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Abstract

This project aims to carry out an analysis of Chikethodology in Spain and Andalusia.
Teachers’ perceptions about this new approach dhmeiktaken into account in order to
achieve a satisfactory implementation of it, sittoeey are the most closely involved in
the teaching process and play a really imperaile in its development. Not all the
teachers and educators see CLIL in the same wase #re different points of view as
well as improvement suggestions that could resety wnteresting to study and apply.
For this reason, this project has undertaken arelestudy through the administration
of questionnaires and interviews, in order to emplteachers’ opinions about CLIL.
Finally, after analysing teachers’ opinions, somemctonclusions have been drawn as
regards some of the most common errors in the imgeation of CLIL methodology,

as well as their possible modifications.

Key words: CLIL, bilingualism, teacher, methodology, languag®ntent,

learning.

Resumen: Este proyecto tiene por objetivo llevar a cab@ndlisis de la metodologia
AICLE en Espafa y Andalucia. Las percepciones deplofesores sobre el nuevo
enfoque deberian ser tenidas en cuenta a fin daezdc un uso satisfactorio de éste, ya
que ellos son los mas implicados en el procesondefianza y juegan un papel muy
importante en su desarrollo. No todos los profeseen AICLE de la misma manera;
hay diferentes puntos de vista y sugerencias derengue podria resultar interesante
estudiar o aplicar. Por esta razon, algunas opasiote profesores AICLE seran
analizadas e incorporadas a este documento, obtemuediante la aplicacion de
cuestionarios y entrevistas. Finalmente, una vee tas opiniones hayan sido
examinadas, extraeremos algunas conclusionesaeéatas con algunos de los posibles

errores en la implementacion de esta metodologisyposibles modificaciones.

Palabras clave: AICLE, bilingtismo, profesor, metodologia, idion@ntenido,

aprendizaje.



1. INTRODUCTION

CLIL stands for Content and Language Integratedriiag. As its name
suggests, it is a kind of methodology or approaiching at the integration of the
learning of a language with the learning of sonheaintents in the educational
environment. Therefore, the main characteristic @fIL methodology is the
consideration of the language as a tool rather thana specific subject. This
methodology brings the possibility of teaching &jeat, for example, Science, through
the medium of a foreign language, integrating Chito the Curriculum; and at the
same time, the students are given the opporturiitgaoning a foreign language in a

natural way.

In the last decade, the demand for CLIL has graguaisen in Spain. As
Rodriguez Bonzes (2012:178) mentions: “The his#briprogression of foreign
language teaching and every one of its methodsappbaches have taken place within
a framework where the term innovation is fundaménliais clear that our educational
system needed a change. At present, most autonocoousiunities have decided to
integrate this new methodology into the Curriculdue to the popularity and success it
has; therefore, every year, the number of schaakres that teach one or more subjects
through the English language or other is gettinghéi. To be more specific, in
Andalusia, there are about 960 institutions thatvehgoined the Andalusian
Plurilingualism Plan, employing English, French a@drman languages to carry out

this methodology

However, CLIL may put teachers in a problematioatibn. Teaching a subject
in a foreign language is not as easy as it seemdemchers have the main role in this
process. It requires a specialist pedagogical ¢éspeand not all the teachers feel
prepared to carry out this task. Many of them cgredence feelings of insecurity, fear
or discomfort, and this can have an impact on thy@a@ach implementation, bringing
about its failure. For this reason, knowing thechess’ views about CLIL could be an
excellent tool to explore the possible weaknesasswell as the strengths of this
approach, which could help to improve its applmatin Spanish school centres.

! Information retrieved from http://www.juntadeandalucia.es/educacion/webportal/web/portal-de-
plurilinguismo/guia




2. OBJECTIVES
The objectives of this research project are thieviohg:

- To describe the basic features of CLIL methodglapntrasting opinions by different

authors.

- To present a general description of the implest@m of CLIL in Spain, pointing at

its advantages and disadvantages.
- To analyse the situation of this approach in Ausia.
- To identify some possible challenges in CLIL.

- To carry out a research study in order to expleachers’ opinions about CLIL

methodology.

3. THEORETICAL FRAMEWORK
3.1. General aspects of CLIL
3.1.1 What is CLIL?

As Méndez Garcia and Pavon Vazquez (2012:2) st@tdl is an innovative idea to
promote the learning of foreign languages in mamplal environments”. | would like
to devote this section to explaining and clarifythg most general aspects about the
CLIL approach. According to Marsh (2012:2): “CLIk & dual-focused educational
approach in which an additional language is usedhi® learning and teaching of both

content and language”.

CLIL (Content and Language Integrated Learning) hoeéblogy was proposed by
David Marsh in 1994, in order to prepare young siisl for a) a multilingual world

where several languages are used in any conteatcblaborative world where people
need to work in teams to achieve their goals, dsagec) a technical world where the

use of new technologies is crucial to search, yenifd contrast the information.

The first appearance of this methodology took pladde ancient Roman upper-middle

classes, since they preferred to educate theidreilin the Greek language in order to



ensure that they could access, not only to theulage, but also to the social and
professional opportunities it would provide for mian their future lives, including
living in Greek-speaking educational communitieoylé, Hood & Marsh, 2010:2).
However, the current CLIL approach is more closelgted to the immersion programs
carried out in Canada and U.S.A in the seventiesptograms of anguage Across the
Curriculumin the United Kingdom (Martinez Adrian, 2011:93)to the approaches of
content-based language teaching or English as atoAal Language (EAL) (Coyle,
Hood & Marsh, 2010:1). However, CLIL presents aacldifference with respect to
these previous educational practices: CLIL is caatiEiven (Coyle, Hood & Marsh,
2010:1).

Marsh and Frigols explained the term CLIL in thédeing words:

CLIL is a methodological approach particularly abie for contexts where students
learn content through an additional language. Téraahd for teaching subjects through
the medium of English is increasing exponentidllyis provides an opportunity for the
EFL teaching profession to both reconceptualisebthendaries of the profession, and
take advantage of new opportunities to upgradeestuéarning outcomegdarsh and
Frigols, 2010:1).

In consonance, a CLIL activity is defined by Maf8002:58):* Any activity in which a
foreign language is used as a tool in the learwming non-language subject in which

both language and subject have a jointrole

CLIL - RELATED
GOALS

LEARNING SKILLS

Image 1:CLIL related goals

Fromhttp://cefire.edu.gva.es/pluginfile.php/607625/mioascp/content/1/31 clil_definition.html




As we can appreciate in the image above, CLIL imgitation has three magoals

content, language and learning skills. “Contenefer to the area that is being taught
through the L2, “language” is the tool to commutecand teach the contents and,
finally, “learning skills” refer to those abilitiethat students use in order to acquire the

contents by using the language.

According to Dalton-Puffer (2008:3), the overalbipof CLIL can be wide-ranging but
should include to:

m Develop intercultural communication skills; 4 C’s (Content, Communication,

Cognition and Culture) and ICT literature review

m Prepare for internationalism

m Provide opportunities to study content througledént perspectives
m Access subject-specific target language terminolog

m Improve overall target language competence

m Develop oral communication skills

m Diversify methods and forms of classroom practice

m Increase learner’s motivation.

