE RACE Emp EF CE
Child 0 0 0 Male 3(57%) | 11(79%) | 14 (54%) White 11 (79%) | 10 (72%) | 15 (58%)
Teenager 0 0 0 Female 6(43%) | 3(21%) | 12 (46%) Afro-American 0 2(14%) | 4(15%)
Adult 11 (79%) | 14 (100%) | 25 (96%) NA 0 0 0 Asian 0 0 0
Elderly 3(21%) 0 1 (4%) TOTAL 14 14 2% i;‘g‘ii Southy | (705 0 0
Other 0 0 0 Arab 0 0 0
Unknown 0 1] 0 Other 1 (7%) 1(7%) 1]
NA 0 0 0 Unknown 1(7%) 1(7%) | 70271%)
TOTAL 14 14 26 NA 0 0 0
NATIONALITY | Emp. EF CE TOTAL 14 14 26
British 1(7%) | 6(3%) | 9(35%)
Trish 0 0 0
TYPE OF , . e o
; 2 2 (46%
CHARACTER Emp. EF CE North American 8 (57%) 5 (36%) 12 (46%) CELEBRITY Emp. EF CE
Native residents | 9 (65%) | 14 (100%) | 22 (85%) Canadian 0 1(7%) 0 Yes 11 (79%) | 11(79%) | 16 (62%)
Non-native Australian - New _
residents 2(14%) 0 1(4%) Zealand 0 0 v e 301%) | 31%) | 1008%)
Tourists 0 0 0 Spanish 0 0 0 TOTAL 14 14 26
Other 2 (14%) 0 2 (1%) Other 3(22%) | 2(14%) | 5(19%)
Unknown 1(7%) 0 1 (4%) Unknown 2 (14%) 0 0
NA 0 0 0 NA 0 0 0
TOTAL 14 14 26 TOTAL 14 14 26

Image 18. Tables of findings for ‘Characters mamgis (C)

In relation to ‘Age’, all three books present amdewt slant towards adult characters, vidth

rating first due to a striking 100%. The appearaoicelderly people ifCE is negligible (4%),

while it attains greater relevance Bmp, reaching almost a quarter of culture-bound
occurrences (21%). The blatant absence of teenagdrshildren evinces a lack of situations
which portray family bonds and routines, which assential to understand one of the pillars
of a foreign culture, not to mention if we wantgain knowledge of c-culture aspects. In light
of this, the tendency to present the individualkasautonomous being without few or any
family ties still prevails (Méndez 2003: 201). Adarived consequence, such a dearth will

also restrict topics to those related to adults.

As far as ‘Gender’ is concerned, the number of naald female characters slightly tilts
towards the former iEmp.andCE, while there is an overwhelming majority of male€F
(79%). Vis-a-vis ‘Race’, white characters are ia thajority throughout the three books, with
a significant 27% of unknown characters @&, for which no pictures or comments are
provided. Afro-Americans are either absent fromtunetrelated texts as iBmp or in the
minority: 14% inEF and 15% inCE. As can be seen from the table, other races agzlyl

underrepresented.

With regard to ‘Type of characterEF is overtly polarised —as was the case with ‘Age’—,

since all characters are presented as native rasi@E also employs a vast majority of them

45



(85%), whereaEmp. makes an allowance for non-native residents (148a}lose relation to
this subcategory, ‘Nationality’ presents a widengea of answers. Quite interestingly, British
characters are in the majority i, whereaEmp andCE opt for North-American people as
more frequent occurrences (57% and 46%, respegtiv@ther nationalities from the IC tend
to be unrepresented in all the three books (lAgistralian), while others from the EC have
been included, e.g. Pakistani, South African orn@er. From reconsidering the last three
subcategories, it can be deduced that mainstre@sem-day EFL coursebooks are heir to the
long-standing tendency to use white, British/No&tnerican, native resident characters in

culture-related texts.

Lastly, it should be foregrounded that more thaedhfourths of characters Emp andEF
and slightly below two thirds in CE are celebritld® Steve Jobs, Ganz Gooney or Tommy
John Emp), Benedict Cumberbatch, Elisabeth Moss, Winstbar€hill or Nelson Mandela
(EF) and Venus and Serena Williams, Meryl Streep oryANinehouse CE), which can be
interpreted as an attempt to make the texts mgeading to students.

4.1.4. Different cultures in contact (D)

D. DIFFERENT CULTURES IN CONTACT Emp. EF CE
IC - IC 0 0 0
IC-0C 0 0 0
IC - EC 0 1 (3%) 0
0OC - EC 0 0 0
EC-EC 0 0 0
oC -0oC 0 0 0
None 34 (97%) | 35(97%) | 28 (100%)
Other 1(3%) 0
TOTAL 35 36 28

Table 6. Table of findings for ‘Different culture@scontact’ (D) in written texts

The information gathered in D is even more congpisuabout the dearth of cross-cultural
encounters mentioned in written texts. No occuresriake place i€E, and only one ifemp
is tangentially hinted at —an advertisement lookiag buddies for exchange students (cf.
image 19)—. Such is the caseEH, in which a native resident explains her expeewben
she had to give a presentation in a Belgian IT amggo a non-English speaking audience

(cf. image 20).
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BE A BUDDY FOR
THE INTERNATIONAL
STUDENTS’ CLUB

Are you curious about other cultures? Are you
eager to get to know and meet new people
from all over the world?

to offer and fri
to international students as a ‘buddy’ at your
umiversity or college.

Responsibilities

After an international student has been assigned to
you, you will show them around during the first weeks
of their stay. You'll give them an insight into the student
life in your area and generally help them out.

What we offer you

free membership and benefits of belonging to the
International Students Club

« free training courses which will look great on your
CV (a certificate of participation awarded)

the opportunity to get a wide range of cross-cultural
experience

.

Qualifications

You're open-minded and inter

JLIEE .S

owever bad you think your presentation W
H has been, take some comfort from the fact
that at least it probably wasn't as bad as
these true stories...

‘ A few years ago | had to give a presentation to the Belgian
management team of an international IT company. Not wishing
to be the typical 'Brit’ presenting in English, | had carefully
prepared my presentation in French. | intended it as a surprise,
so | didn't say anything beforehand. After speaking in French for
45 minutes, | was halfway through my presentation and we had a
break for coffee. At this point the manager of the company came
up to me asked me If | would change to speaking in English. "Is
my French that bad?” | said. "No,” he replied, “it's just that we
are all from the Dutch-speaking part of Belgium.” 7

TEN TOP TIPS FOR
SPEAKING IN PUBLIC

1 Prepare your presentation carefully, and if possible practise it
beforehand.

2 If you are using e.g. PowerPoint or Prezi, make sure that your
text is clear and easy to read, and that there are not too many
distracting graphics.

3 Get to know as much as possible about your audience
beforehand, and about any important or sensitive local issues.

4 Dress carefully so that you feel confident about your
appearance in front of an audience.

5 Get to the place where you are going to speak in plenty of
time.

6 Make sure that you check that all your equipment is working
properly before you start,

7 If you are given a time limit, keep to it.

B Sound enthusiastic, even passionate, about what you are saying.

9 Look at your audience. Try to make eye contact with individual
people as you speak.

10 It's good to make your audience laugh, but make sure any
jokes or stories you tell are appropriate.

Images 19 & 20. Screenshots of texts taken f@{pages 52-53) andF (page 100) respectively

4.1.5. English as a world language (E)

E. ENGLISH AS A WORLD LANGUAGE

L]:ENN é}é.;SH AS 2 A Emp. EF CE VARIETIES OF ENGLISH Emp. EF CE
Yes 0 0 0 No dialectal varicties present 35 35 (97.2%) 28

No 35 36 28 Belonging to the IC 0 1(2.8%) 0
Belonging to the OC 0 0 0

TOTAL 35 36 28

Image 21. Tables of findings for ‘English as a widdnguage’ (E).

Apropos this category, the scenario is equally wgnin occurrences: no single reference in
the written texts is made to English being usedhasworld’s lingua franca in any of the

books, and onlfEF includes an example of North-American spelling #dcal variations

between British and American English (cf. images&23). Such paucity runs counter to

what is advocated by research as to the need tongass the wide diversity of English

spellings and regional vocabulary worldwide.
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Lazy Susan

‘I want you to teach me how to shoor a gun,’ Susan Carpenter said to
her husband at breakfast.

“You want me to do what?” Stan Carpenter stared at her, a piece of
toast in his hand.

“Take me to a shooting range.” Susan placed a couple of mushrooms
and a fried egg carefully onro her bread to make a sandwich. It secemed
a silly waste of effort to eat only one thing at a time, Her husband’s
surprise turned ro delight.

‘I think that’s a wonderful idea!”

Ever since she’d been robbed the week before on a dark night in the
parking lot of the Mulberry Street Shopping Center, Stan had been
telling her to learn how to protect herself, preferably with a gun.

‘Are you serious about this? You've always hated guns.”

“Well, it looks like you win, dear.”

“Well go to-a range tonight,’ Stan promised.

Susan had been more angry than scared when she was robbed that
night. He hadn't hurt her much, just a light knock on the head with his
gun before he took her purse. It was only a litele injury added to the
greater insult. She was so angry about ir!

‘Fifty dollars!” she said incredulously to the nice police officer, ‘One
minute | had fifty dollars in my purse and the next minute 1 had nothing,
Fifty hard-earned dollars gone, just gone! | have ta work hours to earn
that much money, and he comes along and takes it just like that!”

She was right, of course, excepr abour the ‘*hard-earned” parr. Thar
was a bit of an exaggeration. True, she did have a job as a receptionist
in a sales office, but she didn’t exactly work hard for her money. Oh,
she was at work for eight hours every day, and she smiled ar all the
customers, and her bosses liked her, most people liked her. Bur there
was more work that didn't get dome than did. As she was always sayving
to her friends, ‘Oh, well, you know me ... “Lazy Susan”.’

Glossary L‘_“ ; £k
I
E

parking lot naun AmE for car park - i
purse noun AmE for a woman's bag e S
= Bl -

Images 22 & 23. Two-part text using Am. English aoglary, as seen in the glossary, and Am. Engpstiisg

he shops were closed when the movie-goers came out into
the dark Mulberry Street Shopping Center parking lot, It
had been one of the Superman films and Susan felt inspired,
Stan would not have approved of her going to the movies alone,
especially not back to the place where she was robbed. But he
was away and shed raken all those self-defense lessons. Now she
knew a thing or two.

A group of dark bushes were berween her and her car. She
walked confidently straight through them, then she stopped. She
bent down slightly, and turned ro look carefully behind her. She
saw the man before he saw her. Everything she'd learned in her
classes went through her mind: she looked at his walk, the look
on his shadowed face, the object in his hands. Her breathing got
quicker. She thought of the hours she’d worked to earn those fifty
dollars, and of the sa-and-so who had stolen it from her so easily.
She took from her pocket the little gun that Stan had taught her
to use. Then, just as the man walked past the bushes, she jumped
behind him so he couldn’t see her.

(‘shopping center’), taken froF, pages 30-31

4.2 Oral texts

If compared to written texts, the number of orait$erelated to a specific culture is slightly
higher forEmp and significantly lower foEF andCE, and it is twice as large Bmp as in
the other two. This can be explained becdus@ devotes a section in every unit to narrating
a story in an episodic format. It provides glimpset the everyday lives of several
acquainted characters which cover diverse topidstake place in different environments: in

a café, at college or when flat-hunting (cf. AppeniX). As can be understood, this type of

story-telling format considerably increases the hanof occurrences.

Emp EF CE
TOTAL NUMBER OF ORAL TEXTS 42 56 47
TEXTS RELATED TO A SPECIFIC CULTURE | 24 (57%) | 12 (21%) | 12 (25%)

Table 7. Table comparing oral texts dealing wispacific culture against all occurrences

4.2.1. Perspective (A)

A. PERSPECTIVE Emp. EF CE
1st person 19 (79%) 9 (75%) 2 (17%)
3rd person 3 (13%) 0 4 (33%)
Other 2 (18%) 3 (25%) 6 (50%)
TOTAL 24 12 12

Table 8. Table of findings for ‘Perspective’ (A) anal texts
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Both Emp and EF show a marked preference for 1st-person oral texts the other
modalities, wherea€E presents a much more balanced distribution. Whiketrue that this
personal approach generally favours a deeper p@yonepf people’s feelings and opinions, it
is no less true that, as was highlighted for wmitiexts, in some cases such an insight refers to
extremely specific fields and provides little ehlignment of broad cultural aspects of C2. To
guote a few examples, iBmp two characters talk about what it was like temdt a drama
school or a football academy (cf. image 24) andEin three people talk about their

experiences of extreme weather in the UK (cf. im2ig)e

B LISTENING

a @mn Listen to Miranda, who trained at a drama school,
and Fred, who trained at a football academy. Which
sentence describes their experience best?

1 They both enjoyed the training, but felt they missed a part of

growing up. ; g
2 They weren't sure about the training, but they know they'll do a! mﬁj)} ’fbit’tegaing:o listen to thteepeopletalkmg about their -

well anyway. ‘experiences of extreme weather in the UK. Listen once. Which .
3 They weren't sure about the selection process, but they feel speaker 2

they did well during the training.
. ¢ o || was both frightened and excited by the weather

h mm Listen again. Are the sentences true or false? E‘ got quite stressed because of the weather

Miranda D really enjoyed themselves in spite of the bad weather
1 During the audition process she had to perform scenes from b Listen again and make notes in the chart.

plays twice.
2 She was confident she would get into drama school. Speaker 1 | Speaker 2 Speaker 3
3 All her tutors were tough. ) When did it
4 The school was flexible when she wasn't sure if she wanted to happen?

continue training. —
Fred Where were they

L i3 at the time?

5 His parents were unsure whether he should join the academy. |
6 They knew they would have to sacrifice a lot of time to help Fred. What kind of |
7 He was surprised to find that he enjoyed analysing football weatherwasit? | | ‘

matches. What happened |
& He felt disappointed for his friend, Jack. as aresult? |

Images 24 and 25. Screenshots of texts taken Ehmm (page 49) ané&F (page 37) respectively

4.2.2. Type (B)

B. TYPE Emp. EF CE
Interview 3(12.5%) | 9(75%) | 2(16.6%)
Dialogue 9 (37.5%) 0 0
Conversation | 4 (17.6%) 0 0
Monologue 6 (25%) 1(8.3%) 7 (58.3%)
Documentary 0 2 (16.7%) 3 (25%)
Biography 1(4.1%) 0 0
Story 0 0 0
Song 0 0 0
Other 1(4.1%) 0 0
TOTAL 24 12 12

Table 9. Table of findings for ‘Type’ (B)

Emp employs a wider range of modalities to introdliseening exercises, with dialogues

being the most usual choice (37.5%). Converdefyuses interviews in three fourths of the
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occurrences, whil€E employs monologues in more than half (58.3%).his tespect, it
should be noted th&F, followed byEmp, attains a greater degree of contextualisatiocges

it is by means of interviews and dialogues that ttiecumstances surrounding a
communicative exchange can be more successfullyeyaa and characters more realistically
presented.