Certainly, we live in a new age where the forcesgtdbal change, converging
technologies and adaptability to the subsequentwkedge Age (Coyle, Hood &
Marsh, 2010:9) require an adaptation process, mby @r students, but also for
teachers. According to Cano (2013:14-22), certamahds presented by the®21
century oblige our educational system to make agdaTlhey are the following:

* A multicultural society, originated by the constdiow of immigration, drives
our students to grow together with different cudsyrreligions and customs.

e Our society is also multilingual. Our students hatle possibility of
communicating with people from different countriesfact that was not really
conceivable years ago.

* The technology generation in which we are immeedéztts our pupils directly.



e Our educational system could not respond to thenéeg’ needs, therefore it is
clear that we need to modify and adapt this tandwe requirements.

* The necessities of the labour market: our socistydemanding an integral
education rather than an approach only focusett®@ad¢ademic results.

« Motivation in the 21 century: currently, motivating our students isderthan
before. Teachers confront a situation in which mafsttheir learners have
everything they want and need at home.

e The ‘what’ and ‘how’: teachers should be focusedms answers of the pupils
rather than on checking their questions.

* Individual learning: the learning process variepataling on the individual
features of the pupils and on the time they neexttpire the contents properly.

e The learner’s progress: learners need to know ey &re progressing in order
to become an active part of their progress.

* Collaborative work: teachers should draw from thlengse that the greatest
learning achievements emerge from teamwork.

« Active learning: children should learn through theivn personal experience, so
teachers must let them be participants of thethieg-learning process.

* Learning is fun: it is absolutely necessary thapilsucan participate in the
lessons in a dynamic way, in which they enjoy, afi as they need to establish
a greater emotional bond with their teachers.

» Learning strategies: the teacher has to teach sh&dents to search, explore and
draw their own conclusions from knowledge.

Marsh argues that CLIL implementation is highly ide@ in places where English is
often remote from the real lives of young peopl&hsas the case of Spain or J&pan
That is why CLIL has been implemented in the classr, seeking to encourage and
motivate the pupils to be full participants of thewn learning process at the same time
as they practice a new language that could be Emdfirench, German or another one.
CLIL is considered to be “an innovative fusion beém language education and subject
education” (Coyle, Hood & Marsh, 2010:1). In thisyy the possibility of learning the
contents and the language at the same time is braoghe students, enhancing their
gualification and providing them with one of the sh@owerful tools at present:
language skills. In words of Marsh (2002:37), inyléo(2008:3),CLIL is “a powerful

? Information retrieved from International House Jwirof education and development:
http://ihjournal.com/content-and-language-integutd&sarning
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pedagogic tool which aims to safeguard the subjpethg taught whilst promoting
language as a medium for learning as well as arctbg of the learning process

itself” .

Do Coyle, a Professor of Learning Innovation atltmaversity of Aberdeen, has played
a major role in the European movement associatgdhilingual and modern languages

education. In The Eurydice Report on European agwveénts for CLIL, he states:

The CLIL methodological approach seeking to fostéegrated learning of languages
and other areas of curricular content is a fastelbging phenomenon in Europe...
Aware of this challenge, national policy makers taldng a greater interest in CLIL
and offering a wide variety of initiatives consigtewith the different circumstances
facing them (Coyle, 2008:2)

CLIL is considered to be an umbrella term thatudels any subject where the L2 is
used as a vehicular language to teach non-linguwstitent matter (Marsh, 2005:5). As
stated by Wolff (2005), in Marsh (2005:11):

CLIL as an educational concept is not homogeneauather large number of different
variants can be distinguished. A CLIL approach esrindependently of a specific
educational system or other factors, according hether it takes place in primary,
secondary or tertiary education. Other factors oesiple for variation are
environmental. They depend on the educational systea country and on the wider

socio-linguistic context in which the approachrsbedded.

According to Baetens Beardsmore (1993:39), in Beditnénez (2014:23), “there is no
single blueprint for CLIL of content and languageegration that could be applied in

the same way in different countries; no-model rsefxport”.
3.1.2. The core features of CLIL methodology

In line with Mehisto, Marsh and Frigols (2008:29:30CLIL presents some
characteristics that could be considered the essehthis methodology. They make a
difference and separate CLIL from any other bilimigmethod, providing a really
interesting tool for the teaching and learning dbeeign language. They highlight the
following CLIL features:



It has a multiple focus because of the integration of different discipiinghe
organization of the learning through cross-curacihemes and projects, as well as the

support of language it provides in the classroom.

It also offers asafe and enriching learning environmenthanks to the use of routine
activities, as well as authentic learning materiatel environments, the display of

language and content, and the increasing of laregaagreness in students.

CLIL methodology is a sign dduthenticity, letting the students ask for the language
help they need, accommodating their interests, mgaki connection between learning

and the students’ life and using current materials.

Active learning is fostered by the bilingual project through a ¢geaommunication
from the students, self-evaluation and co-operatveek, among others. Teachers are
seen as facilitators, they have the duty of hel@nd guiding the pupils through their

own learning process.

Among the main characteristics of CLIk¢affolding is developed by means of the
application of different learning styles, fosteringeative and critical thinking,
challenging pupils to progress or reminding infotimrain user-friendly ways.

Finally, regardingco-operation this approach involves a necessary coordination
between CLIL and non-CLIL teachers, parents, locammunity, authorities and

employers.

As we can appreciate in the image below, CLIL svalas a powerful tool that, carried
out in the correct way, can drive students to cgmi which is in fact one of the central

aspects of the 4Cs CLIL framework.
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Image 2: CLIL drives to cognition (Mehisto, Marsmanrlgols, 2008:25)

3.1.3. The 4Cs framework

It is highly important to make clear that a CLIls$®n is not a common language lesson
or a subject lesson taught in another languagel. @&Linore than this and, according to
Coyle (1999), it needs the integration of the foilog elements: content,
communication, cognition and culture. These are4@s, a framework proposed by
Coyle (1999:10). Within this framework, it is impant to take into account what each
of the 4Cs refers to:

» Content: progression in knowledge, skills and understagdeiated to specific
elements of a defined curriculum.

* Communication: using language to learn whilst learning to usgiage.

» Cognition: developing thinking skills which link concept foation (abstract
and concrete), understanding and language.

* Culture: exposure to alternative perspectives and shamddratandings, which

deepen awareness of otherness and self.
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Image 3: The 4Cs of CLIL
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As we can see, in this framework the main aspettthe CLIL methodology are
interconnected with arrows which clearly repres#dre co-fertilization among the
different CLIL components.

Communication is in the centre of the process atalting from this, there are three
arrows toward the components of culture, contewt @ygnition. Communication (or
interaction) is, as | have stated before, the eeoftthe CLIL program. All the students
have the necessity of communicating in the L2, veiltch other and with the teacher.
Through interaction, the students will develop thigtercultural competence, the
learning of several contents through different pecsives, improving overall target

language competence, and the learning skills agdgkcto different kinds of content.

Apart from this aspect, a CLIL lesson requires tbenbination of the four language
skills in order to develop the students’ lexicdmehcy and accuracy in the productive
and the receptive channels. Therefore, listenipgaking, reading and writing must be
integrated.

3.1.4. The benefits of CLIL

But, what are in reality the advantages of thishodblogy? What benefits can we find
when we analyse CLIL in the classroom? In respotwsehis question, Cekrezi
(2011:3822) highlights the following contributions:

Motivation: the fact that CLIL provides a real context makiegslents more motivated
during the lessons. They can appreciate it, feethrgy satisfaction of applying the

language for real purposes.



Language learning is at the centre of the curriculm: due to its integration with

other disciplines.

Meaningful contexts: one of the CLIL purposes is to provide autherditguage in the
lessons. Students are focused on the content amed lahguage is acquired
unconsciously, they learn in a funny and relaxedtext, which is crucial for the

acquisition of the language.

Time saving: this methodology allows students to be in a camtirs contact with the
foreign language; furthermore, teachers expecebetsults in less time in comparison

with a traditional language lesson.

Variety of teaching methods:the integration of the L2 in several subjects pfes a
variety of activities and tasks that could not Ippleed before CLIL implementation.
The study of the new language at the same timestheéents learn contents about
History, Maths or Natural Science is a great toonte teachers have the possibility of
integrating the language activities and other stbjeactivities, such as listening and
the analysis of a map, for example.

If we focus on Primary Education (5-12 years), weld use CLIL as a form of pre-
language-teaching at this level. Different modeé&n de found, from task-based
learning, involving simple use of the vehicular daage, through to whole content
topics taught in the CLIL language (Coyle, Hood &igh, 2010:18).

CLIL methodology is based on a clear idea: studeaitsdraw on texts to enhance their
lexicor?. Therefore, the reading of texts is an approact &#ilows them to learn a
language, as an instrument, while they are doingsk focused on a non-linguistic
matter. At this point, we can assume that thereisne model for CLIL (Coyle, Hood
& Marsh, 2013) and the main aim of CLIL methodolagyto create the necessity of

learning and using the language, placing studedriteeacentre of the learning process.

At this point, we could ask ourselves about theai¥eness of the bilingual program, if
it is really useful and has significant resultsefidhseems to be a positive impact of this

methodology on children’s language competencesirfstance, Dalton-Puffer (2008:4-

% Information facilitated by the British Council lattps://www.teachingenglish.org.uk/article/content-
language-integrated-learning
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5) concludes that “CLIL students can reach sigaifity higher levels in a foreign

language than by conventional foreign languagesekis

A large-scale study of CLIL conducted in Germany208 demonstrated that CLIL
students had a higher foreign language level when were 15 years old than the non-
CLIL control groups. The study found that 74 %GiflL students scored satisfactorily
on the IELTS Reading for Academic Purposes Modist Tompared to 33 % for non-
CLIL students. In Spain, CLIL Primary and Secondaducation students showed
having a better language competence than non-Ctutests, above all in written
comprehension (Gallardo Del Puerto and Martinezahgr2013, in Scott and Beadle,
2014:5).

Scott and Beadle (2014:5-7) showed the positivelteof CLIL thanks to several
studies they carried out. For example, in Netheldastudents involved in this program,
showed better results on reading comprehension gameral oral proficiency. In
Germany, they showed excellent results in textnistaction, listening comprehension,
reading comprehension, grammatical proficiency, timgi and sociopragmatic
competency. In the case of the Basque Autonomousn@mity (Spain), primary
education students showed better results in proatme, vocabulary, grammar,
fluency, and content. Besides, students of secgnelduication also scored higher than

non-CLIL students in all areas except listening.

In general, the Bilingual Education Programme (BEPHpain has demonstrated that
the students can obtain better outcomes in priredogation thanks to this method. 11-
years old students showed better general participain class and intellectual
engagements with subject matter. In addition, ahdrigcontrol of lexis and more
abilities to make extensive utterances were andblesefit presented by this group.
Students also demonstrated a better ability to kspmdherently without notes or

prompting.
3.1.5. Operating factors of the curricular variatian CLIL

Coyle, Hood and Marsh (2010:14-15) point out soawdrs that are needed to take into
consideration when the CLIL methodology is beingnpled, since they can have an
influence on the resulting teaching models:

11



The prominence of teacher availabilityis supposed to be the starting point to design a
curricular model and the work of the teachers hasgaificant direct influence on

planning and implementation.

The CLIL-language fluency of teachers and students determines the teachgnd i

and role in the classroom.
The amount of timeavailable is fundamental in setting objectives.

Content and languagentegration is of vital importance because it iefhaes decision-

making on how each is handled within the model.

Extra-curricular dimension, such as task-based communication with learnecthafr
countries, as well as networking with teachers faartside the school, all impact on the

scale and scope of the model.

Finally, assessment processesvhich can be formative or summative, focused on

content only, content and language, or languagge onl

3.2. CLIL in Spain

After the establishment of the Democratic Congbituiof 1978 in Spain, a new period
began for this country. It consisted of a democratigime that recognised nineteen
Autonomous Regions and two Autonomous cities, Certd Melilla. Besides, it
granted all of them political and administrativengo, as well as an official status for
those Autonomous Regions where different languagespoken, such as Pais Vasco,
Cataluiia or Galicia. Consequently, these minoatyglages found their place in the
educational systems of the bilingual communitiesipperted by theley de
Normalizacién Linguistica which allowed them the control of linguistic pmés
concerning the educational system and the medid983 (Mufioz and Navés,
2007:160).

Historical and political factors have a very proemtrole in the influence that these
minority languages have in the school centres o égingual autonomous region. For
example, in Cataluiia, most teaching in state sehieatarried out in Catalan, especially

in Primary Education; in the Basque Country, ddfertypes of schools exist on the

12



basis of their use of Basque or Spanish as theumedf instruction; in other places, the
use of the minority language as the language a@fuagson may be minimal and its use
limited to the language subject itself (Mufioz aral/8k, 2007:160).

The LOGSE, in 1990, meant a change in the teadbfitgnguages in school centres of
Spain, both in extension and methodology. Somet®fmain changes were the
following (Mufioz and Naveés, 2007:160):

1) The foreign language should be taught in Primanydatdon at the age of 8.

2) An optional second foreign language was to be dhtced, when it was possible,
in Primary school.

3) This change originated a new methodology that teadmphasis on a languages-
across-the-curriculum approach, involving the LH éime L2, and based on the
idea that procedures learnt in one language cautdamsferred to another one.

4) The methodology gave importance to projects andl vesrk, as well as to
fostering students’ metalinguistic knowledge aratihéng strategies.

These four aspects were the antecedents of theenmepitation of a CLIL program in

the country.

During the last few years, European countries Bain have shown an increasing
interest in the CLIL approach and have opted ferimplementation in the school
curriculum, adopting it in, at least, two differdahguages: the official and the target
one/s. That is why CLIL was translated into SpamstAICLE (Aprendizaje Integrado
de Contenidos y Lengua Extranjera). The contentglldhbe taught in Spanish (the
official language) and in the foreign languagetha case of communities such as Pais
Vasco, Cataluiia, Galicia or Valencia, contents niestaught in three languages: the
official, the foreign and the regional one. The maibjective of this project is to
promote bilingualism in all communities or multgjmalism in those that already speak

two languages, like the case of the latest fourfidhuand Navés, 2007:160).

But let us go back to the origin of this project3pain. In 1996, an agreement was
reached between the Spanish Ministry of EducatBuiture and Sports and the British
Council, whereby a Spanish/British integrated autm, known as The Bilingual and
Bicultural Project, was to be implemented. The nmalective of this project was to

raise the English language level of children irtestchools, as well as to provide them

13



with the opportunity of following an official bilgual and bicultural curriculum (Mufioz
and Navés, 2007:161).