1 B THEINTERVIEW Part 1

a Read the biographical information about
Ryan Judd. Whar do you think the HR
deparrment of a company does?

n LISTENING Ryan Judd was i.“--%

T
bornin 1976, He
has been working

a (®Em In 2012, Swedish director Malik Bendjelloul as a recruitment
made a documentary about Rodriguez’s life. Listen to ?::Eggiggggutfes]
two friends talking about the documentary. Which of Hdbatiiartat
the sentences are true? Oxford University
1 The two South African reporters decided to make a film. Press since 2010,
2 No one in South Africa really knew Rodriguez. i - - -
3 The Swedish director went to talk to Rodriguez. b @23) Watch or listen to Part 1 of an
4 The director did the last bit of filming himself. interview with him. Tick (') the things he
says candidares for a job interview should
b (EE Listen again. What reasons does the speaker do.
give for these things? 1 [ Beenthusiastic about the job
1 The director was travelling to different countries. 2 [] Call the interviewer by their first name
2 The director wanted to tell Rodriguez’s story. 3 [] Askquestions about the job
3 Rodriguez didn't say much in the interviews. 4 || Ask questions about the salary
4 Parts of the film weren't filmed with a camera. 5 g Include a photograph on your CV
5 A lot of people now know about Rodriguez. 6 J Write a good cover letter
7 [ ] Check everything is correct on your CV
¢ Would you like to watch the documentary? Why / 81 J Dress appropriately
Why not? 9 || Be prepared for the interview

10 j Arrive on time

Images 26 & 27. Screenshots of a dialogue takem (page 108) and an interview taken fr&f (page 12)

respectively

b Look at the online dating profile below, Can you
guess which infarmation is 3 lie or an exaggeration?

Age: 27

Height: 175 em
Body shape: athletic
Job; film director

About me: Fun and lively man. Mot into guiet nights
In, and never boring! My PA calls me a 'party animal’
Fond of hanging out with my mates - some of them
are celebrities. Keen on skydiving and paragliding.

Looking for: A partner-in-crime to joln me on an
adventure. Must be 20-25 years old, tall, blende;
chilled out and ready to fall in love!

2 01 5.2 Listen to some information about online
dating and answer the questions,

1 ‘What do men and women tend to lie about in their
profile?

2 What are the clues that a profile is not accurate?

3 What are the arguments in favour of lying?

Image 28. Screenshot of a monologue taken feéhfpage 50)
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4.2.3. Cultural content (C)

C. CULTURAL CONTENT

TOPIC Emp. EF CE TOPIC (cont.) Emp. EF CE
a. Family/friendship 1(8.3%) r. Amazing stories and paranormal activity 1 (2.9%) 1(8.3%)
b. Habits & routines 1 (8.3%) s. Beliefs, feelings and emotions
c. Travel, world places 3(8.8%) | 1(8.3%) t. Education, learning and training 6 (17.6%)
d. Food and drink, cuisine u. Personal accomplishments and fulfilled dreams | 2 (5.9%)
. Accommodation and home 3 (8.8%) v. TV, mass media and marketing 1 (8.3%)
f. The future and inventions w. Lifestyles
g. Leisure and free time 1(2.9%) x. Cities 1 (2.9%)
h. Work 5 (14.7%) | 3 (25%) v. Music & cinema 1 (2.9%)
i. Volunteering 1(2.9%) 1(8.3%) z. The environment, weather & animal world 3 (25%)
j. Festivities and celebrations 1(8.3%) aa. Gender differences, sexual roles
k. Love and couple relationships 3 (8.8%) bb.Science, technology and the Internet 2(5.9%) | 1(8.3%) | 1(8.3%)
1. Languages cc. Sport 1 (2.9%)
m. Cultural traits and culture shock dd. Money and finance 3 (8.8%)
n. Literature and fiction 1(8.3%) ce. Health, welfare and safety measures 1 (8.3%)
o. Fashion, clothes and design ff. Memories and personal experiences 1(8.3%)
p. Fame and celebrities 1(8.3%) gg. Crime
q. Historic characters and leaders 3 (25%) hh. Other 1(2.9%) | 1(8.3%) | 1(8.3%)

TOTAL 34 12 12

DEPTH Emp. EF CE
C-culture 2(8.3%) | 2(1.4%) | 6(50%)
c-culture 22 (91.7%)| 10 (98.6%)| 6 (50%)
Symbolic culture 0 0 0
TOTAL 24 12 12

Image 29. Tables of findings for ‘Cultural conte¢) in oral texts

The already described story extending throughoat uhits iInEmp encompasses several
topics within the same episode, which have beenteduseparately. Consequently, their total
number of occurrences is higher than the overathiver of culture-related listening texts.
Referring to topic distribution, only bb (‘Habitedroutines’) is dealt with in the three books,
whereas c (‘Travel, world places’), h (‘Work’),'Molunteering’) and r (‘Amazing stories and
paranormal activity’) are only covered in two ofeth. Emp presents a remarkable
predilection for h (‘Work’) and t (‘Education, leang and training’) —attributable to the
nature of the episodic story—, whig- also opts for h (‘Work’) and, interestingly enouydbr

z (‘The environment, weather and animal world’).il@wsurprisingly,CE prefers q (‘Historic

characters and leaders’), which serves to presetg bout C-culture.

Vis-a-vis ‘Depth’, results found ireEmp and EF are at noteworthy variance with those
gathered in written texts. In this case, the cureltviewpoint overwhelmingly prevails over
C-culture, withCE evenly distributing them. What remains unalterethe blatant paucity of

insights into the symbolic elements of a foreigtiure (0%).
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1 B4 THE INTERVIEW Part 1

a 2)23)) Read the biographical information about Julia
Eccleshare and look at the book covers: have you read

n I..ISTENI NG any of them?

: . ' Julia Eccleshare is a well-known British journalist and
a ®m LI5_te¥\ to _seamus' l_:mna and Henry talk | writer on the subject of children's books. She has been
about their learning experiences. Answer the children's book editor for the Guardian newspaper
questions. | since 2000. She regularly appears as a judge or Chair of
judges on some of the major children's book prizes, and
1 Who talks about ... ? is particularly interested in how to encourage children
a the best time to learn and young people to read. Julia was awarded the Eleanor

learning hours Farjeon Prize in 2000 in recognition of her outstanding
b lea e contribution to children's books. She has four children and
¢ the strength of memory lves: i London,

2 Do the speakers think the learning ideas they talk
about work for them?

XX Listen again and make notes about the
things they talk about.

1 Seamus
a copying comics
b friends
¢ graphic design
2 Fiona -
a chemistry b Watch or listen to Part 1 of an interview with her.
b system for remembering symbols ‘Why does she mention these four books?
¢ colleagues’ attitudes Warrior Scarlet  Little House on the Prairie
3 Henry Mouse House  Novthern Lights
a tour preparation ¢ Now listen again and mark the sentences T (true) or
b daily learning routine F (false). Say why the F sentences are false.
c results 1 Julia has only re-read Warrior Scarlett once since she
was a child.

Images 30 & 31. Screenshotskrhp’s andEF's c-culture listening comprehension texts (page& 32

respectively)

Speaking

Reporting opinions

T Work in pairs and discuss. Why are animals used in
medical research? What are the main arguments for
and against, do you think?

2 0 11slstentoa raporter summarising public
opinion polls on animal testing, Complete the four
questions which the presenter asks.

1 Whatdothe ... ?

2 What elsede..?

3 What do paople feel about ... 7
4 How wouldyou ... ?

3 Listen again and choose the phrase you hear.

1 Recent research / opinion polls have given naw life
to the debate on animal testing

Around one in five / one in ten people believe that
it is never acceptable.

Aquarter | Three-quarters of people think that
experiments on monkeys and ather primates
should not be allowad.

Mare than three out of five / four out of five 0
people think that experiments which cause severe Writi ng

suffering or pain should be banned. A 'for and against’ essay

]

w

&

5 |ust over half / under half the people polled also
said that experiments on new medicines shauld o :
i el 1 Work in pairs and discuss the questions below.
6 The vastmajority | A tiny minority of peaple, over 1 How many situations can you think of where
90 percent, are against testing cosmetics on animals. animals are used for entertainment? zoos,
7 Onthe whole | Generally speaking, it's a mixed bullfights, ..
picture. But the results show that mare and more 2 Can you think of any arguments for or against
nannla ara cnrernad shout animal tacting B T el S BT o

Image 32. Sample of @E's c-culture listening comprehension text (page 71)
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4.2.4. Characters speaking (D)

D. CHARACTERS SPEAKING

AGE Emp. EF CE GENDER Emp. EF CE
Child 0 0 0 Male 70 (48%) | 68 (51%) | 82 (46%)
Teenager 2 (1.4%) 0 8 (4.5%) Female 77(52%) | 65 (49%) | 96 (54%)
Adult 145 (98.6%)| 131 (91%) | 169 (95%) TOTAL 147 133 178
Elderly 0 2(15%) | 1(0.5%)
Other 0 0 0
Unknown 0
TOTAL 147 133 178

RACE Emp. EF CE CELEBRITY Emp. EF CE
White 68 (46.2%) | 32 (24.1%) | 41 (23%) Yes 0 14 (10.5%) 0
Afro-American 16 (10.8%) | 1(0.75%) | 7(3.9%) No 147 119 (89.5%) 178
Asian 1(0.68%) | 2(1.5%) 1(0.56%) TOTAL 147 133 178
Central & South-American 0 0 0
Arab 0 1(0.75%) | 1(0.56%)
Other 1 (0.68%) 0 0
Unknown 61 (41.4%) | 97 (72.9%) |128 (71.9%)
TOTAL 145 133 178

Image 33. Tables of findings for ‘Characters spegk{D)

As was the case of written texts, there is an okelming majority of adult speakers —over
90% in all the books— with unusual occurrencesehagers and elderly people. Again, such
scarcity depicts rather a distorted representadioreality and excludes family issues as a

fundamental element of a foreign culture.

Regarding ‘Gender’, the number of male and fempksakers is more even than for written
texts, whereas that of ‘Race’ is highly significawhite characters are predominant again in
all cases and there is a striking lack of inforimatabout the race of character<tir (72.9%)
andCE (71.9%). Needless to say, this contributes vetig lio finding out about people from

other cultures and fostering intercultural encorste

With respect to celebrities, most oral texts ddwatt them, unlike written text&F includes

10 songs and 4 interviews with popular —yet unknaavispanish students— people such as
Ryan Judd —a recruitment advisor in the Human Ressudepartment at OUP—, Julia
Eccleshare —journalist and writer—, Candida BraByitish journalist and film maker— and
actor Simon Callow. All these instances can prouéftil to make students aware of deeper

aspects of a foreign culture.

4.2.5. Different cultures in contact (E)

E. DIFFERENT CULTURES IN CONTACT

Emp.

EF

CE

IC -IC

0

0

IC-0C

2(2.9%)

0

IC -EC

3 (4.4%)

2 (4.3%)

OC -EC

0

0

EC -EC

[=RR =) =] =] =]

0

0

OC -0C

0

0

0

None

55 (100%)

63 (92.7%)

45 (95.7%)

Other

0

0

0

TOTAL

55

68

47

Table 10. Table of findings for ‘Different cultureéscontact’ (E) in oral texts
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As happened in written texts, examples of crostiall encounters are conspicuous for their
absence. While it is true that results here agh#li more encouraging, they are still utterly
insufficient. Emp does not even yield one example and the vastrityag those provided by
EF and CE do not portray intercultural encounters leadingatg@reater understanding of
otherness. They instead depict casual encountexstrte highlight anecdotal features with a
view to raising students’ curiosity rather tharencultural awareness. For example, in image
34 there is a cultural encounter between two batkdgra who got lost in the Amazon
rainforest and a Bolivian army officer. There isautural interrelation explicitly stated, since

the relationship is basically restricted to sawiwg other backpackers in danger.

¢ Youare going ro listen to parr of a documentary and
find out what happened 1o the four men. After cach
part answer the questions with a partner.

60 | What happened to Kevin and Yossi on the rafi?
2 What plece of luck did Yossi have?

W hose situation would you rather have been in, Kevin's

ar Yossi's? Why?

@74 3 How were Kevinand Yossi feeling?

4 What happened to Yossi on his first night alone in
the jungle?

Image 34. Screenshot of a listening comprehensisinttken fronEF, page 45
There is only one example in all the three books thortrays a truly fruitful intercultural
encounter CE): a short documentary about Martha, a Scottishwgio created a blog to help

children in Malawi which has raised thousands afruts.

any of the charity events below?
out where each event takes place

Find out first

Ta Wark in pairs Try to complete the
factfile about Malawi by choosing the
correct answers.

FACTFILE MALAWI

Population;  Amuns 415155/ 125
millen

55165/ 75 years

Image 35. Screenshot of the World Culture sectiomit 10 fromCE, page 124
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4.2.6. Varieties (F)

F. VARIETIES

NNS (Non-native
ACCENTS Emp. EF CE Emp. EF CE

speakers)
Standard English | 118 (81.9%) | 95 (71.3%) | 159 (89.3%) Yes 9 (2.9%) 3(2.2%) 6(3.4%)
Regional UK 10 (6.9%) 7(5.2%) 5(2.8%) No 135 (97.1%) | 130 (97.8%) | 172 (96.6%)
International IC 7(4.9%) | 26(19.9%) 8 (4.5%) TOTAL 144 (7.4%) 133 178
International OC 0 2(1.4%) 0
International EC | 9 (6.3%) 3(2.2%) 6 (3.4%)
TOTAL 144 133 178

Image 36. Tables of findings for ‘Varieties’ (F)

Concerning the different varieties of English usettandard English unquestionably
predominates over other accents in the three cooogs. Polished regional UK accents —
mainly Scottish and northern English— followkmp, whereassF andCE opt for American
English (IC). In turnEF provides examples of all modalities and all thibeeks, albeit in a
small percentage, include instances of Internati&@@ through Dutch, French, Spanish,
Colombian, German, Thai or Portuguese speakerspaibe but the most noteworthy
occurrences. That being said, it should be notatlttte range of speakers is quite limited in
the three books, for which reason students rectlyreear the same accents, irrespective of
the type. The overriding reason for this is thabl@ing companies resort to using a reduced

pool of speakers to maximise resources and cut dosts.