The case of Pais Vasco is different and peculiartdihe fact that this is a community
where the learning and use of the minority langualge Basque, is being promoted.
Therefore, two different CLIL modalities emergebe tfirst one, in which English is

taught by English language teachers through codesed units related to curricular
areas (Social Sciences, PE, Maths, etc.); and @ndegne, which involves teaching
content subjects in English (History, Natural Sces) Computer Science) (Mufioz and
Navés, 2007: 162).

Currently, in Spain, the most popular subjects ehot be taught in the foreign
language are Social Sciences, Natural SciencesidahyEducation, Arts and Maths.
Regarding teachers, in Primary Education, they geperally non-native language
specialists, apart from those schools involved le fprogram implemented in
cooperation with the British council in which thei® a high number of English-
speaking teachers. On the other side, Secondargaidn CLIL teachers are mainly

non-native subject teachers (Mufioz and Naves, 2637J.

3.3 CLIL in Andalusia

Andalusia comprises a large region within Spainhwat total of eight millions of
habitants. As a result, this autonomous commuraty¢aught the attention of language
planning. Andalusia has always been characterized monoglot mentality in which
Spanish is the only language their habitants spdakyever, several current
circumstances such as immigration, tourism, forgigaple’s second residences on the
coast and Erasmus mobility programs, among othbesie contributed to the
appearance of a new language context in the regieimg rise to a multicultural place
(Lasagabaster and Ruiz de Zarobe, 2010:3). Weeazh an interesting reflection on

this new change in the Autonomous Statutes of Arsiai

Andalusia is the compilation of a rich cultural@asce representing the confluence of a
multiplicity of human groups and civilisations teby providing a fine example of
social inter-relations through the centuries. Titericulturality of practices, habits and

ways of life provides us with the profile of an Aaddsian character based on non-
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exclusive universal valuegAutonomous Statutes of Andalusia in Lasagabaster a
Ruiz de Zarobe, 2010:3).

Although all the reasons mentioned above contribtibethe implementation of CLIL,

there is an additional reason for introducing ClLthethodology in Andalusia:

strengthening the position of this autonomous comityiuwithin the learning society.

The fact that Spain was placed at the end of thkimg of EU countries in terms of
second language knowledge has increased the coaté@mdalusian authorities about
the promotion of L2 competences. As a result, Ldcatlon policies are focusing now
their attention on making a student capable ofrpmeting and speaking a different
language outside his/her own country (Lagabast@iRanz de Zarobe, 2010:3).

In Andalusia, thePlan de Fomento de Plurilinglismwas approved in 2005 by its
autonomous government, after an experimental stagted in 1998. There were a total
of 400 bilingual sections in schools in 2008, whetdldren from primary and
secondary education could learn not only Englishaiso French, Italian, Portuguese
and German, depending on the school's interests.tt@nother hand, the current
legislation of this region defines a bilingual sohoentre as an institution that provides
the acquisition and development of the linguisbmpetences of the students related to
the five skills through the application of CLIL (Maz y Naves, 2007:162). According
to most recent data obtained from thmta de Andalucfain 2015, CLIL methodology
counted with more than 960 school centres in Argiajua quantity that is increasing

progressively.

The Andalusian Department of Education has proviteathers with the required
material in order to apply CLIL methodology. Thegncdownload material from the
Department of Education website, as well as, userdeachers’ didactic sequences.

Obviously, the evaluation criteria have changedvaB. The implementation of CLIL
entails a new assessment framework based on thegoitative principles, whereby a
linguistic adaptation to students’ levels concegn@xams is absolutely essential. With
this modification, both the linguistic skills ofd@hstudents and their use of cooperative

techniques will be assessed.

* Information retrieved from http://www.juntadeandalucia.es/educacion/webportal/web/portal-de-
plurilinguismo/guia
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According to the Junta de Andalucia, CLIL involvesveral advantages for the

studentd These advantages can be observed from threeetitfperspectives:

* From a linguistic perspective, the use of a foréegrguage to study the different
subject contents enhances the exposure of thendtutbethis language and, due
to this, the opportunity of using it with more fregncy than just in the language
class. Therefore, the linguistic competence wskri

e From a cultural perspective, CLIL teaching favoulse establishment of
comparisons between different cultures and promédésrance attitudes to
pluralism.

« From a cognitive perspective, this approach bendige development of general
learning capacities due to the great intellectuar@se that learning through

CLIL implies.

3.4. Possible challenges in CLIL

Although it is clear that CLIL methodology is a gtedea, as well as a very useful tool
to teach a foreign language at school, CLIL scha@d$® confront some difficulties
related to the way of implementation, the teachdmmation and the school
organization needed to apply the methodology ptgpamong other aspects. So, of

course, as any other innovation, CLIL implementatias several challenges aHead

e Speaking skill One of the greatest difficulties in language méay is the
acquisition of the speaking skill. In general, swi$ find the writing skill easier
to develop than the speaking skill. However, tisisnot a problem just of the
CLIL approach, but of any bilingual program in geale That is why, it is
possible that language students would be unablgrafucing extensive talks
and speeches in the target language after manyg yédearning. Due to this
situation, CLIL teachers must avoid using a teaghrodel in which they are
the centre of the lesson (teacher-fronted classegjoper CLIL teaching model

must be that which places the pupil in the cenfrdis/her learning process

> Information facilitated by the Junta de Andaludia a
http://www.juntadeandalucia.es/educacion/webpaveti/revista-andalucia-educativa/en-portada/-
[noticia/detalle/el-enfoque-aicle-sena-de-identidad os-centros-bilingues-y-plurilingues-en-andatt
® Information retrieved from LinguaRed
(http://ulises.cepgranada.org/moodle/mod/page/viepR@=390%
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through the implementation of participatory actest and collaborative tasks
that let the students be responsible for their aming process.

Language complexity In comparison with normal L2 lessons, it is pbkesihat
students find that L2 input and output in CLIL less is more difficult. This
obviously implies a more communicative approacldealing with errors apart
from a stronger interest on the part of the teach®r make lessons
comprehensible. For instance, CLIL teachers areallysumore permissive
toward their students’ mistakes than L2 teachengyTmay do their assessment
in a more communicative way, according to threaldsthed principles:

o If an error is very frequent in the classroom, téecher will correct it.

o If an error belongs to a higher level than the psipthe teacher may
correct it in order to enhance the inclusion of nlegv structure as part of
the pupil’s knowledge.

o If the error produces a misunderstanding duringctramunication, the
correction will be necessary.

Besides, the teacher has the duty of making thepoeimension of the language
easier. For this, there are some strategies tlaahées can use such as the

following:

a) Using communication strategies frequently, for egkanparaphrasing,
repetition or the use of visual elements to supthartverbal information.
b) Checking the information assimilated by the stuslecintinuously in
order to avoid possible cases of distraction oumderstanding.
Different level. Teachers will find different language levels ihetsame
classroom. Obviously, this is a common problem my danguage class.
However, the CLIL approach seems to be better @gdipo deal with this
problem. A level adaptation is possible in both esasfor high and low
achievers. High level students may acquire newesdstthrough their exposure
to the language and lower level students may aedhe contents through some
methods like transcription, summaries, drawings atidkinds of graphic
organisers, text adaptations and visuals, amorgrsth
Programming. In any bilingual teaching method, the combinatioh the
following aspects will be essential: contents, laage and learning. CLIL needs

the simultaneous programming of two kinds of cotgetinguistic and non-
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linguistic. Consequently, learning is dual. Teash®eged to identify the required
lexicon to teach a determined content, in ordefatilitate the input as well as
make it understandable to every student in thescdasn.