3 BCIN THE STREET

a )27 Warch or listen to five people talking about job
interviews. How many of them say they definitely got the job?
— — o

Jeanine, Jo, Ivan, Yasuko, Joost,
South African  English American American Dutch

Image 37. lllustration pertaining to &f's ‘Colloquial English’ section, which shows a \&tsi of nationalities
and accents (page 13)

In line with the foregoing, the presence of nonneaspeakers is minimal if compared to the

bulk of native speakers, which yet again can bengekinsufficient to reflect a small sample

of the conversational exchanges that occur worldwidwadays, which take place mostly

between NNS.
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4.3 Images

3.IMAGES

TYPE Emp. EF CE CONTENT DISPLAYED Emp. EF CE
Photograph 132 (89.2%) | 132 (92.3%) | 114 (81.4%) People 98 (66.2%) | 109 (76.2%) | 90 (64.3%)
Slide 0 0 0 Places, cvents, atmospheres, ete | 19 (12.8%) | 11 (7.7%) | 22 (15.7%)
Graph & charts 1(0.7%) 0 0 Animals 9 (6.1%) 4 (2.8%) 0
Hand-made drawing 0 0 3 (2.1%) Objects 11(7.4%) | 18 (12.6%) | 19 (13.6%)
Computer-generated image | 13 (8.7%) | 11 (7.7%) | 23 (16.4%) Other 11(74%) | 1(0.7%) | 9(6.4%)
Map 1(0.7%) 0 0 TOTAL 148 143 140
Other 1(0.7%) 0 0
TOTAL 148 143 140 ROLES OF DOMINANCE Emp. EF CE

IC over IC 0 0 0

CULTURES IN CONTACT Emp. EF CE IC over OC 0 0 0
TYPES 0 0 0 OC over OC 0 0 0
IC-IC 0 0 0 OC over IC 0 0 0
IC -0C 0 0 2(14.3%) EC over EC 0 0 0
IC - EC 0 0 2 (14.3%) EC over IC 0 0 0
OC-EC 0 0 0 IC over EC 0 0 0
EC - EC 0 0 0 OC over EC 0 0 0
oc-0C 0 1(0.7%) 1(0.7%) EC over OC 0 0 0
None 148 142 (99.3%) | 135 (96.4%) None 0 1 5
Other 0 0 0 TOTAL 0 1 5
TOTAL 148 143 140

Image 38. Tables of findings for ‘Images’

With respect to ‘Images’, photographs exceed by ddrer formats such as computer-
generated images. Likewise, people are the predorhicontent in the three textbooks, with
EF reaching more than three fourths of the occurenidewever, this opportunity to portray
individuals in real-life illustrations is not takesdvantage of to include individuals from
different races or ethnic groups engaged in crafistal exchanges. Indeed, itF there is
one occurrence in which that encounter almost needs deduced. ExamplesQf are more
numerous yet equally wanting in reflecting actudkicultural encounters. The case of the
charity mentioned in 4.2.5 is undoubtedly the mmmtspicuous example: while the video
shows Martha and her family meeting the people thgp in Malawi after a long-awaited

visit, the pictures of Martha and the African chéd are separated in the book (cf. image 35).

As might have been expected, no roles of dominaneexerted by one member of a culture

over the other in the scarce examples mentioned.

4.4 Culture-based activities

5. CULTURE-BASED ACTIVITIES
A.FOCUS Emp. EF CE B. GROUPING Emp. EF CE C. TYPE Emp. EF CE
c1 2 (16.7%)] 2 (33.3%) | 1 (7.1%) Individual 1(8.3%) 0 7 (50%) Analytical 9 (75%) | 4 (66.6%) ] 8 (57.1%)
C2 6 (50%) 0 7 (50%) Pairs 4 (33.3%)| 5(83.3%) | 1(7.1%) Cultural capsule 0 0 4 (28.6%)
Several cultures 0 1(16.7%)| 3 (16.6%) Buzz groups 0 0 2 (14.2%) Cultural adaptation 0 0 0
Comparison of cultures | 4(33.3%)| 3(50%) |3 (16.6%) Class debate 0 0 0 Role-plays 2 (16.6%) 0 0
Other 0 1] 0 Combination of the above 0 0 4] Mediation-based 4] 0 0
TOTAL 12 6 14 Other 1] 0 1] Combination of the above 1] 0 0
Unspecified 7 (58.3%) | 1 (16.6%) | 4 (28.7%) Other 1(8.3%) |2 (33.3%) | 2 (14.3%)
TOTAL 12 ] 14 TOTAL 12 6 14

Image 39. Tables of findings for ‘Culture-based\ati¢s’
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This section can be understood as the best todétermine whether the coursebooks under

study actually include hands-on activities to fod@C. At a glance, it can be seen tiGE
(with 14 occurrences) anfimp (12) outdoEF (with only 6). The former two books pay
special attention to C2 culture, while no occureeras been factored in f&F, which

generally places the focus on students reflectingh@ir own culture. The three textbooks

include activities which promote comparison of atats (cf. images 40-41), while onBF

andCE devote tasks which deal with several culturebatsame time (cf. image 42).

Il VOCABULARY Money and finance

a (O Read the money facts below. Do any of them
surprise you? Do you think these statistics are similar
in your country? Why / Why not?

The UK population 2 Half of Australians
1 has a total credit don't know the

card debt as high as interest rate on their

£80 billion. credit card.

2
o~ A

57% of households in You can make savings

3 the USA don't have 4 of about £69,500 over
any kind of budget. a lifetime by taking a

packed lunch to work.

f

‘4 15!)} Now listen to an interview with Tim Bentinck,

who has been working as a radio actor for many years.

What is the main way in which he says radio acting is

different from other kinds of acring?

Listen again and answer the questions,

I What two things does he say radio acrors use ro convey
feelings?

2 Complete the tip that a radio actor once gave him: You
have to be able to one evebrow withyour .

3 What technique does he use to help convey the feeling
of happiness?

4 Wharare radioactors trying to do when they read a
scripe?

Do you have radio dramas in your country? Do vou
ever listen to them?

Images 40 & 41. Screenshots of activities takemfanp & EF (pages 92 & 69 respectively)

b Work in pairs. Do the Consumer
technology quiz below.

b
¢

b
c

Consumer technology

1 What percentage of Indian households
own a television? !
A approximately 25%
b approximately 50%
€ approximately 75%
2 What p

own 4 television?
8 approximately 10%

approximately 55
approximately 1%

around one aillion
around ten ' billion

terymullion
300 million
aver one billion

ge of US households don't

3 How many motor vehicles are there
in the world today?
a  around 100 million

4 How many mobile phones are in use
in China?

Go online to check your answers or

ask your teacher.

Image 42. Screeshot taken fr@g, page 24
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Concerning the groupings required to carry them(ButEmp leaves the onus to the teacher
for most of them, since no suggestion is madeahribgard (58.3%). 33% of them need pairs,
while individual activities represent just 1%. Cersely, EF favours pair work (83.3%),
unlike CE, which mainly opts for individual tasks (50%) aitnat single-handed research
based on cultural capsules. The groupings for aiderable percentage of those activities
(28.7%) are left to the teacher’s judgement, whilez groups are used in a couple of tasks

(14.2%).

SPEAKING

a Avisitor is coming to stay in your country. Make notes
about:

* endangered species and where you can see them
¢ dangerous animals or other creatures (e.g. birds, fish,

insects)
: . 4
¢ other possible risks or dangers (e.g. diseases, dangerous ! SPEAKING
places, travel, weather) Answer the questions with a partner. Try to use comment

) - adverbs to show how you feel about what you're saving.
b Imagine what you could tell the visitor and what ) ) s

advice you could give. How could you use the words How much recycling do people in your country do?

1
in the box? 2 How much recycling do vou do personally?
3 What do you think the government, or individuals,
if assoonas incase unless aslongas provided could do to make pt_-np]:f recycle more?
4 What do you think that companies and shops could da
c ) Work in pairs. Student A, talk about your to reduce the amount of waste?
country. Student B, you are the visitor. Ask Student A 5 Are you optimistic or pessimistic about the future of
questions. Then change roles. the environment?

Images 43 & 44. Samples of pair-based speakingitiesi fromEmp and EF (pages 25 & 53 respectively).

€ FIND OUT MORE

| Ba Have you heard of any of the charity events below?
) Go online to find out where each event takes place,

= Thrill the World
= Red Nose Day

« The Mongel Rally
» Twestival

b Choose one of the global fundraising events and go
online to find out more about it. Make notes about
the following points:

+ how long it has been poing

+ what the event involves

+ how much maney it has raised
+ what the maney is used for

Search: Thrill the World / Red Nose D.a.y T
Mongol Rally / Twestival

P Write up your research

7 Write one or two paragraphs about the fundraising
event that you researched. Use the prompts below
to help you.

= This event has been taking place since ...

* Participants have to ..,

= They raise maney through sponsorship/donations.
* Each year, the event raises about ...

* Since it began, it has raised around ...

¢ They money goes towards ... / to help ...

N

Image 45. Sample of an individual task (culturadstde) fromCE, page 125
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‘Type’ (C) tasks are the real test bed to gaugebthoks’ actual inclination to kindle students’
appreciation of interculturality and its benefiégalytical activities predominate in the three
books, which means that reflection is privilegeceoperformanceEmp uses role plays
twice, but the tasks are not aimed at raisingie@a’ mindfulness of otherness (cf. image 43).
EF activities provide the most superficial insightara foreign culture in that they generally
deal with a motley set of C-culture issues and isbrd basic questions about C1 or personal

experiences following written or oral texts (cf.ages 46-48).

SAFLIGHT STORIES [Sidant A 3A FLIGHT STORIES Student 8
a R spapera uta Flight, Imagine that
I}

ane, Think a Readanewspaper article shout a flight.
Imagine that you were one of the passengers
on the flight, and were sitting just behind

d It

» what emergency and how you felt.

BRAVE PILOT LANDS PLANE o i S
ON THE HUDSON RIVER .

|
1 15th January US Alrways fight 1549 took off from La ’
|
|
|
|

Guardia airpart in New York at 3.26 pm. heading for Narth
Carolina, with 150 passengers and five crew on board, Less than
tiwo minutes after take off, passengers near the wings heard
strange noises coming from the engines. The plane started
shaking, and then suddenly began to lose height. Both engines

isc, and th plane was strangely quict
ere crying quistly. Most
people were loaking out of the window in horror, Maments later

rs Dorothy Fletchier was travelling with her

daughter and her daughter's fiancé ona LIS
Airways flight from London to Florida, Her davghter
was going to be married there the following week.
They had to get a connacting flight In Philadelphia,
but the flight landed late and they had ta rush
between terminals. On their way to the gate, Mrs
Fletcher began to feel Il She didn't say anything to
her daughter because she didn't want to worry her,
However when the fiight from Phifadelphia to Flarida |
took off, she suddenly got a terrible pain in her chest,
back, and arm = she was having a heart attack.

the captain made an announcerment: This ls the captain, brace
forimpsct” He had decided to try ta land the plane on the only
arge flat empty area that he could reach - the Hudson River, The
plane landed on the river, 2nd ane passenger shouted We're n
the water!" Peaple stood up and starting pushing towards the

to opent. It was

g
freezing cold outside. Some passenqers jumped inta fife rafts,
and others staod on the wings waiting for help. Amazingly, after
only ten minutes ferries arrived and rescued all the passengers
‘and crew. It was later discovered that birds had flown into bath
engines on the plane which had caused them to stop working,

The cabin crew put out a call to passengers: “We have
amedical emergency, f there s a doctor on board,
could you please press the call bell’ Incredibly, not.
Jjust one bell sounded but fifteen! There were fifteen
doctors on board, and what was even better news,
they were all cardinlogists! They were travelling to
Florida for a conference,

The doctors immediately gave Mrs Fletcher
emergency lmmm:anﬂmzymanagmm;aua [
hee life, The plane made an emergency landing in

North Carolina and she was taken to hospital there. |
Fortunately she recovered quickly enough to be able

to attend her daughter’s wedding.

8 SPEAKING

a » Communication Flight stories A p.105B p.110.
Read a newspaper story. Then imagine you were a
passenger on the plane, and tell your parmer the story.

d Wharrtwao derails do the stories have in

o ve vou ever been on a flight
where there was a medical or technical
emergency?

Images 46-48. Sample of a C-culture-based spealitigty from EF, pages 27, 105 &110

Unlike the other coursebook€E employs cultural capsules in the ‘World Culturetsons
(cf. image 45).

By way of conclusion, it could be said that the ragh adopted in these types of activities is
unquestionably traditional and offers limited ofdpaoities for students to gain knowledge of
otherness or to place themselves as foreigners ttha other” in cross-cultural encounters.
This is further evinced by the fact that there & a single occurrence of mediation-based
tasks or proper role-plays targeted at raising esitgd intercultural awareness. This is not
quite attributable to the activities themselvest tather to the fact that the books’ authors
refrain from fully exploiting them to make them liruinterculturally meaningful. For

example, inEmp.the episodic story in sections C could have indluddoreign character to
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illustrate cultural shock. More specifically, in ICcharacter explains to another one how to
operate a coffee machine. In exercise 6 studeatasked to choose a process from 3 options
and explain it to their partners. This opporturtbuld have been used to carry out a role-play
in which a student, following some previous reskaitad to describe the stages of a C2-

related process to a foreigner, namely how to naatkaditional British dish.

I3 SPEAKING

a Choose a process you are familiar with or
something you know how to do. It could be:
« something connected with a sport or a hobby
« how to use a machine or an electronic device
« how to make or cook something.

=

You are going to explain the process to your
partner. Prepare what you will say. Think how to
emphasise the important points and check that
your partner understands. Use expressions from
5a and 5d.

¢ (B Work in pairs. Take turns to explain the
process to your partner and ask each other
questions to check understanding.

Image 49. Screenshot of a speaking activity fiEemp, page 15

In turn, iINEF —unit 7B— the meaning of universal gestures amntdages is explained. This

was an unrivalled opportunity to have shown whdfetent gestures mean in different
cultures and in what ways they may entail crossdcall misunderstanding or conflict. Such a
c-culture-based activity would have been both édiging and motivating.

& Veibait the senses Botox shauld be
V the body Acting s all about expre:
P silent letters you wan

) Now listen to an interview wich Tim Benrinck,
15 been working as a radio actor for many years.

at is thy way in which he says redio acting is
different from othe kinds of acting?

in and answer the questions,

1 GRAMMAR verbs of the senses.

a Read the introduction 1o Howard Schatz's book. Then
loak at the photo of actress Fran Drescher playing o
role. In pairs, choose a, b, or ¢

he tip that a vadio acror once gave him: You

s it

ique does hie wse 10 help convey the feeling
of happiness?

4 What are radio actors trying w do when they read s
sctipt

ble o

acter: Adars Acting

&

Dayou have radio dramas in your country? Do you
ever listen o them?

Jason Schwartzman
PR

w

MINI GRAMMAR as

Look at some extracts from 2f, and then read the rules
about as.

=

Tim Bemtinck has been working s a radio actor for many
years

' s nanuralistic as you can make it sound — o lfe i off the
page. to make it sound s thotgh you've ot reading it

2 Tthinkshe looks like

a uteenage student
b @ young mother

Fran Drcscher ng'sjobar function
t box as @ cha.

1ng busincss wonan

2 opears, saunds, fesls,
3 Ithink he looks as if.. 2 SPEAKING & LISTENING now.
in idn' go ou
a she has just had some bad news a Lookat some more photos from the book. Describe toygive8 revac ng. we didn't ga out.
how you think the characters are fecling. 5 tosay that something happened while something else
(i think she Iooks vary pleased with hersaif, Dan Hedayn was happening: As they waro leaying the postman
b & 2~ arrived. (a5 = when / &t the same time)

-

Answer the questions witha partner.

L]

Decide how as is used in each sentence and march them

© Lookar the sentences ina. What kind of words or to uses |-5 above.

phrases do you wse after fooks. looks like, and laaks as i 2

A | 1dome think hie performance i this series was as

jood as in the (ast one:
d 3 p.145 Grammar Bank 78. Learn more about using .

thie verbs of the senses, and practise th 8 [ | That picture laoks as if it has been painted by a chid
3 € ] You can use that glass as a vase for the flowers
@131) Listen to these sounds, W/ ink is thing that tastes
< b Llseen sishiss ounds W s Thing ks 0 || Igot tothe airpurt reaily quickly as there wias hardly
g2 Use It soura te: ary traffic

6 asif they 're going  hit somebody

As he was driving home it started to rain
You sound as if you've got a bad cold.

]
@ 141) Listen and check, P
6 || His hair went gre
H

-

(1t sounds like a football match.
2

e

Lister he got older.

gain. W hat exactly were the roles cach actor
f > Communication Guess what it is A p107 B pI11. was asked to play?

Describe objects for your partner to identify using
s, smiells, o tastes + an adjective or + like +

He got  job with the BAC as 3 programme researcher.

-

How do you think acting is different when you are
workingin...7

a filmand TV b theatre c radio Jane Lynch Steve Guttenberg

e Py 7o [ o

Image 50. Section 7B frofanglish File,pages 68-69.
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Lastly, inCE —unit 7B— there is a survey of media facts andrég in the UK. Students could
have been asked to conduct a survey among theilyfanmd acquaintances and then compare

results in pairs. Then, a class debate could haga brganised to exchange findings, discover

similarities and differences and explore the pdesihuses for the latter.

MEDIA: FACTS AND FIGURES _ - / /

TV AND FIiLM ONLINE
The most watched TV show aver in the UK is an episade of 6% ot allantine bre s
s00p opera. In the WS, it is an episade of a drama series.
NEWSPAPERS AND MAGAZINES e et koteniutures, | spwicrasinimi, | : -
et
form of media.

UK newspaper readership is Inthe UK and the USA, tabloids s
daclining hinher circuiation than broadshess

2013 o

v o o= e g

3 s ek Tl
Unemllllonmin tes
l idoa is uploaded
il e avery
;ecnnd

screen time o dl!‘ Musl Fthat
3 stilE T

Humans
neraled marg

ge|

un!ulnl\iw than

In the previous

5DDUyears

combined,
0608C F0BC unm TO0DCE 2005CE

Image 51. Screenshot of a survey frGuiting Edgepages 68-69.

itey One million people setup
0 #* a mieroblogging account
avary day [2.g. Tweitter],

=
% adult population

The magazine with the highest dirculation  In most newspapers,
In the LS is for peale over 50, In tha UK, coverage of forelgn

it's s TV Ustings magazine. nows has decraased
In Germany, it's a car magazine, and fareign

lost thelr jots,
By conirast, there
is mare and more
entartalnment news,

5. DISCUSSION

Because of the similarities in nomenclature of smhéhe categories in 4 and because the
analysis of the findings was made throughout paralibsections, research questions will be
answered in a separate section for the sake dafyclAs an overall conclusion, it can be stated
that, as Lund regretted (2007: 290), the textbaotamined pay limited attention to culture-
related issues and include insufficient tasks aietbstering ICC. Interestingly enough, in
contrast to his findings, the three coursebookslyaad here do not provide enough
information about foreign people or present cragsical encounters.

In relation to the first research question, cultgkated written texts overwhelmingly feature
white, adult native residents. The same holds fareoral texts, although there are a
remarkable number of cases for which no informatibout the character is provided due to
lack of images and captions including names andbmelities (cf. Méndez 2003: 199).

Greater cosmopolitanism in races and life situationght to be fostered to truly represent the
essence of present-day societies. They should @istvay ‘real’ characters and not be

“exclusively sourced from western image banks ahgedising agencies” (Tyrer 2012: 227).
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In addition, despite their relevance, details alibet circumstances surrounding written and
oral texts are also scarce, as Lund lamented rharea decade ago (2007: 182).

Concerning content, although there are oral textghvpresent c-culture topics, they can be
thought of as isolated cases showing charactenqséreences and feelings, which make it
difficult for students to attain an overall undarsiing of the identifying traits of a foreign
culture (cf. Larrea 2015: 165). Within C-cultureyltaral geography is blatantly absent, as
generally is the historical perspective, whose nsighificant milestones often constitute a
society’s common knowledge. However, what is mestarkable is the absence of symbolic
elements of C2, which are of paramount relevanasnmuch as they encapsulate the shared
values of a culture. This cursory treatment anchhaard choice of topics and texts suggest
that there is not a clear, sound goal concerniryreuin coursebook design. One has the
feeling that such choice is based on anecdotak factsurprising events with a view to
increasing adult students’ interest, which unmigkdk falls short when trying to faithfully
portray any given foreign culture. Therefore, mtmgics which can be extrapolated to whole
cultures ought to be introduced, and most partibuthose referring to attitudes, beliefs and

shared principles within the invisible culture.

Apart from this, there is insufficient mention dfet students’ own culture, which is only
broached in some of the culture-based activitiesnpting reflection. Furthermore, it would
be highly desirable to include texts geared toeiostutual representations to introduce the
reciprocal views of two different cultures (Risag®91: 187-188, McKay 2000: 18).

Vis-a-vis the second research question, the thovaesebooks analysed fail to present English
as a lingua franca and to include a reasonable auwibexamples of the different English
accents, dialectal spellings and regional vocalguldrich can be found worldwide. In line
with what was said above, there still seems togitéhe traditional tendency to regard British
and North-American accents as the embodiment gbgur&nglish, which proves Llurda’s
(2004) optimistic predictions wrong. This evidendemonstrates how little has been
accomplished to follow Jenkins’ recommendationsOG)0 despite the fact that non-native
speakers of English nowadays largely outnumberveatines. As Matsuda (2003: 727)
argues, it should be advisable to regard World iEhgb as a new conception of the language,
one which is “more inclusive, pluralistic, and guiteg than the traditional, monolithic view
of English in which there is one correct, standaay of using English that all speakers must

strive for”.
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With regard to the third research question, the memof images showing cross-cultural
encounters is nothing if not negligible. Even igls@a meagre quantity, intercultural contact is
so implicit that it is bound to pass unnoticed.h&s been widely acknowledged, images have
a powerful visual impact. Therefore, including dtcations of cross-cultural encounters would
greatly broaden students’ perceptions in relationnmteeting foreigners and help banish
stereotypes and mistrust of otherness.

Culture-based activities do exist, but they araifingent in number, shallow in depth and
narrow in scope. Most of them deal with C-cultwpits and are intended to foster individual
reflection and debate. While these attempts shbeldelcome, coursebooks need to include
more ambitious tasks such as mediation-based @es$ior role-plays in which students were
made to adopt different cross-cultural viewpoirtsas to develop ICC and become successful
mediators. Tasks need to promote a formative rdtteer an informative goal with a view to
bringing about a transformational result. In aduhifithe source culture ought to be understood
as a means of empowering the learners and allowiam to express their own cultural

identity in the mirror of C2.

Apropos the fourth research question and taking @onhsideration everything said hitherto, it
seems clear that the choice of coursebook in OBltke Valencian Community is largely
determined by the desire to produce linguisticgligficient students rather than hinge on
cultural awareness purposes. Teachers seem thesesights on making students proficient
enough to pass the demanding ‘Certification’ examisich will grant them a title. Since
cultural aspects are not assessed, there isugttan opting for textbooks which are culturally
oriented, such a&lobal (Macmillan Publishers) oEnglish Unlimited(CUP). By way of
example, image 75 in Appendix X shows a cultureetied unit section in which a c-culture
topic is dealt with: the healthcare system in 4edént countries. Consequently, speakers have
different nationalities and represent differentesgcwhich allows for a reasonably wide
representation of World Englishes. The speakingyities make students reflect on their C1
healthcare system and then exchange experiencesnigat have had with other healthcare
system while travelling or living abroad. In additi Images 76-77 show three examples of
misunderstandings arising from culture clash, anidniages 78-79 the influence of English as
a world language is hinted at, and its use in ladian official language explicitly mentioned.
Despite the remarkable step forward in attainingré@rnationally-oriented coursebook that

English Unlimitedentails, there are no activities based on rolggpta mediation.
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Taking everything into consideration, the three reebooks studied here fall within
Skopinskaja’s (2003) internationally-produced catgggenerally presenting culture-general
issues. They can hardly be conceived as Damen'87j1%hematic language-culture
coursebooks’, since they rarely introduce cultugdtterns or, even less, seek a
transformational goal, for which reason they shdddtonsidered ‘communicative textbooks’
(cf. 2.5.4).

6. LIMITATIONS OF THE STUDY AND LINES FOR FUTURE RE SEARCH

Because | have analysed only three coursebookeit-défie most widely-used ones—, | am
aware that they represent only a limited proportidnthe offer available on the market.
Although my results and conclusions may prove validlescribing current trends in EFL
teaching in a few OSLs, it is no less true thatrghare inherent risks in drawing
generalisations from such a reduced sample andpotaiting them to characterize present-
day EFL approaches elsewhere. It is for this redhah my study could be extended to a
wider range of coursebooks which could include otpheblishing companies and other
collections by the same publishers whose matehalse been studied here. In addition, a
cross-sectional study could examine the courselsbolce in the other Spanish autonomous
regions to determine whether culture teaching ptayh a marginal role as in the Valencian
Community. Most importantly, the present study stidee replicated in five years’ time to
gauge the impact that the recently-publisB&FRwill have had on future coursebook design

worldwide and textbook choice in the Valencian Camity.

7. CONCLUSIONS AND RECOMMENDATIONS

It seems clear from everything discussed hithehat,tdespite the modest endeavours
undertaken to foster intercultural awareness amdpetence in EFL teaching, a gargantuan
task still remains to be done so as to give intarcality the status it deserves. In this respect,
in addition to the suggestions made throughouisesé & 5, the following initiatives could

be undertaken:

- National, properly-designed FLT syllabuses oughbe agreed. They should ideally set out
basic cultural contents per level and their comesing tools for assessment. Otherwise,
culture instruction will continue being an expen@ahspect overshadowed by linguistic

proficiency.
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- Publishing companies should be encouraged torentig link goals, contents, materials,
methodology and evaluation culturewise to provideunsl, well-rounded teaching
coursebooks (Méndez 2003: 354).

- Publishing companies ought to design coursebadksh deal with global culture while at
the same time they address local issues. Someotkdlare subtitled “For Spanish speakers”
because they focus on the most frequent grammavasabulary pitfalls students at that level

encounter. Such label should also include nationtilire-bound issues.

- Teachers should make responsible, informed dew@sivhen choosing coursebooks. Opting
for those which delve into deep cultural issueschsas English Unlimited (CUP), as
examined in section 5— and include a wide rangeatibnalities, accents and cross-cultures
encounters, together with a coherent array of rautkurally transformational’ tasks, will
unquestionably encourage publishing companies émg# the prevailing trends concerning

coursebook design in their best-selling EFL texksoo

- Since teachers are likely to perpetuate the laggtbased type of instruction they received
(Méndez 2003: 34, Méndez 2005), education autlesrishould promote practical, culture-

oriented training courses to facilitate the cultareented turnabout.
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APPENDICES

Appendix |. Mediation tables from the newCEFR’s pilot version for consultation

OVERALL MEDIATION Source (see
Appendix 1
for details)

Note: Mediation may occur in comnmnication within one language or in comnmnication across languages. In Mediation

the latter case, users may wish to specify in the descriptor which languages are involved. Group

c2 Can mediate effectively and naturally, taking on different roles according to the needs of the people and situation | Mediation
involved, identifying nuances and undercurrents and guiding a sensitive or delicate discussion. Can explain in Group
clear, fluent, well-stmuctured language the way facts and arguments are presentad, conveying evaluative aspects
and most nuances precisely, and poinfing out sociocultural implications (e.g. use of register, understatement,
irony and sarcasm).

C1 Can act effectrvely as a mediator, helping to maintam positrve interaction by commentmg on and interpreting Mediation
different perspectives, managing ambiguity. anticipating misunderstandings and intervening diplomatically in Group
order to redirect talk. Can build on different contributions to a discussion, stinmlating reasoning with a series of
questions. Can convey clearly and fluently i well-struchired language the significant ideas in long, complex
texts, whether or not they relate to his'her own fields of mferest, including evaluative aspects and most nuances.

Can establish a supportive environment for sharing ideas and facilitate discussion of delicate issues, showing Mediation

appreciation of different perspectrves, encouraging people to explore 1ssues and adjusting sensitively the way Group
he/she expresses things. Can build upon other’s ideas, making suggestions for ways forward. Can convey the

B2 main content of well-stmctured but long and proposifionally complex texts on subjects within his'her fields of

professional, academic and personal interest, clarifying the opinions and purposes of speakers.
Can work collaboratively with pecple from different backgrounds, creating a positive atmosphere by giving Mediation
support, asking questions to identifiy common goals, comparing options for how to achieve them and explaining | Group
suggestions for what to do next. Can further develop other people’s ideas, pose questions that invite reactions

from different perspectives and propose a solution or next steps. Can convey detailed information and arguments

reliably, e.g. the significant pomt(s) contamed in complex but well-structured, texts within his'her fields of

professional, academic and personal interest.

Can collaborate with people from other backerounds, showing interest and empathy by asking and answerning Mediation

simple questions, formulating and responding to suggestions, asking whether people agree, and proposing Group
alternative approaches. Can convey the mam points made in long texts expressed in uncomphcated language on

Bl topics of personal interest, provided thathe/she can check the meaning of certain expressions.

Can mtroduce people from different backgrounds, showmg awareness that some questions may be percerved Mediation
differently, and invits other pzople to contribute their expertise and experience, their views. Can convey Group
information given in clear, well-structured informational texts on subjects that are familiar or of personal or

current interest, although his'her lexical limitations cause difficulty with formulation at times.

Can play a supportive role in interaction, provided that other participants speak slowly and that one or more of | Mediation

them helps him'her to contribute and to express his'her suggestions. Can convey relevant information contamed | Group

A2 in clearly structured, short, simple, informational texts, provided that the texts concern concrete, familiar

subjects and are formulated in simple evervday language.
Can use simple words to ask someone to explain something. Can recognise when difficulties occur and mdicate | Mediation
in simple langnage the apparent nature of a problem. Can convey the main point(s) involved in short, simple Group
conversations or texts on everyday subjects of immediate interest provided these are expressed clearly in simple

language.

Al Can use simple words and non-verbal signals to show interest in an idea. Can convey simple, predictable
information of immediate interest given in short, simple texts like signs and notices, posters, programmes,
leaflets etc.