* The effects on contents learning and mother tongué&tudents who learn in
bilingual contexts acquire a bigger cognitive flakiy and metacognitive
development; besides, the acquisition of non-listiciisubjects or the mother
tongue competence is not altered.

* Materials. It is highly frequent that CLIL teachers makeith@wvn material.
However, teachers may use materials from threesréifit sources. The first
refers to that material which has been publishedt$ause in CLIL lessons, such
as the one produced by Richmond, McGraw Hill or @édafUniversity Press.
They are based on the different subjects’ curricullihe second consists in the
material acquired from other sources, such as ABgloon sources, in order to
adapt them to deal with similar contents in outwre. The third corresponds to
the material that has not been created for bilihgdacation but teachers decide
to adapt it by themselves. This is the case ofemiith material taken from the
internet and adopted by the teacher. This choiceeadly helpful when the
materials are shared by teachers from differertgsla

e Assessment CLIL entails a really complex assessment methHbdnust be
continuous, based on the process rather than tougt; therefore the fluency
and the linguistic complexity of the student wié the most relevant aspects to
take into account. Consequently, the assessme@tlin is seen as a tool that
enhances interaction in the classroom.

e CLIL teacher’s profile. It must be assumed that there is not an idealduifh
teacher. In several regions, having a C1 leveltisngly recommended for
teaching through this methodology, however, teachano do not have this
level are not banned from this proposal. It will éough to have available a
communication assistant in the classroom, for examp

In order to make a good CLIL lesson, the teacherthastart from the premise of the
contents s/he wants to teach. After that, the keafdhe proper textbooks (material)
must be a key point in order to use an adequateriahtadapted to the students’
language competence. Activities and tasks will élected then to teach the content

which the teacher has to explain and, finally, teacher needs to provide proper
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scaffolding in order to let students acquire thes mentents in the L2. This functions

list can be visualized in the following picture:

CREATION PROCESS OF A CLIL LESSON
N YN YN Y
1 2 3 4
Be sure of Materials Select the Analyse the
what to teach search: books activities you language to
(content, in English and want your be used to
culture Internet students to do provide
> (cognition) proper
scaffolding
(communicati
on)
N U N 2N J

Image 4: Creation Process of a CLIL Lesson

(Adapted fromhttp://ateneu.xtec.cat/wikiform/wikiexport/cmd/i#gi/modul_6/apartat )2

3.5. The competencies of the CLIL teachers

Taking into account the dual focus of CLIL lessqnentent and language) and the
different challenges to face in CLIL implementatiemcourages us to make a reflection
on the long list of competencies that a good Cleacher should have developed.

According to Katarzyna Papaja (2013:148-149), adgGaIL teacher needs to have
proper subject knowledge. This means to know gefiicfacts about the subject matter

s/he is teaching, for example, about Social Scence

Regarding subject teaching competencies, a profeassi CLIL teacher should
have a wide variety of alternative possibilities @mploy in the lessons. The use of
several resources like activities, games, flasiszambrksheets, etc., is relevant in order
to teach the contents in a way the students can&igheand attractive. This will be
indispensable to facilitate the learning procesmntiey (2009) suggests a wide range of

activities and games to develop a CLIL lesson imBry Education. On the one hand,
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for example, she proposes starting the lessonlwiimstorming or drawing a mind map
in the whiteboard in order to clarify the conceptsich the pupils are going to study.
On the other hand, activities that involve matchimgntifying or grouping concepts
should be a good option to understand and assarihaim. An example of a worksheet

regarding a CLIL Science lesson can be seen below:

Animal movement games ] @

1 Match the animals with the movements. Draw lines.

& o
-
=

o snail o Bl
O fish

hop and jump

=1 )
slither g

0O *kangaroo ® rabbit

Primary Curricolum Box ® Cambridge University Press 2009 [ SlEeedEr 19

Image 5: A CLIL Science lesson worksheet (Bent&909:19)

Furthermore, the teacher has to adapt the materiie age group s/he is teaching.

Therefore, s/he has to take into account the fat their pupils are, for example, six
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years old, so s/he needs to use some resourcespappe for them and their individual

characteristics.

Of course, language competence is very importainvenCLIL approach is applied in
the classroom. The ideal CLIL teacher should bexgrert in the language s/he is using
as vehicular, because we cannot forget that weising the language as a tool in order
to teach the contents. An adequate certified lexlld be B2 or, even better, C1. The
higher the level, the more fruitful will be the $es.

In addition to these aspects, language teachingetancies should be mastered by the
teacher, having good material and resources tot itipailanguage and favouring the

production of output by the pupils. For this regsthe teacher needs to know some
useful techniques.

Trying to gatter all these reflections, the follogischeme of teacher's competencies

can be proposed:

THE COMPETENCIES OF THE CLIL TEACHERS

Subject knowledge

Subject teaching competencies

Age group teaching competencies: the CLIL teacher as educator
L2 language competence

L2 language awareness

R

L2 language teaching competencies

Image 6: The Competencies of the CLIL Teachers

Besides, in words of Dale and Tanner (2012:14+h&)role of a CLIL teacher involves

the following aspects:

1. Having a clear understanding of how the subjecs ieseguage.

2. Learning how to activate the learners’ existing Whealge about the topics s/he is
teaching.
Providing multimodal input.
Guiding learners to actively understand and proogss.
Encouraging learners to interact in their class®dayn means of using activities which
make them think how to speak and write
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6. Assessing learners’ progress, in both content anduage, giving them feedback in
order to help them to develop in both areas
Taking the previous insights into consideratior, @search study raises the possibility
of analysing the methodology of CLIL teachers thotigeir own perceptions about the
demands of the CLIL approach. Thanks to the queaséime and interviews used in our
research, their views are not the only aspect westady, but also their preparation,
their level of familiarization with CLIL or what meCLIL teachers expect from it if the

methodology were included in the school curriculum.

4. RESEARCH STUDY
4.1. Description of the research context

The research carried out in this Master's Disserats focused on some primary
education teachers’ perceptions about CLIL methmgioland its application in the

classroom. For this, qualitative and quantitatiesearch methods were chosen. A
questionnaire was given to eleven teachers from foimary school centres of the

province of Jaén. Two of the schools were offigiddllingual and the other two were

not. So, at first we did not know if this methodshany effect on the teachers’
perspective.

The informants of this research worked as teachersvo locations, Anduajar and
Marmolejo, fairly large towns of the province oféda | chose these two towns for my
research due to the fact that these two placeselss other towns of the province, had
experienced a great change in the last ten yeardalthe increase in the number of
bilingual school centres in the area.