Pre-Al | No descriptors available

Image 52. Screenshot of the table of descriptar€feerall mediation’ included in the ne@EFRSs pilot

version for consultation (reproduced with permissi@m North)
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DEALING WITH DELICATE SITUATIONS AND DISAGREEMENTS Source

Cc2 Can guide a sensitive or delicate discussion effectively, identifying nuances and undercurrents. ELTDU adapt
C1 Can formulate a diplomatic request to each side in a disagreement to determine what is central to their position, OECD (split)
and what they may be willing to give up under certain circumstances.
Can use persuasive language to suggest that parties in disagreement shift towards a new position. CEFR adapted
Can demonstrate sensitivity to different viewpoints, using repetition and paraphrase to demonstrate detailed NIDP
understanding of each party's requirements for an agreement. (adapted)
Can help the parties in a disagreement better understand each other by restating and reframing their positions NIDP
more clearly and by prioritising needs and goals. (adapted)
Can evaluate the position of one partyin a disagreement and invite them to reconsider an issue, relating his/her NIDP
B2 argumentation to that party’s stated aim. /Himmelmann
Can elicit possible solutions from parties in disagreement in order to help them to reach consensus, formulating | NIDP
open-ended, neutral questions to minimise embarrassment or offense. (adapted)
Can formulate a clear and accurate summary of what has been agreed in a negotiation and what is expected from | NIDP
each of the parties. (adapted)

Can, by asking questions, identify areas of common ground and invite each side to highlight possible solutions. NIDP (adapt)
Can outline the main points in a disagreement with reasonable precision and explain the positions of the parties CEFR

involved. (adapted)
Can summarise the statements made by the two sides, highlighting areas of agreement and obstacles to NIDP
agreement. (adapted)
Can summarise the essentials of what has been agreed. NIDP (adapt)
Can ask parties in a disagreement to explain their problem, and can respond briefly to their explanations, BN/TG
provided the topic is familiar to him/her and the parties speak clearly. (adapted)

Bl Can demonstrate his’her understanding of the keyissues in a disagreement on a topic familiar to him/her and BN (adapted)
make simple requests for confirmation and/or clarification.

A2 Can recognise when speakers disagree orwhen difficulties occurin interaction and indicate in simplelanguage the | BN
apparent nature of a problem, adapting memorised simple phrases to seek compromise and agreement.

Al No descriptors available

Pre-Al | Nodescriptors available

Image 53. Screenshot of the table of descriptar©fealing with delicate situations and disagreetaefwithin
‘Relational mediation’) included in the neREFRSs pilot version for consultation (reproduced witérmission
from North)

INTERPRETING Source

Note: Asin any case in which mediation across languages is involved, usersmay wish to complete the
descriptor by specifying the languages concerned, as in this example for a C2 descriptor:

Can provide almost completely accurate simultaneous or consecutive interpretation into French of complex,
Jormal discourse in German, conveying the meaning of the speaker faithfully and reflecting the style, register
and cultural context without omissions or additions.

2 Can provide almost completely accurate simultaneous or consecutive interpretation of complex, formal ILR4
discourse, conveving the meaning of the speaker faithfully and reflecting the style, register, and cultural context | (adapted)
without omissions or additions.

Can, in informal situations, provide simultaneous or consecutive interpretation in clear, fluent, well-structured ProfD/CEFR
language on a wide range of general and specialised topics, conveying style, register and finer shades of
meaning precisely.
Can provide simultaneous or consecutive interpretation, coping with unpredictable complications, conveying ILR3
many nuances and cultural allusions on top of the main message, though expression mav not always reflect the (adapted)
appropriate conventons.
ci Can provide consecutive interpretation fluently on a wide range of subjects of personal, academic and BN
professional interest, passing on significantinformation clearly and concisely.
Can mediate during an interview, conveying complex information, drawing the attention of both sides to ProfD
background information, and posing clarification and follow-up questions as necessary. (adapted)
Can provide consecutive interpretation of a welcome address, anecdote or presentation in his'her field, provided that | Beacco
B2 the speaker stops frequentlyin orderto allow time for him/her to do so. (adapted)
Can provide consecutive interpretation on subjects of general interest and/or within his/her field, passing on BN after

important statements and viewpoints, provided the speaker stops frequently to allow him/herto do so, and gives | ProfD
clarifications if necessary.
Can, during an interview, interpret and convey detailed information reliably and provide supporting information, CEFR

although he/she mayv search for expressions and will sometimesneed to ask for clanfication of certain formulations. | (adapted)
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Can, during an interview, interpret and convey straightforward factual information, provided that he/she can CEFR/CEFR-
Bl prepare beforehand and that the speakers articulate clearlvin evervdaylanguage. J (adapted)
Can interpret informally on subjects of personal or current interest, provided that the speakers articulate clearly | ProfD
in standard language and that he/she can ask for clarification and pause to plan how to express things. (adapted)
Can interpret informally in everyday situations, conveying the essential information, provided that the speakers | Harmo$
articulate clearly in standard language and that he/she can ask for repetition and clarification. (adapted)
Can interpret informally in predictable, everyday situations, passing back and forth information about personal BN after
A2 wants and needs, provided that the speakers help with formulation. ProfD
Can interpret simply in an interview, conveying straightforward information on familiar topics, provided that CEFR
he/she can prepare beforehand and that the speakers articulate clearly. (adapted)
Can indicate in a simple fashion that somebody else might be able to help in interpreting. ST
Al Can communicate with simple words and gestures what basic needs a third party has in a particular simation. TG
Pre-Al | No descriptors available

Image 54. Screenshot of the table of descriptarSriterpreting’ (within ‘Cognitive mediation’) inaded in the

newCEFRs pilot version for consultation (reproduced witermission from North)

Appendix Il. Data-gathering criteria from Mendez’s 2003 study

a) predominio de los culturales

b) equilibrio entre ambos

¢) predominio de los lingiifsticos y/o
comunicativos

d) exclusividad de los linglifsticos y/o
comunicativos

c) otra

f) carencia absoluta de objetivos de
cualquier tipo

1.4. RELACION CON LOS OBJETIVOS
LINGUISTICOS Y/O
COMUNICATIVOS

a) adecuados

b) inadecuados
¢) muy limitados
d) otros

¢) no procede

1.5. VALORACION DE LOS OBIETI-
VOS CULTURALES

2.1. EXPLICITOS EN LA TABLA DE a) sf
CONTENIDOS b) no

a) familia y/o amistad

b) habitos y/o rutinas

¢) viajes; lugares del mundo

d) comida y/o bebida

¢) alojamiento; el hogar; ¢l entorno
f) moda y atuendo

2) ocio y tiempo libre

h) trabajo

i) arte

j) festividades: celebraciones

k) amor; relaciones de pareja

1) impacto cultural

m) instituciones

n) comparacién entre culturas

i) medios de comunicacién; publicidad

2.2. TEMAS TRATADOS
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o) estilos de vida
Pl eoncienciacion, cambio yfo protesta
social

q) milsica

r} medicambiente

5) diferencias entre sexos |/ papeles
sexuaies

t) lalengua inglesa (histona, estamms )

)} primeris impresiones

¥} crecncias

W olros

x) no procede

a) descripeidn

b definicidn

C} exposicion

d) argumentacitn
23 PRESENTACION DEL TEMA ¢} comparacion

f)  ilostracion

g) ejemplo

hi problema

1j oir

11 no procede

24 [LUSTRACION QUE ACOMPARA AL TEXTO

a) fotografias
b dibujos

¢l diapositivas
e} grificos

) oiras

gl no procede

ay nisladas

24 B.RELACION ENTRE ILUSTRACIONES h: en secuencia
) oalrs

dy noe procede

Images 55 & 56. Samples of data-gathering criteridhe analysis of EFL ‘Bachillerato’ coursebodksSpain
(Méndez 2003: 60-61)
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Appendix Ill. Checklist for the analysis of intercultural awareness in EFL
textbooks from Skopinskaja’s 2003 study

E. Presentation of content: intercultural awareness

1. To what extent do the TM encourage students to compare 4 [
the foreign culture with their own (namely, to observe and 3 _
analvse similarities and differences between their own and the [~ _
foreign culture)? 2 O
1 O
0 O
1. To what extent do the TM offer muiual representations, 4 O
images and stereotypes of the students” own and the foreign 3 -
culture? - _
2 O
1 O
0 O

F. Presentation of content: culture and language

1. To what extent does the cultural context of the TM develop 4 [
siudents” awareness of different linguistic means to express 3 _
their attitudes? _ —
2 O
1 O
0 O
1. To what extent do the TM develop students’ awareness of 4 O
the paralinguistic means to express their attitudes? 3 —
2 O
1 O
0 O

Image 57. Sample of checklist for the analysistdricultural awareness in EFL textbooks (SkopiresR&03:
67)
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Appendix IV. Data-gathering grid from Gray’s 2006 sudy

Appendix 3

Coursebook title: Streamline English Connections

Level: Pre-intermediate
Number of units: 80
Length of course: 80 50-minute le

Language systems: grammar of standard British English; no syntactic variation represented; spoken “expre:

S50Ns

ssions” (e.g. By the way; Don’t

worry) taught in 45 units; 11 units of functional ‘everyday conversation’ focus mainly on service encounters; additional focus on
introductions/offers/advice; lexis is topic based; focus on RP/MRP
Abbreviations: m = male; f = female; TB = teacher’s book; SB = student’s book: cp = controlled practice; g/a = question and answer; a/w =
artwork; RP/MRP = RP/modified RP; RUK = regional UK; 1IC = international inner circle; OEC = outerfexpanding circle

Unit Topic Characters Text Location Tape Task type Artwork/General
(realffictional; type/point of comments
sex; age; view/treatment
ethnicity; job)
1: All Aboard! Travel Group of Anglophone Marrative + A dialogues  Ship's deck Reinforces comedy  Comprehension gs. Colour caricature drawing:
" * tourists {En . Treatment is comic — — bank worker his CP exchange of personal characters grouped in pairs;
Personal identification  American, Auwstralian, captain's rame is ‘nerdy’ voice: nformation; dnlls; TH older men are mare formally
Canadian}. Fictional Melson: hank worker range of accents; { has personalized transfer dressed with ties, or
characters. All puts his fool i it old RPMRF narration; gs e.g Have you ever bownies: younger in T-
youngfmiddle-aged man is deaf m N {USKL fRUK  been to Gibralear? shirts; narrative: offer:
adultz. Exception ix old {Seomtish)y: mif Role play: host and medium; eyelevel: two-page
man: white; jobs RPMRP; Zm guests, Host offers spread — crowd is salient
mentioned are ship's RUK Food/drinks etc, through use of colour;
captain, bank worker;, viewer positioned on deck
clearly foregroanded Inter-rater reliability with passengers
wailress. 100%:
Text: 4m/2l
Adw: 10mS Tootal: 431
2: Services Fictional: young adubs; 4 situational dialogues Offices: Tiboard Telep ists 1-3 31 Mo qs biw social realist photo -
N . white, jobs not phone hoath RUK {midlands}, Substitution drills 2f £2m; only men featured
Telephoning specified callers 1f/2m TB has transfer qs about  behind a desk: one woman
REMRP: 4" 2m telephoning in s5° country is a swilchboard operator
Text: 4mfdf REMRFP and e.g. Is there a speaking and the other is using a
Adw: 2mi20 speaking clock £ clock in your country? public phone: namrative;
Image 58. Sample of data-gathering grid for theyaimof EFL coursebooks (Gray 2006: 292)
Appendix

Tables 6.1A — 7.11A: Numerical daia

Table 7.5 A: The prose lexts” presentation of countries other than the United Kingdom and the United

States, number of lines

Table 6.1 A: The ratio of prose lext lins in the four textbook series with and without culture-specific COUNTRIES FLIGET | NENE I SEARCE | CATCH [TOTAL
reference, number of lines Australia 494| 354 227 682 1757
CULTURE REFERENCE FLIGHT | NPNP | SEARCH | CATCH | TOTAL India 67| 379 306 752
With culture-specific reference 8519 | 6815 9002 6720 | 31056 Ireland 323] 269 566 265| 1423
Without culture-specific reference 3516 | 935 1439 1298 7188 Other English-speaking countries 590 853 746 382| 2571
Total 12035 | 7750 10441 BOI8 | 38244 Norway 162 51 230 56 499
Other non-English speaking countries 215] 125 800 711| 1860
Table 7.1 A: The ratio of fictional and non-fictional prose texts, number of lines
TEXT TYPE FLIGHT | NPNP | SEARCH | CATCH | TOTAL Table 7.6 A: The prose texts that refer to the United Kingdom.
Fictional texis 5542 350] 4746 4460 [ 18348 The distribution of fictional and non-fictienal texts. number of line:
Non-fictional lexis 6493 [ 4159 5695 3549 [ 19896 TEXTTYPE FLIGHT |NPNP|SEARCH | CATCH | TOTAL
Total 12035 7750 10441 8018 | 38244 Non-fictional texts | 1451 | 1299 1748 1169 | 5667
Fictional texls 1745 | 1117 1782 1153 5797
I ) . ) Total 3196 | 2416 3530 2322 | 11464
Table 7.2 A: The number of fictional and non-fictional pro lines with and without culture-
specific rference. The total number of lings in all t2xthook
CULTURE REFERENCE FICTIONAL TEXTS | NON-FICTIONAL TEXTS Table 7.7 A: The non-fictional prose texts that refer to the United Kingdom.
With culture-specific reference 15178 15878 The distribution of lines devoied (o different content areas, number of lines
Without culture-specific ref. 3170 4018 CONTENT AREA FLIGHT [NFNP | SEARCH | CATCH [TOTAL
Total 18348 19896 History, cultural heritage 756 679 761 606] 2802
Contemporary issues and general info. 382 470 522 304| 1678
bl _— - . ot T vt W _— Presentation of individual people 313 150 465 250( 1187
I-:t[]r\?mk 'I;h. ratio of fictional and non-fictional prose text lines devoled Lo different countries, all Total 1351 1200 1748 1160 5667
CULTURE REFERENCE | FICTIONAL TEXTS | NON-FICTIONAL TEXTS
United Kingdom 5797 5667 Table 7.8 A; The prose texts that refer to the United States.
Uniled States 5652 5078 The distribution of fictional and non-fictional texts, number of lines
Other countries 3729 5133 TEXT TYPE FLIGHT |[NPNP| SEARCH | CATCH [ TOTAL
Without culture-specific ref. 3170 4018 Non-fictional lexts| 1526 | 1178 1432 942| 5078
Total 18348 19896 Fictional lexts 1946 | 1190 1156 1360 [ 35652
Total 3472 | 2368 2588| 2302 [ 10730
Table 7.4 A: The number of pr ext lines devoled to different countries, specified for each extbook
feriey — Table 7.9 A: The non-fictional prose texts that refer to the United States
CULTURE REFERENCE FLIGHT | NPNP | SEARCH | CATCH [TOTAL)| The distribution of lines devoled to different conlent areas, number of lines
United Kingdom 3196] 2416 | 3530 | 2320 | 11464 CONTENT AREA FLIGHT|NENP|SEARCH| CATCH| TOTAL
United Slates 3472|2368 | 2588 | 2302 | 10730 History. cultural heritage 1088|630 9ai] 45| 3087
Other English-speaking countries 1474 | 1855 1845 | 1329 | 6503 Conlemporary issues and general info, 252 200 167 196 1024
Non English-speaking countries 37| 176 1039 767 | 2359 Presentation of individual people 186 339 121 321 o967
Without culture-specific reference|  3516] 935 | 1430 | 1298 | 7188 Total 15260 1178 1432]  94z| S078
Total 12035 | 7750 10441 /018 | 38244

Images 59-60. Tables showing the results obtaigddibd vis-a-vis a series of culture-related aspéctind
2007: 348-349)
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Appendix VI. Results obtained by Larrea in her 2015study

Big C categories

English file

English unli-

Straightforward

intermediate mited int. int.

R LSWRL SWRLS W
Ethnic groups 11 1511 2 1
Geography/history/politics/regional varia- 1 1 2 101 4
tions
Arts/crafts/monuments and historical sites 1 1 1 2 1 4 4
Literature, films, music and mass media 2 5 2 3 4 5 34
Currency/shopping/market/industry/bu- 1 1 1 2 2
siness
Urban life/infrastructure/housing/trans- 2 32 2 2 5
portation
Education 1 12 1
Dress-style 2
Food 1 1 2 1
Festivals/celebrations/holidays/ceremonies 1
Social customs 1 €61 1.7 7 5 14
Leisure/sports 1 1 3
Family 1 4 3 1
Non-verbal communication (personal 2 1

space, oculesics, haptics....)

Image 61. Tables showing the results obtained lsretspecific topics divided into Big “C” cultu@nd small

Appendix VII. Screenshots of the data-gathering tales used in the present study

1. EmpowerB2

WRITTEN TEXTS (READING COMPREHENS

Little ¢ categories

English file

English unli-

Straightforward

intermediate  mited int. int.
RLSWRLSW RLS W
Individualism/collectivism 21 1
Equality 1 1 1
Fairness 1
Competition 1 1
Materialism 1
Confrontation 121 32
Novelty oriented (newer is better)
Self-improvement 11
Nurture (up-bringing, education) 1 1 301
Time 1
Level of formality 3 1
Communication styles: direct vs. indirect 3 32
Rules-regulation oriented 21 1
Male-oriented 111
Result-oriented 11
Importance of hard work 12

“c” culture (Larrea 2015: 160, 162)

o DIFFERENT CULTURESTN | ENGLISH AS A WORLD
CULTURAL CONTENT CHARACTERS MENTIONED NGUAGE
UNIT | PAGE |EXERCISE [PERSPECTIVE| Bordos
spacific Tope
occurrence cutre? | Tupe | Depin Co sge Gender | Face Natorality | Celebrity?| Spesiic CONTACT 13 Distects
B e oLk v e ard e sussess Watve o dalectd varsties
1 " 8 T 3Id person Yes f:dhwgv Balia Adulthood Male white residents _|British ves Jdony Ive
R Watve Seve
behind Apple's sirmple designs. | Authood M \hite |residerts _[North America Yes | obs Nore o present
Seiercs, et sbout Ganz Cosney's determinaion s Fiive Tanz o dafectal varstes
Lechrclogy
2 w| s 3 Idperson Yes Cetiure
andhe
rtemet setup an educaional TV channel. | aduthood Fonale |white|resicens |Nont ArvericalYes | Coorey Nore o present
Soienee Meela o dafectal varstes
3 w| s 2 Fdperson Ves |lechrolony | Cocuiture | Grammar-basedtextanhicola Tesla [
cithood ae white Other ves  |Tesla Nore Mo present
Foodand Trieriews i 3 dfferent pesple eady o W dalecal varelies
ol = drink, [ Female |arah ke rkeown o Nore o i
Mo dalectal varstes
4 Y *tpersan N [t MA | toke o 30y chalenges. Noreal culturs | Acuithood I P T P — I e
 — Mo daletal varstes
B B e insight apetfrom persorl resalutons. | *3472%d s LM | rknoun o Nore o present
Toumali sl Samm Wirtor wites 3 et Watve o dafectal varstes
Mo |uifesyles | nA | explairing whatitwas ke to spend a day [Acuthosd
5 o v 2 i person vithouttechrological devices e whie _[residerts_|Urknown |10 Nore o present
] ar who Rl srvive By Fis means e JAsraie o Galecal varates
Mo |soriesand | A [ whenhe was carrisd adif by ses curents
3 PE B 3rd person paranorml Crtilhe was rescuied chithood s [ resicerts |New zesland o Nore o present
e GvInG adhice impersorall, e Fom o dalecl vareies
No NA [t survive an arimal aack. Noreal culure-| s
i e |z i Other Otrer o ] s s raa e s Nore o present
Travel, e Gving adbice impersonaly e Fom o dalecl vareies
1o survive n the rost chalenging
=t A anyirorments.Noresl culture-bound P
B o | 2 Other claces demert s s ras s s Nore o sert
TEucarar o G alecal varates
No e na Tips for suceessful learing haa
s ES X Other lesrring i o e s Nore o present
7ot exts abact ZT6n aHeles and o o dalectd vareies
No N haa Martyrant
chithood M white Other ves s
Doraid

Image 62. Screenshot showing part of the data-gathtable of written texts iEmpower B2
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ORAL TEXTS (LISTENING COMPREHENSIC

o CHARACTERS SPEAKING CULTURAL CONTENT VARIETIES
UNIT | PAGE | EXERCISE |PERSPECTIVE|  TYPE R DIFFERENT CULTURES IN CONTACT
oceurrence Age Gender _|Race Colebriv?|Specific culture? Type Depth Comment Acsernt NS
Seience. Carrection o the grammer Based fext on Standard
echnology
andithe
1 v s x 3 person Biography | Aduithood |Male b o Yes intemet | C-oulture Nicola Tesla None English o
Science. Trno teeragers tak abodi female Stardard
Teenager |Femde |Unknown |No technology Engiish o
andithe Slandard
2 ® 0 3 Idperson | Conwersation |Teenager |Femdle |Unkrown | Yes Iniemet | Cculre physicist Joselyn Bell-Burell Nore English [N
Tervizw about taking Up a 30-day Shardard
© b o
challenge. The interviewes has just Standard
Aduihood | Mele | Unknown Mo English [N
started cycling everymhere ralher than S
3 st person Interview | Aduithood |Female |Unknown N o Lifestyles [ travel by car None English [N
Ediation, Torm urvversity shudents, Tessa and Slandard
Aduithood |Female | Afro-American|No Eralish _|Ne
Becky, discuss aleciure. One ivites Loy
Iearming and
the olher to coffes, but the lalter refuses
© e Dislogue | Adkithood |Female _|White e trairing because she is stating anew ioh Nere English [N
Toveand Tom phanes Becky 1o disoss a few Standard
Aduthood [Female _|white e English [N
coule Shandard
| = Dislogue | Adkithood |Male Unknown|No reldionships trings about the wedding None English [N
AT Sarrfs café. Becky is lid e 1opes of Slandard
Aduithood |Female _[white o English [N
Slandard
Aduithasd_|Male White e the ob. She mests Phil, 2 budding o
Adithood _[Male White o Standard Ty,
c |5 4 Conversation |Adulthood |Fernale | white e work witer Nore Fancrd T
Toveand Torm pops 1 1o sap hello o Becky and Srandad
Aduithood |Female _[white o couple Engiish o
Slandard
4 © 5 te Tstpersan Dislogue | Adkithod_|Male Unkrown|No Yes realionships | _c-culturs talk sbout the weckding. Nere Mo
Saence. “Trio short menologiaes about THemational
technology
Monologue | Advithood | Fernale Unknown Mo experiences with present-day use of Nore. res
2 andthe
Shandad
5 D & S fstperson_|Monologue | Aduithood |Male Unkrown__|No o Inkernet [ technological devices Noe English [N
Travel, mortd Tiafague abof o Pelidy destinaion
Interational IC
Aduithood |Femdle |Unknown N (Souith Africa) and porsoral o
- . - International IC

Image 63. Screenshot showing part of the data-gathtable of oral texts iEmpowerB2

IMAGES ACCOMPANYING WRITTEN & ORAL TEXTS

Ne of occurrence UNIT PAGE TYPE CONTENT) COMMENTS DIELERENT, CULTURES|N CONTACT]
DISPLAYED TYPES ROLES OF DOMINANCE
Picture showing John Ive & Steve Jobs showing a mesmerised
1A Photograph People look. None N/A
Photograph Objects Picture of an iPhone None N/A
Computer-generated image Objects Icons about apps and mobiles
1-3 g8 None N/A
Picture of Ganz Cooney with three of her Sesame Street
Phatograph
4 1A 9 People creatures None N/A
Objects Speech bubble with striking facts about Sesame Street.
5 1A 9 Other None N/A
6 1A 9 Photograph People Picture of Nicola Tesla None N/A
7 1A 10 Photograph People Picture of physicist Jocelyn Bell-Burnell None N/A
Photograph People Picture of 4 white men at a cookery lesson None N/A
Photograph People Picture of a man knitting None N/A
8-10 1A 11 Photograph People Picture of a woman writing in her journal None N/A
Photograph People Picture of Farah None N/A
11-12 1B 12 Photograph People Picture of Mona None N/A
13 Photograph People Picture of steve None N/A
13-14 18 13 Photograph People Picture of an unidentified young man jogging None N/A
15 1c 14 Photograph People Picture of Tessa and Becky None N/A
Photagraph People Picture of Becky and Sam None N/A
Photagraph People Picture of Becky and Emma None N/A
16-18 15 Photagraph People Picture of Phil None N/A
Picture of 7 businesspeoaple (6 male, 1 female] sitting on a
19 1D 16 Photograph People bench, each one of whom is holding a gadget. None N/A
20 1D 17 Photograph People Picture of journalist Sam Winton None N/A
) 4 little images about people in darger on holidays
21-24 2A 20 Computer-generated image People None N/A
Photagraph People A picture of Robert Hewitt None N/A
25-27 24 21 Photagraph Animals 2 pictures serving as glossary about sea animals None N/A
28-31 28 23 Photagraph Animals 4 photographs of dangerous animals None N/A

Image 64. Screenshot showing part of the data-gath&able of images iEmpower B2
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CULTURE-BASED ACTIVITIES

® of occurrency UNIT | PAGE | EXERCISE FOCUs GROUPING TYPE COMMENTS
Comparison of Students are made to reflect on and discuss whether stories Tike J. Bell-Burmell"s could have happened in their countries.
1 1A 10 3e cultures Unspecified Analytical They are to discuss how important science is and whether itis equally popular with men and women,
Prior to listening to a conversation between Tessa and Becky, students are made to reflect on how thew manage financially
]
2 c 4 1a Unspecified Analytical and give their opinion about different options provided.
Students have to pretend they have ta tell a visitor what the situation i like in their countries regarding dangerous species
3 2B 25 4ac [ng] Pairs Fole-plays atd wildlife in danger of extinction.
Students are asked to read two real stories sbout how bwo people’s lives changed after winning the Tottery. They are asked to
4 48 45 2d+ c2 Pairs Analytical assess the decisions those people made and drav a moral out of the stories
Pairs of students are presented with 3 pictures each of Cambridge and Moscow. They need to tell each other what the
c2
5 4C 50 2 Pairs Other pictures show and apply the functional expressions learnt throughout the unit
Siudents are asked to discuss what is the Best thing to da in 4 Fareign country and then to decide in which thres ways one
B 40 52 1a e c2 Unspecified Analytical could meet local people.
Students are asked to apply to do volurtary work abroad, They have to tink oF & 15t of reasons Wiy they would Be suitable
7 40 53 4 c2 Icdividual Analytical for 3 different options and write an application email
Cornparizon of Students are rmade to reflect on which sort of weather phenomena sirnilar or different frorn the ones described in the tesxt
8 50 B4 d cultures Unspecified Analytical have ever occurred in their country or a country they krow.
Pairs of StUdents are given two pictres each and a e inforrmation about exobic holiday desinatiors: Harmp [South west
8 BA 7 Ba c2 Pairs Fole-plays | India). Roturoa [New Zealand), Darninica [the Caribbean] & Bornholm [Denmark]. They have to agree to visit bwo of themn
Students are presented with the 5 top USA™s tourist attractions. Questions elicit their previous knowledge about thern.
0 ED 76 1a c2 Unspecified Analytical Students are asked to activate their schemata and think why people want to ses tem
Comparison of Students are asked to reflect on whether people in their country do renovations to their homes thernselves or have thern
done. Later, they are asked whether they know someone like the people in the recording, thus establishing a link between
n B a5 5hb cultures Unspecified Analytical the two cultures
Cornparizon of - . :
’ . Students are asked to cornpare 8 Facts about domestic finance in the USA and the UK with those of their country
12 = 92 1a culures Unspecified Analytical

Image 65. Screenshot showing part of the data-gathtable of culture-based activitiesEmpowerB2

2. English File Upper Intermediate

VRITTEN TEXTS (READING COMPREHENSION)

Image 66. Screenshot showing part of the data-gathtable of written texts iknglish File
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CULTURAL CONTENT LANGUAGE
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ORAL TEXTS (LISTENING COMPREHENSION)