As | mentioned before, the purpose of the study teadelve into the perceptions of
both kinds of teachers, those who just teach Hmglis a subject (common English
lessons) in non-bilingual schools and those wheaheseveral subjects through this
language in bilingual schools (CLIL approach), sifcwas particularly interested in
exploring if there were any differences betweemthAmong other facts, the teachers
were asked about possible difficulties they had rw&IL was incorporated in the
curriculum of their school centres or, alternatyyeghe possible difficulties that non-

bilingual teachers expected to find if the approaas incorporated in the school. In
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addition, the methodology followed by bilingual ¢bars was another focus of interest
for the research, as well as the process and sesfilhissessing students, in order to
analyse if the project is developing properly iag@ CLIL centres.

4.2. Subjects (informants)

The informants of our research belonged to founsthentresCapitan CortésandSan
Julian, which are non-bilingual public schools where Ehe®l and Primary Education
are taught;SAFA a bilingual state school where Preschool, Prim&gcondary
Education and Bachillerato are taught; &ah Bartoloméwhich is a bilingual Primary
public school. The participants were eleven teacbévarying ages, between 30 and 55
years old, who were teaching several subjects imdy and Secondary stages. The
number of teachers that participated in this retearas: four teachers froapitan

Cortés one fromSan Julian five from SAFAand one fronBan Bartolomé

Initially, five informants belonged to non-bilinguschool centres, while six belonged to
bilingual school centres. However, at this poihtsinecessary to take into account that
after getting access to one of the non-bilingubbst centresCapitan Cortésl realized
that, in spite of not being officially classifieg a bilingual centre itself, this school had
recently started to implement some kind of bilingo@ject in its curriculum, teaching
Social and Natural Sciences in the L2, probably tlueghe perception of certain
advantages in the new methodology. Therefore, attjme, the number of informants

belonging to non-bilingual centres was reducedn®. o
4.3. Methodology
4.3.1. Research instruments

The type of research conducted in this study ik botntitative and qualitative research
since it is based on two kinds of instruments: @)open questionnaire and b) an
interview to clarify the data. Through these, aalgsis of teachers’ perceptions about
the CLIL approach was carried out in order to knamd value their views. It is

necessary to take into account that teachers anadin developers of this methodology

and, for this reason, their opinions and pointgie# are crucial in order to develop the

Theopen questionnairereflected the following content sections:
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1) Type of centre
It points out if the centre is bilingual or not.
2) CLIL subjects

It is the section where the subjects taught in foreign language in the centre are

reflected.

3) Vehicular language

It shows the language used in the CLIL lessons.
4) Period of CLIL implementation

This section refers to the period of time that @dL approach has been developed in

the centre.
5) Education levels

At this point, the level of Primary Education in i the learners are experiencing
CLIL is shown.

6) Materials for CLIL lessons

Those resources the teacher uses in the CLIL dubjec

7) Methodology

It deals with the approach in which the teacherieaiout the CLIL lesson.
8) Assessment criteria

This refers to the system chosen by the teacherder to evaluate the pupils’ efforts in

the CLIL lessons.
9) Challenges/difficulties in CLIL implementation

In this section, those difficulties that teachersuld have experienced in the

implementation of CLIL in their centres will be gented.

The questionnaire was composed by the followingtjoes:
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1. ¢Es el centro donde trabaja bilingiie? De no serlgJe gustaria que lo fuera?
¢ Por qué?
Is the centre where you work bilingual? If the aasw negative, would you like
it were bilingual? Why?

2. Si su centro no es bilingle, ¢se emplea el métoddCAE en alguna
asignatura? ¢ En cual/es?
If your centre is not bilingual, is the CLIL progneemployed in any subject? In
which one?

3. ¢En qué idioma imparte las asignaturas bilingties?
In which language do you teach the bilingual suisjec

4. ¢Cudl es su nivel en el idioma que imparte (certdado)?
What is your certified language level?

5. ¢Desde cuando su centro sigue el método AICLE, sisigue?
How long has your centre been implementing CLILmeblogy?

6. ¢Para qué niveles educativos esta planteado?
At which educational levels is it being used?

7. ¢Qué tipo de material utiliza en las clases bilingis?
What materials do you use in the bilingual lessons?

8. ¢Podria explicar brevemente la metodologia que uilla en estas clases?
Could you briefly explain the methodology you enypio the bilingual lessons?

9. ¢Qué sistema de evaluacion emplea? ¢Cede mas imporia al proceso de
aprendizaje o a los resultados?
What assessment criteria do you use? Do you givee rmoportance to the
learning process or to the final product?

10.¢Podria mencionar las dificultades (si las tuvo) g AICLE supuso para
usted tras su integracién en el centro?
Could you mention the difficulties, if you had thethat the implementation of

the CLIL program in the centre supposed to you?

In order to get access to the informants of myaese | visited the four school centres
previously mentioned. After talking to their copesding headmasters and asking for
their permission, | proceeded to give the quesameno all the bilingual and language
teachers from the centre and asked them to comjbletquestionnaire, taking as much

25



time as they needed, since | wanted them to anamdrcomplete the questionnaire
accurately so that this research would be relid®égarding the questionnaire sections,
the one that | was most interested in was the ndelbgy they followed in their

lessons; therefore most of my interview questionsid be focused on this issue.

Interviews were an in-depth analysis of the previous questionorder to enhance the
obtained data, therefore | interviewed four infontsa one fromCapitan Cortéstwo
from SAFAand one fronSan BartoloméTheir answers coincided with the ones they
wrote in the questionnaires but they delved in®iffsue, giving me their opinions in a

more extended manner.
4.3.2. Data analysis

After distributing the questionnaires and condugtthe interviews to the teachers, |
proceeded to do the analysis of the data that icbdcted. Most of the data analysis is
based on counting the frequencies of appearancertzin answers and representing the
frequent answers in a synoptic chart divided in difeerent sections included in the

guestionnaires.

Firstly, | started analysing the data obtained fithia non-bilingual teachers, that is the
data obtained fronCapitan Cortésand San Julianschool centres. But even though
Capitan Cortéswvas not officially considered a bilingual schable data offered by the

teachers of this school indicated that the schadl $tarted implementing some kind of
bilingual program very recently, which encouraged the opportunity to analyse its
data under the label of bilingual teachers.

Thus, for the presentation of the results basetheranswers provided by the bilingual

teachers, | am including a chart where the maieetsd asked for appear reflected:

* The language used by the teachers: this pointséfethe language the teacher
uses in the CLIL lessons as the vehicular one (BmgFrench, German...).

* The language level certificate: as its name indgatiocuments that certify the
capacity of the teacher to use the language. Thst mgpropriate for CLIL
teachers would be B2 or C1 of the CEFL framework

e The year of CLIL implementation: how long this apgch has been

implemented in the centre.
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» Educational level: it refers to the cycle of Primd&ducation where CLIL is
applied.

* Subjects taught in the L2: each school has theopmf choosing the subjects it
wishes to teach trough the vehicular languagehit point, | am clarifying the
subjects chosen by these school centres.

* Resources for teaching: the material that teaalsssn their lessons.

* Methodology: it is the way in which the teacher eleps the lesson, the
techniques s/he uses.

* Assessment method: how teachers assess the stueléotisin CLIL lessons,
fundamentally if they are focused on the procegb®product.

» Application difficulties: the main problems theseathers experiment in the

application of the methodology.