W or CULTURAL CONTENT CHARACTERS SPEAKING VARIETIES
o | ooz || e D ST
ocourrence cuurs? | Tipe Depth Comment fge Gonder | Face | Celsbriy | Speciic Acent
Eduthood [Msle [Unknown [Fio
Aduthond | Femal [Unknonn [N
1 “ T o st persan Monslogue wark Aduthood _|Msle |Unknown_|Ns
Aduthood [Male  [Unknown [No
M 15N Hheir experiences at job interuiews Adulthood Female Unknown Mo Mone
Emading Edam telz 2 spooky story sboutreading e
2 B & " st persan Monslogue ;:‘;‘:;:: grounds n a soffes oup, and haw the seer's
Mo activity LY predictions came tus. Adulthood Male Unknown | Mo Ic-0c
Love and Tang ealled Unbaliy3ble, orighally zung BY EFIF
3 B a 5 Other Song couple
o N (London band) Aduthood |Msle  [mia oz EME hione
i eHpett n graphoiogy ks shout what = hidden
4 " o & Other Monclogue Other
o i in o signature Aduthood |Male |Unknown |Nio hione
TColoqual S-part e rviEw it Fifan Judd, wha has been
5 ? 1 fst person Interuiew Work " duisorintheHy  [£dulthood {Male k] o
Engish Yes cosuiture department at QUP sinse 2010 Aduthood _|Female | Unknown [N hione
TColoqual peap Aduthoo e [Unknonn_[Nio
Aduthood [Female [Unknown [ No
Adulthood —[Female [ Whits o
6 B 3 st parsan nteruisw Yos Wark cultures, wha relate thei experiences atjob | Adulhood [Female |'whits o
Aduthoo ole_['white o
Aduthood [Female [ Asian 3 o
English sosulture. interviews Adulthoo lale. “ifhite o None. International EC [ es
Health, Listening about 3 conservation between 3 doctor
2n " 3 istpersan | Conversation | Mo “':::;”“ e, el s |Vinen 1y it
7 messures and a patient. Aduthood |[Male  |unknown o tane Fegonal Uk o
B B = E EE [ I 5 EE et Fons e e Hore T —_
Healh, Sang salled JustLike a P onginalj sung by
welfare and American Singer Pink. It is about trying to get out
9 2n " 7 st persan s0ng Intenational I
safeny af a difficut relationship 25 if you were a patient and
o messures_| i, about Pink's own problems withdgs | fduthood | Female |t oz Pink hione [
Fashion, T radiointersiw with two Lashion ownalists |y [c T T Fegoral U |
o ® » o ther Fterien dothes and dathond |remse |unnenn  |ne Tandid |
Mo design [ talking about ‘dressing your age Adulthood Male Unknown _|No Mone ol Mo
B2 Fevize Cangou Fealth, Standard
[ 22 | understand this Other Documentary welfare and gery duthood IMale Unknown__|No iz, No
b H film?. o safety it Adulthood | Male hite No None fga”“a"‘ ho
Fieaith, T Standard
Aduthood | Female | Unknown |Nio Fosieh [
- P . R B pskcnd sdobood |tade |tnkoown [t [inemaionaiee] o,
Image 67. Screenshot showing part of the data-gathtable of oral texts iknglish File Ul
IMAGES ACCOMPANYING WRITTEN & ORAL TEXTS
N" of CONTENT DIFFERENT CULTURES IN CONTACT
UNIT PAGE TYPE COMMENTS
oCcurrence DISPLAYED TYFES ROLES OF DOMIMARCE
FPhotographs of Benedict Cumberbach & Elisabeth Moss
1-2 148, 4-5 Fhotograph People Mone [IE
Photograph of a man sitting behind a table at a job
3 148, T Photograph People interview Mone [WIE
Image of a boy standing in Front of a seemingly haunting
4 1E g Computer-generated image People house Mone A,
5 1B Photograph Objects Ficture of a coffee cup with coffes remains MNone 5
Pictures of signatures by famous people, which the
students have ta interprek Following the comments from
the expert in graphology, thus swifting to C-culture to -
£ 1E 0 Photograph Objects culture Mone MA
1Callaquial Phatograph of Byan Judd, warking for OUF at the HR
T Englizh 12 Photograph People dept. Mone A,
1Collogquial § photographs of the people interviewed, with captions
8-12 Englizh 13 Photograph People indicating their names and nationalities Mone [UI5S
Fhatograph of a woman ling in bed & googling her
13 28 1 FPhatograph People Symptoms Mane A,
14 28 17 Phatagraph Peaple Fhotograph of Or. Cannon. None i
4 photographs of Karcoline and Mick before and after being
15-18 2B 13 Fhotograph People made up for the expeiment Mone [IE
4 photographs of Adele, Jane Fonda, Gareth Malone &
19-22 2B 20 Fhotograph People Ielick Jagger Mone Tin,
Flaces, events,
atmiospheras, A, picture of one of the first theatre of operations
23 12 B+ C 23 Photograph eto MNone MEA
4 152 R.C 3 Photograph People A picture of a shaman Mone MIA
4 photographs of people carrying out the instructions told
26-28 38 24 Phatagraph FPeople by the flight assistants in the recording, Mone A,
£} 34 4 Photograph People Pickure of the crew of a plane Mone [WIE
5images showing different stages of the storl
30-34 3B 30-1 Computer-generated image People o g Y U Mone MI&
283 A picture of Julia + 2 pictures of JK. Rawling and
Colloquisl Photograph Feople Jacqueline 'wilson holding a book of theirz. Mone A
N . 3 pictures of books
35-40 English 32 Phatagraph Objects Maone [y
283 3 photographs of the people interviewed, with captions
Collaquial
42 English 33 Photograph People indicating their names and nationalities MNone MNI&
A collage of pictures having ta do with the environment
44 48 34 Photograph Objects and its preservation Mone A
Image of twa ducks with a caption saying: "Lovely weather
45 48 36 Photograph Animals For ducks" MNone MEA
Flaces, events,
atmiospheres, Image of anisolated house surrounded by snow
46 48 37 Photograph eto MNone MEA
47 48 40 Photograph Feople Picture of two bikers reading on an empty road Mone [T
Picture of a speed camera and a blurred car tearing past it.
48 4B 4 Photograph Objects Mone MiA,
34 Revize

Image 68. Screenshot showing part of the data-gathtable of images iknglish File Ul
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CULTURE-BASED ACTIVITIES

Ne of occurrence [ UNIT PAGE EXERCISE FOCUS GROUPING TYPE COMMENTS
Comparison of [After listening to an interview with a doctor about cycerchondria, students are asked to reflect on whether peaple in their country worry|
1 2a 7 6c cultures Analytical about some of the symptons explained by the doctor
Pairs of students are asked to read two incidents in real flight stories and then they need to tell each other why there were flying to
c1
2 3a 27 & Pairs Other their destination, who they were flying with and what and how they felt.

Comparison of
In pairs, students have to discuss whether certain figures about speeding would be similar in their country.

3 4B 4 5d cultures Pairs Analytical
285 ‘After watching a series of nterviews, pairs of students have to discuss how much recycling people in their country do and how much
Colloqui
14 English 53 4 c1 Pairs Analytical they do.
G After listening to an interview with a radio actor, students are asked whether they have radio dramas in their country
5 78 69 2h cultures Pairs Analytical
& fam = 2 S e J— General knowledge quiz about geographical facts oriented to practise grammar.

Image 69. Screenshot showing part of the data-gathtable of culture-based activitieskmglish File Ul

3. Cutting Edge Upper Intermediate

VRITTEN TEXTS (READING COMPREHENSION)

or DIFFERENT COLTURES T | ENGLIGH A% A VOFLD
CULTURAL CONTENT CHARACTERS MENTIONED
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it
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Image 70. Screenshot showing part of the data-gathtable of written texts i€utting Edge Ul

2 st persen Didlogue | Mo otk [Nk Lisa-and Amy are vk T IFEr e e oo rione e
= o X WE e mote ek | po T pemale
2 1stperson Dialogue  |Ma Wk | Lrkncin
0 Adulthood | Female
for adhice to besome an estate agent Inkngun hone Ho
T.mass P call N programme n whch lsteners sk Pauthood | _Make | Unknown [
i . Adulthood | Female |Unknown [
Adulthood | Male | Unknown o
£ s 2 15t person Other Mo dia and | i ) The presenter z Dduthcod | fse {onkneun He
ofthe e caling. 2 quthoo ks [Unknown tandard EnglisH Ho
marketing wom Adulthood | Female [Unknown hons egional IX__[Ho
Histaric S maTy af b terviews that rocked the werld
2 m 2 ther Monslogue |Ves character | C-oulture Aduthacd | Male
" [Princess Diana's and Richard Mizon's) Unknown None
Soience,
8 104 EY Other Documentany | ho :f:;’::zg Tk A vides sbout developments infim teshnology | Aduthood | Female
internet Unknaun hione
s & abouta Aim|_Aduithood | Wl 8
Adulthood | Female [Whie
9 05 s tstperson | Monalogue |Mo e Adulthood | Male o
Adulthood | Female [Whie
cinems Adulthood | Male e hons
[Behers. Adulthood Toale. Inknown
- Teenager | Femals |Unknown
0 0 2= istperson | Monalogue | Mo e Peopie talk about wishes Fithoo: ale | Unknown
and Adithood | Female [Unknovn
emotions Adulthood | Female [ Unknown Hone
Fiealth Thrae Adulthood | Male | Unknown
0 o 2 Igperson | Monlogue Mo welfate | Adulthood | Female [Unknown Standard En
and saety hekth Adulthood | Male [ Unknown hione
Belefs,
" o Tesmager | Mg
feslings inknun
2 2 S 15t person o i Shortlistenings in which people showregrets. | Tesnager | Female [Unknown
FMonologus and Bdulthood | Male [ Unknown
Monologue Teenager | Femals |Unknown
Monologue smations Adulthood | Female [Unknown hione
Health, B T2portel INForms on the F2SUs of 3 6B UpI 6F
. welfare . ' Adithood | M3 | Unknoun
3 " 2 ther Inerdiew | Ves ey et w0 check
measures peogle’s opinions on animal testing Aduthood | Female | unknoun hione
@ 3 p— [Fame and[ T news stories aboutproblems derived from | _Adulihaod | _Female | Unkncun
celebiltes fame A Tiale | Unknown hione
Fame and Bl Adulthood | Male | Unknown
o Aduthood | Ferle [Uniooun
5 3 1stperson Oter  |ma e ohond | Femate [eeoun
Adulthood | Female [Unknown
celebiities previaus resording Adulthood | Male [ Unknown hione
Wahnteer E bout Marths, Tho
©
% 2t 1 idperson | Documentary | Ves c-eulure creatad ablogta help children in Malaui andnow | Aduithood | Female
ng 2 Unkngun Ic-EC cional LiC
Wanmteen Fiuz peaple answer the question of whether thejve | _Aduthond | el | Alro-Amerizn
Adulthood | Female [wh
47 125 5a tst person Monclogue |Mo %3 Adulthac Female ke I
Adulthood | Female [white I
ng  help 3 charity Fdulthaos TMale ite [ Nane

Image 71. Screenshot showing part of the data-gathtable of oral texts i€utting Edge Ul
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beé-bb b oh-0¢ Fnuwyiapn upjects U PILUIES U IR IUU S UL ST LR ey we e Lo dy None A
E7-T3 E 65-53 Photograph Objects T pictures of remarkable inventions throughout histong Mone Mt
74-75 3 £0-61 Phoatograph Feaple 3 photographs of Bob Dylan, Pelé and a suffragist Mane NIA

Places,
Photograph events, 3 pictures of monumental constructions
77749 B 55 atmozpheres,
] Mone MiA
Fhotograph Feopls A phaotograph of Izambard Kingdom Brunel Mone [T
Flaces, 4 pictures of the different celebrations and protests
80-83 T B8-63 Phaotograph events,
atmospheres, explained in the tegts Mone [WIEs
Flaces,
£4-39 7 !l Fhatagraph events, Bimages related to celebrations worldwide
atmospheres, IC-EC Mane
Flaces, 4 pictures of celebrations representing pecple in
events, Andalucia wearing traditional dress, a street painting
- L Phat h
Sl ¥ GRS =R atmospheres, | eshibition, a puppet show and 3 children playing a game
Bk [running while carrying eggs on a spoon] Mone Mi&
94-93 g a0 Photograph People Eimages showing scenes from the story told & EC Mane
Photograph People A, picture of Isidor Fink Hane HiA
Places,
Fhotograph I, A picture of the exterior of his house
100102 8 8283 arapl e, p
ete Mone 1A
. A picture of the book cover based on Travis Walton's
Fhotograph Objects L
incident Mone Mis
Places, 3 photographs showing mysterious places or mysterious
ks,
103-105 g 5465 Fhatoaraph Eents
atmospheres,
ebe Events Mone MEA
A colour-highlighted girl standing in the opposite
106 9 a6 Fhotograph Feopls
direction of walking men dressed in black suitz Mone MiA
A photograph of an Afro-American woman with a speech
07 3 a4 Fhotograph Feople . ER A o P
bubble saying "I'm so fed up Mone Mi&
g jul 96-37 Computer-generated image Other A gollection of images to illustrate the infographic
Mone MA
A picture of Princess Diana and another one of Richard
13-120 jul 100 Phatograph Feople X
Mizon Tlone IS
Photograph Peaple 3 photographs showing 3 wh.ite men at a iu.:!b interview and
the characters inthe CSl series Mone A
121123 il 10z
Photograph Cither A hand ficking the T remote contral
Mong Mis
124 1 104-105 Fhotograph Objects A picture of time-slice image of a jockey riding a horse
Mong MiA
128 il 108 Computer-generated image Oither 4 images illustrating some of the solutions presented Mone M2
23 " " Photograph People Photograph of a white teenager + a white boy Mone (ST
Fhotograph Objects A cigarette in an ashtray Mone 5]
A picture of a white man holding a banner which reads
132 1 114 Fhotograph Feople
"Protest!" Mone MiA
133 12 17 Photograph Peopls A, picture of a male photographer taking a shaot Mone [
134-138 12 120 Phaotograph Peopls 8 pictures of the celebrities described in the tegt Mone MiA
2 pictures of Martha and her school's chefin Scotland
138-140 12 124 Fhaoty h Feopl
=R = and Afro-American children dancing in Malawi Mone MtA

CULTURE-BASED ACTIVITIES

Image 72. Screenshot showing part of the data-gathtable of images i€utting Edge Ul

N°of occurrence| UMIT | PAGE | EXERCISE FOCUS GROUPING TYPE COMMENTS
; 1 - . R, . p—— Gueslionnaire abou consumer technolagy Facts in several cauniies
Comparison of
2 Students need ta laok atthe tiles of global happiness surveys and diseuss which cauniries are the most and the least happy,
2 2 7a cultures Unspesified Analyiical
- Culral Stuckrts reed t3 sUrf the ret o find more infarmnation or one of the plobal happiress survers dealt with befors and writs 3 brief repart
3 % 7a 2 Incividual capsuie about its msin festures.
3 Students are asked lo remermber and commen on similar crimes a thase in the reading comprehension texts thet happened in their cuiture.
4 32 3 o Buzz groups Analytical
Comparisan of Students are asked (o denify with the experiences related by oels] of the speakers abat (he way their pareris reated them and (heir
4
5 45 6 cultures Buzz groups Analpical siblings
Cultural
& Studenis have to da same research on an achievement of mankindindividuals of their chaice and then present it o the rest o the dlass.
& &0 1 Several cultures Individual capsule
Culturd
5 ral Suebrisan ctedind e s o ST s e mesert O s e e et o ek
7 & 8 Several cuitures Inchvicual copsuie
. 7 0 5 o n—— P Stuckerts are asked o think whit t st have beenlike to experisnce ground-bresking svents st that time.
Stuckrts are given 5 short texts i the first person From psople who l1ved well-knaw historical svents first hand. They have to dissuss
7
9 59 5 o2 Unspesified Analytical whose acoouint thep find most moving or whelher they would have liked to sxpsrisnce it
Cultural
8 Students have to da same research on a fameus, mysterious event or place provided and then write about i,
o o 78 2 Inivicusl capsuls
3 Shuderts have to write a covering letter to a British company or prospective employer
T S 3 2 ncivicusl Other
o Cornparison of Stuckrts have (o 50 sorme ressarch About thres different Flm imdustrss in the werld (Bslliaod, Hollwood and Nollpwood] and rits & tsxt
© 105 67 cultures ncivicusl Arayical comparing them
I ) In & vocabulary exercise, students have ta think aboul the reasans behind & curious Features of cullures around the warld.
© 103 2 c2 Unspecified Analyiical
" 2 125 67 2 Inclvicual Cter Studenis have to da same research on werld charities and fundraising events and write a short essay onit

Image 73. Screenshot showing part of the data-gathtable of culture-based activities@Qutting Edge Ul
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Appendix VIII.