4.3.3. Results of the study
4.3.3.1. Teachers’ responses to CLIL implementation

Dealing with the informant of the second non-biliaf centre San Julian a pessimist
view of bilingualism was perceived. He claimed tbdingualism is a utopic project
which is not being developed properly by most stlkeatres in Andalusia, therefore he
preferred “this kind of bilingual program” would hbe implemented in his school. He
just answered the first two questions of the qoestiire.

Regarding the informants fro@apitan Cortéstwo of them desired the CLIL program
were established while the other two seemed nbetmterested in the project because
their attitudes about the possible implementatibthe bilingual program in the centre
were not positive. They considered that the integneof a CLIL program in the school
curriculum should be a problematic issue due to dhanges it would involve, for
example the teachers’ L2 level is considered toabean essential element for the
development of this methodology in the classroom @rey firmly believe that their
language skills are not sufficient. In additiong iimplementation of a new approach in
the curriculum involves a significant adaptationtéachers’ methodology, since not all
the pupils present the same L2 level and they ear kearning difficulties. Focusing on
the answers of these two teachers, | could noheg tid not have a high level of

English (A1-A2), while one of the other two teach@aho wanted the CLIL program to
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be established in the centre had a C1 level. Ttter lvould like the CLIL program to

be developed in their school due to the fact tlmegre are social and educative
necessities, as well as the priority of integrating Spanish school centres within the
European system. The four informants answered hal questions included in the

guestionnaire.

Secondly, | proceed to study the data obtained ftben official bilingual centres.
Starting withSAFA a very positive view could be easily perceivecewheading the
answers of its five informants. They agreed in rthepinions about the bilingual
program, considering this a highly important impgment in our Educational System.
Three of them had a C1 level and the other twoehBd8 level.

The informant ofSan Bartolomé&eemed to share the opinion of SAFA’s teachers. Sh
considered the CLIL program as a modern and inmaadroject that could improve
the Spanish students’ language capacity. She aedvadirthe questions and her level of
English was B1.

4.3.3.2. Results of the bilingual centres

Down below, the results of the bilingual teacheasswers will be represented in a
chart. | will includeCapitan Cortésschool among them due to the fact that, althotgh i
was not oficially labelled as bilingual, it emplalyéhe CLIL program in two subjects.
Therefore, we found ten bilingual teachers in tdq@lfrom SAFA 4 from Capitan

Cortésand 1 fromSan Bartolomg

CLIL ASPECTS BILINGUAL TEACHERS’ ANSWERS

Language used by the teachers English is the employed language, as the
vehicular one, for bilingual subjects.

| have found a great variation among the
level of the participants. Starting with
SAFA, four teachers have an accredited C1
level and one has a B2 level.

Language level certificate Regarding Capitdn Cortés, just one of
them has a C1 level; the other three have

B1, A2 and Al levels.
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Year of CLIL implementation

Educational level

Subjects taught in the L2

Resources for teaching

Methodology

Dealing with San Bartolomé, the
participant has a B1 level.

Firstly, in SAFA, this methodology was
first implemented in 2011. Secondly, in
Capitdn Cortés, it started to be partially
implemented for some subjects last year,
in 2015. Thirdly, in San Bartolomé, it was
first implemented in 2010.

Regarding SAFA, the method started
being implemented in the third cycle of
Primary Education; however it is now
being implemented in preschool too.
Regarding Capitdn Cortés and San
Bartolomé, CLIL is applied in the three
cycles of Primary Education.

On the one hand, SAFA implements the
CLIL approach in Physical Education,
citizenship education and ICT.

On the other hand, both Capitdn Cortés
and San Bartolomé employ the bilingual
approach in Social and Natural Sciences.
Digital blackboard, worksheets, teacher’s
book, student’s book, tablets, material
created by the pupils themselves, texts,
audiovisuals, flashcards, puppets...

They develop a dynamic and participative
methodology in which cooperative work,
interactive discovery, models and roles

reproduction and games are carried out.
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They agree in the belief that the process
is more relevant than the product. All of
Assessment method them use direct observation and an exam

per unit in order to assess the pupils.

In SAFA school, on the one hand, three of
the informants claim they found some
difficulties in adapting the contents to the
level of the whole class because not all
the students have the same L2 level. On
Application difficulties the other hand, the other two informants
declared that adapting the contents and
methodology to this new program was
their main problem.

In Capitan Cortés, two informants found
difficulties in adapting the bilingual
program to their pupils (different L2
levels), one of them had problems in
adapting his methodology and the other
one did not find any problems.

In San Bartolomé, the only informant
declared she did not experienced any

difficulties.

Table 1: Results of the bilingual teachers' answers

In sum, the conclusions we can draw from the dataiwed are the following:

- English is the most common language chosen byitimgial centres to employ
as the vehicular one.

- In bilingual centres, the required level of L2 peancy is not homogeneous.
The teachers oSAFA present the highest level (B2-C1) and the teacbérs
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Capitan CortésandSan Bartoloméleclared a very low level (A1-A2) except for
two of them who presented a B1 and C1 level.

- As regards the level of implementation, the bilialgachool centres have been
applying the approach for about five years, exdeptCapitan Cortéswhere
CLIL implementation is very recent.

- The approach is developed in the third cycle omry Education irSAFAand
San Bartolomgand throughout all the levels of Primary Eduaatio Capitan
Cortés

- As regards the subjects, we can find a variety hafiaes, sincéeSAFA chose
Physical Education, Citizenship Education and |@hereasCapitan Cortés
andSan Bartolomélecided on Natural and Social Sciences.

- The resources and methodology are, at least fronpomyt of view, the most
important aspects to take into account. Bilingudlo®!'s teachers agree on the
materials they use frequently (digital blackboar@#acher's book and
worksheets) as well as the methodology. A grap@presenting more specific

data is shown below:

Materials used in CLIL lessons

® Digital blackboard
4%
4%

4%\

® Worksheets

B Teacher's Book

B Resources created by the
pupils

™ Flashcards

B Puppets

Texts

Image 6: Materials used in CLIL lessons

Some bilingual teachers’ opinions about the methlagothey usually employ in
their lessons appear illustrated through the falhgwguotes:
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“l try to start the CLIL lesson with a game thatlpethe children to understand the
content/s | am explaining. Then, | go on with aplaxation and, finally, | ask them

some questions”.

“To my mind, co-operative work is crucial to carrgut this methodology
successfully. The pupils need to learn by themselfige instance by means of
guided discovering or group work. They need to expgnt and learn from their

own mistakes”.

“l carry out a dynamic methodology. Firstly, | pesgt the content/s, my pupils

practice that structure and finally, they produdetances”.

“l consider dialogues as a great tool to reprodused practice the structures we
have learnt previously. It is a very useful acyivitecause my children have fun
while they are studying”.

- In the same way, they share the same opinion wepect to the assessment
criteria. The process is more important than tloelpet.

- Regarding the difficulties, the most common onerse# be the big demands
posed by vocabulary learning and the great gapiegibetween higher level
students and lower level ones. The representaiyeref below shows the

frequency with which different teachers pointed different problems.

Difficulties of the adaptationto CLIL

B Teacher adaptation to a
different methodology

B Pupils adaptation due to the
new required English level

Lack of time

B No difficulties

Image 7: Difficulties of the CLIL program adaptatio
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Some teachers’ opinions about difficulties perceiue the adaptation to CLIL are the

following:

“The CLIL program involves many changes, for examgh adaptation to a different
methodology. Now, all your material has to be medifind you have to use English to

teach. It was something really peculiar for me”.

“Pupils do not present the same level of Englishe you have to take it into account
and try to explain using simple vocabulary and @arépy tasks that all the students can

understand and do”.

“I would like to have more time to teach slowlythink my pupils need to rehear the

vocabulary many times to learn it properly”.
4.3.4. Discussion

Spain, and most concretely, Andalusia, has suffeaaedelay with respect to the
incorporation of the bilingual programs to its sshoentres. Most centres in Andudjar
integrated a bilingual program in their curriculynst a few years ago and at present,
there are several public school centres which @tensiting to establish the bilingual
program in their curriculum. In contrast, other aghcentres have been applying it for

many years in the rest of Europe.

The main aim of my research was to compare sonuhéesi views about the CLIL
methodology, their agreement and/or disagreementcestain aspects such as the
possible changes required by the implementatiothefbilingual approach in some
Andujar school centres. That is why the questiamsanave been an indispensable tool

to collect and analyse the data.

The methodology is not the same in every schodireeAlthough the pattern of CLIL
Is established, not all the teachers follow itslsupposed that, in order to achieve CLIL
lessons successfully, the pattern should be folibwg the teachers and professors
involved in this new approach. The questionnaigelprovided a table that could help
us to value how many teachers from these schoateseare following the CLIL model
in their classrooms or if, on the contrary, theg aot implementing CLIL in these
school centres.
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With regards to the methodology, teachers tend de the digital whiteboard, the
teacher’s book and the material it provides, sicfiashcards, visuals and worksheets.
Some of them help the student to understand thé&gbthrough the elaboration of
summaries or outlines. But, in my opinion, the tgses mentioned by teachers are not
very different from the ones used in non-CLIL lessoThis might imply that a better

teacher preparation would be necessary in ordeot& with this kind of project.

Bilingual teachers must be innovative, creativepaptive and possessors of many
original materials to make the learning processeedar children. Teachers are the key,
they have the power to wake up children motivataord help them to be active
participants of the lessons, the main charactetheir own learning process. It is
essential for teachers to try to think as a chsltd.on his/her chair, and see the lesson
from his/her perspective to understand what thdesits need to progress. A lesson of
Social Science should be boring if the teacher dudshelp the pupils to consider it
attractive and even more boring if the lesson uglé in a foreign language. For this

reason, it is in the teachers’ hands to changeeheeption of their pupils.

Teachers’ L2 level is a very relevant aspect totitoanAccording to the Royal Decree
1594/2001, the required L2 level to teach in a bilingual gnam is B2 (CEFR). In the
case of my informants, some of them do not fuliistrequirement, and they are
precisely those who do not want to integrate ClilLthe school curriculum. For this
reason, | imagine that they could be afraid of Imeihg linguistically prepared to face
the CLIL challenge.

Besides, CLIL methodology requires teachers witllear desire to learn and teach, as
well as the ability to transmit this attitude tcethstudents. This approach does not
necessarily need a high level of English, Frenabrn@n or whatever the L2 was, as
much as it needs teacher's motivation. It does awotsist in transmitting a lot of

knowledge about the language, but knowing how &chethis, how to use it as a tool
and teaching children to use it too, in a way ity do not notice that they are

studying.

CLIL implies giving more importance to the proceather than the product and this is
something that, according to the data, teacherdang properly in Andudjar centres. As

the data reveal, exams cannot be the only meansrder to check the pupils’

7 Information retrieved from http://www.boe.es/boe/dias/2011/11/09/pdfs/BOE-A-2011-17630.pdf
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knowledge; teachers can use other techniques iiketdbservation, oral exercises and

projects, which could be used as the main evalnagesources.

The essence of a CLIL program should be in the gg®aather than the product.
Cooperative learning, interaction, ICTs use... in tlends of an active participant

student who takes the control of his/her own leagmirocess.

5. CONCLUSIONS

After having reviewed the basic aspects of CLIL moeiblogy and having explored
teachers’ perspectives on this approach, | woukl b present my own conclusions on

the previously analysed aspects:

With regards to the language level, | reckon thmt #®acher with previous knowledge

about the subject, enough L2 competence, and a dosel of motivation is capable of

applying a CLIL approach. Effort and perseverance tae key aspects, not just for
students, but also for teachers. In some casestification of the level of the language

is just a document that does not really reflect peeson’s ability and capacity. An

example could be a teacher who obtained his/heceBicate three years ago and has
not been practising the language during all thaetisince in this case the B2 level
certificate does not truly represent the teache2’'sompetence.

As regards the educational level, the bilingualgpaon should be implemented in the
three cycles of Primary Education and also in Ihfaducation, as well as in the two
cycles of Secondary Education. Students need ton lmntinuous contact with the
language they are studying and the best way tdidag starting from the first ages and

not stopping at any level.

Regarding the subjects taught in the L2, my viewhest all of them could be partly
taught in the L2, even if only a few expressionsvords per unit, in order to improve

the student’s lexicon in most aspects of life.

As | have said before, methodology is the mostrastitng and important aspect of a
good CLIL program. Methodology is the teacher’sltdas/her bridge to link the

student’s mind with the new knowledge. Thereforgpad methodology is the base of
good learning. It should involve innovative resag,cadapted to the students’ level and
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interests, elaborating your own material taking iaccount the students’ level. The
lesson must be a joyful event where students feehfartable and not afraid of

committing errors or asking questions and doubts.

ICTs are a natural part of the students’ world,tlsey want and need resources that
involve digital activities and tasks. A good CLleacher should be focused on the
lesson development, on their students’ attitudeperaging an active role in them, and
less so on completing boring worksheets or homewohey need to elaborate their
own material. Games are a fundamental part in @nld life, so why not let them play
in the lessons or let them learn by getting thewolved in funny games? A child who

does not play is not a child, but a small adult.

Finally, the assessment method should be focuseth®rnesson development, the
process rather than the product. Teachers needetbeca relaxed context where the
students feel comfortable to open to learning. &rams exclusively usually entails a
stressful situation, darkening the classroom emarent. Students should be evaluated
through other resources like oral interviews, prbjgork and daily observation, among

others.

6. LIMITATION OF THE STUDY AND SUGGESTION FOR FURTH ER
RESEARCH

The development of this research had some visiiden@torious limitations. This type
of research would require the participation of mamfprmants in order to be able to
analyse the implementation of the CLIL approachalhthe school centres of the
province, including the capital. Due to the fdwttl was the only researcher involved
in the elaboration of this project and to the latiins of time, | had to limit my study to

the analysis of the school centres that | couldyeascess from my place of residence.

Therefore, a possible future research project degarthis topic could be to conduct a
survey of most centres of the area of Jaén, altinthig would be a hard task that would
require a research team and more time and perseeerdhis study could even be
extended project to all the school centres in Amsial in order to obtain a more

comprehensive picture of CLIL implementation in oegion.
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On the other hand, it is necessary to take int@waticthat my study was limited to
Primary school teachers. However, a future reseprofect on this topic could also
include the Secondary Education and Bachillerateele and address possible

similarities and differences among the differenicational levels.
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