CONTENTS

Past and present vert

GETTING ON
page 06

Uses of auxiliary verbs ‘

Table of contents and blurb of Cutting Edge Upper Intermediate

by & Practice 1, page 131
nfby & Practice 2, page 132
Refhember these words, page 133

Listening: Your past and
presant

| Reading Great sibling

| tivalries

Ustening; Characteristics
of a good friend

Languags live
Frendship |
Wordspot: get

Planning and

Task: Speaking
* drafting a blography

03 Narrative tenses Mishaps Reading and listening: | Soundingcalmorangry | Tellastory from two y & Practice 1, page 137
: b | paints of view by & Practice 2, page 138
IT ALL WENT WRONG | ther tanses Headlings i ember these werds, page 139

page26 ‘

Review of future forms
More complex question
farms

05
FACE TO FACE
page 46

Study, Practice & Remember page 131, Audio scripts page 167, Imegular verb list page 179

Task: Speaking

ey & Practice 1, page 143
oy & Practice 2, page 144
frember these words. page 145

Reading: We may have
750 friends online, but
we'relonely

Listening: Online dating

Plan a fantasy dinner par
Praparation: Listening.
Task: Speaking

Image 74. Table of contents Gfitting Edge Ulwith highlighted area.
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CUTTINGEDGE

THIRD EDITION

Cutting Edge Third Edition builds dn e disting

o s fully revise

The branosnew. World cutture lessons, encaur B tey erplnre
ard develon anline research sikills

htthéearted cafiexts o gractising
F: by

The' Students DVDIROM tontains all the audia and Widea clips

and adigital Mini Dictionany af key v ulary

COURSE COMPOMEMTS
Students’ Book wrth DYVER-ROM

Students" Book with DVIAROM
glish

ook with S ldio: with and wit

Fook with Resol

Image 75. Blurb o€utting EdgeJl with highlighted area.
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Appendix I1X. Screenshots of a C section frolEmpower B2

Eve ryd a y Engl iSh Learn to discuss advantages and disadvantages

: . €3 Tone groups
We're not making enough money © Responding to an idea

N SPEAKING and LISTENING El USEFUL LANGUAGE
Discussing advantages and

a (W Discuss the questions below. .
’ disadvantages

e What kind of cafés are there near where you live?
e.g traditional, modern, part of a chain

e What kind of cafés do you like? Why?

* What do you usually do in a café?

a Sam and Emma discuss the advantages and
disadvantages of making changes to the café. What
do you think they say? Complete the sentences.

b (DPER Watch or listen to Part 1. Put four of these 1 Ofcourse, the______is we'd have to invest even mare
events in the correct order. One event doesn't FcIEy:
2 Yes,butthe s, it might be a way to get more

appear in the scene. Which is it?

busi :
(] Sam talks about money. ey
[] Becky offers to help. b O L

isten and check.
[C] Phil finishes his chapter. @
L] Phil asks about Tessa. € Which of these words/phrases could you use in the
[] Phil suggests staying open longer. sentences in 3a?
€ Answer the questions. Watch or listen again and problem advantage disadvantage

check. best thing drawback
1 Why is Sam worried?
2 What are the problems with serving meals? d (®EER Add prepositions from the box to the
3 Why does Phil think serving meals is a good idea? expressions. Then listen and check.

4 What does Phil want to know about Tessa?

of (x2) with (x2) about

LISTENING one good thing _______
the advantage/disadvantage
a ()8 Look at photo b of Sam and Emma. the only drawback
Which of these topics do you think they're another problem
talking about? Listen to Part 2 and check. the trouble
money problems  staying open later Sam’s birthday e Look at some people’s ideas for the future.
hiring a cook  investing money in the café Use an expression from 3d in each second sentence.
1 ‘I might sell my car and go everywhere by bike. I'd get fit.’
b (EED Watch or listen again. Make notes about 2 'I'd love to live in London. It would be very expensive.’
the ideas Sam and Emma discuss. What are the 3 ‘I could work in China for a year. | don't speak the
positive and negative points for each idea? language.’
V
62
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UNIT 5"

1 PRONUNCIATION Tone groups

a Listen to these sentences. Answer the b (®PER Listen to these sentences. Practise saying
questions. them, pausing after /s,
The good thing about it is it might be a good way to get 1 The trouble is we don't have enough money.
more business 2 The point is we still owe maney to the bank.
The trouble is it means investing even more money. 3 The problem is we'd need to employ more staff.
1 Where do you hear a slight pause? 4 The advantage is we'd attract more customers.

2 Which words are stressed in the beld phrase?
3 Does Sam'’s voice go up () or down () on the word js?

El LISTENING

a (*)EER Watch or listen to Part 3. Who suggests doing these b Which of these adjectives and phrases describe
things (Sam or Emma) and what do they say about it? Emma? Which describe Sam?

1 have live music

2 get students to play music

3 have photo exhibitions

4 ask people to read poems and stories

full of ideas cautious in making decisions
enthusiastic worried about the future
careful with money fair to other people

a Read what the speakers say. Complete the C Look at these ways to respond to an idea. Order them
replies with the words in the box. from 1-6 (I = very cautious, 6 = very enthusiastic).
‘ [] Its an idea, | suppose.
bad possibility lovely worth [] Yes, that makes sense.
‘ . [[] That's a great idea.
1 A ldon't know, it's a big risk. ] What a brilliant ideal
B lthinkitsa idea. Mm, | don't know about that.
2 B Well, how about entertainment? We could have [] Yes, good idea
live music, get locals to play at the weekend. i i
A That might be _atry. d You want to do something with the whole class at the
3 B Ordisplay paintings or photos. end of the course. Write down o
A That's nota idea. three ideas. Wecouldgoona
4 B Orreadings. Have poetry readings. - daytrip
A Yeah, that's a » e ¢ Work in groups. Take turns to
) . . suggest your ideas. Respond to other students’ ideas,
b @ Listen and check. Which of the replies using expressions in 6a and 6¢c. Which idea is the best?
(L,
1 more enthusiastic 2 more cautious

SPEAKING

a B Communication 5C Now go to
p.128.

b Take a class vote. Whose café
sounds the best?

- CHECK YOUR PROGRESS

T 63‘-

Images 76-77. Screenshots of a C section (‘Everfayfish’) fromEmpower B2pages 62-63
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Appendix X. Screenshots fromEnglish Unlimited Upper Intermediate

| EXPLORE

Across cultures Health and healthcare
m 1 a In palrs, make a list of five

Liesheth from things you think are impartant
the Netheriands for good health.

b Compare with other pairs.
How many of your ideas are the
same?

«EED Listen Lo four people
talking about health and
healthcare in their countries.
Match each statement 1-3 to
one of the speakers.

V

Hugo from England

| People are more health-conscious now than twenty years age.

2 People go to hospitals for mingr illnesses, not to family doctors.

3 We warry too much about our health and this stress damages our hiealth

4 Many people wha Live in the countryside prefar traditional or alternative
medicineg to modern treatments

5 Peopls pay for their own healthcare. IU's nol paid for by the state.

&  The media include too much negative coverage of health issues

7

-]

Reginald
fram MNigeria

Pepople's lifestyles are not as active or healthy as they used to be
Few people in the countryside have seen 3 medical doctor,

Sahara fram indis

3 Talk in groups. Do you think the statements in 2 are true where you live?

&  Use the verbs in the boxes to complete the questions.

Healthcare —
A Heallhcare systems
1 Doeseveryone health insurance? Are
2 Doesit every kind of lreatment? cover
3 medicines free of charge? have (x2]
& Are people encouraged to regular chack-ups? make
5  Howeasyisitto an appolntment at a clinic or with 2 doctor?
B Doctors and patients |
4 Would you say that doclors and nurses a high status? e
7 people entitled to choose or change doctors as they wish? P
8 Do dectors tend to a larmal or informal manner towards i
patients? E\aw 17 |
9 Are patients access to their own medical recerds? 3
10 Do doctors medical kreatments openly with their patients?
£ Hospitals
| 11 Do patients a thoice between public and private hospitals? || Sk
| 12 Do hospitals people immadintely or are there waiting Lists? rnEndc
1 13 Do patients usually in reoms or wards? How many pecple ;3!’.
share the wards? Y
16 Are families expected to with patignt care? i
15 Do hospitals infarmation about the success rates of i

their surgeons?

5 Work in three groups, A, B.and C. Ask and answer your set of questions [A, B or C
In & about healthcare where you live.

& Tell the other groups ahout your discussion, Can they add any more infarmation? |

7 Have you ever experienced — or de you know about - healthcare in other countries?
Describe any similarities or differences compared with heallhcare where yvou live.

Image 78. Screenshot of a c-culture-devoted sef@tion English UnlimitedUl, page 99
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» sidle of the story ...

Haneul

Virginia

LISTENING 1 « XD Listen to the stories. Which person in each picture is telling the story?

2 « %D Listen again.

Picture 1 1 Why did Vic and his wife take Neil to dinner?
2  Howdid the evening suddenly change?

Picture 2 3 What was the party like?
4  What did Daniela do at the party?

Picture 3 5 How did Haneul act when Virginia greeted her?
& How did sheact later at horme?

‘m_ 5 a In pairs, talk about the other two situations. Use expressions from 3 to speculate

about why Daniela and Haneul acted as they did.
b Compare your ideas. How many different ideas did you get?

T
L

PETEUTTE 1 Read the postings on the web page Cross-cultural misunderstandings. What were

the real reasons that Neil, Daniela and Haneul acted and felt as they did?

AanA -

J e e e e e
€ 3 C fi % wwwourculturecom >
B Neil, Canada  Last summer, some English friends of mine flew over to spend a couple of weeks in

Toronto, On their last evening here, they invited me out to dinner. | chose a popular Moreccan place called The
Casablanca, and Vic and Esther were really 'delighted with it - but then Vie only left a five-dollar tip for the
waiter! The bill was almost $150 and in Canada, it's normal to leave a 15% tip, sometimes even 20%. The waiter
looked “appalled - he must have thought we were really unhappy about something! | didnt want to embarrass
Vic by putting more money on the table, so in the end, | quietly gave the waiter another $10 as we were leaving
and that was that.

(] Daniela, Colombia  When | came to Australia a couple of years age, | was really dintrigued by all the
cultural differences | noticed, but as you can imagine, it took a while to get used to certain things. | particularly
remember a party | went to soon after | got here — my first party in Australia. The people were friendly and the
food was wonderful but all the time | kept thinking, "Where's the music? When does the dancing start?' Where
I come from, a party isn't a party without music and dancing! But nothing happened and | left early, which
probably wasn't very polite, but | just felt so “out of place.

(] Haneul, Korea This happened a few years ago. | had an Italian friend and she'd arranged to come and
see me in Seoul, so naturally | went to meet her at the airport. When she saw me, she screamead my name and ran
over and hugged me and kissed me on both cheeks. | felt absolutely Smortified! Kissing and hugging in public is
not how people usually behave here! People were staring at us and some children were even laughing, but my
friend didn't seem to notice, so she must have been *baffled by my cold reaction. There was nothing wrong with
what she did but | couldn't handle it at the time.

2 How would you have felt in these situations? What would you have done?

Images 79-80 Screenshots of an integrated-skklghewing cultural clash, taken froEmglish UnlimitedUl

(CUP), pages 62-63
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Across cultures Lanuuages
P 1 a More than half the words of modern English have been adopted from other languages.

In groups, guess which language sach of these words came from,

e ]Sl e . -y —

PN T N P ey
/" alphabet bess cotten hamburger keichup | [ Arabic Cantonese Crech Dutch Finnigh
\ marriage opera  plaza robot  sauna Wi French German Greek Hindi |alian o
k shampoo  =ki fsunami. yoghurt Joh o Japanece  Morwegian  Spanish  Turkish |
Mo s —ale e e e L SRy

b Check your ideas on p121, then talk together.

1 De you know if your language has given any words to English? Which words?
2 What languages have given words to your first language? Give sxamples

the Netherlands. What do you know about languages In thess couniries?
b « EED Listen to Sahana and Liesbeth, What do they say about these questions?

1 What languages are spaken? Whiare?
2 What about language learning In schools?

3 a ¥ED Listen to Sahana and Liesheth saying more about their languages. Which
three of these questions do they answer?

How has the language changed in the fast fifty yrars?

How do people feel about: gestures? volume? silence? interrupting?
How do people feel about changesin the language?

How have languages bean important in the history of the country?
What are or were the most popular ianguages for people to leam?

& How would you describe the character of the language?

oo LRy —

b « XD Listen again, Note down twa or three details abowt thie answers to each of
the three questions. Compare your notes. Read the scripts on pp151-2 to check.

&  How do the expressions in each group 1-& differ in meaning? Do any have the same

Languages meaning?
1 2 3 &
a language an official language 2 mother tongue manolingual
a dialect aregional language  a firsl language bilingual
| an accent a common language = second language frvdltilingual

[ sPEAKING R Prepare to talk about languages where you live or in another place you know.

1 Choose questions to talk about from 2b and Ja
2 Plan what to say about each topic, using language from 4 to help you

b Listen ta each other's talks,

* I you're from the same place, do you agree with each other’s ideas?
« Ifyou're from differant places, which facts da you think would be the most
interesting or significant for a visitar?
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v EED

saHANA There are many different, er,
languages in, in India but even mare,
er, dialects and even the, even the
ane same language will be spoken
very differantly in different parts
of the country, Erm, yes, there's a
huge linguistic variety in India, And
in fact, it's quite common ta find in
India now that, erm, especially with
urban people of my generation, young
people, in urban India, the, the only
language they have in common is
actually English, because the, their
maother tongues, regional languages,
are absolutely different and they don't
understand or speak the regional
languages. But also a lot of people
will in school learn Hindi, which is
which is the language spoken by the
majority, erm, of the population in
India,

IESBETH  Erm, we have three official
languages, sort of general, [uh-hum],
Dutch and then there's one, theres
Frisian, spoken in Friesland, which
is actually older than Dutch. It's
related to, it's clo - it's more closely
related to English, [uh-hum,] than
it is to Dutch. And one inthe south,
erm, and then lots of dialects as
well. Everybody speaks at least two,
they speak Dutch and English, and if
they're in Friesland, they may speak
Outch, Frisian and English, [uh-
nurn,] and lots of people speak, learn
other languages in school as well.
It's just part of our tradition. We've
always learned, you know, sort of
sea-faring, trading nation and a very
small nation, [Yes] so we've always
gone and learned other people’s
languages to trade with them, so, a
very linguistic country. [Yes]

Images 81-82. Screenshot of a section related twwanguages and the script of listening actitg6, taken

from English UnlimitedUl (CUP) (pages 66 and 151 respectively)
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